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Editorial

Dear colleagues/readers

We are glad to publish the second issue of Multilingual Academic Journal of Education and Social

Sciences, Volume 4, 2016.

MAJESS is a journal which is committed to publishing empirical and theoretical research articles

related to the fields of education and social sciences. The journal covers a wide range of topics from a
broad range of academic disciplines, such as educational science, linguistics, psychology, history,

sociology, political science and international relations.
The papers, included in the present issue, are related to the wider thematic strands of:

e Educational assessment and evaluation
e Social capital & Inclusion
e Sociolinguistics & Content analysis

e Teaching methodology

We are looking forward to receiving your comments on this issue and the submissions of your

proposals for the next issues.

The Editor in Chief
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Abstract

Peer feedback has gathered momentum in writing courses in the last twenty years, since it contributes to
the improvement of the students’ writing skills, their motivation and collaboration. To this end, the present
study aimed at investigating the effectiveness of peer review from a cognitive and attitudinal perspective
within the framework of the “process writing” approach to teaching writing in the context of teaching
Greek as a second language. Elements of the genre approach were also incorporated in the “process
writing” framework. More specifically, a study was carried out in the second grade of a Greek Intercultural
Junior high school involving twenty students of diverse nationalities. The subjects attended six writing
lessons whereby they were provided with peer commentary. Pre- and post-questionnaires were
administered to the participants with a view to identifying their attitudes towards peer feedback at the
entry point of the research and tracing any differentiation in their stances at the exit point of the
intervention. The findings revealed a positive shift of the respondents’ attitudes towards the merits of peer
treatment and unraveled development of their metacognitive awareness in that they gained insight in
their writing development in Greek as a SL.

Key words: Peer Feedback, Process Writing, Genre Approach, Writing In Greek As A SI/FI,
Fostering Favorable Stances Towards Peer Collaboration In Assessment

1. Introduction

In Krashen’s (1982, 1985) theory of Second Language Acquisition the “Affective Filter Hypothesis”
represents a basic prerequisite which facilitates learning. According to this hypothesis, the affective filter
is an imaginary emotional barrier preventing learners from fully assimilating the second language input.
An effective method of lowering this affective filter is to ensure optimal conditions in the classroom which
can maximize learning through communication and collaboration. Peer cooperation through mutual
feedback is an ideal way of securing an unthreatening learning environment in the classroom.
Furthermore, peer commentary enables writing teachers to assist their students to receive more feedback
on their writing as well as offer students practice in a variety of skills which are deemed important in
developing language and their writing dexterity, such as purposeful interaction with fellow students,
greater experimentation with ideas, and new interpretation of the writing procedure. Peer evaluation has
assumed a pivotal role in both first (L1) and second language (L2) writing classrooms “based on theories
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in collaborative learning and social cognitive development” (Coit, 2004, p. 902).

In the present research, the implementation of peer commentary has been probed within the
process-writing approach as various studies have confirmed that peer feedback is best achieved in the
process-writing framework (Al-Jamal, 2009; Ting & Qian, 2010; Farrah, 2012; Anastasiadou, 2015). The
process-writing pedagogy emerged as an opposition to the prevailing paradigms to teaching writing which
overemphasized the product of writing in the form of a predetermined structure. Rather than repudiate
concern with the final product, though, the process approach, aims at attaining the best final product
possible by enabling the students to draft and redraft their text in an effort to improve it. Peer feedback
can be best exploited in this multiple drafting stage. In an attempt to supplement the process pedagogy,
various theorists (Hedge, 1988; White & Arndt, 1991) incorporated other significant dimensions, namely
the purpose and context of writing, the target audience, and cooperation among the students during
composing and revising, and between the students and the teacher embedding, thus, the interactive and
social parameters in writing. Finally, White & Arndt (1991) unearthed the significance of providing
students with ample practice in experimenting with the characteristics of various text types.
Consequently, the process approach incorporated vital elements of the genre approach which maintains
that the text types vary according to the social context in which they are produced (Cope & Kalantzis,
1993). Going a step further, Badger & White (2000) introduced the process genre approach as a hybrid
paradigm whereby the constituents of the two pedagogies are interwoven. In this light, the first
researcher formulated a process writing framework which embeds elements of the genre approach. This
schematic representation is cyclical and affords the possibility of a complex, intermingling of the various
stages (figure 1).

The student takes into account the activity requirements which entail the target reader, the
generic type of the text, its topic and aim and the social milieu in which the specific text is formulated.
The teacher is also associated with these traits with a view to assisting the learners to comprehend and
successfully utilise them. Moreover, these characteristics determine the produced text. The requirements
of the activity initiate the process of writing which is recursive allowing, thus, the writer to revisit previous
stages in order to remedy them. This circular procedure is reciprocally interrelated to the text, in that it
initiates the text and the final product feeds this procedure. The teacher and the students cooperate in
the shared endeavour of identifying the writing phases and finalising the text. Much in the same vein, the
students interact with their peers in performing group tasks and providing each other with formative
feedback.

2. Literature Review

The value of peer response in the second/foreign language writing classroom has been greatly
acknowledged by various theorists (Lee, 1997; Frankenberg-Garcia, 1999; O’ Brien, 1999). It can
contribute to the development of learning and increase student motivation (Hyland & Hyland, 2006) and
at the same time it enables students to identify the weak and strong points in their writing and, thus,
improve their writing proficiency (Cai, 2011). Moreover, through peer review students are assigned the
role of a teacher (Liu & Hansen, 2002) and, in this sense, they are actively engaged in their own learning
and assume responsibility of their own learning progress.

In this light, many studies have investigated the potential of peer feedback. In an attempt to
explore a new way for combining assessment and knowledge in the framework of a hybrid on-line learning
methodology in a postgraduate course, Barak
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Figure 1. Process writing framework incorporating vital components of the genre approach
Based on Anastasiadou (2011)

& Rafaeli (2004) reported that the students who received constructive criticism via peer review displayed
a positive stance towards it and improved their performance by attaining higher scores in the final
examination. Likewise, working in a tertiary context in an undergraduate course, though, Cho, Schunn &
Charney (2006) concluded that participants rated the peer commentary as interesting and time worthy.
Moreover, they granted more value to rewarding comments which praised the strengths of their pieces
of writing. Similarly, having implemented peer assessment with university students Berg, Admiraal and
Pilot (2006) highlighted the supremacy of feedback on the participants’ drafts during the writing process
as compared to peer response to the final product. They recommended the employment of peer
commentary in small groups and claimed that a combination of oral and written treatment translates into
better results, since oral response resulted in improvement in style, whereas written review focused
mainly on structure.
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Van Zundert et al. (2010) concluded that the employment of peer review not only ameliorates
students’ writing competence but it also favourably influences their stances regarding peer collaboration
during writing through exposure to adequate training and ample practice. Kaufman and Shunn (2011),
examining learners’ perceptions regarding peer correction, unfolded data which contradict the ones of
previous studies. More specifically, the participants echoed their disbelief in the fairness of peer review
and questioned the ability of their fellow students to assess their writing as they lack the necessary
qualifications. A striking finding of this study, though, was that this partly negative attitude towards peer
review reliability did not appear to influence the extent of the participants’ revision. Therefore, the
researchers conclude that be it negative or positive, the learners’ perceptions of peer assessment does
not seem to affect their revision work. Azarnoosh (2013) investigated a very interesting aspect of peer
assessment, that is any possible student partiality due to friendship prejudice. Contrary to previous
research which had traced familiarity bias in peer review (Falchikov, 1995; Morahan-Martin, 1996), the
present researcher did not detect any significant variation between the responses of friend and non-friend
pairs. Moreover, results pointed to the fact that the students showed positive attitudes towards peer
review ranking it as beneficial, challenging and interesting.

A last study conducted in the primary school context (Anastasiadou, 2015) attempted to gauge
the students’ notions towards peer reinforcement and measure the impact of this peer collaboration on
the learners’ performance. The findings highlighted that, while the learners were opposed to receiving
commentary on their writing in the beginning of the research, they were favourably disposed towards
peer review in the end of the intervention which involved seven writing lessons. An additional finding of
the present research was the students’ positive reaction towards receiving treatment on the weak points
of their texts opposing their reluctance in the beginning of the intervention. Moreover, the learners
welcomed the provision of a correction code by the teacher in order to rectify their own and their
partners’ errors, a practice which had been unfamiliar to them before the intervention. Another significant
finding was that the subjects rated the whole process as interesting and time worthy. Finally, there was a
statistically significant improvement of the participants’ writing competence pinpointing the salience of
student interaction in the assessment process.

Even though a host of studies have been carried out regarding peer feedback in the context of
teaching English as a foreign/second language, little research has been conducted concerning teaching
writing in Greek as a second/foreign language. Given the research gap in this setting, the present
researchers ventured this study with the aim of identifying the learners’ stances towards the profits of
peer review in the Greek ESL/EFL writing classroom.

3. The purpose of the study

Taking into account the importance of peer reinforcement during the writing process and its influence on
developing the students’ metacognitive awareness towards appropriate practices which can ameliorate
their writing proficiency, the following research questions were articulated:

(1) Can peer-assessment aid learners to gain insight into their own learning progress and writing skill
development?

(2) Do the students who receive peer feedback to teaching writing in the second language classroom
acknowledge its benefits?
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4. Methodology

The intervention was implemented in the second grade of a Greek Intercultural junior high school which
is a kind of school mainly attended by repatriots and migrant students, whereby Greek is taught as a
second language. The instructor was trained by the researchers and one of the researchers was present
during the writing sessions in order to monitor the progress of the whole procedure.

4.1 Participants

The subjects were 20 students enrolled in the 2nd grade having finished the 1st-year introductory cycle
according to their level. The sample consisted of 14 boys and 6 girls, ranging from 14 to 16 years old. The
countries of their origins were Georgia, Albania, Afganistan, China, New Guinea and Russia.

4.2 Instrumentation
The employed instruments were the following:

A pre- and post-questionnaire was given to students with a view to tracing their opinions in relation to
peer response to their written texts in the entry and exit point of the research and identify any
differentiation due to the intervention. A correction code was designed by the first researcher (appendix
I) containing symbols along with their meaning and examples with the aim of aiding the students to detect
their mistakes. Finally, the subjects attended six writing lessons whereby they applied peer response.

4.3 Procedure

4.3.1 Pre-questionnaire
The initial questionnaire was divided into three parts, as follows:

Part one involved personal questions regarding participants’ age, sex, country of origin, part two included
seven items concerning aspects of partners’ responses and part three consisted of 10 statements related
to more general parameters of the applied alternative assessment, that is peer assessment. Closed-ended
items were used as they are easy to answer, code and analyse (Dérnyei, 2003, p. 35) employing a 3-point
Likert scale.

4.3.2 The correction code

Following Jacobs et al.’s (1981) typology for evaluating second language writing, the first researcher
formulated the correction code based on specific criteria in order to ensure clarity in the assessment and
facilitate the learners to mark their fellow students’ deficiencies and good points. The following criteria
were employed: 1. Content, 2. Organisation, 3. Vocabulary, 4. Language Use, 5. Mechanics.

A special session was devoted to familiarise participants with the use of the code through two texts. In
this lesson the learners were required to spot the errors in the texts and highlight them so as to be
prepared to employ the same procedure in the following lessons whereby they would be requested to
rectify their partners’ texts.

4.3.3 Writing lessons

Six writing lessons were conducted following the process genre approach. Concerning the generic type of
the text under examination in every writing lesson, a progressive text difficulty was chosen in each
successive lesson. Moreover, complying with White & Arndt’s (1991) advice, selective error treatment
was applied to avoid overwhelming learners with excessive feedback which might confuse or dishearten
them. Additionally, the students’ good points were raised in order to aid them recognize their progress
and attract their interest in getting involved in writing (Hedge, 1988). Thus, the following framework was
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followed with regard to the topic to be dealt with, the text type to be produced and the kind of errors to
be treated in each session (Table 1):

Table 1: The writing context

Week Genre Topic Criterion

1st Paragraph My school Content

2nd Diary The benefits of friendship Organization
3rd Personal letter My mother in hospital Vocabulary
4th Formal letter TV producer about adverts Language use
5th Speech On-line games Mechanics
6th Article Unemployment All the above

In each lesson, the students were asked to experiment with the features of a different discourse
type. They cooperated in an attempt to find the traits of each genre performing various tasks. These
activities included examining a similar text type, comparing a well-written and a badly-written text,
brainstorming the correct layout of a piece of writing, exploiting a picture or a sequence of pictures, to
mention but a few. Then, the participants were requested to produce a text of the same genre on a certain
topic, for a specific purpose, audience and social situation.

The first draft was produced, interchanged in dyads and evaluated by the partners by means of
underlining the defects following the error code. Having received this type of peer response, the students
were, then, asked to rewrite as homework their text abiding by their partners’ comments with the aim of
preparing their second draft. This second draft was evaluated again in the next lesson by the same peers
who had provided feedback on the students’ first draft. The learners corrected the second draft creating
the final product of their writing which was handed in to the teacher to be evaluated.

4.3.4 The post-questionnaire

The post-questionnaire was worded similarly to the entry questionnaire in order to offer the possibility to
compare the subjects’ beliefs in relation to peer commentary in the beginning and the end of the
intervention, and at the same time provide insight into any opinion variation or lack thereof.

4.3.4 Analysis of the data

The quantitative analysis of the results was conducted by means of measuring and comparing the subjects’
responses to the items of the pre- and post-questionnaire on a percentage scale gauging the frequency
and percentages of the answers. The main target was to monitor the respondents’ ability to meditate on
the potential of peer feedback to enhance their writing progress.

5. Findings and interpretation

This section presents and interprets the results of the study in an attempt to discover whether the
research questions were verified, to search for ostensible explanations and discuss the pedagogical
implications of the accrued data.

At the entry point, an overwhelming majority of the participants (80%) were unfavourably
disposed to the statement “l improve when my peer provides feedback on the content of my writing (such
as ideas, examples, etc)”. At the exit point, nevertheless, 75% endorsed the salience of collaboration with
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their partners concerning the content of their writing compared to 10% who expressed disagreement
with the item under question, while 15% were undecided (Figure 1).

80%

75%

m Agree
En/n

5%100/ Disagree
(o]

Pre

Post
Figure 1: | improve when my peer provides feedback on the content of my writing

With regard to the second question that sought to explore the possible writing amelioration
triggered by peer comments on the organization of the text, the analysis of the answers revealed the
following results: before the intervention most students (70%) stated that they do not improve when their
peer comments on the organization of their texts (such as sequencing, logical development, etc). After
the intervention, few subjects retained the original belief that that their writing is not enchanced (10%),
whereas three quarters of the participants (75%) exhibited positive mentality in relation to peer
comments on the organization of their text. 15% of them retained a neutral opinion (Figure 2).

70% 75%

Post

Figure 2: | improve when my peer provides feedback on the organisation of my text.

A striking finding surfaced in the third item whereby the respondents’ beliefs were diametrically
opposite in the entry and exit point of the research. More specifically, before the intervention 65%
disagreed, 20% were undecided and only 15% agreed about the contribution of their partner to the
development of their vocabulary. At the end, 75% acknowledged the contribution of peer review to
vocabulary enhancement, 10% were opposed and 15% expressed a neutral opinion (Figure 3).
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65% /2%

[0)
10%

Post

m Agree
mn/n

Disagree

Figure 3: | improve when my peer provides feedback on my vocabulary (i.e. using words accurately)

The vast majority of the participants (80%) disapproved of the contribution of their partners’
attempt to mark their mechanical mistakes at the entry point, while in the end the peer assessment on
mechanical mistakes was granted a high percentage of agreement (75%). 15% remained undecided and
only 5% - compared to the initial 15%- expressed their dissent to this particular item (Figure 4).

[0)
80% ooy

Pre

Post

m Agree
En/n

Disagree

Figure 4: | improve when my peer marks mechanical mistakes (i.e. spelling, punctuation)

The fifth item referred to peer response to the partner’s writing style. The results indicated
significant variations in the students’ perspectives towards receiving peer response on this issue prior to
and after the study. As shown in Figure 5, the students expressed remarkably more assent in the post-
questionnaire (70%) as compared with the pre-questionnaire (10%). The percentage of 20% who refused
to express either a positive or a negative opinion at the entry point was reduced to 15% at the exit point.

0% 709%

15% 1504

Pre

Post

m Agree
En/n

Disagree

Figure 5: | improve when my peer provides feedback on my writing style (i.e. formal/informal tone)

The most striking finding was that none of the participants attributed credit to receiving feedback
by means of a correction code in the beginning of the study. On the contrary, after the intervention they
highly endorsed (70%) the beneficial effect of the use of a correction code on their writing while, those

who could not decide were decreased to 15% (Figure 6).
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60% (0% m Agree

En/n

159% 1504 ™ Disagree

Pre

Post
Figure 6: | improve when my peer identifies errors with correction symbols

Il|

The most significant alterations in opinions arose in the participants’ answers to the item
improve when my peer underlines errors with a red pen”. Although 90% of the respondents indicated
disapproval of having their mistakes underlined in red, most of them (70%) appeared to adopt a quite
different attitude compared to their primary one, as is illustrated in the following figure (Figure 7). 20%
of them were undecided and only 10% retained their initial aversion.

90%

m Agree

En/n

20% 10% Disagree

Post
Figure 7: | improve when my peer underlines errors with a red pen

Having analysed the students’ attitudes regarding specific aspects of peer review, table 2 will
present their opinions concerning peer treatment as a whole involving the ten last items of the
questionnaire.
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Table 2: The learners’ attitudes towards providing and receiving feedback in writing
n/n Statements Pre- Post-

Disagree n/n Agree Disagree n/n Agree

1. | want to receive peer assessment 90% 5% 5% 15% 15% 70%
on the weak points of my writing

2. | want to receive peer assessment 80% 5% 15% 10% 10% 80%
on the good points of my writing

3. |  enjoy collaboration and 80% 15% 5% 10% 20% 70%
appreciate my peer’s contribution
to the correction of my errors

4, Training on peer assessment 5% 60% 35% 0% 10% 90%
process helps me to provide
comments

5. Training on peer assessment 5% 55% 40% 0% 15% 85%

process helps me to benefit from
the comments | receive

6. Peer assessment helps me to pay 80% 10% 10% 10% 10% 80%
more attention to the details of my
own writing

7. Peer assessment increases my 80% 10% 10% 10% 15% 75%
enthusiasm in writing.

8. Peer assessment helps me learn 70% 15% 15% 10% 15% 75%
from my own mistakes

9. Peer assessment helps me to 75% 20% 5% 10% 10% 80%
improve my writing ability as a
whole.

10. Peerassessmentisa boring activity 5% 45% 50% 85% 10% 5%

and waste of time.

Very little preference was displayed regarding the treatment of both the strengths and
weaknesses of their texts in the beginning of the study. At the exit point, though, a beneficial effect was
attributed to comments on both their good and weak points at a very high percentage, that is 80% and
70% respectively. Moreover, after the intervention 70% showed eagerness concerning both collaboration
in assessment and receiving comments from their fellow students, revealing that most learners realized
that the teacher is not the unique provider of feedback. This shift of attitude was striking as a meager 5%
conceded that they valued the effectiveness of peer response in the beginning of the study. Very little
endorsement (5%) was granted to being trained on giving and receiving comments prior to the study,
whereas an impressive shift surfaced in the end with very high percentages (90% and 85% respectively)
of the respondents showing preference towards peer assessment training. In addition, most of the
participants (80%, 75%, 75% and 80%) exhibited a highly favourable disposition towards the contribution
of peer assessment to the improvement of their writing both at the detail level and as a whole, to the
increase of their enthusiasm and to the enhancement of their metacognitive awareness, since they learn
to profit from their mistakes. Finally, although half the respondents anticipated that peer assessment
would be boring and not worth the time spent on it, after the study the vast majority (85%) realized that
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the practice was interesting and time worthy. It can be argued, then, that both research questions were
verified as the subjects reflected on ways to improve their writing competence and, simultaneously, they
acknowledged the profits of peer assessment in writing in Greek as a second language.

6. Discussion

The accrued data advocate and expand the findings of previous studies discussed in section 2. More
specifically, the results gathered build on Barak & Rafeaeli’s (2004), Van Zundert et al.’s (2010) and
Anastasiadou’s (2015) studies which revealed that the learners’ original negative opposition towards peer
collaboration during writing assessment was transformed to a positive disposition at the end of the
intervention. The achievement of maximum profits when applying peer review in the drafts rather than
the final product emerged in the present research in accordance with earlier findings (Al-Jamal, 2009;
Berg, Admiraal & Pilot, 2010; Ting & Tang, 2010; Farrah, 2012, Anastasiadou, 2015). Another finding which
complies with similar studies (Cho, Schunn & Charney, 2006; Azarnoosh, 2013; Anastasiadou, 2015) is the
fact that the participants ranked peer review as an interesting, challenging practice, well worth devoting
classroom time.

The students’ preference to receive praising remarks, focusing on the good aspects of their writing
is in line with Cho, Schunn & Charney (2006) and Anastasiadou (2015). The most interesting finding of the
present study was that the learners granted high value to fellow student comments on their weak points,
a finding addressed in very few studies so far, namely Anastasiadou (2015)- to the best of our knowledge.

Finally, a significant finding, which was not sufficiently stressed in other studies, was the
willingness of learners of different cultural backgrounds to receive and give advice to their fellow students.
This result contradicts Miao, Badger & Zhen’s (2006) assumption that group solidarity in peer assessment
may imply tendency to interact with learners of the same rather than a different cultural origin.

7. Limitations of the study

One possible limitation of the present study is the fact that the students were assigned to rewrite their
commented on first draft at home. This may mean that parents or siblings may have provided assistance
to them, intervening, in this way, in the process. Yet, since the dimension under exploration was the
students’ attitudes rather than their writing performance, there is very little possibility that any external
factors have influenced the results.

8. Suggestions for further research

Further research could be conducted to investigate the contribution of peer treatment to the participants’
writing performance in Greek as a second language. An additional aspect worth monitoring could focus
on the accuracy of the comments that the learners offer their peers.

9. Conclusion

The present research was carried out with the view to exploring whether the application of peer review
and the use of a correction code for remedial work could trigger student reflection on their learning

11 www.hrmars.com/journals



Multilingual Academic Journal of Education and Social Sciences

HRwmars 2016, Vol. 4, No. 2
Exploring Intellectual Capital ISSN 2308-0876

progress and writing development. Moreover, it sought to empower the participants to identify and
acknowledge the profits of peer assessment.

It was found that, through the use of peer assessment, the participants gained insight into their
own learning process and increased their metacognitive skills being, thus, enabled to monitor their own
learning progress. In this sense, the first research question was verified.

Furthermore, the subjects developed favourable attitudes towards peer response within the
process-writing context and, as a result, they highly valued its beneficial effects on their eager
participation in writing and the improvement of their writing ability in the second language. Thus, the
second research question was also substantiated.

It can be argued, then, that even though peer assessment is a time-consuming task, it is an
effective teaching practice, which should be incorporated in the second language writing classroom. To
this end, training students in the assessment process is a prerequisite. Moreover, special roles could be
assigned to students by asking them to set principles for peer assessment and engage them in the
selection of criteria for error treatment. In this sense, the learners will develop the sense of text ownership
and assume responsibility of their own learning. The learners will not only become critical readers of their
writing but they will also develop critical thinking by choosing the right comments for their peers. In this
collaborative setting, the students are aided within the Zone of Proximal Development to maximize their
writing ability. Finally, their affective filter is lowered, since through peer review they gain the sense of a
real audience and, at the same time, they simulate real life learning conditions, as they are requested to
interact with their fellow students, which is a practice employed in everyday reality.
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Abstract

The countervailing role of early detection and intervention for dyslexia has been particularly
highlighted recently. The aim of this paper is to examine the attitude of teachers, on the island of
Corfu, concerning the detection of dyslexia in the first grade of primary school through the
teaching of First Reading and Writing Skills. We applied the quantitative approach.
Questionnaires were used to explore the views of teachers, regarding teaching tools and their
application in the teaching of First Reading and Writing Skills. Teachers' knowledge regarding
issues, dealing with language teaching as well as their knowledge on Dyslexia was also examined.
The results concerning the early detection of dyslexia were positive, as was teachers' knowledge
on literacy issues. Nevertheless, all teaching tools were considered mediocre. At last, teachers’
participation in training programs and postgraduate studies on relevant issues was moderate,
although their attitude to training was positive.

Key words: Dyslexia, Early Identification, First Grade, Language Teaching, Teachers

Introduction

Reading and writing are two of the most important social skills in modern society. Nowadays
children's right to education and thus reading and writing has been established by international
organizations such as UNESCO, the OECD, the European Union and all the democratic nations of
the world, which take action to combat illiteracy, which in 2013 swept over 796 million people
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(World Literacy Foundation, 2013).

Given the importance of reading, in connection with the fact that reading difficulties
constitute the leading cause of school failure (International Dyslexia Association, 2010), during
the last decades, researchers have focused their attention upon the development and
understanding of teaching reading, as well as the problems which are associated with it, such as
dyslexia (Moats, 2009). This paper will probe into the knowledge, which teachers should have
concerning first reading and writing skills, as well as grapheme-phoneme correlations, which
students ought to be taught (Borg, 2003; Bos & Babur, 2001; Crandall, 2000; Freeman & Johnson,
2012; Goswami & Bryant, 1999; Mather,).

Regarding the educational policy at an international level, we see that special emphasis
has been placed on literacy programs, such as the U.S. No Child Left Behind Act (2001).
Furthermore, research data shows that early detection and intervention alleviates the signs of
reading difficulties or dyslexia, thus leading to a need for high quality instruction for students
(Torgesen, 2004).

A major step which should be taken by the Greek Educational System is to map the needs
of Greek teachers, as to what they already know and what they should still learn, thus obliging
the state to create target training programs. Therefore, considering the aforementioned and
perceiving the key role played by teachers in the teaching of reading and writing skills, the
researchers will identify the positive or negative impact of teaching practices on students with
reading difficulties and the significant role of dyslexia screening and early childhood intervention.

The research was conducted on the island of Corfu, which is an area of enormous research
interest, because according to studies (Katsikas & Stafrinadis, 2001) in the last decade, Corfu is
one of the prefectures of Greece with the highest dropout rates in the field of compulsory
education, followed by failure in attending higher education (Kavadias & Raptis, 2005).
Additionally, the economic activities on the island, which focus upon the tourism business and
upon making a quick profit, act as an inhibitory factor on the education of young people (Institute
for Youth, 2008). This leads to the conclusion that tourism regions such as Corfu make an
interesting research study concerning school failure.

Defining dyslexia

Dyslexia is a specific learning disability, therefore it is a disorder that manifests itself in the non-
acquisition of reading and writing and dysgraphia skills, despite the normal mental and
psychological level of the individual (Shaywitz & Shaywitz, 2005). According to the definition,
given by the International Dyslexia Association in 2003, "Dyslexia is a specific learning disability
which is neurological in origin. It is characterized by difficulties with accurate and/or fluent word
recognition and by poor spelling and decoding abilities. These difficulties typically result from a
deficit in the phonological component of language that is often unexpected in relation to other
cognitive abilities and the provision of effective classroom instruction. Secondary consequences
may include problems in reading comprehension and reduced reading experience that can impede
the growth of vocabulary and background knowledge" (Reid-Lyon et al, 2003:2).

The etiology of dyslexia
There have been various assumptions concerning the etiology of dyslexia. More specifically,
theories deriving from the medical field support the heritability and the genetic nature of dyslexia
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(Peterson & Pennington, 2012: Stanovich, 1994; Scerri & Schulte-Kérne, 2009) and consider
dyslexia a neuro-developmental syndrome.

Literature review (Ramus et al, 2003; Snowling, 2000; Wagner & Torgesen, 1987;
Shaywitz, 2003; Ziegler & Goswami, 2005) highlights poor phonological processing as the main
cause of dyslexia. More particularly, many researchers suggest that poor phonological awareness
is the main risk factor of dyslexia and reading difficulties. The aforementioned studies as well as
the study conducted by Joshi et al (2009) have probed into the relationship between dyslexia and
adverse environmental factors, such as the use of ineffective teaching methods and teachers
reduced knowledge concerning the structure of language, as well as the absence of individualized
instruction.

The Importance of Early Detection

In the case of dyslexia, there has been a shift towards prevention through early detection and
intervention (Cakiroglu, 2015). For this reason, early detection of dyslexia is considered a key
objective among students, parents and teachers. More specifically, with regard to reading
difficulties two main areas of interest have been identified, firstly, early detection and
intervention for students with reading difficulties or for those in "high risk" (low socio-economic
level) counteract the diagnosis of learning disabilities (Fletcher et al, 2007: McCutchen et al,
2002). Secondly, if the diagnosis is not “locked” by the first class of primary school, then
elementary reading difficulties will accompany the student for life (Torgesen, 1998), as
intervention at an older age is more difficult (Torgesen et al, 2001). Vellutino et al (1996)
demonstrated that early detection and systematic teaching helped students to catch up and
improve on their first reading and writing skills.

The Teaching of First Reading and Writing Skills

In contrast to the spoken language, which is acquired by youngsters automatically, reading and
writing require systematic teaching in order for the child to gain a positive attitude towards
literacy. Although there are many methods of teaching, this study focuses upon those that are
applied to the Greek Educational System.

The Curriculum

The Curriculum, introduced by the Greek state, portrays the level of the institutional framework
of the particular educational system. This Curriculum acts as a “compass” for teachers guiding
them in their teaching process. The modern curriculum is an “action plan” involving the general
and specific objectives of each course, the strategies used to achieve them and the methods,
which are used to assess students (Gerogiannis & Bouras, 2007).

The Language Curriculum

The Language Curriculum consists of three subsections: goals, themes and pilot activities. The
content consists of the following learning domains: Speaking, Reading and Writing, Literature,
Grammar and Information Management. The program is characterized by its target-based
approach. On the one hand, the program leads to the prevalence of a technocratic stance in
education and a fragmentation of the holistic approach to language teaching and its globalization
in teaching (Stogiannidis, 2013). On the other hand, it contributes to the consistency of the
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curriculum, as it clearly describes the cognitive skills and knowledge which it seeks to develop
through the application of a particular course (Nynan, 1991; Seedhouse, 1999; Ministry of
Education and Life Long Learning, 2011).

The aim of the Greek Curriculum is to teach language through a communicative approach
to language teaching. Students are encouraged to develop their creative control of the spoken
and written language in order to "actively participate in the classroom and in the society as
whole" (Ministry of Education and Life Long Learning, 2003:14).

In terms of language teaching in the first grade of primary school the Curriculum focuses
on the learning of first reading and writing skills, and more particularly on the student’s
phonological and phonemic awareness. More specifically, an Inductive and Deductive approach
to language teaching is applied. It also proposes supplementary approaches to language teaching
such as the Holistic approach and Emergent Writing Skills (Ministry of Education, 2003).

In terms of students with special educational needs (SEN), it is up to the teacher to create
a supportive environment, as well as to be able to carry out learning assessments and elaborate
upon individualized programs designed for language teaching, so that students with SEN can
participate in the learning process (Ministry of Education and Life Long Learning, 2003).

The latest educational reform of 1999-2007 introduced the most recent theories of
language teaching such as Emergent Writing, and the Functional approach in connection with the
Inductive and Deductive approach to language teaching (Timpa, 2009). However, in reality
language teaching today is not communicative and interactive for Greek students (Michael,
2007). The language textbooks, used today, are based upon an Inductive and Deductive approach
to language teaching, which contrasts with all modern learning theories (Korres, 2010). Once the
Inductive and Deductive approach to language teaching is proposed as the main teaching
approach, it substantially reduces the enforcement of other approaches, which have been
proposed, such as for example emergent writing (Aidinis & Grollios, 2007). Finally, after
considering the aforementioned, language teaching in the first grade, aims at understanding the
language system rather than learning about the communicative use of the language (Aidinis &
Grollios, 2007).

Methodology

In Social Sciences, the basic methodological approaches to the gathering of research data are the
guantitative and qualitative approach to research, the hallmark of which lies in collecting and
analyzing the aforementioned data. The research methodology which we applied in this study is
the quantitative and more specifically sampling descriptive research questionnaires. The results
are presented as the Alpha coefficient, which takes a value equal to 0.801 for the scale
"Evaluation of educational tools". A 0.789 for the scale "Responsiveness of educational tools", a
0.649 for the scale "Knowledge of dyslexia", and a 0.899 for the scale "Familiarity with
phonological and phonemic rules". Regarding the research, this is primarily an ad hoc research,
implemented in order to meet specific objectives. It is based on information and data collected
from primary sources, and involves solving an immediate problem.

Research Tools
A standardized questionnaire was used in order to collect data from a large sample. The analysis
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was facilitated through the Statistical Package for Social Sciences 20.0. The questionnaire
consisted of 20 questions including the biographical data of teachers.

The Participants

Data collection took place in Corfu in a period of one month (May-June, 2015) as the teaching of
reading and writing skills is usually completed in the third semester of the school year and
teachers have formed a comprehensive view on the performance of their students. Researchers
made use of the census method which addresses 100% of the population selected (Bell, 2001) in
order to increase the reliability of the results and to decrease the non-sampling error (Rondos &
Papanis, 2006). The total number of teachers, who taught in the first grade of primary school in
Corfu and participated in the study in the school year 2014-2015, was sixty-four (64).

The participants consisted mainly of women (86.4%), while the percentage of men was
only 13.6%. It is observed that the average age of the respondents is 34.05 + 8.69 years, with an
average length of service in education, equal to 10.16 + 7,45 years. The respondents have taught
in the First Grade 3.5 times on average, which increases the validity of the responses due to the
high degree of experience in teaching first reading and writing skills.

Findings

Teacher’s Qualifications

Regarding the teacher’s education, 6.7% of the respondents have received a Master's degree and
only a 1.7 % has received a PhD. Therefore, the percentage of teachers who have continued their
studies appears quite small. This is associated with a number of adverse factors that negatively
influence the implementation of lifelong learning. Some of these factors are financial reasons,
lack of career evolution in the public sector and lack of permission for educational leave.

Teacher’s Training in Special Needs Education
Regarding the modules on special needs which the respondents attended during their studies,
the number appears low. More specifically, on average they attended 1.73 mandatory and 1.15
elective classes. The low number of special education courses is confirmed by a research
conducted by Lampropoulou & Panteliadou (2000), the results of which showed that the nine
Departments of Education in Greek universities only offer one required course for special needs
education and 2-3 electives, while in some departments the number in both categories is zero.
Moreover, it is observed that the majority of respondents (30.0%) did not receive training
in special education, which can be explained by the small percentage of training programs for
special education and the small number of students enrolling in retraining programs (Panteliadou
& Patsiodimou, 2000).

Teacher’s pupils

According to the teachers who participated in this research, the average number of pupils, in
their classroom is 18.47 + 4.39 students, while the number of students who are experiencing
difficulties in reading and writing is on average slightly less than 3. Teachers, who participated in
this research, believe that approximately one student, in every class, will eventually be diagnosed
with dyslexia and/or reading difficulties. Studies estimate the prevalence of specific reading
difficulties to approximately 10-16% of the school population, with 80% being associated with
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dyslexia (Panteliadou & Botsas, 2007; Shaywitz & Shaywitz, 2008). As the official diagnosis of
students in Greece with reading difficulties takes place in the third grade of primary school there
was no formal diagnosis of dyslexia for any of the students. This formal diagnosis of dyslexia is an
official document certifying that the student has dyslexia. The teachers were nevertheless able
to understand the signs from as early as the first grade.

Teacher’s Assessment on Language Books

We asked teachers to assess the student’s book, the workbook and the teacher's book, through
a five-degree Likert scale. It was observed that all tools were assessed as moderate, by all the
teachers who participated in the research, with an average score very close to 3.00. The teacher’s
book has an average score of 2.68. The average scores concerning the aforementioned were very
close to 2.00. Therefore, we reached the conclusion, through the answers which we received
from the teachers, that the curriculum and the textbooks do not take into account the theories
concerning learning difficulties, despite the fact that it is clear in the ‘Introduction Section’ of the
curriculum that they have been formally incorporated (Ministry of Education and Life Long
Learning, 2003).

Finally, according to the teacher’s responses, the student’s textbook offers limited help
to students with difficulties in their first stages of reading and writing, while it is observed, from
the answers obtained from the questionnaire, that the size of the syllabus of the language course
restrain students with learning difficulties to keep pace with the rest of the students.

Teaching Methods

Regarding the language teaching approaches, we observed that the Inductive and Deductive
Approach to language teaching is widely used (mean 4.08), followed by the Communicative-
Functional Approach (mean 3.58), and to a lesser extent the Holistic Approach. A Combination or
Balanced Approach to language teaching and Emergent Literacy is also enforced. The precedence
of the Inductive and Deductive Approach to language teaching is due to the fact that teachers
are more familiar with it as it has been the main language teaching approach of the Greek
educational system for more than one hundred years (Aidinis, 2006).

The fact that the Inductive and Deductive Approach to language teaching is obligatory in
the teaching of first reading and writing skills (mean 3.83) shows the conformity of teachers to
the demands of the curriculum. This, nevertheless, disrupts the smooth transition of children
from nursery school to first grade, as the Inductive and Deductive Approach to language teaching
comes into contrast with the Emergent Literacy Approach, applied in nursery school. Therefore,
although the teacher's book states that teachers should adopt a "combination of teaching
methods and approaches such as the Inductive and Deductive Approach to language teaching
and Emerging Writing as well as a Total and Functional Approach to language teaching"
(Karantzola et al, 2006:12), in practice, according to the results of this research, teachers find it
difficult to apply supplementary approaches to language teaching. This is because they are in
contrast with the rational of the Inductive and Deductive Approach to language teaching.

Teacher’s knowledge on Dyslexia
In terms of the causes of dyslexia teachers consider the coding deficits as the main factor for
dyslexia (mean 3.93), followed by phonological awareness deficits and visual deficits (mean 3.85
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and 3.70 respectively). As mentioned above, research proves that the main cause of dyslexia is
phonological awareness deficits (Snowling, 2000; Ramus et al, 2003; Shaywitz, 2003; Ziegler &
Goswami, 2005). However, research has also shows that coding deficits play a key role in the
onset of dyslexia (Vellutino, 1987; Mody, Studdert, Brady, 1997). One of the most important risk
factors, in this research, seems to be the presence of acoustic deficits (mean 3.52), while less
important ones are hereditary factors, poor teaching and lack of exposure to written texts in the
classroom, as well as emotional and psychological factors. Also, teachers’ knowledge on modern
research is scanty thus they are unable to link literacy problems and dyslexia to a poor teaching
environment and to the non-exposure of young learners to written texts (Vellutino et al, 2003;
National Reading Panel, 2000; Joshi et al, 2009).

The poor knowledge of teachers is also perhaps due to the fact that they do not attend
training programs concerning dyslexia. Similarly due to the aforementioned we can explain the
low response rate on the influence of hereditary factors, which are considered key risk factors
of dyslexia and have been verified and highlighted through a plethora of research which has been
conducted in the field (Pennington & Lefly, 2010; Peterson & Pennington, 2012).

Teachers’ knowledge on teaching reading and writing skills

The knowledge of teachers in the teaching of first reading and writing skills to students with
reading difficulties seems to be adequate in this research (mean 3.10). Nevertheless, other
researches have shown that (Brady & Moats, 1997; Hill, 2000; IDA, 2010) teachers do not feel
adequately prepared to teach students with reading difficulties. In addition, teacher’s knowledge
on children’s development of reading skills in the first grade of primary school appears more than
sufficient, despite the fact that their knowledge on modern research findings concerning the
aforementioned issue appears to be limited (2.77). Here there is a discrepancy between the
knowledge teachers have, concerning the reading and writing skills of their students, and their
knowledge of modern research findings, which concern the issue of dyslexia. This discrepancy
often exists between the actual knowledge and the perceived knowledge of the participants
(Fielding-Barnsley & Purdie, 2005).

We observed that respondents agree that teachers must have knowledge of how to teach
phonological awareness. Teachers in this research do not fully agree that poor phonological
awareness contributes to early failure in reading, unlike teachers who participated in other
research (Joshi et al, 2009) and who all agreed that the lack of phonological awareness
contributes to early reading and writing failure. This may be because the participants of this
research are less familiar with the term phonological awareness (mean 3.80) and learning to read.
Additionally, we found the following contradiction, which was highlighted in Joshi’s research
(Joshi et al., 2009) and which showed that while teachers strongly agree that they need to know
how to teach phonemic awareness, their knowledge is nonetheless inadequate.

Identification of Dyslexia
As noted, respondents believe that dyslexia can be identified early in a student’s life (mean 3.93),
and that they are aware of the characteristics of dyslexia. Furthermore, they appear to be able
to detect students with dyslexia from as early as the first grade (mean 3.23).

They also agree that teachers should be well informed about dyslexia (mean 4.92), and

21 www.hrmars.com/journals



Multilingual Academic Journal of Education and Social Sciences

HRwmars 2016, Vol. 4, No. 2
Exploring Intellectual Capital ISSN: 2308-0876

about its interventions (mean 4.95). However, teachers’ knowledge on dyslexia intervention, in
terms of creating an individualized curriculum for the language, is very scant (mean 2.12), as the
results of this research show a moderate knowledge of the definition of dyslexia (mean 3.68) and
this is something which raises concerns.

Therefore, there is a discrepancy in a teacher’s actual knowledge on the one hand and his
or her attitude towards dyslexia. This result reveals that although teachers want to acquire
training, there are financial, personal and work parameters, which do not allow this to happen.
Additionally, moderate knowledge on dyslexia, as mentioned above, is due to the low rate of
participation in training and postgraduate studies, as well as doctoral studies, in connection with
the number of courses concerning special education the teachers have attended at an
undergraduate level. Finally, all teachers agree that they should be aware of the cognitive
functions of young learners and the learning strategies, which they employ in reading and writing
(mean 4.87 and 4.92 respectively).

Correlation-hypotheses

The factors tested through a hypothesis testing are four. This testing took place in order to
determine whether there are statistically significant differences, on the averages of variables
grouped by gender, teacher training in general and teacher training in special needs education.
To perform a hypothesis testing based on the research objectives of the study, it is necessary to
measure the degree of internal consistency of the variables that make up each scale. As
mentioned above, in this study, the results are presented as the Alpha coefficient, which takes a
value equal to 0.801 for the scale "Evaluation of educational tools". A 0.789 for the scale
"Responsiveness of educational tools", a 0.649 for the scale "Knowledge of dyslexia", and last but
not least a 0.899 for the scale "Familiarity with phonological and phonemic rules"”, thus
suggesting that it is more than satisfactory in all four cases.

Citing the descriptive statistics of each pooled scale and interpreting the averages of their
scores, we observe the following. Firstly that teachers assess the educational tools used for
language teaching in the first grade, as a measure of value (average 2.94). Secondly, they
describe that the aforementioned educational tools do not meet the needs and capabilities of
students with difficulties in reading and writing (average 2.03).

Concerning the knowledge and information teachers have or should have on dyslexia, it
was observed that the corresponding variable takes an extremely high average rating equal to
4.59. Therefore, it is clear that teachers are very versed to issues that relate to the disorder.
Finally, teachers tend to be less familiar with phonological (3.80) and phonemic rules as is shown
in the research (mean 3.67). The very good performance of teachers is associated less with their
training and expertise in the specific areas, but more with their experience and practical
involvement in the teaching of reading and writing skills as well as with the presence of students
with dyslexia and reading difficulties in their classroom.

Moving on to the testing of the initial hypothesis it is not determined whether there is a
statistically significant difference, or not, in the averages of the scores of the four scales on the
basis of the controlled difference between men and women using the t-test for independent
samples. The following results were observed:

1. The average scores of both genders appear to be close, in other words there is no
statistically significant difference. This is also confirmed by the t-test results for
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independent samples, where the p-value is higher than the level of significance a=0.05,
signifying the absence of statistically significant differences in the averages of the scores
of the four scales examined. This may be due to several factors such as the limited
percentage of male participants and the similar educational and professional background
of both sexes. However, this comes into contrast with Singer’s (1996) research, which
suggests that the beliefs of male and female teachers may vary as concerning the
aforementioned factors.

2. Based on the linear correlation coefficient of Pearson, we observe that there is no clear
statistically significant relation between the four test ranges and the variables that
determine the age of the teachers, their teaching experience and the number of times
they have taught in the first grade. The p-value in all cases is above the significance level
of a=0.05. This is probably due to the fact that there have not been many changes in
language teaching, as in the previous textbooks the main language teaching method
which was used was the Inductive and Deductive approach to language teaching. Also,
due to teachers’ lack of training in modern teaching methods and dyslexia, there are fixed
perceptions, which prevail in the Greek educational community. These perceptions show
that teachers have no difference of opinion on the subject. It is worth mentioning that
other research, conducted in the field, has also presented similar results (Fielding-
Barnsley & Purdie, 2005; Piasta et al, 2009).

3. There are no statistically significant differences in the averages of the scores of the test
scales concerning the studies of the participants. More specifically based on the ANOVA
testing and the evaluated p-value in each case (>0,05), there is no difference in the mean
scores of the four scales under examination. This is probably because all teachers have
acquired a similar higher educational training and that reading and writing skills have only
been moderately broached upon in Greek universities. These results are in line with the
research conducted by Piasta et al (2009).

4. Completing the process of the hypothesis testing we applied a t-test for independent
samples, which attempts to answer the question as to whether respondents have
received training in special education. Our results present the absence of statistically
significant differences in the mean scores of the four scales of the study. More specifically
the p-value was above the level of significance a = 0.05 in all cases. This was associated
with the low rate of teacher participation in teacher training programs and postgraduate
studies in Corfu.

Discussion
This research was inspired by the assumption that teaching plays a key role in children’s learning
and that targeted and individualized instruction in reading and writing to students who have
difficulties, results in the avoidance of children being diagnosed with dyslexia in the future
(Scanlon et al., 2005). Therefore, recognition of the important role played by teachers who have
students with reading difficulties, leads to a need to investigate whether these teachers also
possess the knowledge which will enable them to recognize the risk factors of dyslexia and to
employ the appropriate teaching methods so as to help students with dyslexia.

Summarizing the results of the present research, we conclude that teachers consider both
the student’s textbook and workbook mediocre. Furthermore, the teachers consider the
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aforementioned books as inadequate in facilitating the needs of students with reading difficulties
or dyslexia. More specifically, the student’s textbook bares the lowest score in terms of usability
and responsiveness in relation to all other educational tools. The textbooks used in the teaching
of language, in the first grade, were considered appropriate for students without learning
disabilities, but have failed to facilitate students with reading and writing difficulties.

In terms of teachers’ knowledge on dyslexia, they tend to exhibit a high score and appear
informed about the issue. Nevertheless, their level of training in special needs education is low.
This contradiction is probably because dyslexia exists amongst approximately 10-15% of the
student population (Temple et al 2003), thus many teachers have encountered numerous cases.
Therefore, practical experience and a personal interest in the phenomenon explain the large
number of teachers who have knowledge on the subject.

On the other hand, teachers feel insufficiently trained to provide individualized
instruction to students with dyslexia. This is explained by the small number of teachers who
participate in dyslexia training programs (Panteliadou & Patsiodimou, 2000).

To round off, it is clear that teachers in Corfu are reportedly capable of detecting dyslexia,
through the signs that children present in their reading and writing. We reached this conclusion
firstly, because of the fact that teachers are able to recognize the problems encountered by these
students in reading and writing and secondly because, on average, one student in every first
grade class will most likely be formally diagnosed with dyslexia in the future.
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Abstract

Two hundred students as respondents randomly selected from semi-urban based degree colleges
of Vaishali district of Bihar (India) participated in a study that identified a number of factorsi.e.,
bonding with friends, acceptance of system, support & cooperation, selfishness and harmony of
social capital. The findings revealed that factors of social capital such as bonding with friends,
acceptance of system, support & cooperation, selfishness and harmony were significantly
predicted by friendliness, emotional stability, responsibility and extraversion dimensions of
personality. However, social capital factors such as selfishness and harmony were negatively
predicted by the factors of personality, namely emotional stability and neuroticism.

Key words: Social capital, Personality, Quantitative study

Introduction

Social capital is currently receiving a lot of attention from development agencies and research
institutions and has been widely discussed across various streams of social sciences. It is a
relatively new concept and has been popularized by scholars such as Bourdieu (1980), Coleman
(1988), Putnam (1993), and Fukuyama (1999).

Bourdieu (1986) described social capital mainly in terms of networks of relations. He
defined it as “the aggregate of the actual or potential resources which are linked to possession
of a durable network of more or less institutionalized relationships of mutual acquaintance and
recognition- or in other words, to membership in a group”. Coleman (1988) introduced social
capital by outlining two broad intellectual streams in the description and explanation of social
action. The first is the sociological approach, which sees the individual in a social and cultural
environment subjects to norms, rules and regulations. The second is the economic approach,
which is about self-interested independent individuals seeking to fulfill their goals. According to
the World Bank (1999) ‘Social capital refers to institutions, relationships and norms that shape
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the quality and quantity of a society’s social interaction. The central premise of social capital is
that social networks have values. It refers to the collective value of all “social networks” (who
people know) and the inclinations that arise from these networks to do things for each other
(“norms of reciprocity”)’. Furthermore, some scholars (e.g., Burt, 1998; Coleman, 1988) are of
the opinion that social capital refers to resources that can be acquired through social relations.

Some people in the society find a place easily on many social networks and they have the
propensity to derive benefit from societal interactions. They are perceived by people around
them as more sociable, outgoing and approachable. They share their experiences with others and
also show concern for others. They seem to possess high social capital. Similarly within
organizations, some employees are on many formal and informal networks; they are the
employees who are always “available”. They keep keen interest in the affairs of the organization
and interact freely with others. These persons have better networking which they leverage for
their personal advancement and growth. Definitely they possess higher social capital. On the
other hand, there are people both within the community and in organizations who are reserved,
do not mingle freely with others and mostly keep to themselves. There are present on fewer
social networks and their networking is not so strong. They seem to be lacking in their ability to
profit from the societal interactions. Their social capital is low.

A pattern seems to be emerging. People’s individual attitudes, values and characteristics
have a bearing on their social capital. In other words individual’s personality to some extent is
able to predict how an individual sense, interpret and act on the information and stimuli which
they receive from their environment. Therefore, personality factors can be good predictors for
many aspects of social phenomena. Some personality characteristics enhance social capital;
some other personality characteristics diminish social capital. The present research work was
undertaken with a view to examining the predictive value of personality factors in the
development of social capital. Six personality dimensions have been included in the present
study, which are as follows: responsibility, emotional stability, friendliness, ego-strength,
extraversion and neuroticism. Ego-strength, extraversion, friendliness, emotional stability and
responsibility are those dimensions of an individual’s personality that have been hypothesized to
enhance social capital; while neuroticism has been hypothesized to weaken social capital.
Extroverts have been found to have more social capital (Swickert, Rosentreter, Hittner &
Mushrush, 2002). Highly extroverted people are generally more warm, sociable, assertive and
active (Costa & McCrae, 1992). Based on these characteristics, it is of no surprise that
extraversion is associated with the magnitudes of social capital (Brown, 1996; Pollet et al. 2011).

The aim of the present study is to examine how do personality factors predict the
individuals’ social capital and to address the following questions:

e How do different components of social capital related to each other?
e How do personality factors such as responsibility, emotional stability, friendliness, ego-
strength, extraversion and neuroticism predict different components of social capital?

Method of study

Sample

Sample comprised 200 students as respondents drawn from urban and rural based colleges. They
were randomly selected for the present study. In terms of educational level, while 64.5% of the
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respondents were undergraduate, remaining 35.5% were postgraduate. The distribution of
educational level of respondents’ father was 20.5% non-matriculate, 15.0% matriculation pass,
14.0% graduate and 50.5% holding post graduate degree.

Tests and Instruments
The following tests and instruments employed:

(i) For measuring personality factors, such as responsibility, emotional stability,
friendliness, and ego-strength, Differential Personality Scale (Sinha & Singh, 1979) was
used.

(ii) For measuring personality factors such as extraversion and neuroticism, a scale

developed by Bhushan (1969) was used.

(iii) A set of questionnaire was developed consisting of 52 items measuring different
dimensions of social capital.

(iv) A Personal Data Blank was prepared to elicit biographical and other information, such
as age of the respondents, educational level, gender etc.

Differential Personality Scale (Sinha & Singh, 1976)

In the present study, Sinha & Singh (1976) scale was used for measuring four chosen factors of
personality, namely, responsibility, emotional stability, friendliness, and ego-strength. Reliability
coefficients of each of the four traits of the scale were calculated separately. For calculating
reliability coefficients, test-retest and split-half methods were followed. The test-retest reliability
coefficient ranged from .73 to .86 which was all statistically significant beyond .01 level of
confidence. Split-half reliability of the traits was calculated by the methods; the odd-even and
the first half versus second half. Split-half coefficients ranged from .82 to .90, which were all
significant beyond .01 level of confidence. Inter correlations among the different dimensions
were also calculated and the values of the correlations were low and statistically insignificant
providing evidence for the independence of the traits. Each item in the test has two answers-
true and false. The respondent is required to read each item and decide whether the meaning of
item is true or false for him or her and accordingly, encircle either ‘true’ or ‘false’. The scoring is
done with the help of the scoring-key of the instrument.

Eysenck Personality Inventory (EPI)

The Hindi version of the Eysenck Personality Inventory (Bhushan, 1969) was used to measure the
personality dimensions. The inventory comprised 57 items, out of which 24 measures
extraversion (E) and 24; neuroticism (N), the rest nine items constitutes the lie-scale of the
inventory. The validity coefficients of the Hindi version for both extraversion (r=.89) and
neuroticism (r=.84) were significant. The reliability of the test was also convincingly high. For the
extraversion dimension the split-half reliability (rii=.64), test-retest reliability (rii=.73) and the
index of reliability (rii=.78) were highly significant. Similarly, for the neuroticism dimension, the
split-half reliability (rii=.50), the test-retest reliability (rii=.76) and index of reliability (rii=.78) were
all highly significant. The reliability coefficients for the lie-scale have not been reported by the
author.
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Development of Social Capital Measures
Respondents’ social capital was assessed with the help of the questionnaire developed by
Lakshmi (2015). The responses were rated on a 5-points scale ranging from ‘strongly agree’ to
‘strongly disagree’. Initially, the questionnaire comprised of 60 items to assess the social capital
of the respondents. Subsequently, eight items were dropped on the basis of item analysis. Finally,
responses to the remaining 52 items were factor analyzed using the principal component analysis
(PCA) with rotated varimax solution on the criteria that eigenvalue should not be less than 1(one)
and the factor must have acceptable reliability (alpha coefficient > .60). An initial analysis (SPSS-
17 version) was run to obtain eigenvalue for each factor of the data. Kaiser’s (1960) rule was
followed to determine which factors were more eligible for interpretation because this rule
requires that a given factor is capable of explaining at least the equivalent of one variable’s
variance. Using this rule, five factors had eigenvalue over Kaiser’s criterion of 1. This criterion is
based on the idea that the eigenvalue represents the amount of variation explained by a factor.
Fourteen items were eliminated because they did not contribute to a simple factor
structure and failed to meet a minimum criteria of having factor loading of .40 or above. Two
items namely, ‘family members keep their own interest even in collective work’, and ‘family
members feel jealous of each other’s successes’ have been reversed in the final analysis of factor
analysis as they have negative loading. The purpose of reverse scoring is to prevent a cancelling
out of variables with positive and negative loadings. The rationale behind selection of factor
loading of .40 and above is the sample size comprising 200 respondents. The summary of
exploratory factor analysis results along with high loading items, mean, standard deviation and
variance explained by the factors has been presented in Table 1.
Table 1. Exploratory Factor Analysis Results for Social Capital Questionnaire
Factor 1 Bonding with Friends (N=13, M=42.80, SD=8.84, rii=.80, V=78.20, Eigenvalue= 12.56)

SN Items Loading Mean SD
39  You understand problems of your friends as your own. .66 3.67 1.17
36  You are aware of the problems of your friends even without .58 2.90 1.21
any hint.
07  You are always ready to help your friends. .58 4.20 .89
08  Will your friends help you at the time of crisis? .55 3.26 1.29
01  You trust your friends. .53 3.12 1.28
40  You talk freely with your friends. .53 3.85 1.24
04  Your friends are ready to help you when you need them. .52 3.33 1.28
03  You make friends easily. .49 2.71 1.53
11  All friends come together at the time of crisis. .45 3.74 1.38
43  You solve your problems yourself without taking anybody’s .45 2.98 1.22
help.
51 You do agree with your friends suppressing your own .44 2.44 1.16
desires.
05  You go by your friends’ advice. 42 3.15 1.09
38 You resolve any differences with your friends easily. 42 3.48 1.34
Factor 2 Acceptance of System (N=6, M=15.67, SD=4.94, rii=-.73, V=24.36, Eigenvalue=6.47)
27  You have trust in the law & order situation of the .79 291 1.27
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government.
49 Do you have trust in government schemes? .70 2.72 1.15
50 Law & order situation of government is satisfactory. .67 2.65 1.15
26  You are satisfied with your government policies. .67 2.71 1.22
47  People do their work efficiently in government offices. .57 2.41 1.34
28 You feel satisfied with the condition of government .45 2.28 1.26
hospitals.
Factor 3 Support & Cooperation (N=9, M=24.75, SD=5.89, rii=.72, V=34.64, Eigenvalue=5.84
16  You know what your neighbors are doing in their daily lives. .58 1.94 1.12
18  Your neighbors fully participate in social activities. .52 2.97 1.36
35 You like to spend time with your neighbors. .50 2.31 1.13
45  You listen to the advice of your neighbours. 49 2.70 1.11
19  Your neighbours trust you. .48 3.29 1.67
23 You like to get help from your neighbours again and again. .44 1.67 0.94
21  Your neighbours are ready to help you. 44 3.21 1.22
15 How close are you with your neighbours? 43 3.18 1.29
20  Your neighbours actively participate in religious activities. .42 3.52 1.24
Factor 4 Selfishness (N=4, M=11.75, SD=3.60, rii=.60, V=12.93, Eigenvalue=5.03)
2 Most of your friends are busy with their own selfish .70 2.71 1.44
behavior.
12  Your friends are jealous of your success. .63 2.27 1.29
17  Your neighbors simply take advantage of you. .50 2.90 1.46
46  People see their own interests in government activities. 47 3.88 1.88
Factor 5 - Harmony (N=6, M=26.01, SD=3.81, rii=.68, V= 14.50, Eigenvalue 3.99)
31  Family members become united at the time of crisis. .68 4.64 .82
29 There is brotherhood in our family .64 4.34 1.02
30 Do you feel proud of your family? .62 4.59 .80
42  Family members keep their own interest even in collective -.51 3.84 1.35
work.
32 Family members feel jealous of each other’s success. -.51 4.04 1.36
14  You obey order of elders in your family. 46 4.58 73

Table 1 reports the factor loadings after rotation and five factors were extracted. The
varimax rotation method was then used to perform orthogonal rotation to eliminate items with
factor loading <.40. It is also clear from Table 1 that thirteen items such as ‘you understand the
problems of your friends as your own’, ‘you are aware of the problems of your friends even
without any hint’,” you are always ready to help your friends’, ‘will your friends help you at the
time of crisis’, ‘you trust your friends’, ‘you talk freely with your friends’, ‘your friends are ready
to help you when you need them’, ‘you make friends easily’, ‘all friends come together at the
time of crisis’, ‘you solve your own problem without anybody’s help’, ‘you do agree with your
friends suppressing your own desires’, ‘you go by your friends’ advice’, ‘you resolve any
differences with your friends easily’ were loaded on Factor | which was given the name, ‘Bonding
with friends’. The factor explained 78.20 per cent of the common variance and also showed
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higher reliability (rii = .80).

The items such as ‘you have trust in the law & order situation of the government,” ‘do you
have trust in government schemes,” ‘law & order situation of government is satisfactory,” ‘you
are satisfied with your government policies,” ‘people do their work efficiently in government
offices,” ‘you feel satisfied with the condition of government hospitals’ were loaded on Factor Il
which was given the name, ‘Acceptance ofs. The factor explained 24.36 per cent of the common
variance and also showed higher reliability (rii =.73).

The items such as, ‘you know what your neighbours are doing in their daily lives,” ‘your
neighbour’s fully participation in social activities,” ‘you like to spend time with your neighbours,’
‘you listen to the advice of your neighbours’, ‘your neighbors trust you,” ‘you like to get help from
your neighbours again and again,’ ‘your neighbors are ready to help you,” ‘how close are you with
your neighbours,” ‘your neighbour actively participate in religious activities” were loaded on
Factor Il which was given the name, ‘Support and cooperation’. This factor explained 34.64 per
cent of the common variance and also showed higher reliability (rii =.72).

The four items such as, ‘most of your friends are busy with their own selfish behaviour’,
‘your friends are jealous of your success’, ‘your neighbours simply take advantage of you’, ‘people
see their own interest in government activities” were loaded on Factor IV which was given the
name, ‘Selfishness’. This factor explained 12.93 per cent of the common variance and also
showed higher reliability (rii = .60).

The six items such as, ‘family members get united at the time of crisis’, ‘there is
brotherhood in your family’, ‘do you feel proud of your family’, ‘family members keep their own
interest even in collective work’, ‘family members feel jealous of each other’s success’, ‘you obey
your elders in your family’ were loaded on Factor V which was given the name, ‘Harmony’. This
factor explained 14.50 per cent of the common variance and also showed higher reliability (rii =
.68).

Results
In order to examine the pattern of relationship among the different factors of social capital,
coefficients of correlation have been computed. Table 2 presents the summary of the coefficients
of correlation.
Table 2. Mean, SD & Inter-correlations of Factors of Social Capital
Factors 1 2 3 4

1.Bonding with friends

2.Acceptance of system A1

3.Support & Cooperation 37** 27**

4.Selfisness -.26** -.13 -.22%*
5.Harmony A7* .02 .20%* -.21%*

**p<.01,*p<.05, N=200

It is clear from Table 2 that the factor of social capital such as bonding with friends is
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positively associated to support & cooperation (r=.30, p<.01) and harmony (r=.17, p<.01);
whereas negatively related to selfishness (r=-.26, p<.01). Acceptance of system is also positively
correlated to support & cooperation (r=.27, p<.05). However, support & cooperation is negatively
related to selfishness (r=-.22, p<.05). Selfishness is negatively associated to harmony (r=.-21,
P<.05). The findings are partially in the hypothesized direction in the case of the social capital
factors i.e. bonding with friends, support & cooperation, and harmony.

As the purpose of the study is to find out the relative contributions of personality factors
(e.g., extraversion, neuroticism, responsibility, emotional stability, friendliness and ego-strength)
considered as predictors and factors of social capital (e.g., bonding with friends, acceptance of
system, support & cooperation, selfishness and harmony) as criterion variables, multiple stepwise
regression analysis has been performed to evaluate whether factors of personality scores are
necessary to predict factors of social capital. Table 3 presents the summary of stepwise
regression analysis.
Table 3. Stepwise Regression Analysis of Social Capital Factors (Bonding with Friends) Predicted

by the Personality Factors

Factors R R Square Adjusted R Std.Beta F df
Square

Friendliness .33 A1 A1 .33 24.34** 1/198

Emotional Stability .37 .14 13 17 15.73** 2/197

Extraversion 41 .16 .15 .16 12.84** 3/196

*p <.05, **p<.01, N=200

Table 3 shows that all three F- tests provide the results of a test of significance for R-
square, such as friendliness F (1,198) =24.34, p < .01, emotional stability F (2,197) = 15.73, p<.01,
and extraversion F (3,196) =12.84, p<.01 are statistically significant indicating that the
relationships are linear. Therefore, the model significantly predicts the criterion variable i.e.
bonding with friends. The value of R-square (R?=.11) for friendliness indicates that the amount of
variance in the criterion variable, bonding with friends by the predictor variable, friendliness. In
this case, the friendliness, emotional stability and extraversion 11, 14 and 16 per cent of the
variance accounted for by bonding with friends.

Adjusted R-square (R?) adjusts the value of R when the sample size is small. The rule of
thumb is to report adjusted R? when it substantially differs from R? (Green & Salkind, 2010). In
this analysis, the value of RZ and the adjusted R? are slightly different. However, the review of the
standardized regression coefficient Beta (B) value for friendliness (6=.33) has positively
associated to factor i.e. bonding with friends whereas emotional stability (6=.17) and
extraversion (6=.16) were statistically significant. On the basis of the obtained results, it can be
concluded that the social capital factor, bonding with friends was primarily predicted to
friendliness factor of personality followed by emotional stability and extraversion. Other
personality factors, such as ego-strength, responsibility and neuroticism did not contribute
significantly to bonding with friends component of social capital.

Again a stepwise multiple regression analysis has been performed to evaluate whether
factors of personality scores are necessary to predict factor of social capital such as acceptance
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of system. Table 4 present the summary of regression analysis.

Table 4 Stepwise Regression Analysis of Social Capital Factor (Acceptance of System) Predicted
by the Personality Factors

Factors R R Square Adjusted R Std. Beta F df
Square

Emotional .24 .06 .05 .24 11.93** 1/198

Stability

Responsibility .28 .08 .07 .15 8.59**  2/197

*p <.05, **p<.01, N=200

Table 4 shows that the two factors F-test provides the results of a test of significance for
R-square such as emotional stability F (1,198) =11.93, p<.01and responsibility F (2,197) =8.59,
p<.05 are statistically significant indicating that the relationships are linear. Therefore, the model
significantly predicts the criterion variables, acceptance of system. The value of R-square (R?=.06)
for emotional stability indicates that the amount of variance in the criterion variable, acceptance
of system by the predictor variable such as emotional stability. In this case, the emotional
stability, responsibility 6 and 8 per cent of the variance accounted for by acceptance of system.
However, the review of the standardized regression coefficient Beta (B) value for emotional
stability (6=.24) has been positively associated to acceptance of system of social capital whereas,
responsibility (6=.15) were statistically significant. It may be concluded that acceptance of system,
one of the components of social capital was substantially predicted to personality factors,
emotional stability and responsibility.

It is of interest to evaluate whether factors of personality scores are necessary to predict
the factor of social capital dimension such as support & cooperation, a stepwise multiple
regression analysis has been performed. Table 5 present the summary of regression analysis.
Table 5 Stepwise Regression Analysis of Social Capital Factor (Support & Cooperation) Predicted

by the Personality Factors

Factors R R? Adjusted R>  Std. Beta F df
Friendliness .26 .07 .06 .26 14.62 1/198
Responsibility .30 .09 .08 .15 9.88 2/197

*p <.05, **p<.01, N=200

Table 5 shows that the two factors F-test provides the results of a test of significance for
R-square such as friendliness F (1,198) =14.62, p<.01and responsibility F (2,197) =9.88, p<.05 are
statistically significant indicating that the relationships are linear. Therefore, the model
significantly predicts the criterion variables, support & cooperation. The value of R-square
(R?=.07) for friendliness indicates that the amount of variance in the criterion variable such as
support & cooperation by the predictor variable, friendliness. In this case, the friendliness,
responsibility 7 and 9 per cent of the variance accounted for by support & cooperation. However,
the review of the standardized regression coefficient Beta (B) value for friendliness (6=.26) has
been positively associated to support & cooperation of social capital whereas, responsibility

36 www.hrmars.com/journals



Multilingual Academic Journal of Education and Social Sciences

HRwmars 2016, Vol. 4, No. 2
Exploring Intellectual Capital ISSN: 2308-0876

(6=.15) are statistically significant. On the basis of results, it may be concluded that support and
cooperation component of social capital was chiefly predicted to friendliness dimension of
personality.

A stepwise multiple regression analysis has been performed to evaluate whether factors
of personality scores are necessary to predict factors of social capital such as
selfishness. Table 6 presents the summary of regression analysis.

Table 6. Stepwise Regression Analysis of Social Capital Factor (Selfishness) Predicted by the
Personality Factors

Factors R R? Adjusted R> Std.Beta F df
Neuroticism .24 .06 .05 .24 11.78 1/198
Emotional .28 .08 .07 -.15 8.17 2/197
Stability

*p <.05, **p<.01, N=200

Table 6 shows that the two factors F- tests provides the results of a test of significance for
R-square such as neuroticism F (1,198) = 11.78, p<.01, and emotional stability F (2,197) = 8.17,
p<05 are statistically significantly indicating that the relationships are linear. Therefore, the
model significantly predicts the criterion variable, selfishness. The value of R-square (R?=.06) for
neuroticism indicates that the amount of variance in the criterion variable i.e. selfishness by the
predictor variable such as neuroticism. In this case, the neuroticism and emotional stability 5 and
7 per cent of the variance accounted for by selfishness. However, the review of the standardized
regression coefficient Beta (B) value for neuroticism (6=.24) has been positively associated to
selfishness of social capital whereas, emotional stability (6=-.15) has negatively associated to
selfishness, are statistically significant. Finally, it can be concluded that selfishness as the
component of social capital was greatly predicted to neuroticism dimension of personality;
whereas negatively predicted to emotion stability.

A stepwise multiple regression analysis has been performed to evaluate whether factors
of personality scores are necessary to predict factors of social capital such as harmony. Table 7
presents the summary of regression analysis.

Table 7. Stepwise Regression Analysis of Social Capital Factor (Harmony) Predicted by the
Personality Factors

Factors R R? Adjusted R? Std. Beta F df
Neuroticism 27 .07 .07 -.27 15.25 1/198
Emotional Stability .32 .10 .10 .19 11.39 2/197

*p <.05, **p <.01, N =200

Table 7 shows that the two factors F-tests provides the results of a test of significance for
R-square such as neuroticism F (1,198) = 15.25, p<.01 and emotional stability F (2,197) = 11.39,
p<.01 are statistically significant indicating that the relationships are linear. Therefore, the model
significantly predicts the criterion variable i.e. harmony. The value of R-square (R?=.07) for
neuroticism indicates that the amount of variance in the criterion variable, harmony by the
predictor variable, neuroticism. The neuroticism and emotional stability 7 and 10 per cent of the
variance accounted for by harmony. However, the review of the standardized regression
coefficient Beta (B) value for neuroticism (6=-.27) has been negatively associated to harmony of
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social capital whereas, emotional stability (6=-.19) has positively associated to harmony, are
statistically significant. It may be concluded that harmony component of social capital was chiefly
predicted to emotional stability dimension of personality; whereas negatively predicted to
neuroticism.

Discussion

The aim of the study was to examine the pattern of relationship among the factors of social
capital and also relative significant predictive values of personality factors for the different
factors of social capital. Friendliness among the personality factors was the best predictor of
social capital factor such as Bonding with friends followed by emotional stability and extraversion.
The finding was also in congruence with the finding of Sheldon (2008) who suggested that
extroverted individuals benefit from social network sites more than introverted individuals. Some
previous studies (Russel et al. 1997; Anderson et al. 2001) reported that extroverted individuals
have been found to have larger networks and higher contact frequencies. However, a more
recent study by Grant (2013) showed that higher levels of extraversion are not necessarily
beneficial. Moderately extraverted salespeople have better sales revenues than lowly or highly
extraverted salespeople.

Emotional stability was the chief predictor of social capital factor acceptance of system
followed by responsibility dimension of personality. Costa and McCrae (1992) suggested that
emotionally stable individuals showed fewer negative emotions like anxiety, stress and negative
effect. So that emotionally stable individuals are likely to have more extensive networks and
better capable of adapting to interpersonal differences (Klien et al. 2004).

Friendliness was the best predictor of social capital factor support & cooperation followed
by responsibility dimension of personality. Neuroticism was the main predictor of social capital
factor selfishness followed by emotional stability. Neuroticism is generally assumed to be
negatively associated with social relationship (Wanberg et al. 2000). Neuroticism was the best
predictor of absence of social capital factor harmony as the standardized regression coefficient
Beta (B) value for neuroticism had been negatively associated to harmony. However, emotional
stability had positively associated to harmony were statistically significant.

In general, the study shows that extraversion, emotional stability, responsibility and
friendliness factors of personality play an important role in predicting the components of social
capital. In addition, there are several considerations that need to be taken into account when
considering the findings of the current study. First, the study is primarily based on self-report
data. As a result, the strength of relations between variable was overestimated due to common
method of variance. Second, the nature and forms of social capital change over time as well as
the multidimensional construct of both personality and social capital.
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Abstract

This article centers on the needs of newcomer immigrant students with diverse linguistic and
cultural backgrounds in Greek state schools. Setting the discussion against a theoretical
background on second language acquisition and bilingualism, we delineate the stages of second
language development and provide examples of appropriate instructional strategies per stage
which every educator can employ in order to ensure the learners’ smooth transition to the target
language. The article concludes with a proposal on the integration of immigrant students in Greek
state schools.

Key words: Bilingualism, immigrant learners, second language acquisition, teaching strategies,
education policy

Eltcaywyn

H maykooula olkovouLkn kpilon €ixe wg emakoAouBo OxL povo tnv kpion aflwv aAAd Kal Eva
OUVEXEC METAVOOTEUTIKO pelpa Tpog tnv Eupwnn. Méoa oe €va tétolo mAaiolo, n EANGSa
amoteAel TIG TeAeutaieg SUo Sekaetieg, xwpPo umodoxnG MANBUCUWY HE PETAVACTEUTIKO TIPOPIA
Kol HE OlopOopeTkO YAWOOLKO Kal TOAITIOUIKO UuTtoBabpo (Mpifa & XooteAibou 2012,
Nanadonouvloc & MNpiPa, 2016) oL onoiot katadpBavouv otnv EANGSa Kal KaT' EMEKTOON £EpYOVTOL
oe enadn Pe pla «AAAN» YAwooo KL €vav «@AAO» TIOATIONO. AUuTO BEBala KAVEL TIEPLOCOTEPO
ETUTOKTLKI TNV 0VAYKN TOU EAANVIKOU KPATOUC VO EVOPHOVLOTEL LE TN KPLOLUN QUTH KaTAoToon
HEoa Ao TIG TPAKTIKEG TTOU akoAouBouvtal ota eAANVLKA OXOAELa.

Méoa ot €va TETOLO METAVAOTEUTIKO KALHQ, oL ekmaldeutikol cuyxva aduvatouv va
avtene€EABoUV KaL va SLaXELPLOTOUV TIC TIPOKANOELG AUTEG, adoU TTAEOV ONUAVTLKO TTOCOOTO TWV
tafewv amotedovv SiyAwoool padntikol mAnBuopol. Amé T pia, n avaykaldtnta Tng
evbuvapwong twv aflwv Twv SiyAwoowv padntwv kat and tnv aAAn, to XapnAd YyAwWoGOLKO
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EMIMESO QUTWV TWV HOONTWV AMOTEAOUV ONUAVTIKEG TIPOPBANUATIKEG CUVIOTWOEG 0TNV SLEAKTIKNA
npaén kat tnv aAAnAérudpacn Toug HE TOUG €AANVOPWVEC CUUMUABNTEC TOUG KAl TOUG
eKmaldeUTIKOUC.

QG €k TOUTOU KOl Of CUVEXELX TWV TpoavadepBEVTWY oTolXElWY, N Tapouoa epyaocia
KaAE(Tal vo TapouoLAoEL:

e Tic Bswpieg mou oxetilovral pe tn SLYAWOOLK) AVATTUEN TWV CUYKEKPLUEVWVY HaBnTwy

e Ta otadia yYAwoolkAG avantuéng twv diyAwoowv pabntwy

e TIC TEXVIKEG TIOU akOAouBouUv oL eKTALSEUTIKOL TIPOKELUEVOU VO TIPOCAPHOCOUV TN

S16aokaAia OTIGC YAWOOLKEG AVAYKEG TWV LABNTWV QUTWV;
e Tov poAo tng nmoAtteiag avadopka e TNV EL060XN LOONTWV UE LETOVAOTEUTLKO TIPOdIA
e [lpotdoelg Twv ouyypadEwyv pe Bacn Tnv avaluon Twv tpoavadepBEVIwy onueiwv.

EVVOLOAOYLKOG POOSLOPLONOG TNG StyAwaoaiag

‘Exouv yivel MOAEG TipooTaBeleg evvoloAoylkol Tpocdloplopol tng «Siyhwaoaotag» (Karosas
2004, Edwards 2003, Baker 2001, Ludi 1986, Haugen 1953) uno to npiopa Stadopetikou
gmotnUovikou medlou (mx veupoloyia, Yuxoloyia, kKowwvioyAwoooloyia, matdaywylkn,
SL8akTiKkN K.a), kaBlotwvtag £ToL TN StyAwooia éva oAUTIAEUpo/ TTOAUSLACTATO GALVOUEVO.

Aappavovtag umoyn toug oplopolg oL omoiotl €xouv umootnplyBei, Ba pumopovoes va
avadepbel mw n SwyAlwooia avadépstal otV LKAVOTNTA KATIOOU vo Xelpiletal Suo
SL0pOoPETIKOUC YAWOOLKOUG KWOLKEG, XWPIC QMaPALTATWE VA CUVETIAYETAL TNV EMAPKELX N
EUXEPELX O€ QUTEC TIG YAwooeg (Gibbons, 1993:1).

H OSwAwooikn avamtuén eviacoetal o SLAPOPeG TUTIOAOYIEG, OTIWG N «TAUTOXPOVN
Sylwooia» mou cuvteleital 6tav To ATOMO eKTIBeTAL KAl OTIG SU0 YAWOOEG €K YEVETNG KL N
«Sladoyikn dtyl\waoaoia» mou ouvteAsital 6tav KATOLoG eKTiBeTaL 0TN YAWoo TTou opIAE(TAL OTO
oTtitL evw €pxetal oe enadn (ouvnBwe PeTd TNV NAKia Twv 8-9 xpdvwv) pe TN deUTEPN OTOV
€UPUTEPO KOWVWVLKO Xwpo (Baker & Jones, 1998:36).

MNa tnv mpooktnon plag deutepng yAwooag (second language acquisition) €xouv
StatunwBel mowkideg anoPelg katl Bewpieg evw otnv mapovoa epyacio 6a avaluBouv duo anod
TIC umtoBéoelc mou €xouv umootnpixBel. ZVpdwva pe tnv «YmoBeon AAnAs€dptnong twv
Mwoowv» (developmental interdependence hypothesis) mou ekdpdaoctnke amd tov Cummins
(1978), oL 6uo yAwooeg PBpiokovtal o alAnAefdptnon 6oov adopd OTIG EVVOLEG KOl OTLG
6eflotntec. H  kavotnta evog padntr otn 6evtepn yAwooa efoptdtal amd 1o emnimedo
LKOVOTNTOG OTNV MPWTN YAWood. AUTO onUaivel OTL OGO TILO TIEPLOPLOMEVN Elval N akadnpaikn
LKaVOTNTO O0TNV MPWTN YAwooa, Tooo To SUokoAa Ba emiteuxBel N KATAKTNON YVWOEWV Kall
Sdeflotntwyv otnv 6gltepn (mAslovotikn) yAwooa. AANwoTte €peuvec oe SleBvég emimedo €xouv
emBeBaiwoet tnv aAAnAos€aptwpevn oxéon HeTalL Twv deflothtwy otn N kat M2 avadopikd pe
Vv npooktnon As€lhoyiou (Umbel & Oller, 1995), pue popdoloyikoug tumouc (Hancin-Bhatt &
Nagy, 1994), ue tnv avayvwplon AéEewv Kal TNV avayvwoTikn katavonon (Verhoeven, 1994).

Mia &AAn uméBeon n omola amoteAel mpoéktaon TG umoBeong tng aAAnAe€daptnong Twv
vAwoowv eivat n Oewpia twv KatwdAwwv [Thresholds Theory/Threshold Level Hypothesis /
Worsham’s Cognitive Threshold Theory]. H Bewpla auty avadEépetal otn oxéon aQVAUECSA OTN
YVWOTIKA Aeltoupyia kat to Babuod Siyhwooiag. YmootnpixBnke mweg MPEMEL val UTIAPXEL Eva
OUYKEKPLUEVO, OPLOKO eTtimedo tkavotntag otn SeUtepn YAwooo KATL To onoio Ba BonbnoeL otn
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YVWOTIKN avamntuén tou pabntn (Skutnabb — Kangas, 1981). O Cummins ovOUO.OE QUTO TO OPLAKO
eMinedo KatwdAL Ko UTIOOTHPLEE TTWG N ETITEVEN TOU KATWTEPOU ELVOL OPKETH YLt amopeuxBouv
Ol apPVNTIKEG eTUMTWOELS TG SlyAwooiag, evw n emitevén tou Seutepou Tou uYPnAOTEPOU
erunédou tn¢ SiyAwoong tkavotntag, Unmopel va odnynoet ota Betikd odpéAn tng dtyl\waooiac. MNa
va e€nynBel kaAUtepa auth n Bewpla, eival avaykaio va tovioTtel mwe kKaBe katwdAl eivat Eva
emninedo YAWOOLKNA G LKAVOTNTOG TO Omoio emidpd tov SiyAwoco padnth. To mpwto KatwdAL eivat
1O eMinedo to omoio MPEMeL va KATaAAPEL 0 LaONTAG, TTPOKELMEVOU va armopUYEL TIG OPVNTIKEG
ETUMTWOEL] TNG SyAwoolag evw To €mMOpevo KatwdAl €lval autd 1o omoio amatteital
TIPOKELUEVOU va BLWOEL 0 HaBNTAG Ta YAWOOLKA Kol YyWwoTlkd odpéAn tng Siyhwooiag (Baker,
2001).

MwooKN LKAVOTNTA TWV HadNTwv oTo OXOoAEil0

‘Ooov adopd oTn YAWOOIKN KOVOTNTO TWV HodNnTwv oTo oX0oAko Aaiolo, o Cummins (1984b)
nipoteivel tn Stakplon petafL dVo ekboxwv TNG YAwaoolkn¢ emapkelag (linguistic proficiency) tou
OMANTA:

0) TNG EMKOVWVIAKNG LKAVOTNTAC (communicative): H eMIKOWWVLAKNA LKAVOTNTA OXETI{ETAL HE
Baoikéc Stanpoowrtikég enikovwviakeg de€lotntec [BICS]. Mo CUYKEKPLUEVA, OL SLOTIPOCWTTKEC
ETUKOLVWVLOKEG S€ELOTNTEG OXETI{OVTAL PE KOONUEPLVEC SPAOTNPLOTNTEC KAL ATTOTEAOUV MPWTLOTO
otoxo tn¢ Sidaokaliag tng deltepng yAwooag. Emiong, avamtuooovtal Mo ypriyopa amo Tig
aKadNUAIKEC YAwOOLKEG deflotnteg, emeldr) unofonBolvtal anmd GUYKELMEVIKEG eVOELEeLg Kal
Sladpapatilovial o€ CUYKELLEVOTIOLNIEVEG KATOOTACELG (context embedded situations) kat yia
QUTO TO AOYO TtapoucLalouV XaUNAEG YWWOTIKEG QTALTHOELG.

B) tng¢  yvwotikng/akadnuaikng yAwooikng endpketa¢ [CALP]: H yvwotikn/akadnuaikn
YAWOOLKN ETAPKELD OXETIIETOL PE QUMOLTNTIKEG TEPLOTACELG ETILKOLVWVIAC TIOU TIEPLEXOUV TILO
TiePLMAOKeG SOPEC Kal eLOLKO AeEIAOYL0. OL HaBNTEC KAAOUVTOL VA ETILKOLVWVOUV OE aKOSNUAIKES
LN OUYKELLEVOTIOLNUEVEG KaTtaoTdoelg (decontextualized situations), 6nAadn, oe KATACTACELG
OTLG omoieg n katavonon dev Baciletal ota cupdppaldpeva. Etol e€nyeital kot To yeyovog OTL,
EVW OL HaBNTEC QMO UELOVOTIKEG OUAOEC €XOUV OPKETA KAAEG Ttpodoplkeg Se€loTNTEC OTNV
TIAELOVOTIKA YAWoOoQ, avTleTwi{ouv mpoBARpaTa e TOV YPaTTo akadnuaiko Adyo.

Emopévwg, ol aAAOyAwoool pabntég TMpPEMEL OXL MOVO VO KATAKINOOUV TI( PBOOLKEG
ETUKOWVWVLOKEG HeELOTNTEC AAAA KAl TNV aKadNUATKA YAWGCOLKN LKAVOTNTA, WOTE VA UIOPECOUV
Va OVTATIOKPLOOUV OTIC UTIOXPEWOELG KOL OTTOLTAOEL OAWV TWV YVWOTLKWY QVTLKEILEVWY OTO
oxOoAeio.

AiyAwooa Mpoypappata Eknaidevong
Yrapyouv moAAol mapayovteg mou Ba mpémnel va AndBouv unmoyPn avadoplkd UE TNV EMUTUXNA
npoéoktnon tng M2 aAAd kot tTn oxoAlkn emidoon Twv HoONTWV PE HETAVOOTEUTIKO TIPOdiA.
Avapeoa 0g oUTOUG TOUG TOPAYOVTEC CuyKaTaAéyovtal Katda tn Mpifa & Itauou (2014), ol
OTAOELG TOU HaONTA KAl TwV YOVEWV TIPOG TIC SU0 YAWOOEC, OLTTPONYOUUEVEC EUTIELPIEC/YVWOELS,
Ta Kivntpa, embupia tavtiong/ovvdeonc Le pLol AANN YAWOooLKr) opdda, n StyAwootkn eMAPKELQ,
oL péBodol StbaokaAiag Kal n oXoALKr UTELpLaL.

E€loou onuavtikd polo Stadpapatilel n Siy\woon ekmaibeuon mou avadpEpeTal otV
KaAALEpYELa Kal xprion dUo N meplocdtepwv YAwoowv Stdackaiag oto oxoALko meptBailov (BAT
Mackey 1978, Romaine 1995) [otn Piketh (2006:12)] kal otoxeUelL oTNV £viaén ATOUWV N
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OAOKANPWV OPASWVY 0TNV KOoWwVia SLaTnpwvTag TN YAWOOLK KoL TIOALTLOULKE TOUTOTNTA TOUG.
Yniapyouv €tal, dtadopa mpoypappata diyA\woong ekmaibeuong Ta omoia KUpLapxouV EUPEWG:

a) mpoypauuata euBudionc [submersion-type programmes] (Romaine, 1998). Itdxo¢ Tou
OUYKEKPLUEVOU TIPOYPAMUATOG £lval n adalpeTikn Siylwooia plo Kal ol pabntég YAWOGOLIKAG
HELOVOTNTOC EVTIACOOVTAL OTLG TAEELG TNG KUPLAG ekmaidevong pall pe Toug GuoLKOUG OULANTEG
™G YAWOoOLKNG TAglovotntaG. H yAwooa Aoutdv, otoxog (n yAwooa tng xwpoag umodoxng)
Aewtoupyel €1¢ Bapog TG YAwooag Twv aAAOYAWOOoWV Habntwv Kol Umopel va odnynoeL otnv
apaipetikn StyAwooia [subtractive bilingualism] (Lambert, 1980 otov Baker & Jones,1998:154).
8) mnpoypauuara euBantiong [immersion programmes]. ZTOXOG TOU GUYKEKPLUEVOU
poypAppato¢ €ivat n mpooBetiky SiyAwooia. Ot pobNTEGC AUTWV TWV TIPOYPAUUATWV
S6aokovtat ) M katl M2 WG YWWOTLIKA aVTIKEPEVA eVvw 000V adopd oTa UTIOAOLTIA YVWOTIKA
avTikeipeva aflomolouvtat kat ot 800 YAwooeg. Me auto Tov Tpomo, dev «anelheitaw» n Ml twv
OAAOYAWOOWV HaBNTWV EVW Ol HaBNTEG KAAALEPYOUV Kal OVONTUOOOUV Kal Ta SU0 YAWOOLKA
ocvotnuata enwdelolpevol and ta Betikd tng Sdiylwaooiag. Autry n tumoloyia SiyAwoong
eknaidevong otnpiletal otnv Bswpla TNG «KOLWNC UTIOKELUEVNC YAWOOLKAG LKAVOTNTACY
(common underlying proficiency - CUP) (Cummins, 1980). 20udwva pe autni tn Bswplia, n kown
SlyAwoolkn kavotnta Asttoupyel w¢ Baon yla va avoamtuxBel opaAd 1000 n mPWTn 000 Kal n
Seutepn yAwooa (Cummins, 2000). Emopévwg, elvat ToAU onuavtiko ta SiyhAwooa matdld va unv
TapapeAolV TNV ekuABnon ¢ MPWTING Toug YAwaooag, n omoia amoteAel tn Baon yla tnv
EUKOAOTEPN EKUAONON HLag SEUTEPNG I KL TIEPLOCOTEPWY YAWCOWV.

ZtadLa YAWOOLKNG TTPOOKTNONG
Méoa amnd Ttg Bswpieg anoktnong deltepng yAwaooag (second language acquisition theories), o
KAOE eKMALOEUTIKOG Umopel va avtAnoel TOAUTLUEG TTANpodopleg oL onoieg Ba tov Bonbricouv
oTNV avamtuén Twv YAWOOLKWV LKAVOTATWVY Twv veoadixBévtwyv pabntwv (newcomers), ot
omoiol mpogpyovtal amo SladopeTikd YAwoolKA Kal TmoAttliopkad meptBarlovta (Fillmore &
Snow, 2002; Hamayan, 1990). Z0udwva pe Toug Freeman kat Freeman (2001), ol Bswpieg auTég
QTOPPEOUV ATIO SLOXPOVIKEG EPEUVEC SLadOpwWV ETILOTNUOVLKWY TOUEWYV, OTIWG N YAwoooAoyia,
n veupoyAwaoooloyia, n kowwvioAoyia, n Puxoloyia kat n avBpwrnoAoyia Kal cuykAivouv oto
OTL N YAWOOLKNA avamtuén evog pabntn o pia Sevtepn yAwooa mepvael amnod dtddopa dlakplta
otadla, Eekvwvtag amo Tnv mMANPn dyvola tng véag YAwooag Kal ¢pTavovtag oto YAWOOLKO
eninedo mou nmpooopolalel auto evoc puatkol oulAnth (native speaker).
Ta otadla autrg tng StyAwaootkng avantuéng eival ta €€NG:
Jtadio I: SwmnnAo / lMpooAnmtikdé 1 [ponapaywyiké otadio (The Silent/Receptive or
Preproduction Stage)
To ouykekplpévo otadlo Stapkel ouvnBwe amod 10 wpeg £wg £E€L urveg. e autd to otadlo, ol
HOONTEG €xouv ouxva HEXPL KoL 500 «SekTIKES» AEEELC (receptive words), SnAadn AéEeLg mou eival
LEV LKool va KatavornoouV, aAAd SV UIOpoUV va XPNOLLLOTIOL 00UV LE AVEDH, EVW TTAPAAANAQ
apxilouv va pabaivouv véeg AEEELC TLC OTTOLEG KOTOVOOUV OAO KO TIEPLOCOTEPO UE TNV TApodo
TOU XpOvou.

AUTO 1O 0TAdl0 cuvNBWC XoPaKTNPLZETAL ATIO L0 TTOPATETAUEVN «OLWTNAN epiodo»
KOTA TNV omoila ot pabntég gite aduvatolv eite mMopAyouv TMEPLOPLOUEVO TIPOGOPLKO AOYO.
Qotooo, eival oe Bfon va  amokpivovtal €EWAEKTIKA xpnolponowwvtas Slddopeg
OVTIOTOOULOTIKEC OTPATNYIKEG, OMWE yla mapadslypa va deiyvouv pe to SAKTUAO TOug éva
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QVTLKE(UEVO, LA ELKOVA, N €Va TIPOOWTIO, VO EKTEAOUV pia Tpagn 1 evioAn (A.X. va otékovtal
0pBLot, va KAelvouv tnv mopta KTA.), vl KAVOUV KOBNUEPLVEC XELPOVORLLES TTOU va uTtoSnAwvouy
katadaon N apvnon Ue Eva amAo "val" i "oxt".

TeXVIKEG KAl 5paoTNPLOTNTEC TTIOU UMOPEL VA XPNOLUOTIOLOEL O EKTIALOEUTIKOG:

e Xpron omTKWV £peBLOPATWY Kal eEWAEKTIKWYV oTolxelwv (visual aids and gestures)

e Apyoc pubuog outAlog Kot xprion mopayAwookwy oTolxeiwv (tovilovtog AE€eLg KAELOLA)

e Amnodoxn Meploplopévng Tapaywyng npodoptkol Adyou amo tnv MAEUPA TWV Habntwv

o Kataypadn Baoikwv Aé€ewv oToV TivaKa Kal avilypadrn QUTWV Ao Toug Labnteg

e Aflomoinon elkOVwyY Kal AAAWV LECWV OTNV EMEENYNON EVVOLWV

e Anuloupyia moAutpornikou meptBaAAovtog pnabnong

e Aflomoinon tng oAlknG aobnTnPLOKAG KWVNTIKNAG amokplong (total physical response)

2tadio Il: To npwiuo otadio napaywync (The Early Production Stage)
Ooov adopd otn Stapkela autol Tou otadiou, auTod Umopel va SLapKETEL EwG Kot £EL LAVECG LETA
TO TEPAC TOU Tipomapaywylkou otadiou. Ol pabntég pabaivouv péxpt kat 1.000 «SEKTIKEGH
A€€e1c Tou evepyoU Toug As€lhoyiou (receptive/active words), SnAadn A£EeLg TIC omoleg pmopouv
TOOO VA KATAVONOOoUV TIANPWE AAAA KOl VAl TIC XPNOLLOTIOL)O0UV UE OPKETH AVEDH. € AUTO TO
otadlo, oL HaBNTEG Unmopouv va ekPwvoUV LOVOAEKTIKEC GPACELC I} akOua Kal ppdaoelg pe Svo
A€€eLc KaBwWE Kal va KaTavooUV To EPEBLOUA LLE TO OTIOLO £pYOVTaL O€ emadr) 0TN «VEA» YAWOOOQ,
Slvovtag CUVTOUEC AmavTOELC (TT.X. vaL, OXL KTA) o€ amA£C EpwTAOELG (m.X. TtoLog/mou/TL).

TeXVIKECG KAl 5paOTNPLOTNTEC TTOU UMOPEL VA XPNOLUOTIOLOEL O EKTIALOEUTIKOG:

e EpmAokn pobntwv oe cuAaBoypidoug (charades) kat yh\wooikd malxvidia eikaociog

e EumAokn padntwv os matyvidia polou (role playing)

e [lpowBnon Staldyou

o Aleaywyn ouvevtelEewv pabntwy Ue KateuBuvtrpLeg odnyieg

e Xpnon SlaypopudTwWyY, TIVAKWY KL EVWOLOAOYLIKWY YpadnUATWY

e Xpnon Stadnuicswv anod epnuepideg kat AWV MOAUTPOTIKWVY UALKWV

e EvBAppuvon ouvepyatikng avayvwong (partner reading)

2radio lll: H avaduon outhiac (Speech Emergence Stage)
AUTO TO OTAOLO ETEKTEIVETOL XPOVIKA HEXPL Kal €va emumAéov €toc. OL pabntég €xouv nén
kataktroeL mepimou 3.000 A&€eLg kat apxilouv va EMIKOWVWVOUV XPNOLLOTIOLWVTAC CUVIOMEG KOl
anAég ppaoeig/mpotdoelg. Ol pabnTég emiong, UMOPoUV va TIPOXWPOUV O avAayvwaon Kol va
KOTAVOOUV PEYAAUTEPO EVPOC KELLEVIKWYV ELOWV HETA ATTO TNV XPHON OTPATNYIKWYV. H yvwon tng
MPWTNCG YAwooag 6ev Aeltoupyel apvnTika, evw ol pabntéc autou tou otadiou Teivouv va
okédtovral otnv yAwooa-otoxo, mapouolalovtag peiwon otnv petddpaon Aé€swv/dbpaocswyv
aro tn 1 otn 2. Emilong, gival kavol va CUPUETEXOUV 0 amAoUG SLaAOYoUC KAVOVTOG Xpron
OTTAWV KABNUEPLVWY EPWTNOEWV OTIWC YL TTAPASELY O « MTTOPW VAL TIAW OTNV TOUXAETA;» KABWC
EMIONG KOL VO OITOVTOUV OE QUTEG. AKOUN, O€ aUTO To otaddlo, oL pabntég sival oe Bon va
TIAPOYAYOUV UEYAAUTEPEG TPOTACEL ME OPKETA YPOUUATIKA KOl CUVTOKTIKA AdBn, £toL o
eKALOEVTIKOC KaAeital va tapéxel BonBela kal urtootnpLen, otav xpelaletal.

TeXVIKEG KAl SpaoTNPLOTNTEG TTOU UMOPEL VA XPNOLUOTIOLCEL O EKTIALOEUTIKOG:

e Aeaywyn opadikwv culntroswv
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e Xpnon dpapatomnoinong

e AvabBeon cupMARPWONG ALTAOEWV KAl AAAWV EVTUTIWV

o Juyypadr KEWWEVWVY ULKPNG EKTOONG

o [eplypadn OVILKELUEVWY

e Aflomoinon moAutporikou UALkoU amo toa MME

e EvBappuvon ATtopLKAG AvVAYVWONG LE TAKTIKOUG EAEYXOUG KATAVONONG

2radio IV: IAwaootkn ikavotnta ueoaiov enutédou (Intermediate Language Proficiency Stage)
To otadlo NG peocaiag YAwooLKNG EMAPKELOG SLapKeL Eval EMUTPOCOETO £TOC PETA TO TIEPAC TOU
Tpitou otadiou ¢ «avaduong NG oplAlag.» OL pabntéc oe autd to otddlo, £xouv Nén
avarntuéel mepinou 6.000 Aé€eLg kat apyilouv otadlakd va oxnuatilouv nio nepimAokes GppAoeLg,
elval oe Béon va ekppalouv TN yvwWUN Kol TIC AmOPELS TOUG, va {NTOUV SLEUKPLVAOELG, va
polpadovtal TI¢ oKEPELG TouC KaBwe emiong Kot va HAOUV EKTEVECTEPQ.
TeXVIKECG KAl 5paOTNPLOTNTEC TTOU UMOPEL VA XPNOLUOTIOLOEL O EKTIALOEUTIKOG:
e EvBappuvon NG akpoaong amod Toug LabnTtég
e Aflonoinon moAutporikol UALKOU Katd tn SidaokaAia
o JIxedlaopOC BepaTIKWY SpAOTNPLOTATWY UE ECTIOOUO OTNV EVBApPPUVON TNG TTOPAYWYAG
AOyouU Ko OXL OTOV OXNUOTIOUO YPOAUHATIKWY TUTIWV
e '0Bnon twv padbntwv ya avaAnyn peyaAutepwv pOAWV O€ CUVEPYATIKEC SPAOTNPLOTNTEG
e [lapoxn eMUTAEOV XpOVOU N} TPOTOTIOINON TWV §pAOTNPLOTATWV/EPYACLWY TTOU KaAouvTal
va SLEKTIEPALWOOUV OL LaBNTEG

2tadio V: MNwoaotkn tkavotnta npoxwpnuévou emnédou (Advanced Language Proficiency Stage)
AvadOopLKA LE TN XPOVIKI SLAPKELA CUTOU TOU OTASI0U, KUMOIVETAL Ao TEVTE £WG EMTA ETUMAEOV
£€Tn. e AUTO To OTASdLo, oL paONTEG €xouv TAEOV avamtuéel To €OkO Ae€lAoylo Stadopwv
YVWOTLKWV QVTIKELEVWY (content-area vocabulary) kot pmopoUv val GUMUETEXOUV TIARPWE OTLG
Spaotnplotnteg tNg TAéNg pe Kabodnyoupevn emutAéov otnplEn. Ol pabntég pmopolv va
XPNOLUOTOLOUV TN YAWOOA-0TOXO HUE EMAPKELA OVTIOTOLXN TwV GUOIKWV OUANTWV TG (dLlag
NAiag. Akoun, mapouvotalouvv uPnAn capnvela Kot XPNOLUOTOLoUV AeEIAOYLO KOl CUVTOKTLKEG
Sopéc uPnAotepou emumedou. Ta avayvwoTKa eviladEpovta Twy padntwv mAéov Steupuvovtal
AOYyw TNG AveoNnC otn YAwWooo OTOX0, WOTO00, N avaykn yla emiBePfaiwon os oxéon Pe VEEC
€vvoleg otn M2 eival £kdnAn KoL o auTo to emninedo.
TeXVIKEC KAl 5paOTNPLOTNTEC TTOU UMOPEL VA XPNOLUOTIOLOEL O EKTIALOEUTIKOG:
e EvBAppuvon ekteveéoTEPWY cLUINTNOEWYV PETAEL TWV HoBNTWV MAVW o€ olkida BEpata
o Aeaywyn oulnTAoEWVY YUPW OO KOWWVLKA {NTAMOTO 0TA OTtola oL paBntég eivat tkavol
va umtepaocTti{ovtal Tig OE0ELG TOUG
e [lpowBnon KPLTIKAG avaAuonc Kat afloAoynong Twv cuvadwv Bepdtwy
e ApaotnplotNTeC OTIG omoieg oL padntéc umaivouv otn Swadikacia olvBeong,
ovaouvBeong ypamtwy KEWWEVWY, KaBwe Kal  autoaflohoynong kot etepoaéloAoynonc
TWV KEWEVWVY
e EvBdppuvon KPLTIKAG EpUNVELG LOTOPLWY, LUBWV, KaL TTOLNUATWV
e Anuloupyia dpaotnplotntwy adnynong (storytelling)
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Fevikég apyxEg otnv didaokalia SiyAwoocwv padntwv

Baowkég apxég mou Ba mpémet va StEmouv tnv eknmatdeutikn Stadikacia eival oL akoAouBec:
Avénon Katavonowuotntag (Increase Comprehensibility): Baoel tng Bswpiag tou Krashen (1981)
yla tnv umodeon tou «katavontou eloayousvou» (Comprehensible Input Hypothesis), ol
EKTIALOEVUTIKOL Bal TIPETIEL VAL OTOXEUOUV OTO VO KAVOUV TO TIEPLEXOMEVO TOU HABRUATOC TILO
Katavontd otoug pobntég autolg, Aaufavovtag umoyn Tta WOlaitepa  pabnolakd
XOPOAKTNPLOTIKA TOUC. ZUYKEKPLUEVA, UE TOUC HAONTEC TWV MPWLIHWV Kol HecOiwv otadiwv
YAWOOLKAG ETAPKELAC, Ol EKTTOULOEUTLKOL UTOPOUV VO XPNOLUOTIOLIO0UV [N AEKTIKO UALKO OTIWG
dwtoypadieg Kal avtikeipeva r va katadUyouv otnv avamnapdotacn Sladopwv EVWolwv HECW
KATAAANAWVY yla TNV TeploTaon €€EWAEKTIKWY KAl TOPAYAWOOLKWY HNXaviopwy. Koabwg
OVOMTUOOETAL N YAWOOLKN EMAPKELD TWV HAONTWV, 0 KABe eKMALSEUTIKOG UTOPEL va
XPNOLLOTIOLNOEL KAl AAANEG TEXVIKEC KOL OTPATNYIKEC KAvVOVTAC XprHon TnG Rén mpoxwpnuUevng
YAWOOLKAG LKAVOTNTOG TWV HAaBnTwv OMwe n Xpnon ypadlkwyv oxnuatwyv Kat ypadnuatwy,
EUMELPIKWY SpaoTnploTATwV Kal Kataokeuwv (hands-on activities) kaBw¢ kot opado-
OUVEPYOTIKWY TEXVIKWV (collaborative learning techniques).

Evioxuon aAAnAddpaonc (Increase interaction): Baocel tng Bswplag tou Swain (2000)
OXETIKA He TO Kotoavontd e€ayopevo (comprehensive output), umdpyxouv TOWKIAEG
ETUKOLVWVLOKEG OTPATNYLIKEG T OMOLEC OL HOONTEG UmopoUVv va XPNOLUOTIOLCOoUV ylo va
avamntuéouV TG YAWOOLKEG Toug Se€LOTNTEG Kal va KAAUPOUV £TOL TG ETLKOWVWVLIAKEG TOUG
QVAyKeg pEow «Slampaypdtevong evvolwv» (negotiating meaning) ota mAaiola auBevtikwy
ETUKOLVWVLOKWV Kataotacewv (real life situations). Metafl alwv neplappavovrtal n opado-
OUVEPYATLKA Hadnon, n opadikn peAétn (study buddies), n pabnon péow SpactnplotiTwy
SlepeuvnTikoL tuTou (project-based learning) kaBwg kat n padnon péca and tnv aAAnAédpacn
SaokaAou kal pabntn.

Avantuén yvwotikwv Sgélotitwy: Bdoel twv Bewpuwv tou Cummins (2000) mepl
akadnuaikng¢ yYAwooag, mpoTelvovTal OTPATNYIKEG LECW TWV OTolwv 0 KABe pabntig unopet va
avarntuéel de€lotnteg uPnAng diepyaoiag, kabBwg auvfdavetal n YAwoolkn tou wavotnta. Ot
Chamot kot O'Malley (1994) aveémtuéav tnv Bewpia tng «Mpooéyyong NG MVWOTIKAG
Akadnuaikng Ekpabnong tng NMwooag (CALLA)» og pia mpoomaBeta yepupwong Tou XACUATOC
HETAEL TwV Bewplwv Tou Cummins KoL TWV CTPATNYLIKWYV TIOU XPNOLULOTIOLOUVTOL 0TNV TAENn amno
TouGg MaBntéc. M TNV €vepyomoinon YVWOTIKWY KAl UETOYVWOTIKWY OTPATNYLKWY,
XPNOLLOTOLOUVTAL EPWTNOEL TIOU OTOLTOUV KPLTIKA okéPn (m.x., Tt 6a ocupPel av ...;),
povtelomoinon tou «oképtopal peyohodwva Kal ekppalopo»” péow tng dadlkaociag tng
npodoplknGg efwtepikevong, €AOKNON OE OTPATNYIKEC HEAETNG KAl OE OTPATNYLIKEC
OVTLUETWIILONG MLaG e€€Taonc e VP NAEC Tpoodokieg yla GAoUC TouC pobnTEG.

Aélonoinon tn¢ mpwtng( uNTPLkNc) yAwaooac (evioxvetl tnv katavonoiuotnta): Ta dedopéva
Sladopwv peAetwv (Berman, Minicucci, MclLaughlin, Nelson, & Woodworth, 1995; Lucas and
Katz, 1994; Pease-Alvarez, Garcia & Espinosa, 1991; Thomas & Collier 1997) kaBw¢ kot ot
Bepedlwdelg apxEg Twv Bewplwyv tou Krashen kat tou Cummins cuvnyopouv oTnv avayKn Xprong
™NC¢ MPWING YAWOOoOG TwV Hadntwv otnv taén ywa tnv avamtuén Swadopwv deflotitwv
oupnepAapBavopévng Kol autr tng Katavonolpuotntag (comprehensibility). Ixetika pe tnv
OTTOTEAECUOTIKOTNTA TOU OXOAELOU yla TNV KAAUYN TWV YAWOOIKWY KAl HaBnolakwy avoyKwv
TWV HaBONTWV ToU WAOUV pLa HELOVOTIKN YAwooa, ot Thomas kat Collier (1997: 64) tovioav oOtl
TO TIPOYPAUUATA TIOU O0TOXEUOUV otnv alomoinon TG UNTPLKAG YAwooag cupBaAlouv «otnv
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Slakupaveon tTnNg emtuyiog Twv Hodntwv Kat emnPealouv BETIKA TLG LAKPOXPOVLEG AKOONUAIKEG
ETUTUXLEG TWV padnTwvy». H aflomoinon Aomov TG UNTPLKAG YAWOOOG TWV LobnTtwy Ynopet va
BewpnBel wg pLa Baotkn HEBOSOG Ao LA OELPA CUYKEKPLUEVWY PEBOSWV KOl OTPATNYLKWYV TIOU
UITOPOUV va EVIOXUOOUV TNV aVATTUEN TNG KOTOVONGCLUOTNTOG TWV Hadntwv.

Npotaoslg

OL paBntéc mou mpoépxovial amd HETAVAOTEUTIKA TeplBAAAovta amoteAoUv TAEOV ula
TIPOYHOTLKOTNTA TNG OUYXPOVNG EAANVLKNAG OXOALKAG TAENG. ATt T pia MAEUPQ, oL LabnTég autol
KOAOUVTOL VO QVTLUETWITIOOUV TN YEVIKOTEPN OHAAR €vtagn Toug otnv eAANVIKI KOowwvia, Kal
oo TV AAAN va SLaXELPLOTOUV Ta YAWOGOLKA TIPOBALATA TTOU TIPOKUTITOUV, OVTACG OLUANTEC LG
SeltepNnG YAwooaG o€ apxko otddlo. H eAAnvikr YAwooo Tou eival avaykoio va avamtuel n
OUVKEKPLUEVN HEPLSa pabntwy, elval N YAWooo Tou KAAoUVTAL Va XPNOLUOTIOLOUV OXL LOVO WG
HECO €MIKOWVWVIOG, OAAA KOl WG «EPYAAEio» pABnong mpokelpévou va avtaneEéABouv oTLg
OUTTOLTA OELG TNE OXOALKN G TIPOYUOTIKOTNTAC.

To 1994, BdoeL umoupylkng anodaong, 660nke n Suvatotnta tng SitdaockaAiag tng
YAWOOOG KOl TOU TIOALTIOHOU TWV XWPWV TIPOEAEUONG TWV HaBnTwv autwv. MNapd tnv andédoaon
autn, 6ev edapudletal ota eAANVIKA OXOAElQ KATIOLO EMICNUO EKTMOLSEUTIKO TIPOYPOLUA
S16a0KaAloG Tou TIOALTLIOHOU Kol TNG YAWOOWG TWV ToSLWY UE UETOVAOTEUTIKO TPOodiA OTIG
tagelg unodoxng (Aapavakng 1997). Emiong, ot Mntakidou kat Tpéooou (2009:68) sotialouv
otov vopo? yia t «Statipnon te UNTeLkAc yAwooac» cOUPWVA LE TOV Omoiov, podnuata yia
TN YAWOGOO KL TOV TIOALTLOHO TNG XWPAG TIPOEAEVONG TWV TIALSLWYV ELVOL TIPOALPETIKA KOLL LITOPOUV
va yvovTal 0To XWPO Tou OXOAELOU, OTIOU UTIAPXEL KOL EMOPKAG aplOuog pabntwv. Ta padnuata
avtiotolyouv o€ 4 wpes efdopadiaiwg, dedopévou OTL N TAEN akoAouBel TMANPEG POYpAUQL
(#/10/20/11/708/7-9-1999). Nap’ 6Aa autd, Sev umtapyouv cxoAsia mou va epapuolouv otnv
TPAEn, Tov VOO auTo.

KaBwg OSlamotwvoupe mwg otnv EANGSa oL TOMTIKEG  O10/TOAUTTOALTIOULKNG
eknaidevong dev Bewpouvtal eMAPKEL, N SLAPOPETIKOTNTA TWV LABNTWV AUTWV KAL N OXOALKA
évtaén kat n eknaidbsvon toug Ba TMPEMEL va AVILLETWTILOTOUV UE TN dnuloupyla €vog vEou
VOUOBETIKOU TAaLoiou Kal TNV ULOBETNON VEWV SLOOKTIKWY TPOCEYYIOEWVY TIOU VA OTOXEUOUV
OTNV OUAAR OXOALKN) KAl EUPUTEPN KOWVWVLKH EVTaEn TwV HaBnTtwv and PETAVACTEUTIKA MAaioLa.

Q¢ ek touToUL, Ba pmopoloav va TPOChEPOVTAL TPOTIAPACKEUACTIKA pHabrpata otnv
npwtn yAwooa (1) amd e€elSikeupévoug ekMaLdEUTIKOUG, O ouvepyoaoia pe PBonBoug

1 Zopewva pe tovg Mntakidov, 2.& Tpéooov, E.(2009:63-64) oL tageig utoSoxns Bewpovvtal ‘emavopBwTikés TAEELS Yo
Tig petovottes . Kabiepwbnkav otig apyxés e Sekaetiog tov 1980 kal TéOnkav o€ e@aproyn tTa emdpeva xpovia- Bacet
UTIOUPYLKWV ATIOPATEWV- HE SLapopes Stapopomooels. To 1996, cupmepAn@Bnoav otnv SlamoATiopik ekmaiSevon,
aAAG 0 poA0G KaBWG Kot 1 AetTovpyia Toug emavanpoadloploTnkay BACEL TNG UTIOUPYLKNG ATIOQAOTG
®/10/20/T'1/708/7-9-1999. H 1ox0¢g T0UG SV TtepLopllOTay TTAEOV HOVO oTa SLATMOATIOpIKG oXoAela, SeSopévou OTL oL —
TIOALTIOTIKA KoL YAWOTOAOYLIKA — LABNTIKEG LELOVOTNTEG UTIIPXAV O€ KaVOViKA oxoAeio. Ol pabntég avtol ,
TAALYVOOTOUVTEG, AAAOSATIOL KAl TIPOCPUYES, TIPOEPYOVTAL KUPLWG ATIO TIG XWPES TNG TTPWNV ZoPLETIKNG EVWON G KoL ATto
™mv AABavia aAA& cvpmeplapfavovtal kot avtdxBoves pabnTég e pabnolakég Suokodies. VPPV LE TNV VTTOVPYLKY
amo@aon to 1999, ot 1aéetg vodoxM g xwplonkav o€ Tpels katnyopies: Tagels vmodoxns I, Tdetg umodoxmg I kat
@povtionplakd Tufqpata. H Sta@opd petadl Twv Tdfewv VToSoxm§ Kol TwV (QPOVILOTNPLAK®OV TUNUAT®Y glvat 4TL ot
TAEeLG VTTOSOXM G AELTOVPYOVV TTAPAAANAX |LE TO GYOAELD, EV( TA (PPOVTIOTNPLUKA TUHATA LETA T ANEN ToL pexpL 10
wpes ava efdopdda (2 wpeg TNV NUéEpa. TKOTAG Kot Twv §V0 elvat 1 opoAn peTdfaon Twv pantwv avtwv oto EAAnviko
eKTUSEVTIKO cVOTN A 0TO TTAXICLO TNG SLATIOALTIONIKTG eKTIAiSEVONG.

47 www.hrmars.com/journals



Multilingual Academic Journal of Education and Social Sciences

HRwmars 2016, Vol. 4, No. 2
Exploring Intellectual Capital ISSN: 2308-0876

SlylAwoooug ekmaldeuTIKOUG, O KATOLEG TIEPLOXEG TNG XWPAG HAG,  OMOU UTIAPXOUV
OUYKEKPLUEVEC UETOVAOTEUTIKEG OPASEG OE UeYAAQ TTOCOOTA.

Autn n mpoomnaBela Ba otoxeLE 0TV oTadLaKn Kot ol ekmaibeuon Twv pabntwv and
HETAVOOTEVTIKA TtepBAALOVTQ, OTNV TOVWON TNG AUTONENOiBNoNRg Toug, otnv yedupwaon Tou
XAOUATOC Kal otnV SnpLoupyla eVOg YEVIKOTEPOU BETIKOU KALLATOG yLa auToUC TOUG LaBNTEG 0T
OXOALKN KOWvOTNTA.

O eknatdevutikol autol Ba avaldapBavav TNV cuvexn mapakoAouBbnon kat avaAuon tng
€€ENLENC TOU AOYyOU TOUC Ta akOAouBa Xpovia PE OKOTIO Vo KOTOypAyouv TNV GUVOALKN TOUG
npoéodo. EmumAéov, eav n ekpabnon tng Mpwing YAwooog Adupave xwpa mapdAAnia pe tnv
KUpla. ekmaideuon (1 OE QMOYEUUOTIVEG WPEC), ONUAVTIKOC Ba pmopouoe va eival o poAog
KATIOLWV YOVEWV TIou Ba pmopoucav va BonBrnoouv CUUPETEXOVTAG EVEPYA TIPOC AUTH TNV
katevBuvon.

MNapdAAnAa, mpoteivetal n dnuloupyia KAatdAAnAou ekmatdeuTtikol SiyAwooou UALKOU,
£TOL WOTE Ol HaBONTEC va elval LKAvol vol avatpEXouV o€ omoLladnMoTE amo TG SUo YAWOOEC yLa
va UImopoUV va TIG CUVOEOUV Kal va avantuéouv SIYAWOOCLIKEG LKOVOTNTEG KAl UETAYAWOOLKEC
b6eflotntec. EmumAéov, n avamtuén tplyAwoowv A£EIKWV KOl OTTIKOAKOUOTLKOU UAWKOU Ba
BonBouoe tOUuG PABNTEG va CUCXETI(OUV YPOUUATIKO-OUVTAKTIKA POLVOUEVA KOl YAWOGOIKA
otolyeia, va avayvwpilouv tn cUVEECH TWV YAWCOWV KaL EMOREVWE VA UENCOUV TNV KOTAvOnaon
TWV Hopdwv, NXWV Kal TUTIWV TILO AUECA KAl EUKOAQ.

Ev katakAeidl, ol YAWOOIKEG KOl TIOALTIOMLKEG LOLALTEPOTNTEG TWV HaBnTwv autwv Ba
EnMpemne va aflomolovvtal kot va Bswpouvtal wdEAUEG o pio avopoloyevr) TAEn Kal n
eknaidbevon va pnv eotalelt otnv SdaokaAia povo ¢ EAAnVIKAG yAwooag aAAd va
KATeLBUVETAL OTNV avAMTUEn HLaG TTOAUYAWOGOLKAG Kol TIOAUTIOALTLOMLKAG OXOALKAG KoL
€UPUTEPNG KOvOTNTAG, TTou Ba amoteAeital and avOpwroug Lkavoug Vo CUVUTIAPXOUV, va
ouvepyalovTtal KAl Vo ETILKOLVWVOUV HE TOUG AAAoUG Satnpwvtag mapdAAnAa TNV YAWoOLKN Kot
TIOALTLOWLKE TOUG TAUTOTNTA.
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Abstract

This paper analyses the role of context in interpretation of political utterances on hate speech in
Kenya. The political landscape in Kenya has been characterised by multiparty politics since early
1980’s. When the Kenya African National Union (KANU) party won the 1992 general election
amidst stiff rivalry from other political parties, some of the political parties that lost the election
to KANU decided to merge into political coalitions so as to remove KANU from power. The end
result of this political scenario has been a heightened political rivalry between coalitions of
political parties. This rivalry is characterised by fierce exchange of political discourse with hard-
line ideologies resulting into a polarized Kenyan nation. This kind of political environment in Kenya
has culminated into events such as the infamous Post-Election Violence of 2007/2008. One of the
factors that have been widely speculated to account for the animosity amongst Kenyans is hate
speech perpetuated in political utterances. This paper analyses selected political utterances on
hate speech to demonstrate that politicians in Kenya heavily rely on context to encode hate
speech messages in their political utterances while making the utterance meaning obscure. The
paper attempts to show how context is therefore central to pragmatic interpretation of political
utterances on hate speech. In fulfilling these objectives, the paper applies principles advanced in
Relevance Theory by Dan Sperber and Deirdre Wilson (1985, 1996 & 2004) in the pragmatic
interpretation of political utterances on hate speech. Content analysis procedures were used in
the selection of relevant data from pre-election campaign speeches rendered during the 2013
General Elections in Kenya. The pre-election campaign speeches for the 2013 General Elections in
Kenya were retrieved from the archives of the leading media houses in Kenya; Kenya Television
Network (KTN), The Kenya Broadcasting Corporation (KBC) and The Royal Media Services
(CITIZEN). The paper argues that political utterances on hate speech in Kenya rely on the context
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surrounding the utterance to generate the possible intended hate speech message. It further
argues that politicians in Kenya are able to deny certain interpretations of meaning given to their
utterances on hate speech because the contexts surrounding such utterances obscure utterance
meaning by generating multiple pragmatic interpretations.

Key words: Political Utterances, Hate Speech, Context

Language and politics in Kenya

Politics in Kenya and the world over has evolved into a social activity that has taken centre stage
in the daily activities of human life and it defines how a politician interacts with the rank and file.
As a result, politicians have come to be associated, and so it is assumed, with specialised and
skilful use of language to win support from members of the society and even influence the
thinking and actions of their supporters. In highlighting how critical politics has become in human
existence, Habwe (1999) notes that politics has had an overwhelming importance in people’s
lives and it relates with people directly and immediately while displaying a complex language
matrix on which politicians depend for persuading, commanding, threatening, bargaining,
reassuring, imposing and reasoning. In reinforcing the relationship between politics and society,
Eagleton (2000) and Bayram (2010) observes that the way we perceive language is the foundation
of our social construction and individual or group relationships. Sociolinguists have tried to
account for individual or group relationships to establish how language operates in society as a
medium of building relationships and perceptions. It is within this framework of understanding
on how language operates in society that this paper investigates the role of context in
interpretation of political utterances on hate speech in Kenya.

Expression of political content in society is made possible using language in both verbal
and non-verbal communication. In fact language is the prime vehicle for politics to the extent
that politics cannot exist without language. The language of politics is described as political
discourse and utterances in political speeches form part of political discourse. From a rather
general perspective, van Dijk (1997) observes that political discourse is defined by both text and
context. Politicians generate political talk only when their talk is contextualized in such
communicative events as cabinet meetings, parliamentary sessions, election campaigns, rallies
and protest demonstrations.

Apart from the crucial contextual dimension in the description of political discourse and
its many sub-genres, there is the element of structures and strategies of political text and talk
itself. In analyzing political discourse, van Dijk (1997) says there is need to understand that there
may be some properties that distinguish political discourse from discourses in other societal
domains (like education, business, religion) which enables researchers to differentiate the sub-
genres of political text and talk from the other discourses. Further, one needs to be aware of the
distinctions within political discourse, for instance a parliamentary speech of a politician and how
it differs from a campaign speech of the same politician. This is because discourse structures may
have many functions, in many different contexts and in many different genres. van Dijk (1997)
concludes that once particular properties of political contexts have been analyzed, political
discourse analysis in many respects will be like any other kind of discourse analysis. The specifics
of political discourse analysis therefore should be searched for in the relations between discourse
structures and political context structures. Thus, whereas metaphors in classroom discourse may
have an educational function, metaphors in politics will function in a political context. In other
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words, the structures of political discourse are seldom exclusive, but typical and effective
discourse in political contexts may well have preferred structures and strategies that are
functional in the adequate accomplishment of political actions in political contexts. Therefore,
the analysis of political utterances on hate speech in this paper has been carried out cognizance
of the existence of several other types of discourses as explained by van Dijk (1997) and much
effort was made to confine the analysis to political utterances in pre-election campaign speeches
that were rendered during 2013 General Elections in Kenya.

From a different perspective, Wodak (2007) explains that that words and phrases in
political discourse can receive different interpretations depending on the ideological framework
in which they have been used. She explains that ideologies can be equated with intended and
non-intended meanings; with illocutionary and perlocutionary forces depending on the context
surrounding the discourse. This suggests a context-dependent view of political ideology; that
different contexts and different audiences yield ideological dilemmas, basic contradictions and
different readings (interpretations) when analysing certain political speeches or genres. These
observations on context-dependent view of political discourse are part the subject of
investigation in this paper; to investigate how politicians in Kenya manipulate political talk to
effectively utilize context to encode hate speech messages. Hate speech messages result into
negative ideologies that lead to hate and discrimation against certain individuals or group of
people.

According to Bayram (2010), every political action is prepared, accompanied, influenced
and played by language. The linguistic texts developed to realize political goals are then
described as political discourses. Political discourse is therefore a result of politics and it is
historically and culturally determined. It fulfils different functions due to different political
activities and it has a thematic dimension because its topics are primarily related to politics such
as political activities, political ideas and political relations. Language, both in politics and
elsewhere, has a key role in the exchange of values in social life and transforming power into
right and obedience into duty. It may both create power and become an area where power can
be applied. Social values and beliefs are the product of the institutions and organizations around
us, and are created and shared through language. The views contained in a linguistic text (or
discourse) correspond to the views of the social status of language users, thus providing simple
labels which evoke social stereotypes that go far beyond language itself. For instance, listening
to a given variety, acts as a trigger or stimulus that evokes attitudes or prejudices or stereotypes
about the community to which the speaker is thought to belong. These observations by Bayram
(2010) are part of investigation in this paper. If language defines social status of the language
user, this paper argues that politicians skilfully use language to manipulate context to subvert
social status to achieve relevance of utterance on hate speech to the hearer.

Bayram (2010) further observes that the manner in which individuals choose and use
different language systems varies according to who the speakers are, how they perceive
themselves and what identity they want to project. Language use varies according to whether
the situation is public or private, formal or informal, who is being addressed and who might be
able to overhear. The preceding description fits political discourse; given that politics is
concerned with power: the power to make decisions, to control resources, to control other
people’s behaviour and often to control their values. Bayram (2010) goes ahead to explain that
the main purpose of politicians in using language is to persuade their audience of the validity of
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their political claims. Political influence flows from employment of resources that shape the
beliefs and behaviour of others. Common resources include expert skills, the restriction of
information, the ability to confer favours on others or to injure them without physical force, and
subtle or crude bribery. Experienced politicians make use of tools such as presuppositions and
implicatures in political discourse. Such tools lead the listener to make assumptions about the
existence of information that is not made explicit in what is said, but that might be deduced from
what was said. This paper interprets politicians in Kenya as a social group which displays a
context-dependent discourse described as political utterances.

The notion of utterance
The notion of utterance is rather elusive. Eugene (2004) observes that the notion of utterance
does not have a precise linguistic definition but says that phonetically an utterance is a unit of
speech bounded by silence. Eugene (2004) goes further to elaborate that an utterance is a natural
unit of speech bounded by breaths or pauses. In dialogue, each turn by a speaker may be
considered an utterance.

However, Bakhtin’s (1986) theory of utterance highlights the following properties of
utterance which have enabled this study to crystalize utterance as a linguistic unit of analysis and
description:

i) The property of boundaries

The theory notes that every utterance is a response to a previous utterance. Bakhtin
(1986) explains that actual utterances must take into account the already linguistically shaped
context into which they exist. Characteristically, any concrete utterance is a link in the chain of
speech communication and the very boundaries of the utterance are determined by a change of
speech subjects.

ii) Responsivity or dialogicality

Bakhtin (1986) says utterances are not indifferent to one another, and are not self-
sufficient; they are aware of and mutually reflect one another. Sperber & Wilson (1986) and Blass
(1990) support Bakhtin (1986) by observing that an utterance exists within a linguistic context of
other utterances. Therefore, every utterance must be regarded as primarily a response to
preceding utterances and that each utterance refutes, affirms, supplements, and relies upon the
others, presupposes them to be known, and somehow takes them into account.

iii) Finalization

Bakhtin (1986) explains that whenever there is change of speaking subject to mark the
end of a speaker’s utterance, this end is realized because the speaker has said everything he/she
wishes to say at a particular moment or under particular circumstances. When listening to a
speaker, listeners clearly sense the end of the utterance, as if they hear the speaker’s concluding
signal. This is finalization which is specific and is determined by specific criteria (Bakhtin, 1986).

iv) Generic form

According to Bakhtin’s (1986) theory of utterance, this property of utterance holds that
the choice of speech genre is determined by the specific nature of the given sphere of speech
communication, semantic (thematic) considerations, the concrete situation of the speech
communication, the personal composition of its participants among other related factors. The
guidelines stipulated under this property have enabled this paper to classify its object of
investigation as political utterances.
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Understood from the perspective of Bakhtin’s (1986) theory, utterances can be identified
as units within which messages are encoded. Therefore political speeches at political rallies
contain utterances that contain political messages from politicians. What this paper therefore
sought to establish is the role of context in the interpretation of political utterances on hate
speech in Kenya. Once an utterance is rendered and recorded, what actually is analyzed on paper
is a syntactic expression of the utterance and as such there is need to establish the interface
between utterance and sentence.

Potts (2005) attempts to draw a distinction between utterances, sentences and
propositions. An utterance is a physical event, located in space and time. The occurrence of an
utterance involves two participants; an agent who produces a linguistic object and that linguistic
object itself. Potts (2005) describes a sentence as some abstract entity produced by the grammar
of a language while a proposition is basically some sort of idea that can be specified with
language. Potts (2005) goes further and adds that a single sentence as a grammatical entity can
be used in multiple utterances because utterances are rendered within specific occasions each
occurring within a unique set of space and time (what Sperber & Wilson (1986) and Blass (1990)
describe as physical context of an utterance). For instance, the sentence [I want you to come
here] can be used in multiple utterances depending on where the speaker is and on who and
where the addressee is. Similarly, as put by Potts (2005), a single utterance can contain multiple
sentences. The utterance “I like him: he’s nice” contains the sentences [l like him] and [he's nice].

In drawing a relationship between utterance and proposition, Potts (2005) further
explains that a given proposition can be expressed in multiple utterances. For instance, the
proposition Peter fooled all of you! can be expressed by the utterances “Peter fooled all of you!”
or “I fooled all of you” (spoken by Peter). Similarly, a single utterance can correspond to more
than one proposition. For instance the utterance “It's cold in here” corresponds to both
propositions It’s cold in here and Someone should close the window. From this discussion, it is
clear that utterances are verbal entities which are perceived as sentence-like structures. Thus
after an utterance has been rendered by a speaker what exists thereafter is its representation in
form of a sentence-like structure which can elicit multiple meanings. This reveals the fluid nature
of utterance; that an utterance is such a fluid verbal linguistic unit with multiple pragmatic
interpretations that a speaker can easily deny some interpretations. The denial of one utterance
meaning while accepting a different interpretation has characterized political discourse in Kenya
and this is what has motivated this study; to establish how context affects utterance meaning in
political utterances on hate speech.

The notion of hate speech

The concept of hate speech started receiving profound attention in Kenya after the 2007/2008
Post-Election Violence (PEV) in Kenya. One of the widely speculated causes for the PEV in Kenya
was perpetuation of hate speech by members of the political class. Reports on monitoring of the
2007 elections also revealed that the pre-election campaigns for the 2007 National Elections
were riddled with political propaganda and hate speech (NCIC, 2010). The manner in which
politicians handled campaigns contributed to the climate of heightened ethnic hatred that
resulted into the infamous 2007/2008 Post-Election Violence in Kenya. It is within this mind-set
that this paper analyses political utterances on hate speech to establish the role of context in
encoding hate messages.
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The notion of hate speech has remained fluid and this probably explains why politicians
accused of hate speech in Kenya find it easy to deny some of the interpretations of meaning of
their utterances. Perlmutter (1999) describes hate speech as speech which consists of verbal and
non-verbal expressions that demean, oppress or promote violence against someone on the basis
of their membership in a social or ethnic group. Odongo (2010) observes that unlike in the
instances of most internationally recognized offences, there is no universally agreed definition of
what the term hate speech means. However, she says hate speech refers to words of incitement
and hatred against individuals based on certain group characteristics they share. It includes
speech that advocates or encourages violent acts against a specific group and creates a climate
of hate or prejudice which may in turn foster the commission of hate crimes.

In Kenya, it is in the public domain that political utterances, and therefore political
discourses, are used to incite and provoke people into acts which propagate either hatred or love
in the community. This has resulted into attempts by Kenyans to classify the language of
politicians into hate-speech and, by insinuation, love-speech. To curb the perceived negative
effects of hate-speech on the Kenyan people, the Kenya government has enacted legislations to
provide a legal framework on how to deal with peddlers of hate speech. In his preface to a paper
by The Kenya National Cohesion and Integration Commission (NCIC) (2010) on ‘Guidelines for
monitoring hate speech in Kenya’, Dr. Mzalendo Kibunjia observes that:

“...Following the national widespread violence of 2008, Kenya realized the danger she faces in
becoming a failed democracy through ethnic hatred and it is in this backdrop that the National
Cohesion and Integration Act addresses negative ethnicity and criminalizes hate speech...” (p.3)

The National Cohesion and Integration Commission (NCIC) (2010) observes that hate
speech is a term which refers to a whole spectrum of negative discourse, stretching from hate or
prejudice and incitement to hatred. Hate speech is designed to degrade, intimidate, or incite
violence or prejudicial action against a person or group of people based on their race, ethnicity,
nationality, religion, language ability, or appearance (such as height, weight, and hair color).
Although hate speech, as described above, is termed as “speech”, NCIC notes that hate speech
covers not only oral or written communication but also any other form of expression such as
movies, arts, gestures (symbolic speech). In hate speech, words are not merely “only words”, but
“words that wound” which lead to harm and violence.

From the definitions of hate speech given above, one may develop a false impression that
the notion of hate speech is clear to every mind. It should be understood that an utterance on
hate speech can easily receive different pragmatic interpretations of meaning. It is because of
this inherent nature of utterances on hate speech that politicians in Kenya find it easy to escape
the whip of the law by denying certain interpretations of meaning of their utterances on hate
speech. This paper was motivated by this linguistic scenario in the Kenyan political scene to
establish how context interacts with meaning in interpretation of political utterances on hate
speech.

The identification of political utterances whose messages constitute hate speech in this
paper was guided by the guidelines set out by NCIC (2010):

(a) The speech needs to be examined as one whole; merely picking out a section of the
speech that is ambiguous and when heard on its own could raise questions about the intention
of the speaker does not help in defining hate speech. The entire speech must be taken into
account.
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(b) Attention may be paid to the actual language (use), tone of the language or expression;
this may be supported by examining whether the language intended to inflame or incite hatred
or violence. Seeking answers to questions such as:

i.  Was the speaker using allegory in the speech or was it direct?
ii.  Wasthe tone one intended to fan emotions or was it calm?
iii.  What signs (paralinguistic features) were used in the cause of making
the speech, were they violent?

(c) The accuracy of the statement; a speech on a historical or current fact or on a likely
interpretation of a clause (for instance, a clause in the constitution) is unlikely to amount to hate
speech. However, when the speech contains stereotypes or lies then it is likely to stir up emotions
of hate; for example stating that traditionally, members of a certain community were known to
be long distance traders may be a historical fact. But stating that members of that community
are known to move about aimlessly would be stereotyping which would not be a fact and such
an utterance could excite hate against the community.

(d) The totality of the context; the surrounding circumstances in which a statement was
made could help define it. For example, if during a debate on whether leaders tend to fan ethnic
hatred in their address a statement is made as an example, even though the statement itself may
amount to hate, the speaker may not be perpetrating hate speech.

Having applied the factors stated above in analyzing a hate speech linguistic item, the
paper applied the following indicators of a linguistic item with hate speech message as stipulated
by NCIC (2010):

i.  Speechesthat cause hatred must be such that it will solicit disdain against a person

or group because of their ethnicity

ii. Speeches or utterances that encourage ethnic, religious or group violence must
encourage the audience into some negative action.

iii.  Utterances that depict others as inherently inferior must infer superiority and
inferiority to parallel groups.

iv.  Utterances that degrade others must infer or state that another person is a lesser
human.

v. Utterances that dehumanizes must state or infer that the other person is not
human, for instance, calling them a weed.

vi.  Use of cultural stereotypes; the generalization or categorization of a group while
depicting them in a negative way.
vii.  Utterances that promote discrimination on the basis of tribe, color, ethnic group,
religious group.
viii.  Use of abusive, negative and insulting language.
ix.  Use of inciting and/or provocative language.
X.  Use of stories that profile people and communities negatively.
xi.  Use of imagery, poems, metaphor and proverbs which could stir up ethnic hatred.
xii.  Pictures published in media which could lead to ethnic, religious, or racial
discrimination.
xiii.  Stories or essays used by the media houses to depict others less inferior or which
could be used to propagate hatred.
xiv.  Ridiculing of another on basis of ethnicity, race or religious belief.
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xv.  Use of alarming language.

Theoretical framework

Relevance Theory by Dan Sperber and Deirdre Wilson may be seen as an attempt to improve on
one of Grice’s central claims: that an essential feature of most human communication, both
verbal and non-verbal, is the expression and recognition of intentions (Grice 1989). In developing
this claim, Grice laid the foundations for an inferential model of communication which has
formed the basis for Relevance Theory.

Relevance Theory has been developed in several stages. The initial version of Relevance
Theory is spelt out in Sperber & Wilson (1986) and later expounded in Sperber & Wilson (1995)
and in Wilson & Sperber (2004). Relevance Theory is a cognitive-pragmatic communication model
for interpreting and understanding utterances. It is an inferential approach to pragmatics that is
based on the concept of relevance in life. In inferential pragmatics, the analyst seeks to explain
how the hearer infers the speaker’s meaning on the basis of the evidence provided. The hearer
searches for the speaker’s meaning by looking for relevance in the speaker’s utterance using the
available contextual information as evidence.

The theory proposes that understanding and comprehension are directed and channelled
by the innate principle of relevance. Sperber & Wilson (1986;1995) and Wilson & Sperber (2004)
argue that humans tend to pay attention to what is relevant to them and that humans form the
most relevant possible representations of phenomena and process them in a context that
maximises their relevance. The principle of relevance works like a filter in the mind of the
communicators so that only the information that is selected by that principle leads to
understanding of the meaning of the utterance. It is on the basis of this general principle of
relevance that this paper holds the assumption that political utterances on hate speech are
relevant to the hearer within the context of the utterance. As such the paper goes ahead to
investigate the role of context in the interpretation of these utterances.

Relevance Theory operates on three tenets:

a) The notion of context

b) The principle of relevance for communication

c) The comprehension procedure of Relevance Theory

This paper discusses the first two tenets which are most relevant in the analysis of political
utterances on hate speech with regard to the scope of this paper:

a) The notion of context

The search for relevance in an utterance is a psychological process guided by the mental
context of the communicators. Sperber & Wilson (1995:15) define context as:
“Context is a psychological construct, a subset of the hearer’s assumptions about the world.”

Schroder (2008) simplifies this as referring to some kind of encyclopaedia about the world
which contains the values and norms of a society, personal belief system and cultural norms.
Context constitutes all the knowledge that the communicators will have stored in their mind at
the time they enter a conversation. Context plays a key role in the interpretation of utterances.
There are two kinds of contexts relevant for the interpretation of speech event: the linguistic
context and the situational or physical context. Blass (1990) describes a linguistic context as
including linguistic information that precedes the speech event while the situational context
includes virtually everything non-linguistic in the environment of the speaker. The notion of
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context as captured in Relevance Theory provides important guidelines for understanding the
context of an utterance. This paper sought to find out how context operates in the interpretation
of political utterances on hate speech in Kenya.

b) The principle of relevance for communication

According to Relevance Theory, utterances raise expectations of relevance because the
search for relevance is a basic feature of human cognition, which communicators may exploit.
Intuitively, an input such as a sight, a sound, an utterance or a memory is relevant to an individual
when it connects with background information (contextual assumptions) he has available to yield
conclusions that matter to him: say, by answering a question he had in mind, improving his
knowledge on a certain topic, settling a doubt, confirming a suspicion, or correcting a mistaken
impression. An utterance that is relevant to the hearer is one that produces contextual
implications such as settling a doubt in the mind of hearer.

Wilson & Sperber (2004:612) provide the following principle of relevance as being the basis
for Relevance Theory as a theory of inferential communication:
“Every act of ostensive communication communicates the presumption of its own optimal
relevance.”

This means that by saying something in the normal course of human interaction, one is
telling the hearer not only that he/she thinks that what is being said is worth the time and effort
the hearer will take to process it, but also that no more easily processed utterance would give
the same result (utterance meaning). The discussion in this paper is based on the assumption
that political utterances under investigation in this paper fulfil the principle of relevance for
communication to take place; that the propositions in the political utterances on hate speech are
relevant to the hearer within the context in which they were rendered. With this assumption in
mind, this paper interprets political utterances on hate speech to establish how the utterance
interacts with its context to encode hate speech massages.

The principle of relevance for communication operates on the basis of cost and benefit in
the mind of the communicators and it is guided by two aspects:

The first aspect of the principle of relevance for communication is the cognitive principle.
The cognitive principle of relevance enables the hearer to single out one possible interpretation
as interpretation of communicated utterances, thoughts, gestures and perceptions when
information is channelled through it. Wilson & Sperber (2004:610) states that the cognitive
principle of relevance is:

“Human cognition tends to be geared to maximization of relevance.”

In a situation where an utterance generates multiple pragmatic interpretations, the
cognitive principle of relevance is applied to identify the possible speaker intended meaning.

This principle has two components: an informative component and an intentional
component. The informative component is also referred to as ‘inferential communication’ in
relevance-theoretical terms. It communicates the content of the message arrived at through
processes such as implicatures, explicatures, disambiguation and enrichment. This component is
important in the analysis of political utterances on hate speech in this study because it accounts
for how speaker meaning is inferred to arrive at the hate message in the utterance.

The intentional component of cognitive principle of relevance communicates the
intention of the speaker. It consists of verbal and non-verbal cues that a speaker builds around
his/her message so that the hearer understands the message as intended by the speaker. Due to
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the informative component’s ability to generate multiple pragmatic interpretations from an
utterance, further interpretation of that utterance applying the accompanying intentional
component enables the hearer to arrive at the possible intended speaker meaning. This is
because intentional component contains ostensive stimuli from the speaker that guides the
hearer towards the intended message. It is within the framework of these components of
cognitive principle of Relevance Theory, informative and intentional, that this paper finds
rationale to analyse political utterances on hate speech to establish how context is utilized to
encode hate messages in political utterances.

The second aspect of the principle of relevance for communication is the communicative
principle. The communicative principle of relevance states that:

“Every act of ostensive communication communicates a presumption of its own optimal
relevance.” (Wilson & Sperber, 2004:612)

This principle means that when communicators talk to each other, the relevant
theoretical processes of understanding is initiated. Every successful communication relies on the
shared background assumptions between the interlocutors. This paper analyses political
utterances on hate speech as linguistic units of communication that have multiple pragmatic
interpretations. Thus, in order to arrive at the hate message in the utterance as the intended
speaker meaning, the process of utterance analysis must factor in notions on the communicative
principle of relevance. This leads to identification of aspects of ostensive stimuli used by
politicians to enhance communication with the hearers. The ostensive stimuli used by politicians
include linguistic aspects of speech rendition that politicians use to establish a shared context so
as to drive the hearer to the intended speaker meaning.

Role of context in interpretation of political utterances on hate speech: A Relevance Theory
perspective

The notion of context and the principle of relevance for communication are tenets upon which
Relevance Theory operates. The two tenets of Relevance Theory work mutually and
simultaneously in the mind of the interlocutor with each relying upon the other to yield utterance
meaning. The search for utterance meaning in the mind of the hearer starts with a mental search
for relevant context of the utterance. As conceptualised in Relevance Theory (Sperber & Wilson,
1986; 1995 and Wilson & Sperber, 2004), the search for relevance of an utterance by a hearer is
a psychological process guided by the contextual assumptions available in the mind of the
communicators. It is therefore a prime responsibility of the speaker to provide a proper context
for the interpretation of the utterance to the hearer; if not provided, the hearer ends up deciding
on the most possible context of the utterance.

In order to enhance communication of political messages, Speakers of political utterances

in pre-election campaign speeches for the 2013 General Elections in Kenya utilized context to
encode hate speech messages in their utterances. Past events in the history of Kenya formed an
important context for hate speech messages. Consider the utterances below:
“...Nyinyi mlipiga kura kwa fujo kwangu. (You voted for me in large numbers.) (Cheers, ululations,
vuvuzela and intense whistling from the croud) lakini kura ilipofika Nairobi, ikafanyiwa ukarabati
mpaka mkasema; no Raila... (But when the votes reached Nairobi, they were modified until you
said: no Raila...”)

Response: No peace
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“...Jamaa wakatoa bunduki. (Fellows produced guns) (A lot of laughter) Wakaanza kupiga watu
wetu; damu ilimwagika. Nilikuja hapa Kakamega, nikakuta watu wetu wamelazwa; risasi kwa
matumbo; risasi nyingine kwa tumbo; nyingine hapa kwa paja; nyingine hapa kwa mguu. Si ni
unyama huo? (They started beating our people; blood was shed. | came here in Kakamega, | found
our people hospitalised; bullets in the stomach, bullets in the thigh, another here in the leg. Isn’t
that brutality?)

Response: ndio (yes) (emphatically)

These utterances were uttered by a member of the CORD Coalition in 2013 to highlight
events that occurred during the 2007-2008 Post-Election Violence in Kenya. At the time of the
utterance, the events are historical being used by the speaker to create a context that makes the
hate speech message in the utterances relevant to the hearer. The informative component of the
utterances is to advance an ideological mind-set in the hearer of ‘Us against Them’. ‘Them’ in
these utterances are referred to by the pronoun ‘wa’ (they) being described as brutal; supposedly
implying government agencies. In the context of the utterance, the utterance implies the rival
political coalition JUBILEE whose members were seen to be government sponsored. The
utterances qualify as hate speech because they are intended to incite the hearer (Us) against the
implied ‘Them’ (JUBILEE Coalition). The speaker then uses a dialogue structure in which he allows
the hearer to complete utterance that he was saying as a way of confirming if the hearer and the
speaker were now sharing the context the speaker had created for the hate message:

Speaker 1: ...si ni unyama huo? (is that not brutality?)

Response: ndio (yes) (emphatically)

The positive response by the hearer indicated to the speaker that the utterances were
relevant to the hearer. Relevance of these utterances is anchored in the intention of the speaker.
The utterances, having been rendered in a pre-election campaign speech for the 2013 General
Elections in Kenya are intended by the speaker to depict the speaker’s political coalition (Coalition
for Reforms and Democracy — CORD) and those who support them as victims of political violence
perpetuated by government-allied agencies. It should be noted that the rival political coalitions,
JUBILEE and AMANI Coalitions, were already packaged as the Pro-Government coalitions and
therefore in the 2013 campaigns, particularly JUBILEE was seen to represent the then
Government. The effectiveness of the context so created by the speaker in making the hate
speech message relevant to the hearer was enhanced by the atmosphere of change already
created by the speaker in the introductory utterances as captured below:

Speaker 1: Tarehe nne mwezi wa Machi mwaka huu tutaona kivumbi. Kivumbi ya kuleta
Kenya mpya ... Tumekuja manaake sisi kama Wakenya tunataka mabadiliko. Sio? (On fourth of
March this year we shall see a cyclone. A cyclone to bring new Kenya ... we have come because
we as Kenyans we want change. Isn’t that so?

Response: Eeh. (Yes)

In this excerpt, the speaker describes the forthcoming general election as a “...kivumbi;
Kivumbi ya kuleta Kenya mpya...” (...cyclone; A cyclone to bring a new Kenya...). The speaker’s
political coalition (CORD) is being depicted as the agent of this cyclone for change while the rival
political coalitions (JUBILLEE and AMANI), by implication, are pro-status quo. The speaker is
utilizing two shared contexts: a context created by the speaker in which people want change and
the context of injustices against the people during the 2007-2008 Post-Election Violence to
advance the hate message on the ideology of ‘Us against Them’. Notice that in both cases, the
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speaker is using a dialogue structure of question and answer to confirm if the message he intends
to communicate is relevant to the audience. Affirmative response from the hearer is used to
determine the acceptance of the propositions in the utterance by the hearer; an indication that
the utterances are relevant to the hearer. We can therefore conclude that the speaker has used
past political events known to the audience to create a shared context for the utterances and
thereby make the utterances on hate speech relevant to the hearer. This is further evident in the
utterances below:

Speaker 6: This election can only be compared to the election of 1963...

Response: Ndio Baba (Yes Father)

Speaker 6: For fifty years, Kenyans have wandered in the wilderness... they now have an
opportunity... to change the course of history... the struggle has been long... that is how we can
explain the assassination of Pio Gama Pinto... Thomas Joseph Mboya... J. M. Karuiki, to mention
but a few... tunataka kumaliza utawala wa kiimla, tunataka kumaliza ufisadi, tunataka kumaliza
unyakuzi wa ardhi... nimehesabu Wakenya ambao waliwawa kinyama. Mtoto wa nyoka ni nini?
(...we want to end dictatorship, we want to end corruption, we want to end illegal land grabbing...
| have counted Kenyans who were brutally murdered. The child of a snake is?)

Response: Nyoka (Snake) (Intensive blowing of vuvuzela and cheering)

In these utterances, the speaker who belongs to CORD Coalition uses past events of
assassinations in Kenya to create a context intended to manipulate the mind-set of the hearer to
make the hearer feel insecure if the presidential candidate of JUBILEE Coalition wins the election.
The hate speech message in these utterances is anchored on the premise that these
assassinations were carried out during the reign of the First President of the Republic of Kenya
who happens to be the biological father of the JUBILEE Coalition presidential candidate. Thus, by
implication, the speaker is cautioning the hearer that if the JUBILEE presidential candidate wins
the forthcoming election, then like his father, he will perpetuate atrocities like political
assassinations and brutal killings. This is hate speech intended to set the hearer against the
JUBILEE presidential candidate. Again in these political utterances, the hate speech is advances
within a context specifically created and manipulated by the speaker as informative component
of the utterances.

Manipulation of context to achieve relevance in the utterances while advancing hate
speech based on the ideology of ‘Us against Them’ is in speaker’s use of the personal pronoun.
Leech and Svartvik (1986) describe pronouns as words which function as whole noun phrase; and
that most pronouns act as substitutes or replacements for noun phrases in the context in which
they have been used. Of relevance to this paper is the use of the personal pronouns ‘we’, ‘us’
and ‘they’ in the political utterances on hate speech. Hakansson (2012) observes that the
pronoun ‘we’ when used in political speeches expresses ‘institutional identity’. It depicts the
speaker as a representative of or speaking on behalf of an institution. A speaker uses ‘we’ to
create a divisive impression of ‘us’ from ‘them’ and thereby easy to give a positive picture of the
group he/she belongs to while the other group is depicted negatively. Consider the following
utterances in which pronouns ‘we’, ‘us’ and ‘they’ have been used:

Speaker 5: Waambiwe haiwezekani tena kikundi cha watu wachache mno ndio walala hai
na sisi ni walala hoi... tuwe vigilant kabisa kwa sababu hatutaki safari hii kura zimeibwa... (They
should be told that never again shall a very small group of people are rich and the rest of us are
poor... let us be so vigilant because we don’t want this time round our votes to be stolen again...)
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The first person pronoun ‘sisi’ (us) and ‘tu’ (we) in ‘ha-tu-taki’ [neg.-we-want] in the above
excerpt are used by the speaker to refer to both the speaker and the hearer as belonging to the
same institution. An impression of ‘them’ against ‘us’ is created by the speaker’s use of the
pronoun ‘wa’ (they) in the verb phrase ‘waambiwe’ (they should be told) and it is enhanced by
the speakers description of ‘they’ as just a small group of people who are economically able,
exploitative and steals votes to acquire political power; while the speaker’s political coalition
constitutes people who are poor and exploited and now ‘championing for justice’ in Kenya.
Remember, the speaker is a member of the political elite class and therefore in actual fact, he is
economically wealthy. Therefore, in order to fulfil the hearer’s expectation of relevance in his
utterances, he uses an all-inclusive first person plural pronoun to break the class barrier between
him and the hearer. Thus, the use of ‘sisi’ (us) and ‘tu’ (we) creates a shared imaginary context
(psychological) that subverts the social order and creates a false one in which the hearer and the
speaker share a socio-economic class. This creates a context upon which the hate message in the
utterance is made relevant to the hearer

As explained by van Dijk (1998), use of contrastive dimension of ‘Us versus Them’ helps
articulate mental representations which yield into building of ideological frameworks of power
relations with one group (Us) presenting itself in positive terms, and the other (Them) in negative
terms. In this context, the politician has used the ‘Us and Them’ dimension to advance hate
speech massage and achieve relevance of the utterance.

The role of context in interpretation of political utterances on hate speech is also evident
in establishing the possible intended speaker meaning. In this sense, context is utilized by the
speaker as an ostensive stimulus as seen in the utterances below:

Speaker 1: ...sio wale wa kusema na kutenda...kuiba ndiyo unajua zaidi halafu unasema
kusema na kutenda (...not like those of ‘talk and do’...stealing is what you know best and then
you claim you ‘talk and do’).

The referent/person against whom the hate message in the above utterance targets is
not identified in the utterance. A search for the referent within the co-text of the utterance (as
intra-textual analysis) neither establishes the referent of the hate speech by anaphoric nor
cataphoric reference resolution. However, an extra-textual analysis of the utterance establishes
a non-linguistic context surrounding the utterance. The non-linguistic textual analysis is
necessary as supported by Sperber and Wilson (1986) in Relevance Theory that an utterance
needs to be interpreted within both the linguistic and non-linguistic context in which it exists.
Where a speaker has not provided sufficient evidence in form of ostensive stimuli within the
utterance, the cognitive principle of relevance holds it that the hearer’s mind will search for
relevant contextual assumptions around the utterance and this process may include searching
into the non-linguistic text of the utterance (Wilson & Sperber, 2004). Thus, in the above
utterance, the hearer is compelled to get into inter-textual analysis of previous events to retrieve
both linguistic and non-linguistic assumptions relevant to the political phrase ‘kusema na
kutenda’ (talk and do). The phrase ‘kusema na kutenda’ (talk and do [talk and execute what you
talk about by actions]) is a political slogan for United Republican Party (URP), a political party in
the JUBILEE Coalition. The phrase is associated with the URP Party leader William Ruto who
coined the slogan. Whenever the phrase is used in political circles, it is used to make reference
to the URP Party leader. Therefore, as used by the speaker in the utterance above, the implied
referent is the URP Party leader. In these utterances, the speaker describes the referent as a
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person who has perfected the art of stealing by saying ‘kuiba ndio unajua zaidi’ (stealing is what
you know best). The speaker deliberately fails to mention the referent NP is in the subject
position as shown below:

‘...[missing NP] kuiba ndio unajua zaidi alafu unasema kusema na kutenda’ (...[missing NP]
stealing is what you know best and then you say ‘to talk and to do [take action])

However, the hearer is able to recover the missing NP from previous linguistic and non-
linguistic contexts using the assumptions generated by the slogan ‘kusema na kutenda’ (to talk
and to take action). The past linguistic and non-linguistic contexts of the utterance in this case
act as an ostensive stimulus which guides the hearer to the speaker meaning. The role of context
as an ostensive stimulus in such an utterance is very important considering the fluidity of the
utterance in eliciting multiple pragmatic interpretations because the missing NP.

Conclusion

This paper sought to establish the role of context in interpretation of political utterances that
contain hate speech messages in Kenya using data of selected political utterances extracted from
pre-election campaign speeches for the 2013 General Elections in Kenya. This paper has
established that in order to enhance communication of the hate messages to the hearer,
politicians use context to create a shared background with the hearer upon which the hate
message is delivered. This is achieved through recount of past events which the hearer is familiar
with and once this is done the speaker then advances the intended hate speech message.

The paper has also established that context is used to achieve relevance of the political
utterance to the hearer. Where this is evident, the speaker manipulates context to achieve
relevance. Manipulation of context is most evident in utterances which contain hate speech
messages advancing the ideology of ‘Us against Them’ based on context that subverts the social
class order.

One characteristic of political utterances on hate speech is their fluidity in eliciting
multiple pragmatic interpretations. For the hearer to identify the possible intended speaker
meaning, such an utterance must be interpreted guided by an ostensive stimuli provided by the
speaker. This paper has established that context in an ostensive stimulus used by politicians to
guide the hearer to the possible intended speaker meaning. This is more evident in political
utterance on hate speech with a missing NP in the subject position. In such utterances, context
as ostensive stimulus is necessary for the retrieval of the missing NP as the referent targeted by
the hate speech.

While in this paper the discussions has identified some of the roles of context in the
interpretation of political utterances on hate speech in Kenya and discussed each role in isolation,
it needs to be noted that the role of context in utterances is multifaceted. Utterances in which
context can be interpreted to play more than one role, the different roles operate mutually and
simultaneously in the utterance to realize utterance meaning.
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Abstract

In this study we present a critical discourse analysis to the contents of a section of the textbook
of History of the 5th grade in Primary Education. The selected chapters (13-16 of the third (C)
section) are included in the student’s school book and they are chosen because of their deep
political hue and individual political messages emerging in symbolic or declaratory field. The
researching historic interest is focused on the main frame transition from the Roman to the
Byzantine world, with references to the social, juridical-legal, economic, cultural and political
structures. The constructed narrative shows off the presentation of the Byzantine Emperor. The
main objective is to understand and study the epistemological potential of a marxistic proposal
posed as an open issue: a) What is the subject in the process of teaching history? b) What we
teach in history class (content), to whom we address (configuration personal characteristics),
why, who pose the questions and why? Thus we suggest three possible methods: a) qualitative
content analysis -and particularly critical discourse analysis - of textbooks, b) a review of
education policy, c¢) a pedagogic composition through critical dialectical analysis in order to
comprehend the marxistic historicity which seems to be hiding.

Key words: Historical School Books, Ideology, Byzantium, Marxistic Issues

ElcaywyKa

OLnpoodartol dnuodactol MOAepOL yla TNV LoTopLkA eknaidevon otnv EAAadSa (cuyypadn BLBAlwy
lotopiag oUpdwva pe ta AEMNZ-AMNZ tou 2006, aAAQ KAl Ta VEQ TIPOYPAMUATA OTIOUSWY TOU
«Néou ZXxoAelou») xapoaktnpilouv TIC Tpoomabeleg emavaidlomoinong t™ng LOEOAOYIKAG
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Kuplapxlag avapeoa oe L6EOAOYOUG VEOOUVTNPNTIKWY, VEODIAEAEUOBEPWY KAl UETAUOVIEPVWV
QVAYVWOEWV TNG ouykuplag, e BEoelg mou dEpvouv oe ampayia TNV apLoTEPH KPLTKN TNG
ekmaidevong, kabwg n teAeutaio avakUKAWVEL aveEEOBEC KPLTIKEG, XwpLg va dtacadnvilel T
BewpnTikA Mpogpyacia yla pla umapktn matdaywyio AAAOU TUTIOU UE TG OVAAOYEC OXOALKEC
6opéc. To «Néo Xxoheio» adopd OTn UETOVOUACIA OTOULOTIKWY OXESLACUWY yla TNV TIAPOXH
VEVIKAG €Kmaideuong, TPOCAVATOALOUEVNG OTOV OLKOVOULKO OVTAYWVIOUO O TAYKOOULO
eninedo. Mwa OglPA CUYKEKPLUEVWY ETUAOYWV OTNV €PapUOyr TNG TPEXOUCAG EKTIALOEVUTIKAG
TOATIKNG (aloAdynon ekmaldeUTIKOU €pyou Kal EKMOLSEUTIKWY, €udacn otnv avadelén
KOWWVIKWV KOl yVWOoTIKwV O6efloTNTwV HE OTOXO TNV KATAPTLON LEPAPXKWY HOPIWV
anoteAeopatikotnTac/enidoong pabnTtwy, WELWTIKOMOLNOEL, METADOPA OLKOVOULKWY TIOPWV
TEPAV TNG KPATIKAG/Enuootag suBuvng) mpoavayyéAouv tv uloBEtnon pag akpatdpvolg
eknaidevong, HE aAUOTNPA KPLTPLO OLKOVOULKOU VeEODIAEAEUBEPLOUOU, TIOU XELPOYWYEL Ko
XOPACGOEL OLOBU A, CUVOLVETLKA UTTOKELEVAL.

Ta Swamioteutnpla avadeléng tou «Néou IxoAelou», wC KUPLOPXOU LOVTEAOU yla TV
UTIOXPEWTLKN ekMaideuon otn xwpa, £xouv entboBel oto MAALIOLO TNG NYEUOVLKAG ETLKUPLAPXLOG
ToU veodAeAelBepou KamtaAlopou, mpv evéuBouv to pavéua tng matdaywykng Kovotouiag
Kall TNG oXOALkN¢ SbakTiknG. H pntopeia mpodomiong tou «N€ou IxoAeiou» €xel ouvtayBel oto
nedlo NG TMOALTIKNAC KOL OLKOVOMULKAG LoxVoC. Q¢ SnNAWTIKA amoéppola TNG opyavwong tng
EKTIALOEVONG KOl TWV EKMALSEVTIKWY SOHwWV, aVaSEIKVUETOL N amoucio TG €vvolag TNng
«LOTOPLKNG ouveibnong» otn Sladkaoia KPLTKAG ev-cuveidnong wg Aapecou maldaywyLlkou
OTOXOU TOU onpepPvol oxoAeiou. Amo tn SdackaAio tng lotopiag oto &nuotikd oxoAeio
anouolalel omolodATOTE KOWWVLKI/TOALTIKA Slatagn yla xelpad£Tnon Kol EVOUVAUWON TwV
HOBONTWV KAl HaBNTPLWY, WOTE VO CUMUETEXOUV WE EVEPYA UTIOKELHEVA oTn Slapdpdwaon TIg
SikA¢ Toug Lotopiact. AvtiBétwe, onwe daivetal, n oxoAkn lotopia, WG HAVUUA-TIEPLEXOUEVO KOl
w¢ ekmaldeutikn Sladikaoia-oXOAKEG TIPAKTIKEG, avVOTOPAYEL TO OUVOAO TwV Kuplopxwv
oxéoewv otn Bdaon tou oxeolakol Seopou padntA-dackdlou, wote va SounBouv ekelva ta
XOPOAKTNPLOTIKA TNG TPOCWTIKOTNTAC TTou Ba amodexBet kat Ba eival e€olkelwpéVo TO EAANVIKO
Onuotikd oxoAeio. Onwg, emonuaivel n Jean Anyon, «av UEAETAOOUUE TN OXOALKH yvwaon w¢
KOLVWVIKN KATAOKEUN, TOTE Slaypd@etal v moAAo(¢ kaL n kowwvia mou TtV OolkoSOUEl, TN
OUVTAOOEL KoL TNV mopdyel. H oxoAikn yvwon we avaAutiko mpoypaupuo ormoudwy, amoKaAUITEL
TTOLEC OUddEC KaTEYOUV TNV efounia WOTE va UITOPOUV VA UETUPEPOUV KAl VO EKPPALOUV TIC
QVTIANYELC EKEIVEC TTOU VOULLOTOLOUV TIC OUYKEKPIUEVEC OUASEC TTOU KATEYOUV KAl QOKOUV
eéovoia. Mropel uaAiota va tautornoinBouv akoun Kot EKEIVEC Ol KOWVWVIKEG OUASEC ToU Sev
evéuvauwvovtal HECW TWV SESOUEVWY OLKOVOULKWY KOl KOWVWVIKWY SLEPYATLWY KAl EMOUEVWS
oUTe avayvwpilouv oUTE avamapLoTOUV TIC KOOUOAVTIANYELC, TIC SPAOELC KAL TIC TIPOTEPALOTNTEC
TOUG OTO OUYKEKPLUEVO avaAuTIKO rtpoypaupa» (Anyon, 1979: 382), mapapévovtog UTIOTEAELC Kal
KUPLOPXOULLEVEG.

1T pa evpUTepn SLEMOTNHOVIKTY CLUTNOT OXETIKA pe T Sibaokadia TG IoTopiag oto eEAANVikd oxoAeio, BA.
ev8elktikd: Mmovidng (1998), Kdkkivog (1999), Nakov (2000), Moniot (2002), Kokkivog & Ayyeddkog (2004), Husbands
(2004), MavpookoV@ng (2005), Mattozzi (2006), Kokkivog & Nakov (2006), AvSpéov (2008), Kokkivog k.a. (2010),
Kapakatodvn (2012).
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H nmatdaywyikr, wotoco, w¢ Babutepa MOALTIKI) €VvOLla KATAVONONG TNG CUYKPOTNONG
TWV UTIOKELPEVWVY HETA OE Eva SOUNUEVO eKTALSEUTLKO TtepBallov, pag odnyel oe epwTipaTa
Tiou apopoUV OTNV KPLTLKA aVAAUGCT TOU TIEPLEXOUEVOU TNG OXOALKNG lotoplag, oto Babud mou to
OVOAUTIKO TIPpOypappa NG lotoplag otnv UMOXPeWTIKN eKmaideuon yepupwWVEL TOUG
OUOXETLONOUG TIOU TIPOKUTITOUV O€ KABe epiodo avapeoa otn yvwaon, otnv e€oucia KoL 0Toug
dopeic Tng Kuplapxiag. Etol, pmopouv va amocadnvioToUV oL GUVAPTHOELS OCWV EAEYXOUV TLG
OUVONKEC Tapaywyng Kal Tpoaywyns TnG yvwong, Twv aflwv kal Twv Seflotntwv Kal va
OTTOKTAOOUV VONUO TAUTOTNTEC, EPUNVELEG KOl LOEOAOYLKEG OUVADELEC UE TN OUYKPOTNON
OUYKEKPLUEVWV KOWVWVLKWV CXECEWV OTOV MIPAYUATIKO KOopo (Giroux, 2013).

MapAdAAnAa, HE TNV KPLTIKN QMOTIUNON TOU TEPLEXOUEVOU TNG eKTMAldeuONng Kol Twv
OXOALKWV TIPOKTIKWYV (TL, TW¢ Kal ylatt pabaivouv ol pabntég) eyypadovtal cuvalocbnuata,
emBUUieg, KaBwG MepPLypAdOUPE KAl KATOVOOUE TNV TTOAUTIAOKOTNTA TNG SLAAEKTIKAG Kivnong
TWV KOWVWVLWYV oTNnV otopia. Av n PeAETn Kal n oulAtnon yla tnv eknaibevon anoocuvoebel anod
TO NOLKO-TIOALTIKO TNG VONUO KAl OIMOVEUPWOEL amd To GUAAOYLKO TG MPOBEUA yla KOWVWVLKN
oAAayn), av n KPLTIKA KATAAREEL OTELPOG SOYUATIOMOC Kal KOTtrXnon, SiXw¢ KOWWVLIKEG avadopEC
Kal mpooduyn oto SLaAoyo PE OPOUC OPYAVWONG Kol OlLKOSOUNONG VEAC nyspoviag, Tote Ba
TIPOKELTAL Yl AVOywyr O «ToldaywyLlopo» Kot «0pBoAoyLKO EMAYYEAUATIKO TEXVOKPATIOUOY,
SnAadn yla pio akopn GAeAelBepn, ATOULKLOTIKY adriynon evog dplavBpwrou opapatog Sixwg
avOpWTLONO.

Na évav optoué tng totopiog?
OL LOTOPLKEG TEPLYPOPEC CUUUOPPWVOVTAL AVAYKAOTIKA HUE TNV EMKOLPOTNTA TNG YVWONG,
noA\amAacotalovtot poll e TOUG METACXNMOTIOMOUE TNG KOL LE TN OELpd Toug Slappnyvuouv
ToUuG §e0UOUG E TOV EAUTO TOUG, YpadeL o Foucault (Kokkivog, 2003:231) kat ouveyilel Aéyovtag,
OtL bev uTtApxeL Kaveva adriynua ou va neplypddel Tnv Lotopia, EKTOC amnod TNV KATAoTaon Tou
adnyntn: €tol, miow amnd tnv wrtopia Twv Betikiotwy, epdaviletal pa AN LoTtopia, autr Tou
atopou kabeautou, pa lotopia mou adopd otnv avBpwrvn UTtapén, KABWG CUVELSNTOTOLOUE
Kol TN OLKA KOG LOTOPLKOTNTA. H LoTopila TOU KOWWWVLKOU avOpwrou UETATPETETOL O LoTopla
«AOywv», TN B€0N TNG KOWWVLKAG - LOTOPLKAG TPA&NG AapBAavouy oL TOKIAEG AEKTIKEG TIPOKTIKEG
tou avBpwmou (pratiques discursives). O Foucault Bdalet otn B¢on ¢ lotopilag pla
«apxooAoyia», n omnoia eplypAdel Toug AOyoug oav EELOLKEUUEVEC TIPAKTLKEG, ONELWVOVTAG
pa pnén pe tn papélotikn prloocodia: n apyatoloyia dev eival n emotpodr oto iSlo To HUOTIKO
¢ pilag, TG Kataywyng, lval n cuotnuatikn neptypadn evog AOYou — OVTIKELUEVOU. TNV
Apxaiodoyia tne MN'vwonc opiletal n «vEa Lotopla» wW¢ opyaviki EVOWUATWON TnG dtadopdg otov
LOTOPLKO AOyo. H acuvéxela evtomiletal Kot avadeIKVUETAL OTNV LOTOPLKN £PEUVA, TTAPATNPELTAL
N UETATOMION TOU QOUVEXOUC Kol TPOBAAAETAL TO ailtnua yla T Yevikn/odpatptkri/oALoTIKN
Bswpnon Kal LotoploypadLkni avoouykpotnon tou tapeAbovrog (Foucault, 1969: 15-25).

H véa lotopla, onwc Stapopdpwbdnke otig apxeg tou 200U awwva (Burke, 1991: 1-23),

2 Storey (1973), ®ovuko (1975), Marwick (1985), Derrida (1993), Williams (1994), Bapfakidov (2001), Kapakatoavn
(2001), Hobsbawm (2002), Kékkwvog (2003), Mavpookoveng (2005), Mattozzi (2006), Smith (2006).
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amodéxetal TN SLAKPLON TOU LOTOPLKOU YEYOVOTOG amod TNV epunveia tou, aAAa e &€xetal tnv
LOOTLUIO TWV LOTOPKWVY EPUNVELWY, VW Sivetal €udaon oto SLEMLOTNUOVIKO XOPOKTHPA TWV
LOTOPLKWYV EYXELPNMATWY KAl OTNV LOTOPLKA OVAAUCN EVAVTLA OTNV LOToPLKN adnynon. Otav
Sladpopetikol avOpwrol, SladopeTIKEC OUASEG KAl TAEELG PWTOUV: «TL ONUAIVEL N LOoTopiA Ylo
HEVA/UAC Kal TWC UTopEl auto va xpnotuormotn9ei f va unv xpnotuomnotndei owota», TOTE
Slamotwvou e OtTL N Lotopla yivetal totopia-ntpoBAnua doov adopd Tn xprion Kal tn dltaxeiplon
NG, aAAA OXL KOL TOV OPLOUO TNG.

O Map¢, o omnoiog ypdadel yia tnv lotopia oto €pyo «18" Mmpupaip tou AoudoBikou
Bovamaptn», oxoAldlel To AABo¢ MoU KAVOUV Ol AEYOUEVOL QVTIKELUEVLKOL LOTOPLKOL, KaBwg
mapouaotalouV To MPAELKOTINUO AV Lo LOTOPLKH amoAoyio Tou npwa. AVTIOETWC, «amoSELKVUEL
Tw¢ n naAn twv taéewv otn FNAdia dnuiovpynoe Tétolec oUVINKEG Kol OYEOELS TTOU €dwaoav TN
duvarotnta o’ éva LETPLO Kol yeAoio mpoowrto va naiéel To poAo tou npwa». Yootnpilel emiong,
otL: «ot avipwrtol SnuLoupyouVv TtV Lotopia Toug, alda dev tn dnuioupyouv akplBwc onwc Vo
ndedav, uéoa oe ouvirkeg mou tic StaAeyouv ot (biol, aAdd ueoa oe ocuvInKkec Tou UMAPYoOUV
aueoa, o eivat 50ouévec kat kAnpodotridnkav and to nopeAdov»3. Na tnv Aotk avtiAnyn
¢ lotoplag, «n oTopia €ivail CUYKEKPLUEVN, TPOXLO KoL TTOLKIAOUOP®N UE OUVOUAOUOUC Kol
TIPOOTTTIKEC KOl Omolo¢ €€loTopel BPIOKETAL OUVEXWC UTTPOOTA OE MPAYUATO TTOU @aivovtal
Stakekpiueva, aveéaptnta kat kad’ eavta. H Suokodia Bpioketat oto va cuAAdBoupe to oUvoAo
oav oUVoAo kal va SLoKpivoUUE TIC OxETELC UE Slapkela amo ta ouvtoua cuuBavra» (Singer,
2006).

MebBoboAoyia

TNV mapoloa KEAETN QVAPWTLOUOOTE YLO TO TIOLOTLKA XOPAKTNPLOTIKA Tou «NEou IxoAsiou»,
Tou GalVETAL VO CUYKPOTOUV TO TTAQLCLO TIPOCAPUOYNG TNG UNMOXPEWTLKNAG EKMALdELONG OTNV
EAAASa otov emikuplopxo TeXVoKpaTKO PAeAeUBeplopnd, Onwe autog erPArAeTal and v
gupuTEPN KarutaAlotikn avadlapBpwon. Ymootnpiloupe o6tL 1o «N€o ZyoAeio» b€ ouviotd
EYXElpNUA EKTTALOEVTIKNAG LETAPPUOULONG TTOU adpOpA OE KALVOTOUEG TIPOCEYYLOELS 0T OXOALKNA
SLOOKTIKN KL TNV TTPOOywWYI TPWTOTMOPLOKWY IO Ay WYLKWVY OPXWV.

AvtAwvtag and tnv KAaolkr Bewpla NG avamapaywyng Kot TG avilotowxiag oXoALKNAG
YVWOoNG Kal oUUIEPLHOPA OTOV KATILTAALOTIKO OLKOVOULKO KATAUEPLOUO Epyaoiag, aAAd KoL TOU
Slapkol¢  emavakaBoplopol TwV TIOALTIOTIKWY  XOPAKTNPLOTIKWY TWV UTIOKELLEVWY  TNG
EKTIALOEVONG WG TIPOG TOV KOLWVWVLKO KATAUEPLOUO OTOV KOTUTAALOUO, TpoodeUYOUE KOl OTO
NeS10 TWV MOATIOULKWY OTIOUS WV, OTIWE HOPELOTLKA Kol LETAMAPELOTIKG Stapopdwdnkav?.

Eldikotepa, umootnpiloupe Ta Bewpntikd@ Kat peBodoloylkd oxnAuata TIou
avadelkvuouv To oxoAeio wg medio adopoiwong Kal KOUPOPULOUOU TIoU KAAALEPYOUVTOL OTLC
ekmatdevTikég dladlkaoieg kal gyxapdooouv €udula, €OVOTIKA, GUAETIKA, TIOATIOMLIKA KOl
ToflKA TTPOONUA, AVAYKOLO yla TNV TIPOCOPUOYH OTLC UTIAPXOUOEG KEPAAALOKPATIKEC SOUEG,
VOULLOTIOWWVTOC Ot LOEOAOYLKO, KOLWVWVLKO KOL TIOALTIKO €MIMESO TG KUPLOPXEG OLKOVOULKEG
OX£0€lC. MEg yVWwHOoVaA TIC VEO-UAPELOTIKEG EPUNVELEG TNE VEAG KOLVWVLOAOYLOG TNG ekTaibeuong
mou o¢wrtilel, péow TNG OUHPPBOAKAG aMAnAemidpoaong, TG SLATMPOCWTILKEG OXECELC OTNV
KaONUEPWVOTNTA TNG OXOALKNC TAENG, OIMOTUTIWVOVTOG VOPHES, VOOTPOTILEC, TPOCGOOKIES, TO AOYO

3 Mapé, K. (1996). H 18n Mrpvuaip tov Aovdofikov Bovardpth (1852). (petagp.: ©. dwtiov). ABrjva: Ogpéio.
4 Ev8elkTIka, Tapaméumovpe ota Oewpntikd oxnpata twv Williams (1958), Willis (1977 & 1978), Edgar & Sedgwick
(2002), Andrew & Sedgwick (2005).
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(discourse) tng g€ouoiag kat TNG LOXVOG oTA SPWVTA UTIOKEIPEVA (LABNTEG, eKMALOEVTIKOUG,
YOVE(G), avatpéXoupe otn PL{OOTAOTIKN KPLTIKA Taldaywylkn: ylatl auth yepupwvel To
TLOAUOXLOEG TIOALTLKO TIPOTAYHA YLO. KOWWVLKN aneAeuBépwon (apon Twv Taflkwv Slakploswv)
KOl KOWWVLIKA Olkatoouvn, He tnv moadaywylky mou Oev amokAeiel, aAAd evioxUEL TNV
TmoAupopdia o€ pLo avtimaAn, avil-nyepovikn Kat dnuoota madaywylkn (BA. oxetikd, Sarup,
2006).

KaBe moAttiko-nOikol UPOUC Kal TIEPLEXOUEVOU avVOOUYKpOTnon mpolmobétel tnv
EMlyvwon OTL amatteital pa Bewpla yla To UTMOKEleVo, pla ovtoloyia, pia Bewpla yla tov
avBpwmo wg npolndbeon yla tnv cLUMAEEN Bewplag — mpang, yla tnv mopeia o €vav dikalo
Kal BaButepa SNUOKPATIKO KOGUO. BaolkOg 0TOXOC Elval VO KOTAVOIGOUE, LEAETOOUE KOl Vol
EKOUTAWOOUE TIC EMIOTNUOAOYIKEG SuvatotnTeC Mlag mpdtaong mou BE€Tel W avolytn
TIPOPBANUATIKY EPWTAMOTA:

e [lowo eival to umnokeiuevo otn Sidaokalia tng lotoplag;
e TL akppwg Ol6dokoupue oto MAOnua NG lotoplag (meplexOUEVO), O TOLOUG
anevBuvopaote (SLapopPwWon MPOCWTILKWY XAPAKTNPLOTIKWY), yla TIolov Adyo, Tolol

BETouV Ta EpWTAMOTA KL YLOTL;

‘Etol, otolxeloBetrioape Tpelg TuBavoug Tpomoug/uebddoug mou pmopoUUE  va
eNe€ePyAOTOUE TIG UTIODECELG KOL TIC OKEWELG HAG: O) TIOLOTIKA aVAAUGCHN TIEPLEXOMEVOU -KOlL
€18IKOTEPA KPLTIKA avdAuon AOyou®- Twv OXOAKWVY YXEPLSiwY, B) KPLTIKA TNG EKMALSEUTIKAC
TIOALTLKAG, V) OUVOEON Lo TTALS Ay WYLKNG LECW TNG KPLTLKAG SLAAEKTLKNG avAAUONG.

Mpog avadelen Twv MapAnAvw, TAPABETOUE Evav EVOELKTIKO TPOTO KOTOOKEUNG TNG
UTTOKELUEVIKNG B€aong tng lotoplag e Ta LOEOAOYIKA KoL TIPAKTIKA OTOLXELQ TTIOU AVTLOTOLXOUV
OTIGC OUYXPOVEC KATUTOALOTIKEG Olepyaoieg, mpofaivovtag oe KPLTIKA avaluon Adyou ota
TIEPLEXOUEVAL ULAG EVOTNTOC TOU oXoAlkoU eyxelpldiov tng lotopiag tng E' Anpotikou®. Ma Tig
OVAYKEC AOLTTOV TNG TIOALTIKOIOE0AOYIKN G LEAETNC, ETUAEXONKaV Ta KepaAata 13-16 tng tpitng ()
evotntacg tou BiBAiou tng lotopiag Tou padnth tng E' taéng tou Anpotikol oxoAeiou, Aoyw tNng
BaBLA¢ MOALTIKAG amOXpwong KAl TWV EMIUEPOUG TIOALTLKWY UNVUUATWY Ttou  avaduovtal, o€
OUUBOALKO 1 og dnAwTtiko medio. H tpitn evotnta tou PBipAiou €xel €UPANUATIKO TIOALTLKO
TEPLEXOUEVO, KaBwC oTig oelibeg tng mpodlaypadetal to Baoikd mAaiolo petafaong and to
Pwpaiko oto Bulavtivo KOoUo, He avadopEC OTIC KOWVWVLKEG, SIKALIKEC-VOULKEG, OLKOVOULKEC,
TIOALTIOMIKEG KO TIOALTLKEG OOMEG, CUMTIUKVWVOVTOG TNV OvAAUCN OTnV Tapouciacn Tou
BuZavtivou Autokpdtopa.

AvaAuon-oulitnon Tou MEPLEXOHEVOU TOU GXOALKOU eyXelpLdiov lotopiag tng E* Anpotikol
Ynoevotnta 13

5 H kpitikn avaAvon Adyou amotedel epguvntikt) péBodo mov pooeTalpileTal To HapiLloTIKO THPASELY LA KaL, CUVETIWG,
KGBe GAAo Tapd SlaknpVOCEL TNV TIOALTIKY] TNG OUSETEPOTNTA. AVTIOETWG, LAALOTA, UTOTIPOCSLOPITETAL WG KPLTIKT)
TPOCEYYLOT TIOV VTNPETEL TNV LB TNG KOWWVIKNG 0AAXYNG, GTO TAEUPO TTAVTA TWV KATATILECUEVWV KAL GTO OVOLLA TNG
TEALKN G TOUG XELPAPETNONG. ATIOPBAETEL §€, GTNV ATTOKAAVYT) TOU POAOV TWV PIUATIKOV TIPAKTIK®OV GTNV AVATIAPAYWYT)
AVIoWV oX£0ewV €5oVOLag Kal BETEL TA TTOPIOHATA TNG KPLTIKNG AVAAVOT|G TG 0TV UTINPESLX TOV oy®VA YL i
PL{OCTIAOTIKY] KOWVWVLKY 0AAay™. [l TEPLOCOTEPEG AETITOUEPELEG OXETLKA [E TO LEBOSOAOYLKO EPYUAELD TNG «KPLTIKNG
avaiuong Adyou», BA. evSeiktika Phillips & Jargensen (2009).

6 [\evtg, L1, Mapaykovdakng, EA., NikoAdmovAog, N., & NikoAomovAov, M. (2011). (o1’ ékSoon). Iotopia E’ Anuotikov.
2ta Bulavtiva ypovia. ABNva: Opyavicpos Ex8ooews AlSaktikwv BifAiwv.
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Avolyovtag kaveig To BLBAlo otn cuyKekpLévn evotnta (evotnta ), €pxetal o OMTIKY madn
HE TOV TitAo wg onuaivov-Aelavta mou nmpocavatoAilel Tov avayvwotn: «To Bulavtivo kpatog
uta Suvaun mou peyadwver» (ox. eyxelpidlo, o. 41) mou, oe cupPoAikd eminedo, dnuoupyel
TPOoodOKLEC YL evaoyOAnon Pe pLa tepilodo akung, eunuepiag kat SUvaUNng TNG AUTOKPATOPLAG.

AwaBalovtog To el0ayWYLKO €VOETO, aKkPLBWE KATW amod tov TitAo tn¢ umoevotntag 13,
Slamotwvetal pla mpoomndadela OeTikng Mpodlabeong Tou avayvwoTn, ano TNV apxn OKOWn,
o6oov adopd TO MPOCWTO —Kal, EMOUEVWGE, TO aflwua Kal TNV e€ouoia- Tou autokpatopa. Me
AaA\a AoyLa, o louoTviavog cuvdEeTal e€apxn G LUE TNV eVPUTEPN TEPLOS0 aKUNG Kal SUVAUNG TNG
OUTOKPATOPLOC KOl HME TNV ETUUEPOUC ETUTAKTIKI) QVAYKN EMAUONG YEWOTPATNYIKWVY Kal
EOWTEPLKWY SLOKNTLKWV TIPOPBANUATWV.

H ouvéxela dev ekmAnooel, ylatt oto keipevo dleukpivilovtal 6ca ndn umovondnkav
ONUELOAOYLKA: OTNV TpExouca SUOKOAN cuykupia, avalapPAavel 0 VEOG AUTOKPATOPAG, O OTOLOG
«...0lOKPLVOTAV VLo TIC YVWOELG TOU, TNV EPYATIKOTNTA TOU KOl TNV TOAUN TOU VO OVTIUETWITI(EL
SuakoAiec» (OX. eyX., 0. 42), AKOUN KOL YLOL TNV LKOWVOTNTA VAl EMIAEYEL TOUC TTAEOV KATAAANAOUG
ouvepyatec’.

Ta mpooovta auta tou e€aodalilouv emituyxeic mapeUPACELS KoL OECTILOELG LG OELPAC
YPAYOPWV KOl OTMOTEAECUOTIKWY HETPpWV yla tnv Adn aflohoynuévn «...kaAn Asitoupyia tou
KPATOUG KAL Lo TNV QUUVA TWV OUVOPWV TNG autokpartopiac» (oX. eyx., 0. 42). Qotooo, eival
TIOAU evlladEpov va SoUe, otnv anapiBunon Twv PETpwVY Tou akoAouBel, Tnv e€uuvnon Twv
TIPOCOVIWV TOU auTokpdtopa. AVo amd autd, Ta Bewpolue €€ALPETIKA UEYAANG onpoociag:
«KQTAPYNOE TA TPOVOULY TwV AQUwV...»(0X. €YX., 0. 42) To Oomoio, wotooo, avadEpeTal anod
KOLVOU HE TO HETPO YL TNV ATIAYOPEUOH TWV PMEYOAOKTNUATIWY VA KATACOXOUV T KTHMOTA TWV
HLKPOISLOKTNTWV yLa XpEN Tou toug ddehavi.

‘Etol, AapBavovtag unoyn tnv LSLaitepn UMIOYPALLOT TTOU TIEPIAAUBAVEL TO KELUEVO OTLG
AEEeLG «mpovopLay Kol «AfUwV», o€ avtlotolyia pe to tautoxpova npoPePAnuévo PETpo Tepl
KaTtApynong Tou TpoavadePOUEVOU TIPOVOUIOU TwV UEYAAOISLOKTNTWY, UTOBETOUUE, OTL

7 3& pLA TPOOTIAOELX TTPOTEYYLONG TWV LOTOPLIKWY TINYWV, GNUELWVOUHE OTL 0L BUTAVTLVEG TINYEG TIAPOLVGLALOUY TOV
IovoTwiavd weg AG80E0, aAUTAPXLKO, TTELGUATAPT), LEYXAOUAVT] KXl 0TIATAAO. ‘OC0V aOP& TOUG GCUVEPYATES TOV,
SLLPWTIOTIKA gival 6oa TIPOKVTITOUY aTo TNV LloTtoptkn BIBAloypa@ikn épeuva. Avapépoupe emiong 0Tt o Kammadokng
NTAV AVOTATOG KPATIKOG UTTAAANAOG E TTIOAAEG LKAVOTNTES, 0AAE KAEPTNG KAL ALoXPOG, 0 AVOPWTIOG «UE T UEYdAa
oayoviar. Eixe emvonoet emiong oAdkAnpo cuothia Bacaviotnpiwy oIS UAAKES. ATt TV GAAN pepld o TpBwviavdg
KATAYPAPETAL WG OVOUATTOG VOULKOG, 0AAG 0 TTAov apadomiotos (BA. KopSato, 1974:113-114,122).'0cov ag@opd Toug
oTPATNYOUS TOV, 0 BeAlodplog Bewpolvtav tkavoTaTtog, woTO00, CUYKEVTPWVE TNV ATOAUTH KayuToyia Tou
IovoTwviavoy, egattiog Stau@opwv POV Tepl ATOTIELPAG GPETEPLTROV TOV Bpovou (e§dAdov, katnyopnOnke yia et fouAn
KoL TpoSocia TOUAGXLOTOV 4 (POPEG) KoL TNG LEYAANG STLOTIKOTNTAG oV amoAdppave oto otpatevpa. O Napong
OUYKEVTPWVE TA TIPOGOVTA IOV XPELAJOVTAY, VLo VA KATAOTEL adta@loviknTtog: Tav Bappaiéos kot TelGPwY, TTapoAo
Tov vToAeimovtav maldeiag. Aev Bewpeito emikiviuvog, ylatl wg euvolyog, cURPWVA LE TI§ TapadooeLg, Sev tav Suvatd
va éxel BAEPEeLS Yia SiekSiknon Ttov Opdvov. EmimpocBeta, amoAdupave g amdéAvTng eumiotooyvg s Osodwpag,
YEYOVOG TIOV a6 POV TOU AELTOUpYOoVOE KATAAUTIKA (BA. Aouyyn, 2011:106-108). AAAwaote, o lovoTviavog, TapdAo Tov
0TO OXOALKO €YXELP(SL0 TPOoBAAAETAL WG BLAITEPA ATIOPACLOTIKOG, LAAAOV UTIEKELTO OE ETILPPOEG LOXUP WV
TPOCWTILKOTHTWY, OTIWG TWV OTEVWOV GUVEPYAT®YV TOU Kal tSlaitepa g cu{Uyov tou. H Avyovota povomwAovoe Ty
amoAL TN aduvapio Tou TOKPATOPA, o€ oNUelo IOV CUXVE TOV VTTOKABLETOVOE KATA TN ANYM ATOPACEWY OE ONUAVTIKA
mpata (BA. Xpoto@lomovov, 1996:253-260). ZOp@wva pe tov NTd (2003:63-91) 1 autokpaTELpa TV
avevdolaot Kt adiotakn, @A680&N Katl pvnoikakn, Tapaocknviakr Kat padlovpya, Seomotiky Kat Bilawm, cuvapa
€VELETTATN Kal oaynVveuTikr. 'HAgyxe Tov autokpdtopa amoAuta, a@ol auTtdg ep@aviléTay cuXVOTATA AVATIOPACLOTOS
KL ETILPPETING.

8 310 OXETIKO onpeio ava@épetal akplpws: «Katdpynos Ta TpovouLx Twv AUV Kat amayGpeVos 6TOUS
UEYAAOKTHUATIES VA TTAPVOUY TA KTHUATA TWV UIKPOISLOKTNTWY YELTOVWV TOUG, VL& XPEN TIOU TOUG OPEIAQY» (OXOAKO
gyxepidio, 0. 42).
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TPOKELTAL Yyl TaUTion Twv U0 evwolwv (ARUWV Kol peyaloiSloKTnTwy) WG TPOG TNV

anolavon Wlaitepwv mpovopiwv®.

TauTion, TOU avalpelTal 0 KAMOLO ONUEID TMAPAKATW, yLaTl oL Afuol dpépovtal wg
EKTIPOOWTIOL TOU AoV, evw avtiBeTa, eMppwVeTaL o AANO onueio, Slaxwpeillovtag Toug Kal TTaAL
oo tn peyain Aaikn pala cuvteAwvtag €10, otn dnuloupyia plag andAutng cuyxuong LeTagy
Twv 800 6pwv -TIOAU CNUAVTIKWY Kol KoBopLloTikwy, yla tnv opdn kpltki® mpoogyyion tng
LOTOPLKAG TEPLOdoU- Tou, PBEPald, OCUUTIUKVWVEL WUl TIOAU OUYKEKPLUEVN amoyn Kal
nipoPBeBANUEVN TIPOTEPALOTNTA OXETIKA LE TNV ATIOALTIKN KOL, CUVETIWG, ATaAflkr) TpOoAnyn Kot
Kotavonon tng LOTOPLKAG TpayuatikotnTagt?.,

Etol Aoutdv, to PLAOAQikO HETPO TNG KATApynong tng Suvatotntog KATAOXEONG
TIEPLOUCLAKWY OTOLXELWV TOU AaoU AT TOUG HEYOAOKTNUATIES, OTTOYUVWVETOL ATIO TO TIOALTIKO
Tou mAaiolo —6e oulntiovuvtal ot BabLEC TAIKEG avioOTNTEC TToU UPLOTAVTO OTNV Kolvwvia Tou
Bulavtiou!? kat mou kaBlotoloav avaykaia tn AARPn TOU OUYKEKPLUEVOU HETPOU- KA,
TOUTOXPOVA, ETIXELPELTAL N AMOSUVALWON TNG UPLOTAUEVNG KOWVWVLKAG adikiag pe tnv avadopd
NG Katapynong oLaitepwV MPOVOULWYV Kal 0TOUC AfLOUG.

MpokUTTEL, £T0L, N avaykalotnta AqPng LETpWV KaTA TN adlkiag, and omola mMAsUpA Ku
ov ekmopeUeTal autr Kal mpoPalietal, aubaipeta pia yevikeupévn ondn mpog OAEC T
KATEUBUVOELG, TTOU N KATASELEN TNG EMLOUPEL SIKALWUATIKA TNV TTAPEUBACH TOU AUTOKPATOPA WG
HLOG UTIEPTATNG OPXNG, amoAuta Sikaing KL apepOANMTNG WG POG TA EMIUEPOUG CUVIEXVLOKA
ouudépovta: bev eflotopouvtal ot Blateg TtaflkéG ouykpouoelg otn Paocn Siekdiknong
SladopeTikwv oL UPEPOVTWYV ATIO TIOLOTIKA SLAdOPETIKEG KOWVWVIKEG OUASEG.

9 QoT600, AElTEL ATLO TN OXOAKY| AN YNOT 1) TTAPADEDT] TIEPAULTEPW LOTOPLKWV GTOLXEIWV TIOL Bt KaBloTovoav caéotepn
™mv e€lotopnon. Fa tapadetypa, Sev ava@épetal 6T évtovn cupunadela Tov lovoTviavol Kat Tou GUVAUTOKPATOPA
Beiov tou Iovotivou Tou A’ Ttpog To Ao Twv Bévetwy, 081 ynoe otV amdAVTH AOKN 0T TPOLOKPATING TWV TEAELTAIWY
TPOG TO TUNIA TOV A0V TIOU VTIAYOTAY 0TOV avTiTaAo Afjpo twv Mpacivwy, pe anotéleopa n kataotaon va Ee@iUyel amd
TOV £AEYX0 TNG KEVTPLKNG €E0UGTAG KL VA AVAYKATEL TOV QUTOKPATOPA, TTPWTIOTWS, 0T Blain KATAGTOAN TWV YEYOVOTWV
Kay, o€ Se0TEPN PO, TNV €KS00T AUOTNPOTATOU SLATAYHATOG TIOU ATAYOPEVE TNV atatia o€ 0AGKAN PN TV
QUTOKPATOPL ATIO OTIOLOSNTTOTE Xpwia Tov ITtméSpopov kL av poepxoTav. ‘Eta, ot Afpol totobetolvtav o€ ion poipa
ATEVAVTL 0TIV KPaTikT eéovaia, 1 oTtola Twpa §& pepoAnTTOoVoE, OAAG WO TOCO, ATEL0VGE 0OAOKAT PO TO A06 KAt TOV
o8nyovoe og ekdNAwoN YeviKeEUHEWN G AdiKN G ayavakTtnong (Aovyyng, 6.1.:114) mov e€edixOnke o€ e&éyepon (BA. «Ztdon
Tou Niko», Tapakdtw).

10 0 NwoUpav ava@EpeL OXETLKA OTL EKEL OTIOV UTIAPYEL KPLTIKT SUvaun, 1) LoTopla Ttavel va eival éva BLAlo pe agpnynoelg
KoL 1 Boypa@io éva pubLotopnpa, oUTe oL SLa@OpwV LWV {WNPEG TIEPLYPAPEG LTTOPOVV VA AVTIKATAGTI|COUV TOUG
ovAdoylopovg (BA. T'kpapot, 200503:42).

11 Katd to Aovyyn (6.m.:17,19,28) ) actikn totoploypagia epunvedel Ta yeyovata pe faom Ty avBpmivn
TPOCWTILKOTNTA KL TIG TPOOETELS TNG, TTAPAYVWPLLOVTAG TIG avayKaleg KOWVWVIKEG SLadikacies Kal TIG EKACTOTE
LOTOPLKEG CUYKUPLEG LECT OTLG OTIOLEG EVIACOETAL KL §pat TO ATONO KL 1) Opada pe AAAx AdyLa, un Aapfavovrtag vmoym
TN SLAAEKTIKN OXECT) TWV TPAYRATWV. AVTIOETWG, 1) papiLloTikn avtiAnym ¢ wotoplag Bewpel T Bulavtiv) kowwvia, o
OAEG TLG ETLUEPOUG TIEPLOSOUG, [l KOLVwVia TagLKr), OTIOU 0 XAPAKTIPAG TWV CUYKPOVIUEVWV TAEEWV aAAAEL SLOAEKTIKA
KOL OE CUVAPTION LLE TA KOLVWVIKA CUOTHUATA (§0VAOKTNTIKG KAl (PE0LSapXLKO) Tou SladéyxovTal To éva To GAAO,
EMAANOEVOVTAG TOV TAELKO XAPUKTIPA TWV KOLVWVLIKWDV 0y DVWV.

12 Y& melopa ¢ TapdAetPng Tou oxoAKol eyxelpLdiov, TapabETOVE TO YVWOTO, TOAU XAPAKTNPLOTIKO ATIOCTIACHLA TWV
Map€ & 'EvykeAg (1997 a:15-16) otnv apxn Tov «Mavi@EoTou TOU KOLULOUVIOTIKOU KOUHATOG», OTIoU Bewpovpe OTL
amokaBiotatal n wotopwkr aAndeia: «H totopia OAwv TwV Kowwviwy mov vrtnpéav uéypt onuepa eivat n Lotopia twv
taéikwv aywvowv. EAsvBepog kat Sovdog, matpikiog kat mAnfeiog, peovdaikos kiplog [aplotokpatng] kat SovAomdpotko,
UACTOPAG Kt KAAPAS, KOVTOAOY(¢ KatamieoTi¢ kat katamie{ouevos, fpiokovtav o€ Stapkh avtumapabeon(...)Tov k&b popd
TEAElWVE E(TE UE EvaV ETAVATTATIKG QVACYNUATIOUG OACKANPNGS THG KOVWVIAG EITE UE TOV KOIVO GAEOPO TWV QVTIUAYOUEVWV
TdéewV. Ze TAAMOTEPES LOTOPLKES TTEPLOSGOUS, Bplokovue oxeSOV TavToU uia TOAUTTAOKN SLEVOETNON TS KOWWVIAS O TOLKIAES
Tdéelg, pia ToAveldn Stafaduion tng kowvwvikig tepapyiag. Xtnv apyaia Paun éxovue matpikiovs, tmmeis, mAnBeiovg,
dovAoug ato Meoaiwva peovSalikoig kupiovs [peoudapyeg], vTOTEAELS, HAOTOPOUS, KAAPASES, TAPAYLOUG,
SOVAOTIAPOLKOUS” KAl OXEOOV O€ OAeC QUTES Tig Tdéels Bpiokous, kat TdA, (Siaitepes Stafabuioeig(..)».
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I1a MAaioLa QUTHG TNG KOVLIOTOPLKNGY» TIAPOUCLACNG TWV YEYOVOTWY, oL GOPELG TTOALTIKAG
e€ouoiag paivetal va avalapBavouv poAoug MPooTATn TwV SNUOCLWV AdiKwV cUUPEPOVTWY (0
aUTOKPATOPOC armayopeVEeL TIC Snuevoelg)3.

TehAikd, o «eAéw Oeou»* autokpdtopag amodibel tn Skaoolvn, KATUPYWVTOS
T(POVOLA KOl AVIOOTNTEG.

To £tepo amnod ta Suo pétpa, mou afilouv Wblaitepng availuong, eivat n popoAdynon Twv
TIOALTWV «...OUUQWVA UE TA EL00dRUaTd Touc» (o). EYX., 0. 42).

H emypappatiky avadopd tou BLBAlou og autd dSnuloupyel TNV eviUTwon Ko amoAuta
Sikaing pubuiong, ywati odnyeital o avayvwotng CE OCUVELPPOUC, otn PBdon Twv omoilwv
npoPBdrAetal adnpttn n avaykn va ¢opoloyouvtal oL TMAOUCLOTEPOL TEPLOCOTEPO Kal Ol
dTwxOTEPOL ALlyOTEPO. QOTOO0O0, ATTOKPUTITETAL TO BACIKO YEYOVOC OTL La, £0TW KOL LUE ULKPOTEPO
TI0000TO, GOPOAOYNCN TWV ELCOSNUATWY TWV GTWXOTEPWV OTPWUATWY, SeV EELOWVETAL OE Kapia
Teplmtwon Pe pla popoAdynon Ue HeyaAUTEPO GUVTEAECTH TWV LOXUPOTEPWV.

‘ETOL TIPOOTIEPVIETAL, TO ONUOVTIKOTEPO ONUEID OMOU €6paLWVETAL N Sopn KoL N
AelTtoupyla pLoG EKPETAAAEUTIKA G KOowvwviag. To yeyovog, Snhadn, otL ol ptwyotepol £xouv NN
TANPWOEL Bapy TO TiMNUA HE TNV amoOAUTn OAAOTplwon TIOU €XOUV UTIOOTEL HEOW TNG
amo&EVWOTNC TOUC amod Ta HEoA TNE TTAPOYWYNE KL TNG LETATPOTIC TOUG OE EUNMOPEV AT UE TN
S8€0EUON TOU HOVASLKOU TOUC TEPLOUCLOKOU OTOLXELOU, TNG EPYATIKNG TOUG SUvaung, otn Baon
NG mapaywyng umepaéiog ylo Ta adeVIIKA TOUG. ATTOKPUTITETOL EMIONG TO EPWTNUA, ylati va
UTIAPXOUV TAELKEC VTLOEOEL O Lla Kowwvia, ylatl va urtapyxouv mAouatol Kot ptwyol, ald
avtiBéTwg, Oswpwvtag¢ To w¢ VOUOTEAEld, Oeiyvoupe va TO amOdEXOMOOTE Kal va
SLOMPAYUATEVOUAOTE AIMAQ TOUG OPOUG CUVEXLONG TNG UTTAPENG Tou.

‘EtoL Sev apdoBnteital n Bdon tng naboyEvelog otny eKUETAAAEUTIKA TipodeouSapxikit®

13 0 Kopdatog (60.1.: 115-117) apiopntel évtova tn yevikdTep VOUOBETIKY Kot SLOKNTIKY HETApPUOULOT TOV
IovaTwviavov, TNV oToia 6TEVSEL VO ATTOSMOEL OTN SLAUOPPWOT VEWV TIAPAYWYLIK®OV CXECEWV OTLG AVATOAKES Kol
SuTikég eTTap)ieg TNG AUTOKPATOPIAG —TTIOV KABLETOVGAV AKPWS AVAYPOVIOTIKEG KOL AVATIOTEAEGUATIKES TLG VQLOTAUEVES
SLOKNTIKEG Kol VOROBETIKEG SLaTAEELG- KL OXL 0TN @EPOUEVT peyado@Uia Tov auTtokpdtopa. EmimAéov, o teploplopds tng
UTLEPGUYKEVTPWOTG TNG YNNG OTA XEPLA TWV LOXUPWV KAL) TTPOOTACIA TWV HKPOAYPOTWY ATIO TOUG UEYXAOYNLOKTILOVES
£lxe SUTAN TTPOOTITIKY: ATEPAETIE, APEVOG, GTNV ATTOTPOTIN| EPUWONG LEYAAWY EKTACEWV YNG 0TNV EMap)ia KAl T
OUVETIAYOUEVT] TITWOT) TG TIAPAYWYTS KAL, APETEPOV, TNV ATIOPUYT] SNULOUPYIAG OTACLACTIK®V KIWUATWY ATO TOUG
WKPOAYPOTES -L8LAITEPA TWV AVATOAK®V ETAPXLOV- TIOU XYAVAKTIOUEVOL TIPOGXWPOVGAV OTO KOUUX TWV HOVOPUOLTWV
IOV EKTpoowTOovVVTAV amd To Anjpo twv [pacivwy -to omoio BéPata, avtitiBeTo oTar oXESLA TOV AVTOKPATOPX Vi
eMEKTAOT 0T AVoT)- KAl SovpyoVo oy XWPLOTIKEG TACELS KAl dpaiwvav éva YeVIKOTEPO TIVEV LA AVTAPOLaG Kal
AULPLoPTTNONG TIPOG TO TIPOCWTO TOU AVTOKPATOPA. [Ipo@avag, AoLTov, Sev EMPOKELTO YA GUVELST|TH PLAOAATKY] TIOALTLKY|
€VOG KOWWWVIKOU KPATOUG, TIOVU ELXE GTOXO0 TNV avaSLAVOLLT] TOU GUAAOYLIKOU TTAOUTOU KAl TNV and800n TwV HECWV
TAPAYWYNG GE OGOUG TA XPNOLLOTIOLOVGAY Yia Vo TTapdryouv. MAAAoV eTTpOKELTO Yia aUTO Tov avagépet o Kopdartog, otu:
«H kamitadioTikny kowwvia, amd To TéAog Tov pueocaiwva kat 5a)0g, Bprike aTo pwuaixd Sikato To KaAVTEPO cUOTNUA
Qamovouris NG Stkatooivng, mov eEUTNPETOVTE TA CUUPEPOVTE THE» (6.1.:116). EEGAL 0V, katd Tov Tkpdpot (2005a: 92) 1)
avaygvvnon Tov pwpaikov Sikaiov, SnAadn g fulavtiviig kwdikomoinong ¢ pwpaiknig pebodov Aong twv
TPOBANUATWY TOU Sikaiov, AVTIOTOLXEL OTNV ERPAVLION LLXG KOWWVIKNG OLASag oV emBUPEl Eva LOVILO VOLOBETIKO
mAaiolo, kavo va BETeL Ta OpLa TG aTopkn S foVAnonG oTa Al TNG EVPVTEPNG TTAANG, WOTE VA UTOPEl var avamTugel
TLG KPUULPEVEG SUVALLELG TNG, YL TNV LOTOPLKI ATTOGTOAT TNG va 1ynBei évavtL Twv vToAo(TwY opdSwv.

14 [Ipokertal yia tn Bewpia Tou «povapyiopo» (regalismo), mov vepaomifetal tnyv efovoia Tov povapyn/Bacid wg
TEPLOCOTEPO ATOTEAECUATIKY Kot e§outiog TG Ogikn¢ kataywyng g, ite éppeca (LEow Tov Aaov) eite dueca («EAEw
O¢eoV Baocietor) (Tkpaupot, 2005a:99, 180). e dAo To Xpovikd evpog NG TepLdSou Tov Bulavtiov, To kKOO KaL 1) e&ovaia
TOU QUTOKPATOpa cuvtiBevtal otn Bdon ™G amdAvTnS Eag TG BN G TOL Kataywyng. OAOKANPOG 0 TIOALTIONEVOG
KOOHOG AVITKEL OTOV «EKAEKTO TOL O£0U» L TOKPATOPQ, 0 0TI0{0G PUONIZEL TOGO TA TOL KPATOUG OGO KAL TA TOU KA1jpov Kal
™m¢ ekkAnoiag (Mango, 2006:73-74 kat TAOkati{n-ApBerép, 2011).

15 AZileL va onpelwBel woTtO00 0TI, KATA TN HAPELOTIKY LOTOPLOYPAIQ, TTAPOAO TTOU OL PEOVSAPYIKEG CYXETELS TTAPAYWYNS
elvaL eKEIVEG IOV KUpLApYoLV oTo peyaAltepo pépog ¢ lotopiag touv Bulavtiov, n tepiodog petagd 40V kat 7°v at. -n
mepiodog, SnAadr), 6Tov evtdooetal katn Bacteia Tov lovotviavov- Bewpeital wg Tepiodog kaTAppPELONG TOV
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Kolvwvia tou BuZavtiou Katd tnv moxr Tou louoTtviavou, Kal to eviladEpov evtormniletal og pia
npooTadeLa e€WPAIOUOU TOU EKUETAANEUTIKOU KABEOTWTOG, EPEVUPLOKOVTAG, LE ETILKOLVWVLAKOU
TUTIOU TIPAKTIKEG, HLa NOWKN TNG Apxouoag Taéng mou evdladEpetal va apBAUVEL TIG UPLOTAUEVEC
QVLOOTNTEG, Ao BAvovTag HETPA TTOU, AVTLOETWC, TIG VOULLOTIOLOUV KL TIG KABLlEPWVOUV.

H umoevotnta mpog To TEAOC TNG, AVOTOPAYEL TIEPLOCOTEPEG CUYXUOELG, UE aVOPOPEC
OXETIKA HE TA QTMOTEAEOUATA TWV TAPOMAVW HETPWV. H €vtovn UTOYpAUULON TOU Opou
«ueTappubuioelg», umokaBlotd pla amoloyntik) SlaBeon OXeTIKA e TNV amokpudn Kat
SL00TpEPAWGN TOU PEPOPULOTIKOU XAPOAKTAPA TWV CUYKEKPLUEVWY PETPWV TIOU OVOUACTNKOV
0TO Kelpevo «petappuBuiosig»le.

EmutAéov, Aadg kal OSrjpol avtipetwrnilovial cav U0 Slakpltd popdwuaTa -E
Slapopetika KL avtiBeta cuudEpovia- ToU, EVIEAWC AVIOTOPLKA KL auBaipeta, Tomobstouvtal
10 éva £€w amod to GAAoY’.

‘EToL, 0 AaOG PEPETAL LKAVOTIOLNLEVOC OTTO T LETPO, OE QVTUTApABeon HE TOUC ALOUC
mou ¢aivetal va evoxAolvTal Kal, 0KOUN TIEPLOCOTEPO, HE TOUG TIPOVOULOUXOUG Ttou Biyovtal
aueoa. Ekeivo mou avadelkvuetal oAwWPBNTO KL EVIOXUUEVO OO TNV 0.0AdELO KL TIC OVTLPATELS
NG OANG dynong, elval To KUPOC TOU AUTOKPATOPQ, Kal N alobnon evog dphoAaikou kat dikalou
apyovrta.

‘ETOL, OL LOTOPLKA TEKUNPLWUEVEG, OUVETIELG TPpooTtABELleg Tou Bpdvou va Xelpaywyel To
Ao, SLopwWVTAC TOV KOL ATIOEEVWVOVTAG TOV Ao Ta §IKA Tou cUAAoYLKA opyava (BA. Afuoug) Le
OKOTIO TNV €€UTINPETNON TWV €KAOTOTE TOALTIKWY BAEPewv, paivetal va QMOTUNWVETAL UE
OUVETIELO. OTO KEIUEVO, SNULOUPYWVTAC TAUTOXPOVO TO EPWTNUA, TW¢ Eival Suvato va eival
LKaVomoLNUEVOC Evac Aaog, otav Jiyovtal oL cUAAoyoOL KaL OL OPYAVWOELG TOU.

Ao Tto Keipevo, BEBata, Sev amouotdlel N anmodoon ULoG OLKOVOULKIOTLKNG TIOALTLKA G TTOU
TipoPaiVEL O TEPIKOTEG OTA €L0OSHMATA TWV TOALTWY, yla va g¢olkovounBbouv xprnuata, ta
onola kot StatiBevtal o peyAAo TOCOOTO YO OTPATIWTIKOUE £€omAlopouc,® mpokelpévou va

S0LAOKTNTIKOU CUOTHHATOG KoL OYL aKOUN w¢ Tipo@eouSapxLkn (1 TeAeuTtaia teploSodoyeital petad Tou 700 Kat Tou 9ov
at) (BA. Aovyyn, 6.m.:25).

16 To oxeTikd xwpio 0To Kelpevo éxel wg e8¢ «..0L HETaPPLOUiTELS QUTES kavoToinoay To Aad, aAld evéyAnoav Toug
SNpoUG Kat SuoapéaTnoav Toug TPovouLovxous. E@epav uws ato Kpdtog ToAdd ypriuata, ye ta omolia o lovotiviavdg ékave
épya onuavtikd yia thy emoyr Tov..» (oX. eyxewpidio, o. 42).

17 ¥ oxetwn BfAtoypagia Twv Bulavtivwv xpodvwv mepllapfdvovtat eKTeVel§ TEpLYpa@Es TwV Afjuwy, wg Wlaitepo
XAPAKTNPLOTIKO NG Stoiknong Tou Bulavtivol KpATOUG. AVAPEPOVTIL XAPAKTIPLOTIKAE, OTL ETPOKELTO YIX OPYAVWUEVX
TUNUATA TOV Ad0V Kot BEwPOoUVTAY TIOAU (PUGLKO YLa TOV OTIOLOVSNTIOTE TIOALT (AKOUN KAL YLO TOV QUTOKPATOPA) Vo
avnKeL o€ Evav amd autols. To evila@Eépov TwV AdTK®V CTPWHATWY Yo TOUG ATjLouG 11 Tay TIOA) LEYAAO, QKON KAl TOU
yuvaikeiov TANBUoHoU. ApXLIKA ) TAV ETLPOPTIGHEVOL P TN SLleaywyT) TwV apuatodpopiwv otov Itmddpopo (aBAnTIKE
ocwpatela), pe TNV TAPoSo TwV XpOVwY, woTOC0, ATEKTNONV TIOALTLKTY oYXV KAl 0pydvwaon oTn Aot StakpLtwv
KOWWVIK®V KL BpNoKeVTIK®VY Yvwplopdtwy. Etol, yia tapadetypa, ot [ipacwot jtav moAvapBpdtepol kot Aaikdtepol
LE CUUTIABELX TIPOG TO LOVOPUOLTLONO, eV oL BéveTol oAtydplBuol, aplotokpatikoTepoL Kat ékAvay tpog v OpBodoiia.
Avadoyn NTav kol 1 TPooTABELA TIOALTIKIG XEPAYWYNO1G TOUG, WG KOLUATIKA Opyava, amd Toug SLapopoug
QUTOKPATOPESG KATA TN Stdpkela TG Bulavtiviig Iotopiag (xapaktnploTikn 1) TEPIMTWOT KOUUATIKNG XPTOLLOTO{NoNS
Twv Bévetwv amd tov Iovotviavo). Ze mepLoSoug EKTAKTNG aviyKnG CUVEBAAAQV KON KAL GTNV 0pYAVWOT TNG AUUVAS
™G OANG. TéAoG, elyav To Sikaiwpa SNEdcLag EKEPAOTG TAPATOVWY YLA TNV EKACTOTE AVTOKPATOPLKI] TIOALTIKT), TIPOG TN
oVUYKANTO KalL EVWOTILOV TOV {510V TOU AUTOKPATOPQ, TIPLV TN TEAECT] TWV AYWVWV péca otov Immodpopo. [Ipopavag,
EMPOKELTO YL éva €l606 Bea oY) IOV AELTOUPYOVOE WG TIOALTIKO HECO TIEOTG TNG EKACTOTE TOALTIKNG TOV Opovou -padi pe
™V ExkAnola kai, Atydtepo, ™ ZUykAnto- éva péco eAéyxou touv Beopol ¢ amdéAvg povapyiog. 'Hrav ot poveg
TIOALTIKEG 0pYavWOELS Ue Snpokpatikn eoAoyia (BA. oxetika, KopSdto, 1974:128, Xploto@lomoviov, 1996:260-266 kat
Aovyyn, 6.m:113-114).

18 H SLapovIKOTNTA TWV AVTIAXIKWVY HETPWYV, IOV £QAPHOTovTaL 0T BAOT AVTIOTOY X AVTIAAIKWV TIOALTIK®Y, avadVeTal
aTo To GUVOAO TWV HAPELOTIKWV avadVoewv. [ TV otkovopia ¢ Tapovoag culTNoNG, WOTACO, TEPLOPLIOUATTE OE
OXETIKN ava@opd tou Mapé (2011:52-53), 6Ttou avaAVETAL 1] OLKOVOWLKT] KpioT w¢ §opkd 0TOLYE(0 TOU KATIITAALOTIKOU
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LkavortotnBel n mpoanopacLopévn LEYAAOUAVHC KL ETLEKTOTIKE TIOALTIKY TOU autokpdtopal®,

Fvetal WSlaitepn avadopd otnv KOMK XPUCOWV VOULOUATWY Tou emBAAlovIal oTLg
avtaAaKTIKEG OxEoELS SleBvwg (maykoopo xprina),2® dnuoupywvtog cuvBrikeg uméppaonc
HLOG TIEPLOPLOUEVNG OTO E0WTEPLKO TOU KPATOUCG AELTOUPYLAC TOUG, ATTOKAELOTIKA WG UECWV
oyopacg —Ue TN Hopdr €OVIKWV VOULOHATWY WG HECWV KUKAodopiag kal aviaAlayng a&lwv
Xpnong- kat avadel€ng toug o€ maykoouwo xpriua. Etol mpoowwviletal n Stapopdwaon tng
TIAYKOOULOG ayopAc, oTa TAALoLO TNG oMol auTO (To TAYKOOULO XPNHa) AELTOUPYEL KOL UE TLG
TPELG LOLOTNTEC TOU: WCE LECO MANPWHIG, AYOPAC KoL WE KOWVWVLKN UAN Tou AoUTou, otav BERata
6¢e Slatapaocoovtal oL KOBLEPWUEVEC LOOPPOTILEG OTLC AVIAAAAYEC TWV ELOWV HETALY TWV XWPWV
(BA. oxetikd, Map€, 2010a:234-242 kot Map€, 20103:186-189).

Etol, daivetal va cupmAnpwvetal to Pnddwtd tn¢ louotvidvelag MOALTIKAG, €VOG
LUTIEPLAALOMOU, OTIOU TA OTAQL E6PALWVOUV O,TL EXEL TIPONYOUUEVWE KATAKTNOEL 0OE OLKOVOULKO
eninedo. Me aMa Adywa, ta Bulaviva vopiopata KuplapxoUv oOTNV TOYKOOULA oyopd,
HOVOTIWAOUV TLG TIOYKOOULEG CUVAAAQYEG KOl 1N LOXUG TOUG EMIKUPWVETAL, €V TEAEL, LE TA OTTAQL
Elval amoAUtw¢ avaykaio wotooo, n anoduyn onolacdAmoTe avaywyng TG eV AOYyw LOTOPLKAG
TIPAYUATIKOTNTAG OTA XOPOKTNPLOTIKA TOU KOTUITAALOTIKOU Kol veodAeAelBepou TPOTOU
KOLVWVIKOOLKOVOULKAG OpYAVWONG TWV CUYXPOVWY KOWVWVLWY -TIApA TIG EVTUTIWOLOKEC, £lval
OANBELO, OPOLOTNTEG- TTPOKELEVOU va amodeuxBel 0 PNPUKAOUOS BewpNTIKWY TTaPeENyNoEWY
TWV MPWTWV deKaeTiwy tou 2000 atwva??,

Ita mAaiola, EMUTAE0V, HLAG YEVLKOTEPNG BETIKNAG a€loAOynonG TN mpaypatonownfeioag
HetappLBuLong Sev AeineL n avadopd o Kataokeu £pywv uTtoSopnc22. AKOUN Kat n amdktnon
NG TEXVOYVWOLAG OXETIKA UE TNV TOpaywyr UETAELOU, XPNOLLOTOLETAL LA TNV TIpomayavdion
HLOG ETITUXOUG TIOALTIKN G Tou Bpovou og 6Aa ta nTrpata.

BéBata, dev mpémel va pag Slapelyel Kol TO YEYOVOG TOU TANPOUG Slaxwplopol Tou
KPATOUC QIO TOUG TTOALTEG TOU YLATL, Tapd TN SUCAPECKELO TIOU TIPOKAAECAV T LETPA O€ SLOUG
KOLL TIPOVOULOUXEG TAEELS (0TO cUvoAo Tou Aaou, SnAadn), To kpdtog mAoutilel kal e§omAileTal.

Ze Melopa, TNG «OUBETEPNGY KA N TIOALTIKAG adriynong mou eTixeLpeital, avadelkvieTal
N AELToupyla TOU KPATOUG WG KNXAVIOMOU KOTOTEONG, KATOOTOAAG Kal €EUTNPETNONG TWV

OUOTIHATOG. AVAPEPEL AOLTIOV, XAPAKTNPLOTIKA OTL, TTotpOA0 Trov HETadD TOAE[OL KaL Kpiong Sev vpioTatal omoladnmoTe
ovvdeon (1 Tedevtaia Tponyeital kKATA TOAV TOV TPWTOL), lval kaBapd waTdo0o, 6TL 0 TOAENOG 08VVEL eTKIVSLVA TIG
TPOUTAPYOVOEG OLKOVOLKEG SUOKOALEG KAL) GUVEXLOT TOV CUVETAYETAL AVENON TNG PopoAoYiag, evw oL aviavopevol
@OpoL, olyovpa §ev amoTeA0VV YLATPLKO Yo Ta 0A0EVA LELOVHEVA ELGOSTLATA.

19 Tl TV emipovn emSiwen ™G LeYAANG pwpaikn§ IEaG -TTov YapakTnpilel YeVikOTEPA TOV 60 oL KAt LSlaitepa Tov
[ovoTviavo- Kat T LEYOAOLAVT] TIOALTLKT] TOV, IOV 0811yN0E 0TIV TAPAKUT KAL TNV KATAGTPOET) TOU KPATOUG ATIO TIG
aSLAKOTIEG OTPATIWTIKES eTXELPOELS, BA. TAVKatT{n-ApBerép (2011:28-32).

20 O Agvv oto BipAio tov: «T'ia tov Mapg xat To papdlopnd» oxoAtdlel, HeTall AAAWVY, EKTEVI] ATTOCTIACHATA Ao TOV A’
Topo tov Kepadaiov tov Mapg, 4Ttou to xpripa TapoustaleTal wg To avmTaTo TPoiov eEEAENG TNG avTaAAayn§ KaL TG
EUTIOPEVHATLKNG TIXPAYWYNG KAL LLE TN LOPPT] TOU XpUGoV amoTeAel TO YeVIKO LooSUvapo, LEGW TOV 0Tolov
AVTOAAGOGGOVTAL OAQ T ELTIOPEVHATA KAL TIOU OTLG SLAPOPES LOPPES TOU (ATIAG EUTIOPEVUATLKO LoOSVVANO 1| HECO
KukAo@opiag 1) LEGO TIANPWUTG, BNoaUPAG KAl TAYKOGLLO XPTHa) aVTAVAKAA TIOAV StapopeTikés Babpuideg g
KOWwVLIKNG Stadikaoiag tng mapaywyng (BA. oxetikd Aévy, 2011:46-47).

21 O I'kpapot (x-xp-:135) ypapovtag otn yvvaika Tov amd T @UAaKT, TPoTEeVEL T HETA@paon evog BifAiov pe TitAo: «O
KQTILTOALOUOG 6TOV apXaio KOGHO», 0TIV KaTadikaddtav avotytd 1 Tdon va Bewpeital KamtaAloTik KAOE VOULOUATIKY
Kkowwvia. Taon, tnv omoia SnuovpyNnoe KATolo¢ MOUOEY Kol TTPOKAAETE TNV AVOLXTI] HO@T] TOU (§lov Tov Mapé.

22 [Ipémel va TIOVPE, WOTOO00, OTLT GYXETIKN AVAPOP& O€ £pya UTIOSOUNG, SEV AVTAVAKAG TO HEYEDOG TNG LOTOPIKA
eMIBELALWUEVNG TAOTG TOU AVTOKPATOPX YA KAAALTEXVIKY S1piovpyia KAl TG Ayt G TOU Lo TNV avEYEPON
owoSounpatwy mov vt pEe Tapotwdng (BA. Xproto@romoviov, 1996:300-301), apol eplopiletal o £pya oL
QAPOPOVV ATIOKAELOTIKG 6TO 081KO SikTUO.
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OUUPEPOVTWV IO KUpLapxNnG EALT, WG UNXAVIOUOU avamoapaywyng tng kupilapxng tbeoloyiag.

‘Eva TETOLO KPATOG €lval EMOUEVO Vo SUVAUWVEL 0 BAPOC TWV (SLWV TWV UALKWV 0pwv
UTmapEnG Twv MOALTWV Tou, va e€omMALleTAL, VO KATAOTEAAEL, va Spa LUMEPLOALOTLKA, va SLalpel Kat
va Baolevel. Me aA\a Aoyla, mavel va eivat —1 dev umipée mMoTé Tou- €va pOpPwHA TIOU
otolxeloBeteital otn Bacn Twv AdKWV CUUPEPOVIWYV KAl AVAYKWY, TIAPA EVOG OXNUATIOUOC TIOU
gemnbaeL amo avtryv kad’ eautr TNV adldkomn mAAn Twv TAEEWV, TIOU UMOPEL va €yLve amoOAuTta
ocadng HE TN HETEMETa edpalwon TOU KOMITAALOTIKOU OCUOTAUATOG, woTtooo, udlotatal
avapdiBola kat ota xpoévia tng peoudapyiac.?? Etol, autod To KPpATOC, TNG KATATEONG KoL TNG
KOTOOTOANG,  amoteAel  oOxnua  vAomoinon¢ Twv  KATAKINTIKWY  OVElpwWvV  TOU
OUYKEKPLUEVOTIOLOUVTAL OTO TPOCWIO TNG AmoAuTnG ¢lyoupag e€ouciag, Tou autokpatopa:
«OAa auta ékavayv to Bulavtio mAouoto kot Suvato Kal TOV QUTOKPATOPX ETOLUO Vo {WVTAVEYEL
TO OVELPO ToU: va pTaoel T Bulavtivry autokpatopia ota maAld ouvopa TN¢ pwuaikric» (o). .,
o.43).

ZeXWPLOTO £VOETO, MPOC TO TEAOC TNG evOTNTAC, TTANPOPOPEL yla Eva TIOALTIKO ATOTINHOL
TOU autokpatopa, va kKAeiosl tn Qlocodikn IxoAn Tng ABrvag, altloAoywvTag TN GUYKEKPLUEVN
evVépyeLla w tpoomabela e€alewng kaBe eotiag cuvtipnong tng apxaioag Opnokeiag. To yeyovog
ouTo, Ba Aéyape otL mtapaPfLalel Tn Bactkn Kol KATOXUPWUEVN amo maAlotepa (BA. Statayua Twv
Me&loAavwv) apxn tng avetlBpnokeiag, wotdoo pe avtiBetn ¢opd OTn CUYKEKPLUEVN LOTOPLKN
nepiodo, evw MPooBAAAEL TO eAeUBePO TVEL A TNG XPLOTLOVIKNG SdaokaAiog, mpooPAEnovtag
otn Biotn emPBoln tng?.

Qoto00, amno tn oXetikn wtoptkn BLBAloypadia tng meplddou, HAANOV TTPOKUTTEL, OTL N
evépyela tou louotviavol va kAeiosl Tn Ohocodikn ZxoAn, dev anéPAene otnv emBoAn Tou
XpLotiaviopoU Evavtl Tng Bpnokeiag Twv eBVIKWVY 1000, 660 0TV MaPeUNOSion e€AMAwoNG NG
MNVIKAC TIVEUUOTIKAC KOl TIOALTLOTLKAG tapddoonc?®.

23 ¥ta BLAia Tov: «Kpdtog kat emavdotaon» kat «I'a to MapE kot To HapElopd» 0 AEViv KATATILAVETAL E TNV EVVOLA TOU
KpA&Toug, culNTWVTAG TNV 0T BAON TWV TIOAA®Y KL EKTETAPEVWV AVAPOPWY Kol AVAAVGEWV aUTHG a6 Toug Mapg kat
'EVYKEAG, TAPATEUTIOVTAS TAVTOXPOVA OE OXETIKA ATOCTIACHATA TG TTAVG LG apBpoypagiag Toug (BA. evSelkTikg, Aéviy
2007:20-27 ka1 2011:63-65, avtiotoya). XapaktnploTikn eivat oxetikn ava@opd touv otov Evykelg, cOppwva pe mv
OTIOLN TO KPATOG YEVIETAL UECA OTIS TAEIKES QVTIOETELS Kat YIVETAL TO KOATOG TNG OLKOVOULKX KUpLapxns Ta&NG mov, Ue auTo
TOV TPOTO, KabloTatal kat TOMTIKE Kupiapyn évavtt Twv vmodomwy Tdéswv. ETal, To apyaio kpdtog tav kpdtog twv
SoUAoKTNTWV yla TV vmoTayl Twv S0UAWY, TO PEOVSAP)IKS KPATOS HTAV TO GPYaVO TWV EVYEVWY Y& TNV UTTOTAYH TWV
SOUAOTIdPOLKWY aYPOTWY KAL TO GUYXPOVO AVTITIPOCWTIEVTIKG KDATOS £(val TO OpYavo EKUETAAAEVGNG TwV ULEOWTWV
EPYATWV A6 TOUS KATUTAAOTES. AVATIOPEVKTA akoAovBEe(, katd Tov 'Evykedg (2003:57), o aywvag tn¢ katame{duevng
Tdéne evavtia otnv moltikrj kuptapyia. H cuykexpipévn Slamiotwon eivat eEXIpeTIKAE XprioLun 0TV TEpALITEPW EEEALEN
™G Tapovoag oLV TNOTG, OTIOV ETLXELPOVLE VA AULPLO PN TIICOVUE TOV AVTLSLAAEKTIKO, U1 VALOTLKO, LBEAALOTLKO TPOTIO LLE
Tov oTolo epunveveTal Kat SI8ACKETAL M) LOTOPLA GTOUG LABNTEG Hag.

24 0 KopSdatog (6.m.: 118-119) avagépetal, eEAAAOL, e APKETEG AETITOUEPELEG TN SLWKTLKT TIOALTLKT) TOU lovaTviavol
amevavTL o€ avOpwToug AAAWY BpNoKEVUATWY —apXLkd evavtiov Twv ERpaiwv, oL omoiot e€attiag TG 0lKOVOUIKG TOUG
ETLPAVELAG KATAPEPQAV VA TIAPAXWPT)COVV T CKUTAAN 0TOUG ALpeTIKOVG Zapapeiteg g meploxns ¢ lModatotivng kay,
0TI GUVEXELQ, EVAVTIO TWV €BVIKWOV (ELSwAOAXTPLKWOV) TANBUOU®V TNG AVATOANG IOV EKXPLOTLAVI{OVTAVY, YO VO
YALTWOOLV T BacovioTipLa.

Emtiong, o KwAéttag (2008) mpaypatomoLel pa upUTATH KPLTIKY TNG YEVIKOTEPNG TTOALTIKNG KL TNG TIPOCWTILKOTITAS TOU
[ouoTVLAVOU, ATIOKAELGTIKA 0T A0T) TWV AVTISPACTIK®Y TOV B€cewv amévavtt otnv apyaia eAAnvikr Bpnoxeia. [Tapoio
ToU BewpPOVLE OTL T KPLTLKY) TOU CUYKEKPLILEVOV OUYYpa@péa e oTepeiTal TEKUNPLWONG, woTO0 TteplopileTal o
QVIOTOPLKEG KL AVTISIHAEKTIKEG, LOTOPLKA APEAEG EKTIUTOELG KoL EpUNVELES, oV 8& cupmepAapufdvel pia oelpd AAAwY
TapapéTpwy, Tov Sev e€avtAovvtal, oUTe cuvoifovtat amapaitnta yOpw oo Tig OpNoKEVTIKEG TIETOLOTOELS EVOG
HovapxM, 0 0Toiog KaBe GAA0 Ttapd epopovvTav 1} &dyovTay amd AaVAAOYESG HETAPUOLKES avNouXies, aAAd avTIBETwS
SLaKpivovTav yLa TIG UTIEPUETPES LUTIEPLAALOTIKES KOL T)YEUOVIKEG TOU TAOELG.

25 H Xproto@lomovAov (6.1.:272-273) ava@épel oXeTiKa 0Tt 0 lovoTtviavig, pmopei og O£pata 11660V0G TTOALTIKIG
onpaociag va viobetel petplomadn otdon, 66ov a@opd TV EAANVIKI TIVELHATIKT TIapddoon (TL.x. ouvepyaoia pe Tov
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Avaloyeg TOALTIKEG avadelkvUOUV TOV QTOAUTOPXLIKO Yapaktipa SltakuBEépvnong tng
autokpatopiag kot cadel TAOELG CUYKEVIPWONG TNG AMOAUTNG e¢ouaiag oe €va MPOOWIO, OF
€Kelvo TOU auToKpATOPA. FEYOVOC MOV, WOTOCO, ATOCLWITATAL OTO OXOALKO €YXELPLSLO.

Eva erumAéov €vOeTo oTo TEAOC, MepAAUPBAVEL ETIYPAUUATIKA TO OVOUATA TWV BACLKWY
OUVEPYOTWV TOU QUTOKPATOPA, Xwpig olaitepes mAnpodopieg yla to €pyo Tou Kabevog, mapa
HOVO yLO TIG LOLOTNTEG TOUG Kal e pia ppdon mou Toug Xopaktnpilel CUVOALIKA, OXETIKA HUE TLG
WOLaltepeg LKAVOTNTEG KaL TNV TATIEWVHA -KOL OXL TNV APLOTOKPOTLKN- KATAYWYr) TOUG, UTIOVOWVTOG
™V mAatid avtiAnn Kat tnv ofeia Kplon TOU AUTOKPATOPA, TIOU ETEAEYE TOUG OUVEPYATEG TOU
pe dlaitepo aiwobntriplo mou dev egumodlotav amd ToflkEG ayKUAwoelS. Alvetal, €tol, n
evTUTwon TNG UMapéng lowv gukalplwv aveéALEnG oTnV KOWWVIKN LEpapXio, aKOUN Kol OTLC
unateg B€oelg Sloiknong, OTOMWVYV amo T TMAEOV TAMEWA KOWWVIKA otpwpoata: «OAot
Sdlakpivovtay yLa TG LKAVOTNTEG TOUC KOl OXL YLA TNV APLOTOKPATLKA KaTaywyr Toug» (o). €yX., O.
44).

Qotooo, aut kabBaut) n Wlaitepn mMPoBoAn TNG OUYKEKPLUEVNC Sldotaong otnv
TEPIMTWON TWV CUVEPYOTWVY TOU QUTOKPATOPO, ATTOKAAUTITEL TNV TTAYLA TIPAKTLKN aVEALENG oTa
UTIOTO AELWHLOTO OTTOKAELOTIKA TWV YOVWV TNG TOTE APLOTOKPATLOG.

MPAKTLKA TIOU &V AVATPEMETAL ATIO ATAEG EEQUPETELG TTEPLITTWOLOAOYLKOU XOpaAKTHPa. Ag
UNVv Eexvoupe OTL N apyxouoa TAan mapaxwpel eviote to dikaiwpa o peoPndieg atdpwv ano ta
KATWTEPA KOLWVWVLKA OTPWHATA VA avépXovtol ot SleUBUVTIKEG BE0elg, eTuTpEmovTag MoV
€AEYXOUEVN KaL TIEPLOPLOUEVN KOWVWVLIKN KIVNTLKOTNTO TTOU AELTOUPYEL, KATA KOvOva, UTEP TWV
ouudEPOVTWY TNC.

E€aodaiiletal, pe autd Tov TPOMO, Hla emidacn OSNUOKPATIKAG AElToupyilag Tou
CUOCTAHOTOG TTOU CUCKOTI{EL TNV UTapEn €VOC AmOAUTOU, KATA T AAAQ, KATAUEPLOUOU pOAWY -0
omolog anmapEykALTa avanmapAayeTal LEGA Ao TOUG UTIAPXOVTEG LOEOAOYLKOUC LUNXOVLOMOUC TOU
KPATOUG- Kal Sivel xwpo otnv eAnida, e€aocdalilovtag TNV KOWWVLKA cuvaiveon Twv Adikwv
Taéewv otn dlalwvion ¢ eKPETAAAEUONG ou udiotavtal amod tnv Taén mou KUPLOPXEL EMAVW
TOUG.

EmumpooBeta n tamewvy Kataywyn TwWV OTOUWV TIOU TOUG ETUTPEMETAL N KOWWVLKA
avodog, otnv mAeloPndia Twv MEPUTTWOEWV, SEV TOUG AMOTPETEL ATIO TO VOL UTINPETOUV LE TTAB0g
To oupdépovia TwV KATATILECTWV TNG TAENG TOUG MECA OO TIG VEEC OECELG TOU TOUG
napoaxwpndnkav.

E€aMou, n adiotaktn otdon twv BeAwodplou kat Napony koatd tn odayrn 30.000
avBpwnwv péoa otov IMMOSpPopo, EVICYUEL TO ETIXEPNUA OTL ATIOTEAECUATIKOTEPOCG KOLVWVIKOG
€AEYXOC KOl KATAOTOAN TwV EKUETOAAEUOUEVWY TAEEWV ETUTUYXAVETOL PE £EOYOPATUEVOUC
ETILOTATEC UE TATIEWVA KoTaywyn2e.

€Bvwko Tpwviavo), wotdoo oe BEpata VPNANG TOALTIKNG oL BE0ELG TOV elval ATAPEYKALTEG ATIO TNV TIOALTLKT] KoL
18e0A0YLkr| TOU KaTteBuvo, IOV amofAETOUY oTABEPA TNV AVAGVGTACT) TOU PWUATKOD AUTOKPATOPLKOV LIEEDSOUG, TOU
18ew80uG TNG avacVVEEON G TNG AUTOKPATOPLAG LE TO pWUATKO TTAPEABOV, Lakpld amd kaOe eAguBepLakT) pOoT TNG
eAANVIKN G AvatoAr|c.

26 [IpOKELTAL VLA EKEIVO TO AVOUEVO TIOL OVvopdleL 0 Ppélpe (1977:43) «Tavtion ue To SuvdoTn», TO TIPWTO 6TASI0 TG
TIGANG, TOU AYWVA TIPOG TN XEPAPETN 0N, OTIOVL 0 Katamie{dpuevos Bpiokel 0To SUVAGTN TOV TO TIPOTUTIO TOU AVSPLOUOU Kol
e&eAlooETAL TUPAVVIKOTEPOG ATTO TOUG TUPAVVOUG TOU GTI GUUTIEPLPOPE TOU TIPOG TOUG GLUVTPOPOUS TOU, OTAV TOU S00el
p Béom pe kamowax e€ovoia. ‘Etot: «(...)Zmdvia o aypdtng mov “tpodyetal” o€ emOTATN SEV YIVETAL TTLO TUPAVVIKGS OTOUG
TPWNV GUVTPOPOUS TOV amd Tov (6to Tov tStokThTn (.. )».
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Ynoevotnta 14

3TN OUYKEKPLUEVN UTIOEVOTNTA TapoUCLAleTal, emipavelakd €va LOTOPLKO YEYOVOG Heilovog
onuaociag, TG00 yla TN CUYKEKPLUEVN LOTOPLKA TIEpioS0 000 Kal yla 0AOKANpN tnv mepiodo tou
apxaiou Kat Tou peouSapxtkol KOGUOU® TO YEYOVOC TN «ZTdong tou Nika»??,

A6 tov titAo akoun, kataBarAetal mpoomnabela mpoideaopol TOU avayvwoTtn yla TV
OPVNTLKN XPOLA TOU YEYOVOTOC, avadelkvUOVTAC TOUG ARUOUG WE TOPAXOTOLA OTOLXELQ, Tou
SloTapAcooUV TNV KOWVWVLKN ELPAVN TTOU XapaKTNPL(EL TNV TPWTEVOUOA:

«OL Aol avaoTaTWVOoUV TNV MPWTEUOUOA LE TN “oTaon tou vika”» (o). €yX., 0. 45).

H &dwkn otdon twv ARQwv TIOU UTIOVOELTOL ONUELOAOYLKA OToVv TiTAO pE TN A€En
«OVOOTATWVOUVY, aVASEIKVUETAL EVTOVA OTO OHECWE TIOPAKATW EVOETO, OMOU OL AVTIOPACELS
TWV AQUWV Kol Ol CUVETMOYOMPEVEG Tapoaxé¢ amodibovtal amoAuta oto yeyovog otl: « Ot
UETAPPUIUIOELC TOU louoTIVIOVOU EVOXYANOQV TOUG TPOVOULOUXOUG Kol TOUG Afjoug(...)» (oX. EyX.,
0. 45).

EmutAéov, 0TO GUYKEKPLUEVO AUTO €VOETO, ToVileTal BETIKA N OTAON TNG AUTOKPATELPAC
Oeobwpag, n onola: «...otrptée Tov louoTIVIAVO KalL TOV EMELOE Vo UNV mapaltnVei» (oX. gyX., O.
45), yeyovoc Tou KataAnyeL otn Blatn KaTaoTtoAn TG «ZTAoNG» oo TNV OUTOKPATOPLKH dpoupd:
«H avtokpatoptkn ppoupd enviée oto aiua T “otaon tou vika”» (o). €yX., o. 45).

AvO pNUATIKEG eKDPAOELG, «OTNPLEE» Kal «EMVIEE OTO aipa» ¢avepwvouv Kol TO
AavBavov TEPLEXOUEVO TOU HMNVUHOTOG, TOU eTixelpeital va petadobel. Etol, n Osodwpa
otnpilet tov avépa NG OTIC SUOKOAEC OTIYHEG, QAMOOEKVUOVTOG TO MEYOAED TNG WG
cuvautokpatelpag (Auyouaotag) kat tnv ala tng wg culUyou, EVW TAUTOXPOVA aVaSEIKVUETAL O
OAO TOU TO MeEYAAE(0 O KATAOTAATIKOG HUNXOQVIOMOG TOU KPATOUG ToU Spa TLUWPENTIKA Kal
npoPaivel og pa katapwpn emnidelen woxvog, mviyovtag oto aipa kabe Aaikn aviidpaon kot
OUMBAANOVTAC TAUTOXPOVO OTOV TTAPASELYLATIOUO TWV VEWV YEVEWV, OTLG OTIOLEG KOl atOBAETEL
n agrynon.

To &iklo tou autokpatopa dev emibexetal audloBninon, n wotopia anodavOnke Kot To
mAaiolo oto omoio ektuAicoetal oAOKANPN N mepaltépw adryynon, €xeL nén tomoBbetnOeL.

Etol, avadépetal OtL oL petappubuioslg tou lovotviavou evoxAnoav cupdépovta Kat
obnynoav toug emikePaAng Twv Afpwy otn SLatiTwon MmapaAndvwy TPog Tov 6Lo. AUuTog, Toug
akouoe pe TIOAAN poooyn, aAAd Sev evébwaoe, e amotéAeopa va eomdoouv Blaleg TapaxEg,
TIOU KALLaKWwONKav o€ 6An tnv MpwTEVOUOA.

Elvat evSladépovoa n amoédoon autoUoloU TOU OMOOTIACMOTOC?®, amd To omnoio
amouotalel kabe otopkn akpifela. Etol, Eeomouv tapaxég petall twv Mpacivwv Kal Twv
Bévetwv xwplg, va kapia avagdopd ota altia kot otnv adoppr tng Aaikng avtnc aviidpaonc.

Evw, n dpoupd mpoomabel va toug xwploel, Eadpvikd ol SUO MAPATALELG EvwvovTal
EVAVTLA TNG. TO OKNVIKO, OTIWCE TTAPOUCLAETAL, TIAPATIEUTIEL OE KATAOTAOEL CUYKPOUONC LETAEY
onadwv modoodalplkwv opddwv orpePa, OMoU To ayeAaio £VOTIKTO, 0 GOvVATIOMOC Kal N

27 Mmopel 1 «Ztdon tov Nika» va amotédece pia Aaikn e§€yepon mov Eekivnoe wg kivnpa Aaikng Stapaptupiog Katl, wg
TETOLO, VO UMV ElYE KAWLA QVTIKELPLEVIKT TTPOVTIODEDT] VA ETILKPATIOEL TEALKA, WOTACO, LE AUTNV AVAU@LORNTNTA
SoKlpaoTNKay TA 0pLa TNG AVTIOTAONG TOU Ad0D KAl EKEVA TNG APXOVOAG TAENG, EVW 0L OYXETELS HETAEL TOUG Ba
Stappayovv oplotika. Timote mia g Ba eival 0Ttwg tpwta (BA. Aouyyn, 6.m.:117-118).

28 «O1 petappvBuioeis Tov lovoTviavov éBalav Tdén atn Aettoupyia TWV UTNPETLWOV TOU KPATOUS Kat eméBaiay EAeyyo ota
o0da kat Twv Anjuwv. AvTo EVOYANOE TOUS 0PYAVWTES TWV LTTTTOSPOULWDV KAL 0L APXNYOL TOUG UETEPEPAV TA TAPATTOVA KAl
T Svoapéokeld Toug atov avtokpatopa. O lovoTviavog Toug dkovae e Tpoooxt), arld Sev aAlaée Tig amopdoels Toux» (o).
€YxX., 0. 45).
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Aatpeia Tou cwpateiou petatpénovial oe LdeoAoyla, ou odnyel Pe tn oepad tng o TudAn Bla.
Adnvetal va evwvonBel 6tL To MANB0o¢ £6pace amePLOKENTA Kol XwpPIig Kapia mpodavn attia. Me
TOV TPOMO QUTOV umoPabuiletal o katd ta GAAQ CAPECTATOC OLKOVOULKOCG, TIOALTIKOG Kol
KOLVWVIKOG XOPAKTNPOG Tou OAoU cupPavtog, amokpumrovtal Kot Slaotpédovtal onuavTika
LOTOPLKA OTOLXELQ, TIOU KpIveETAL avaykaio va meplypadolVv CUVOMTIKA W¢ amapaitnta ylo tnv
KPLTIKA ormtoSeATiwon TG CUYKEKPLUEVNC LOTOPLKAC ouykuplac?®. Asv efnyeital emutAéov, yla
TIoLO AOYO TO HaLVOpUEVO TARBOOG KaTOPEPETAL KOL EVAVTIIOV CUVEPYATWY TOU QUTOKPATOPO KA,
ouYKekpLuéva, evavtiov tou Kammaddkn kat tou Tpipwviavou P,

Mvetal Wblaitepn avadopd oTnV EMEKTOON TWV TAPAXWV KAl £Ew amo Tov mnodpouo, o
OAn TNV MPWTEVOUOA, KAL OTNV EKTPOTI TOUC 0€ BavdaAlopoug SnUoclwy KTtnpiwv, avApeco oTa
omola cuykataAéyetal kal n Ayia Zodia, otnv onoia yivetal Slaitepn avadopad, e€attiag tng
KATAAUTIKAC EMI&pAcNC TOU AKOUOHUATOC TNG 0TO BUHIKO Twv EAAAVWV Kal Tapd To YEYovog OTL
Sev mpoOKeLTaL yla TN yvwotr Ayla-Zodld, n omoia dev eixe akoun ktlobei, aAAa yia pio aAAn
ekkAnaoia mou npoUnnpée otnv 6t B€on.

AKOUN, N oUYXUON YLO TOV OVAYVWOTN OE LOTOPLKO KATASNAWTIKO, AN Kal LGEOAoYLKO
nedio emtelvetal pe tnv avadopd OTL ota yeyovota npoatiBevtal «(...)moAAdoi Sucapeotnuévol
katotkol tn¢ MoAng» (oy. yx., 0. 46), xwpic va Eekabapiletal and T RTav Sucapeotnuévol autol
Kall, KATw oo mota Aoyikr §gv evtacoovtayv e€apxng otoug Afpoug.

H adnynon ouvexilel «avioTopLKA»: «UATALY O loUCTIVIAVOC KAl OL NYETEG TwWV ANUWV

29 O petappubuioelg Tov lovoTviavol HTAV GTNV OLUGCIA HLA TIOALTIKT, IOV €EVTINPETOVCE TIG TIPOCWTILKEG UTIEPUETPES
@odoties va kuplapynoet o€ AvatoAn kat Avor Kot va emava@Epel T Bulavtivi) avtokpatopia ota cUvopa TG TaALAS
pwpaikns. ‘Etoy, n peydAn aywvia ntav va tpooaptioel ta e5&@n ¢ Avong pe tig evAoyieg Tov IMama kot ¢
0pBodotiag vs Twv emapyLwv g AvatoArg, Tov eiyav acmtacBel to povouottiopd. lapadooiakd, o TPOoEIANG Afpog
Ntav ekeivog Twv Bévetwv, amd v emoxr| ov kuBepvovioe o Belog Tou o lovativog. QoTodo0, oL PAodoties Tou Y
eméKTacom ot AUoT, OV LETAPPACGTNKE OE TTOAVETEIG KATAK TN TIKOUG TTIOAELOVG, OE CUVSUAOUO [E LA CELPA UUVVTIKWOV
TIOAEUWV 0TV AVATOAT, TI avapiBUNTEG OTIATAAEG SNIOGLOV XPNHATOG € AYXUAIVWTA YAEVTOKOTILX Kol OPYLX OTO TIAAATL,
TN GUVTHPNOT VTIEPOYKNG YPAPELOKPATING KOl TOV EBLOUO TOV 0€ ATEAEIWTEG KATAOKEVESG SNUOCLWV KTIplwV Kl
OXUPWHATIK®V £pywV -Katd tov [IpokodTio, dTwe avagépetat oto Aovyyr (6.m.:101), otn Bdon Toug OAa oTPATIWTIKOV
KaL EKKANOLoTIKOU Kot KaBOA0oU TTapaywytkol XapaKTHpQ, YIX TNV TTPOOWTILKY ToU TipofoAr] Kat povov- odrynoav atnv
avaykn emBOANG AYPLAS (POPOAOYING KAL EQAPHOYNG EVOG AVEAENTOU (POPOELCTIPAKTIKOV UNXAVIOUOV, IOV 081 YNOE
potpaia o€ eEaoBeviom TG TAATLAG AATKNG LATAG AAAG KL TWV HECAIWY OTPWUATWY TIOU KA ONKaV Vo TTANPOCOUY TO
tiumpa. H dmaibpog epripwaoe, n mapaywyn elattwbnke Spauatikd, Eonaoav taéikol aywves kat oTaotaoTikd kivijuata. Ot
emapyies Tng Avatodrj Oewpovvtat akoun mio eTPapNUEVES, apol éavaykdothkay o€ Bapitatn popoloyia, 6Twe
aMwate kat 6Aot oL vTTGAOLTTOL, WATAG0 Yia Adyous Tov GV TIS aPopovoay, OTwG 1) ETEKTACT 0TH AV, TOV QVTITIPOCGWTEVE
Ta ovppépovta tov Ildma kat s OpBodoéiag kat Gyt TOU LOVOPUOLTIECUOY, TOV 0TT0l0 Elyav aoTtactel oThV TAELOYNPia
ToU¢. 0 81juos Twv Ipacivwv EKTPOcWTOV0E TA CUUPEPOVTA AUTWY TWV ETAPXLOV KaL EpYOVTAV & aVTiOean Ue ekE(VOV
TwV BEVETWV, TOU ouvTacadtav Ue TS Prodoéies kat Tn yevikGTepn €W TEPLKT] TOALTIKY TOV auTokpdTopa. Motpaia, n
KOVTPQ KaL 1) YEVIKOTEPY avTITAAGTHTA YapakTrptle Ti¢ UETAED TOUG OYETELS, OL OTIOIEC EKTPATINKAV € QVOLYTH GUYKPOUOH)
UETA amml KAMUAKOUUEVES AYPLOTNHTES TOU EVVONUEVOU ANjuov TwV Bévetwv o€ Bapos Twv pacivwy Kat TwV 0LKOYEVELDHV
tovg. H umépfacn Twv oplwv amd Toug TpwTous, o€ ouVOUATUO UE CUYKEVTPWON TPovoulwy ata xépta Tovs, Bopvfnoe Tov
QUTOKPATOPQA Kal TOUG 061ynae o€ duauévela. To Yeyovos auTo Tovs e€0pyLOE kKAl EVWONKav e TOUS TAPaS0TLaAKOUS
avtimalovg Tovg, Toug llpdavoug, evavtia ato Bpovo. Etol, Eskivioay ta yeyovota tn¢ otdons tov Nika. Ocov apopd thv
TPoooxn UE TNV oTola akovoe o lovaTiviavog Ta mapamova Twv [lpacivwv apyikd kat Twv BEVETwV ae Se0Tepn o, apkel
va avapépovue v alafoveia mov emédeiée ye T cUAANYN kat BavATwon TwV TPWTALTIWV TOV Stafuarog, avausoa aTovg
omoloug ftav ki évag Bévetog. ETot, mupodotnOnke n Aaikn) e€€yepon KaL T YEYOVOTa TNG «0TdonG tou Nika» (yia 6da ta
mapandvw, BA. Kopddto, 1974:112-126).

30 T660 oL BU0 TOUG 600 KL Eva AKOUN TIPOCWTO, 0 APXNYOS TNG BacAikng @povpds Karomddiog, Tou exBpeviovtav Toug
BéveToug kat Toug eixe teplopioel moAY, «(...)Jackovoay ueydAn emippotj atov lovotviave, eixav kako dvoua kat HTav
HLonTol oTI§ AdiKES PATES, TOTO YL TIS KAEWIES KAl TIG KATAYPHOELS TOUS, 600 KAL YIA TA QVTIAQiKd Toug ppoviuata» (BA.
Kopdaro, 6.m.: 125). H XplotopromodAov (1996:269) avagépel, avti touv Kalomddiov, Tov Evdaipova mov elcémpate ki
auTtdg ™ Prvn Tov AR Bovg. IiBavov va tpokeLtat yia to (8o mpdowTo.
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npoontadnoav va npeuroouv to ARYo¢ Kat va eplopioouvv Toug otaotaotéc(...)»3 (ox. eyyx., O.
46).

AvapwTLETOL KAVELG, AOLTIOV, WG OL AOL TToU EVOXANBNKav amo Tig LETapPUBULoELS TOU
OUTOKPATOPA, £ECNKWVOVTAL EVAVIIOV TOU KOL OTN CUVEXELA OL NYETEC TOUC, TWV OTOLWV Ta
oupdEpovta eixav Byel akopun mepLocOTEPO, MPOOTIABOUV VA EKTOVWOOUV LE TOV QUTOKPATOPO
™V OAn katdaotaon. H avakpiBela kal o OToplkOG XUAOG o mARpn ékdpaocn, efattiag tng
anoduyng £LoTOPNONC CNUAVTLIKWY YEYOVOTWV32,

ITN OUVEXELD, OTO OXOALKO €YyXelpidlo yivetal avadopd otnv ekAoyr tou YMATIOU WG
oUTOKpATopa amod tov i61o to Aao (BA. oxoAlo otnv urtoon. 33), TNV KALLAKWON TWV YEYOVOTWV
KOlL TOV TTOVLKO TIoU KaTtéAAPE ToV IouoTLVLOVO KAl TO TTAAATL YEVIKOTEPOQL.

Avadépetal n oBevapn kot KaBoploTiky otdon tng Oeodwpag Vo CUYKPATHOEL TOV
OUTOKPATOPA KOL va Tov emavadEPeL oTo BpOVo TOu, WOTE VA AVILLETWTIIOEL WE TIPAYHOTLKOC
autokpatopag tn SUokoAn katdaotacn, Statalovrag Toug oTpatnyoug tou, BeAtodptlo kat Napaon,
va katooteilouv thv e€éyepon33.

Q¢ p€kPBLepn Aettoupyouv ol SU0 TOAU HLKPEG Ttapdypadol 0To TEAOC TNG UTIOEVOTNTAG,
OTIG OTtoleg evieAwg emipavelakd avadepetal n Blatn KataotoAn tng e€€yepong HECO OTOV
ImtnoSpopo anod toug BeAdtodplo kat Napor, To anotéAecpa NG omolag xapaktnpiletal Gppikto,
e€lowvovtag wotooo, Tn dohodovia 30.000 avBpwnwy Ao To oTPATO TOU AUTOKPATOPA ME TLG
EKTETAPEVEC UALIKEG KATAOTPODEG TOU TIPOKARBNKaAV Ao Tn pavia Tou Aaou, o€ pLa Tpoondbela,
HAaAAov, edpaiwaong TnG MEMoiBnong mMePL TOU AVATIOTPENTOU TNG avTidpacng tou MNalatiov otn
Blatotnta Tou O)XAou.

Ocov adopd oto péyloto SakuPBevpa va StatnpnBel To KUPOG TOU AUTOKPATOPA
oAwPnto, «peAayxoAlka» Slatumwvetal OtL auto dev tedeadopnoe. EmutAéov, dSnuloupyeitatl
g aiobnon umotiunong Tou Baoctkol HUNVUPOTOG OANG OUTAC TNG KOTOOTOANG, TOU
oToLXELODETETOL OTIC APVNTLKEG CUVETIELEG TNG Kal o€ eminedo duvatotnTwy Aaikng Ekdpacng
oTo MEANOV, PE TO va adlepwVETAL TOOO cuvtoun avadopd oto yeyovog: «OL aywVveG TOU
(Trodpopou  SLAKOMNKAV Ylo OPKETA xpovia kal kade @wvn Aaikic OStauaptupioc
owrnaog(...)»(ox. €yx., 0. 46).

H unmoevotnta KAEIVEL JE UL YEVIKOAOYN KOL OTTOEVOXOTIOLNTLKA Yl TOUG KUBEPVWVTEG
ouvOnuatoloyia, Wblaitepa TOVIOUEVN, WOTE va PNV adnvel meplbwpla KPLTIKAG Kal o€ BAaBog

31 [IpdkeLTal, TPOPAVAG, YLK LK EK TWV UOTEPWY TIPOCTIAOELN TOV AUTOKPATOPA VX KATEVUVATEL TA TIVEVLLATA, HETA OTIO
™ BVeNa TTov EE0NKWOE e TNV AVAAYN TN KAl EE0UCLACTIKN OTAON TIOV EMESELEE TIPONYOULEVWG, KOLVOTIOLWVTAG GTOV
Eeonkwévo Aad Vv amodoxn Tou attipatog va kabatpefovv ot TpiBwviavds ko Kanmadokng (Kopdatog, 6.m.: 127),
Toug omoioug BéBata, LETA TNV KATAOTOAN TG «ZTdong», emavadiopioe (Aovyyng, 6.1.:118).

32 Avagépetal otny Lotopikn] BLBAoypa@io dtLn dpxovoa Ta&n uetayelplotnke 6As Tig 60A0POOPES Kat TIC AVEVTIUES
uebodovg evavtia ota mAnon, 0mws ™ dimpoowmia, TV Tapamiavnon, To Pevdog, T Swpodokia, Tnv eéamarnon, TNV
TPoSoaia kat T CUKOPavTia, TLavovTas To Aad e€amivng, pLa Tov Kivouvtay oto ywpo )¢ eéovoliag, yia Tnv omola Sev tav
KaB0A0U TTPOETOLUATUEVOS aOoU, avTi va oTnpLyOel 0TI SikéG ToU TANPELAKES SUVAUELS, avalliTNOE NYETES AT TNV dpYovoA
taén. ETol, KATAPEPE VA TTAPEL UE TO UEPOS TOU O AUTOKPATOPAS TOUS APLOTOKPATES «NYETEC» TOU Aoy, 0TNPL{OUEVOS OTA
TPOCPIAN yIa TNV dpyovoa Taén mapanavw ustpa. To kivnua mpoSobnke amd T cUYKANTO Kat amd tov (dto Tov Yratio, Tov
0mol0 0 A6 e€éAeée yia auToKpaTOpA Kat 0 0TT0l0§ 061YNTE Ti§ Aaikég uadeg, padi ue tov adepo tov IMoumiio, avti mpog To
TaAdTL, uéoa atov ITmodpouo, oTHVovTas Tov pia atuatnpotath wayida (BA. Aovyyn, 6.m.:116-118). lipo@avwg,  cvyyvon
IOV ETIXELPEITAL EVTAOOETAL OTO OTTAOGTAGLO TNG AOTIKNG TIPOTIAYAVEAS KL TTPOCGPAETIEL OTNV ATIOTIOALTIKOTIOMON NG
Lotopiag.

33 0 Aouyyn¢ (0.m.:116), woTtoo0, Bewpeil 6T, 600 Bapparéa KL av Kpivetal ) otdon ¢ Ocodwpag, o lovoTviavog pmopet
KQL VA U1 HETapeAoUVTAY TIOTE, av §ev uTtpxe N BeBatdTnTa TG TOA) oUVTOUNG EAEVONG OTNV TTPWTEVOVOA LOXUPWV KAL
TIUOTWV OTPATEVRATWVY, LKAVWOV VoL TIVIEOUVY TNV ETAVACTACT) GTO aipa.
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QVAAUONG TWV TEKTALVOUEVWV.

Me tn ¢paon: «TeAika, kaveic e viknoe otn “otdon tou vika”» (oX. €yX., 0. 46),
dnuloupyeital n aioBnon ot 6Aa 6oa €ywav, povov oAeBpo amédepav Kal oe Timote Sev
T(PORyayaV TouG UALKOUG OpoUC UTtapENG Tou Aol Kal TNV EUNUEPLA TNG aUTOKpaTopiag.

Mpodavwg, o aoTkog Tpomog avtiAnyng kat StdaockaAiag tng lotopiag adatpel anod tnv
LOTOPLK avAAuon To TIAEéOV OPYyaviko NG otolxelo -tn SloAektikn- umofiBalovrag n
QMOCLWTWVTAG TARPWE, TO VONUA TWV EVIOVWY TIOALTIKWY {UHWoewvV otn Bdon twv PBlawwv
OUYKPOUCEWV KOl TAELKWY AywVwV.

M’ autod, Bonba va moupe OtL kATl AAAae Kal Atav peilovog onuaociag. Méxpl TOTe, Katd
tov Aouyyn (6.m.:113,118), Atav yevikd oadlavontn n WOéa uag yeviknc e€€yeponc e
EMAVAOTATIKO XOPOKTHPA, YIOTI TO QUTOKPATOPIKO Vewpouvtav w¢ To Hovo Suvato Kot
QVOVTIKATAOTATO TOAITEUUQ, QlwVIo KAUEOTWG ONMwG Kal n autokpatopia, kot n Aaikn
SUOPETKELA UTTOPOUCE va EEOTIAOEL QTOKAELOTIKA Of UEHOVWHEVO TIPOoWNA N HeBodoug
SlakuBépvnonc kot oté otnv idta tnv e€ovoia?.

Meta tn «Xtdon tou Nika», wotdoo, eSPALWVETAL ULla avoLXTH aviutapadeon PeTall
AaoU Kal KeVIpLKAG g€ouaiag kal n apyxouoa tafn avtllapPavetat OtL MOALOPKELTOL Ao Evav
exOp1kd Aao. ' autd oxupwvetal oto MaAdtt kot epodialetal pe Se€AUEVEC KAl OLTATIOONKEC yLa
autovouia o€ vepo kal tpodn, avtiotolya.

E’ autou, n XplotodpomovAou (0.1.:273-274) avadépel Tn OeopnoBETNON MPAKTIKWY
eAéyxou TOU TANBUOUOU TNG MpwTteVouoag Kal tolaitepa tn BE0MION TOU «KOLALOITWPOGH
(quaesitor) mou eixe emipoptiobel pe TNV MapakoAoUBOnon 60wV ELCEPXOVTAV OTNV TPWTEVOUCA
amo TNV emapxia yla emayyeARATIKOUE AOYOUC KAl TNV TaxUTEPN €MLOTPOodH TOUC OTLG OLKIEG TOUG,
TIPOKELUEVOU VAL NV OITOTEAECOUV EOTIEC OVTIKOOECTWTIKWY EVEPYELWV.

Ao ta mapandvw Aoutov, Aappfavovtag unmoyn Kol TO YEVIKOTEPO UETEMOVACTATIKO
LOTOPLKO TAaiolo, daiveTal OTL OL TPOKTIKEG QUTEC TAPATEUTMOUV O ACLOTIKEG EKDAVOELG
QMOAUTNG KATAOTOANG KAl KPATIKOU €AEYXOU, LE OKOTIO TNV €6paiwon TNG QUTOKPATOPLKAG
efouolag, mapd o pétpa mov eAndOnoav yla TNV avilweTwrion ¢ actudiiag, omwe Bewpeital
OTL OLVERN ard Kkamotoug Bulavtvoldyoug Lotoptkouc3e,

ISlaitepn evtunwon, Té€Aog, mpokaAel To €vOeTo mou TANpodopEl yla tn oTAon KoL Ta
Adyla NG AuyouoTag, TIPOKELWWEVOU VO CUYKPATACEL armd tn ¢uyr tov TavikoBAnuévo
louotwviavo. Elvat evEelkTika plag amoAutng Emapong mou xapoaktnpilel Slaxpovikd, AAAwOTE,
kKaBe avtlaikn efoucia. Aev mailel kav pOAO n TPONYOUUEVN «TOTELWVAY KOTOywyn TNG

34 AZloonpelwn elvo ) TOTn KoL 1 A@ooiwon 0Tov auToKpATopa TwV eEA0ALWIEVWVY, AaTK®OV HalwV KAl KATA TOUG
ETOLEVOUG ALWVEG, 0€ AALX XWPOXPOVIKA TIAXICLX KAl O€ TAPOUOLEG GCUVOTKEG YEVIKEVEVN G AdiK1 G EE€YEPOG.
Ava@époue, Yio TapaSelypa, TV LOTOPLKT EUTELPLA TOV TIOAELOU TWV XWPLKWV EVAVTLA 0T SouAokTn Tk peovdapyia,
otn Feppavia tov 1525, katd ™ StdpKela ToL 0TOloV, 0L EEEYEPUEVES AYPOTLKEG LALEG 0E CUVONKEG ATIOAUTNG TAELKTG
oVUYKPOUOTG LLE TNV APLOTOKPATI, TOUG TPLYKLTIEG KAl TOV KAT|pO, avayvapLiav wg povadikn tyn eovoiag Tov
aQUTOKPATOpa. AUTOV Hovaya Sev ap@ilofnTovoav katd ) cuvtadn Twv 12 dpbpwv, oTa ool GUUTUKVWVAVY TLG
KATAOTATIKEG APXEG TOU ETAVACTATIKOU TOUG XYWV, OTIWG AUTOG EVOAPKWVOTAV 0TA TAaioLa TG §pdong Twv §Vo
KEVTPLKWV CUVWHOCLOK®V EVWGEWMV TOUG, Tov «ITamoutolov g Evwong» kat tov «@twyxol Kovpave» (BA. ‘Evykelg,
1991).

35 EVTUTIWOLOKT €(vaL 1 OHOLOTNTA TWV HECWV TIOV HETEPXETAL 1] KUPLap)T TAEN 0TO PEOLSAPYLKO KOOUO SLaxpovIKd Kot
o€ OAa TA PNKN KaL T TAGT TG YN G H ouykekpLluévn TakTiky, TapameEUTEL 0€ TIOA) HETAYEVECTEPES TIPAKTIKES
SLdKpLoNG, PATOLOTIKNG VPTG, IOV VIOBETHBNKAY aT6 Toug AyyAous katd to 15° at og fapog twv IpAavSmv vTKOWY TOV
Hvwpévou Baothelov, Toug 0Toioug Kot amaydpeuay va ELGEPYXOVTAL OTLG AYYALKES TTOAELS TNG LPAAVSIKNG ETUKPATELXG,
Bewpwvtag Toug Slapkn Ty Kivdvvou kat amootabepotoinong (Ellis, 2006).

36 BA£Te, yia tapadetypa, tov Ko, 6mws ava@épetal otn Xploto@lomoviov (0.1m.:274).
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Auyouotag, ylatli o ©ed¢ TnG €dwoe otnv mopeia ¢ {wng TNG O,TL TNG ELXE OTEPNOEL UE TN
yévvnor tn¢. EToL Aowmov n, Katd moAAOUG LOTOPLKOUG, yeEvvaia otdcn tng Osodwpag adrvel
€vtova tnv alobnon pLog kakopadnuévng, aAalovikng, UTEpTATNG e€ouoiag mou Sev emBUpEL pe
Timote va xaoel 6ca mpovopLa Tng divel o Bpovog kal £xouv adalpebel amd tov KATAMECTUEVO
Aao.

Méyloto StakUBeuvpa amoteAel n, maon Buocia, mapapovr otnv efoucia, oe meloua
omotacdnmote avtiBetng Aaikng etupnyopiag. To mapdBepa eival AKPWG OTMOKAAUTITIKO:
«Omnotog yevvUnke, avanopeukta Ba nedavel. Sto Baolhid ouwcg eivar adikatoAdyntn n euyn.
Eyw &€ Ya unmopovoa va {w xwpic TNV moppupa, oUute entduuw va {now tnv nuépa mouv 6& Vo ue
amrokaAovv Baoidiooa. Eav Aourtov eou, Baoia, BeéAeig va owBeic, urmopeic: Kat xpruoto moAda
Eyouue, kat Yadaooa kat mAoia. ZKEWYoOU OUWG UNTIWG, OTO UEAAOV, UETAVIWOELC TTOU OWINKEC
evyovtac, avti va UEiVeLs edw kat va MEJAVEIC. ALOTL O€ UEVA APETEL KATTOLOC AOYOC MaAailoc,
1ToU A€el OTL givat KaAo va nedaivel kaveic BaotAlac» (oy. eyyx., 0. 46).

MapatnpoULE ULO ATPOKAAUTITN EE0LOAOYNON TNE APXOUOCOG TAENC, SLA TNC EKITPOCWTTIOU
™G, mou dev adnvel meplbwpla apdlofriTnong tng umapéng andAuta TalkA TPOodLOPLOUEVWV
O0pwvV UTtAPENG LETAEL TNG MAATLAC AATKAG LATOG KoL TwWV EEOUCLOOTWY TNG.

XapaKtnploTika eivat ta Aoyla tn¢ XplotodthomovAou (0.1.:256), meplypddovtag tnv
MPpooWTUKOTNTA TG Auyouaotac: «Exyouoa uynAnv tbéav Sta to Yp€0oC Kal TNV amOCTOANV ToU
nyeuovoc aAdda kat St tnv andotactly T xwpilovoav Toug Se0TOTAC A0 TWV UNNKOWV, S&V
elvat eukOAwc npoottn ayama tnv eovaoiav, aéloi Tnv mpookuvnNov(...)».

EruBefalwveTal MW 0 KATATLECTAG TTOU TIPOEPXETAL MO TIG TALELG TWV KATATILECUEVWY
Taglkd, aAAa kot Epudula eival oAU okAnpoc. Etol kL edw €xoupe TNV €€EAIEN o amoOAUTa
autapxtkn dyolupa eouaciag, Klag yuvailkog mou anwAeos | anwdnoe and tn HvAun tng tnv
tafikn tng kKataywyn3’. H mopdupa ya autrv arnotehovos Aéov to KaAUTtepo cdpavo. Ooov
adopd ota KOWWVIKA GUAA Kal TOUG POAOUG TOUG, KATAVOOUWE OTL N Bulavivr Kowwvia wg
TIATPLAPXLKA KOL CUVINPENTLKY EXEL DECUOOETAOEL CUYKEKPLUEVOUG POAOUG YLa TOUG AVOPEG, TIG
YUVQUKEC KL TOUG EVVOUXOUG TO0O oTNV WOLWTLKA 600 Kal ot dnuoota {wr). O amoKAELOUOG TwV
YUvValkwy amo t Snuocla {wr UMopouse v OKUPWOEL 0 TEPLUTTWOEL, OTIOU QUTEG ATV
OVOYKOOUEVEG OO TA TPAYATA VO EVICXUCOUV OLKOVOULKA Ta OTILTLA TOUG, ELTE OTLG AYPOTIKES
KOLVOTNTEG, €(TE OTLG TIOAELG.

Ynoevotnta 15
H ouyKkekpluévn umoevotnTa adLEPWVETOL ATTOKAELOTIKA OTO vao TN Aylag Tou Osou Zodiag,
OTIOU TIEPLYPAdETAL N LOTOPLO TNG KATAOKEUNG TNG. MpoKaAel evOLadEPOV TO YEYOVOG OTL AHECWC
HETA TN «Xtdon tou Nika» o autokpatopog emibidetal oe avolkodopnon OAwvV 00wV €XOUV
Kataotpadel, mPOKEWWEVOU va «(...)kavel Tnv M0AN akoun kaAutepn» (oX. yx., . 47).

‘Etol, anmAd, o 0AeBpog mou eixe mpokAnBel, amokabiotatal HECW TWV TAALWY KAAWV
TIPAKTLKWY AVOLKOSOUNONG SNUOCLWV KTIOUATWY XWPLE VO OIaVTOUV OTA TIPAYLOTLKA KOl SLopK)

37 H Auyovota N Tav TATEWNG KATAYWYNS, YLUTL 0 TTATEPAG TNG NTAV «APKTOTPOPOS», SNAad, @POVTIOTIS apKOVSWVY TIOU
XPNOLUOTIOLOVVTAV 0TI TAPACTACELS TOVU ITtmodpopov kat 1 idla petd to B&vatod tov, EEAOKNOE TO EMAYYEAUA TG
1601010V Kat TG XopeLTPLAg, eKSiSoVTag cUXVAE TO cwWHA TNG, TIPOKELNEVOL va eTiBLwaoel. Tagikd avike 6To Afpo Twv
Mpacivwv: Xploto@lomoviov (0.1m.:254-257).
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npoBAjpata erBiwong Tou Aaou tng autokpatopiag,3® ald otnv npoowrtikr kevodofia tou
louotwiavou®?,

Ynoevotnta 16

Itnv umoevotnta auth mepA\apPAavetol eKTeVAG avadopd TwV BETIKWY ATIOTEAECUATWY TNG
ETIEKTATLKAG EEWTEPLKAG TIOALTIKAG TIOU €PAPUOCE O loUOTVIAVOG META TNV «TAKTOMOINCN TWV
EOWTEPLIKWVY MPoBAnuatwv». Q¢ emtelypata avadpEpovtal ol VIKEG Kal Ol KATAKTOELS TIOU
€dwoav 60fa otov autokpdtopa Kal yontpo oto PBulaviivd KPATOG, EMEKTEWVAV TNV
ouTokpatopia ota TaAld TG cuvopa, LeTatpEénovtag tn Meoodyelo o «Bulavtiviy Alpvn» Katl
ovolyovtog eUmoplkoug dpopouc e tTn AUCN, CUVIEAWVTOG EMUTAEOV, OTNV AVOLKOSOUNON KO
otn Avon €pywv Woaglwy pe ekeivwy TG AvatoAng (BA. ox. eyx., 0. 49).

MNpoBaiAetal, emutAéov, o€ €161kO €vBeto éva Bulavtvo Xpuod LETAAALD e ELKOVI{OUEVO
TOV QUTOKPATOPQ, £PUTIO KAl LE OTPATIWTLKA OTOAN va akoAouBei tn dadvootedavwuévn Nikn,
npomayavSilovtag T OTPOTIWTIKEC TOU QPETEC Kal tnv avdpela tou, Tou wotdoo, dev
ETUKUPWVOVTAL aTtd TN OXETLKN LoToptkh BBALoypadia’®.

2tn ouvéxela, edopévou OtL v unmopouoayv va anmoolwnnBolv eVIEAWC TO aApVNTIKA
OTTOTEAECLOTO TWV ETIAOYWV TOU, avadEpovtal LAAOV WG avamodpeUKTO TMAPETIOUEVA ULAC,
KATA T AAAQ, ETUTUXNUEVNG KOl LOTOPLKA eTUREPANUEVNG TIOALTIKNAG.

XapoKtnplotiky eivat n ¢pdcn Ue tnv omoia SnAwvovTtal oL apvNTIKEG CUVETELEG: «H
ETMEKTAON QUTH OUWC ELXE KAL TIC APVNTIKEC TTAEUPEG TNG» (OX. EYX., 0. 50).

‘ETOL, ONUELWVETOL OTL, Ol Hakpoxpoviol (20 mepimou Xpovwv) MOAepol €€AvIAncav
OLKOVOUIKA TO KPATOG Kol To UMEBaAav o€ VEOUG KLOUVOUC, KOUPAOQV TIG OTPATLWTLKEG
Suvapelg, amoduvauwoav T GPOUPEC TWV OUVOPWYV, SdUCAPECTNOAV TOUG TIOAITEC TOU
unédepav tn okAnpn dopoloyia kat otabnkav attia va anobpacuvBouv napadoactakol exBpol
NG autokpatopiag, omwg oL MNépoec.

Ev téAel, kataokevaletal n aloOnaon, 0TL OAEG OL LUTEPLAALOTLKEG TTOALTLKEG TIPAKTLKEG SEV
anébwoayv TTOTE OUCLAOTIKO, ylaTti: «OAa autd avaykaoay ToV AUTOKPATOPA va oTpa@el éava
otnv Avatoldn kat V' apnoel eKTEDEIUEVEG OE VEOUCG KLVOUVOUCG TIC SUTIKEG ETTAPYLIEC, TTOU UE
mtoAAéc Yuoiec eixe avaktrioew» (oX. €yx., 0. 50).

H umtoevotnTta oAokAnpwveTaL Ue SUO EPWTATELS, EK TWV OTIOLWVY N Hia avadEPETAL OTOUG
efwteplkolg €xOpolG TG autokpatopiag (xwpl¢ kauia Oldkplon petafly ekeivwv TOU
gvoxAoUoaV TNV QUTOKPATOPLA KOl EKELVWV OTOUC Omoioug ekeivn emélete va emiteBel) kot n
AGAAN avalnTtd ta OETIKA KAl T 0PVNTIKA ATOTEAECUATA TWV TTOAEUWYV. OL OLKOVOULKEG GUVETIELEC
TwV MOAEpwY, e€ldavikevovtal Kot SIKAloAoyouvTaL HE TNV Mapdbeon evog €vOeTou 0TO TEANOG
TNG UTIOEVOTNTOG, OToU O (610G 0 autokpatopag PpEPeTal va aneuBUVETAL 0TO AaO yla va TOU
emBalel péow tng B€omiong el81koL vopou- TNV adoaoiwaon Kat tTnv adlapaptupntn cuvelodhopa

38 0 mAnBvop6g otV KwvotavtivovmoAn kupaivetat tnyv emoxn avt otig 300.000-400.000 avBpwmToug Tov, v
QVTILETWTILEL YEVIKOTEPA OLKOVOULKA TpofANpata kat cofapd TpofAquata oTéyaons, ot TAovotol XTi{ouv avaktopa, OXL
ATIO AVAYKT), 0AAL «£C ULV KAt TPUPHV», OTIWG AVAPEPEL XAPAKTNPLOTIKA 0 [Ipokomiog (BA. Aovyyn, 6.m.:111).

39 0 Swakarg 600G, GAAWOTE, TOU AUTOKPATOPA VA AVEYEIPEL VA VO, TIOU OUOLOG TOU VA LNV UTIAPYEL TOUOEVE, O
oUVEUAOUS LE TN YVWOTI] TOV QPAEOT): «VEVIKNKK 0 LoAOUDVTA!», IOV ATIOTUTIOVETAL HE 8LaiTEPT VTTOYPApLOT 0T
OXETIKN 0eAiSa Tov oY0AkoL eyxelpLdiov (0. 48), avadeikviel Tov Adyou pag To aAnBEc.

40 H Xploto@omovAov (6.1.:252) ava@Eépel xapakTtnploTtikd: «(...)EméBAemey [o lovaTiviavdg] autompoodtws Kat
TaPNKoA0VOEL EK TOU GUVEYYUS TA UEYAAX TIPOYPRUUATA TNG PATIAELAS TOV. OUSEV TTOAEULKOV UETWTIOV ETETKEQPON 0USE
noyoAn0n ue tnv Sieéaywynv oTPATIWTIKWY ETXEPNTEWV(...)».
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otn GAOS0EN EMEKTATIKA TOU TIOALTLKN.

ITNV TPEXOUCA CUYKUPLA TNG MAYKOOULAG OLKOVOULKAG KPLoNG Kal Twv Buclwy oTLg OTtoleg
urmtoBaAAovtal oL Aaol Tou KOGHOU Kal TLG OToLeG TtelBovTal va TPOYHATOMOL 00UV OTO OVOUQ
davraotikwyv exBpwv 1 anibavwv oevapiwv MTWYELONG, ATOKTA LSlaitepn emkalpdTnTA TO
OUVKEKPLUEVO €VOETO, YU AUTO KAl TO TAPAOETOUPE QUTOUOLO (OL OTIOLEG UTIOYPOUUIOELS Elval
TOU KELUEVOU):

«OL OTPATIWTIKEC SATTAVEC KAL O AywVac KAta Twv exdpwv xpelalovral ueyain epovtida
KoL Ywplic xpnuata auta ta mpayuata Sev eivat Suvatov va yivouv. Zavamnpaue 0An tnv A@pikr,
unodovAwoaue touc BavdaAoug kat eAntiloupe va Swoet 0 Od¢ va TETUXOULE TTOAAD akOUn Kot
onoudalotepa ano auta. 1’ auTo MPETEL Vo ELOTIPATTOVTAL Ol (POPOL TAKTIKA Kol TPOSUUN KoL
OTIC OPLOUEVEC TTpoTeauiec» (o). €YX., 0. 50).

Ot aévaol e¢omAlopol yla xapn avtidaikwyv cupdepoviwy, mou napouatalovrtal BERala
w¢ anodAuta Aaikeg umoBeaelg, n emBoAn duoBaotaxtng dopoloyiag kat n enikAnon tou Osou
yla tnv enippwon tou oAou StakuBevpartog, kablotd avbopuntn omoladAmoTe avaywyrn otnv
TPEXOUOA LOTOPLKI KOl TIOALTIKY) cuyKupia mou BplokeTal N xwpag Hag.

H evotnta kAeivel S1Bupapfikd pe avakepoAaiwon OAwV TwWV UTOEVOTHTWY TOU
OTTOTEAECQV OVTLKELLEVO OXOALOOMOU pag. Eviumwaon mpokaAel n mARpng amouoia £0Tw Kal Tou
TIAPAULKPOU apvNnTIKOU oToLXElou mou Ba PmopoUoE VA OUAUPWOEL TNV ATIOTEAEGUATIKOTOTH KOl
TIETUXNUEVN TIOALTLKN EVOC QUTOKPATOPA, 0 omoiog amoteAel cUUBoAo otn Bulavtivi LoToplia.

AvapwTlopaoTte v KATakAeibL, ylati n 86&a mou KEPSLOE 0 AUTOKPATOPAG LECA ATIO TOUG
ETIEKTOTLKOUG TIOAEUOUC, OTWE KAl TO YyONTPO €VOC KPATOUG Tou Oev eKmopeudTayv, OUTE Kal
UTNPETOUOE Ta AAika cupdEpovta, Ba mpemnel va adopouv oTo Aao;

Eniong, 6ev katavooUpe to AOyo mou Ba €mpenme ta ouvopa NG Pulavivig
autokpatopiag va GTACOUV EKEL OTIOU EMEKTEIVOVTAV LA GAAN, TIPOYEVECTEPN, LUMEPLOALOTLKNA
oauTtokpatopia, N pwUaiki;

TéAog, 6ev KATOVOOUE, YLATL AUTOC va €lval 0 HOVOG TPOTOG yla va avantuxBel to
EUMOPLO PE TN AUON KOL yla va UTIAPEEL EVTATIKA KATAOKEUN SNUOCLWY €PYWV QVTIOTOLXWVY UE
€kelva TG AVaTOANG.

MNa Toug Adyoug autolg, uloBetoupe tnv anodn tou Kopddatou (6.1m.:138), cuudwva pe
TNV Omola, N YEVIKOTEPN QUTAPXLKN Kal Oo@EOTAT avTiAaikn moAltikn tou lovotwviavou Ntav
amoAUTWC KATAOTPOPLKN, UE TPAYLKEG OUVETIELEC OTO UEAAOV Tou Bulavrtiou ueta to Yavato tou.
Abela dnudoia tausia, kadoAikn etwyeta ki eéadAiwon, oTAoLAOTIKA KIVIUATA OTO OTPATEUUA,
e€aypeilwon kol aloxpoKEPHELO TWV LOYUPWVY OTHV UNoIPOo, OTOLXELOTYETOUCOV UE COPNVELX ULO
Evrovn naAn twv taéewv mou 0dnyouoe o€ EOWTEPLKN TTOALTIKN Kpion.

AKPOTEAEUTLEG MAPATNPICELG

Oa unapfouv mpodavwg, OSwadopol «kaloBeAntéc», mou pe (Ao Oa omevoouv va
SLKALOAOY)OOUV TO LOTOPLKO KAl YVWOTIKO EAAELUHO TNG ETONUNG LOTOPLKNC adrnynong ota
mAaiola tneg ekmadevutikng Stadikaoiag -OMw¢ To Kotodel€ape e TN OXETIKA aAvaAluon Tou
mpaypatononbnke otnv mopovoa epyacia- oxupllopevol ott Ba Atav advvato va
ouunepAndOoUV TOOEG AEMTOUEPELEC OE €val OXOAKO EYXELPLOLO oG TAENG Tou AnpoTikou.
Qotooo, Ba amavtovoape OTL eival AAAO n CUVOTTTIKA TEpLypadr) YEYOVOTWVY AOYW OLKOVOULQC
XWPOU Kal XpOVou Kal GANO N €TAEKTLKA Xpnolpomnoinon kat TpoBoAr) OTOLXEIWV TETOLWV TIOU
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€€UTINPETOUV OKOTOUC SLAdOPETIKOUE amd TN Slatumwon tnS oTtoptkA¢ alnBewac*. stnv
neplntwon pog Exoupe pla katadpwpn StaotpéPAwon Kal mapamoinon tng pucloyvwuiag tng
OUYKEKPLUEVNG LOTOPLKAG TEPLOSOU, o €lval amoOAUTa EVOELIKTIKA TOU TPOTOU LLE TOV OTolo
AelToUpYEl TO OXOAELO WG UNXAVIOUOC avarapaywyrg tne kKupiapxng tdeoloyiac?.

To av 1o oxoA&io anmoteAel OVTIWCE £Vav TETOLO UNXAVIOUO, UIOPEL va To avTiAndBei kavelg,
TIapokoAouBwVTAC TOV MAPAKATW CUAAOYLOUO: «Ot 16EeC TNG Kupiapxnc taéng eival oe kade
emoyn ot kupiapxec 16éec. Me dAda Aoyia, n taén mou eivat n kupiapxn UAkn duvaun tng
kowvwviag, eival tautoypova n kupiapxn nmvevuatikn tng duvaun. H taén mou €xel otn dtadeon
NG Ta UETX TNC UALKNC apaywync, SIHFETEL TAUTOXPOVA T UETH TNC TIVEUUATIKIC TTAPAYWYIC,
ETOL WOTE, UAWVTAC YEVIKT, OL LOEEC AUTWV TTOU SEV EYOUV TA UECA TNG TVEUUATLKAG TTOPAYWYNG
unotaooovtal o’ autd. Ot kuplapxec t6€ec bev eival Timote aAdo amd tnv 6eatn Ekppaocn Twv
kuplapywv UAIKWV OxEocwv, gival ol Kupiapxec UALKEG ayEoelg mou ouAdauBavovtat oav LSEEG,
apa gival n EKQPAon TwWY CYECEWV TIOU KAVOUV Ula Taén kuplapxn, EMOUEVWE Ol LOEEC TNC
kuptapyiac tne. Ta atoua mou arroteAovv tnv Kupiapyxn taén(...)avaueoa ota dAda kuptapyoov
enionc oa otoyaoteg, oav napaywyol 16ewv, kat puduilovv tnv napaywyn Kot dtavoun twv
1bewv tn¢ emoxn¢ touc» (Map€ & Evykehg, 1997B:94).

Oa Aéyape, EMOPEVWG, OTL N AOTIKA TAEn w¢ Kuplapyxn, dpovtilel va mapayel KoL va
SlavepEeL TIG LOEeG ekelveg Tou TNV KaBlotouv adladlhovikntn Kot ecacl kupilapxn, povtilovrag
TAUTOXPOVA KOl ETILUEAWG VA ATIOTPETIEL TO OXNMATIOMO orolacdrmnote Tafikic ouveibnong® os
€KelVOUG 0TOUC omoioug avw amoPAEmeL va Kuplapxel. AMwOTE, €lval KATAvVoNnTO TO YeEYoVog,
ot «(...)kade kawvoupla taén mou umnaivet otn Béaon uLac aAAng mou KUpPLOPYXOUTE TIPLV QIO
auTHV, Elval UMOXPEWUEVN, ATTAWC Yl VO TPAYUATONOLNOEL TO OKOTIO TNG, VO TAPOoUCLAlEL TO
OUUPEPOV TNG OV KOLVO CUUPEPOV OAWV TwV UEAWV TNG Kowvwviag, N (...)mpénel va Swaoel oTic
LOEEC TNC TN HOP PN TNG KXTOALKOTNTAC, KOl VA TIC TOPOUCLALEL OV TLG LOVEC AOYLKEG Kall KABOALKd
Eykupecg(...)» (BA. Map€ & EvykeAg, 1997[:95).

Zta mAaiola autd, o,tL dLbAaokeTal 0to oXoAElo, amookomel otnv eyxdpaén tng kuplapxng
omtikAG. H lotopia amoteAel TO KOTEEOXNV YVWOTIKO OVTIKE(UEVO, HECW TOU oOTmoiou
npontayavdilovtal oca Oewdn cuvnyopolv otnv edpaiwon, emPoAn kol katioxuon tng

41 Qa cup@wvroovpe pe tov Aadapn (1996:122-123) oxeTIKA e THY AmoAVTn vOUVN TTOU PEPOVY Ol EKTALSEVTIKOL -Kat
aKoun TEPLOTOTEPO 0L CUVTAKTES TWV GYOAKWV EYXELPLSIWY- va EEMEPVOVY TIG, TAONGS PUONG, ETTONUA SLATUTWUEVES
EKAOYIKEVTELS, OYETIKA UE TNV UTIOYPEWOT] TOUG, WS ULoOOGOTOVUEVOL UTTAAANAOL, VA UTIOKELVTAL OTIS UTTOSELEELS TwV
KPQATIKWOV QVAAVTIKWY TIPOYPAUUATWY. OPEIAOVY UE TNV TTPOTEKTIKT, KPLTIKI] TAPOVGIACH TWV LGTOPLKWV YEYOVOTWY, VA
EeMEPVOUY akoun Kat TIG aKoUOLES SLATTPEPAWTELS TOUS, EMITPETOVTAS Va avadetyOel N katapavic TaétkdTnTa TNG
EMiONUNG LOTOPLKNS aPynong, aTabepd oTo Pwid VINPETNONS A6 UEPOUS TOUG TNG LOTOPLKYS aAOELag.

42 0 Adtovoép (1999:91-95) Bewpel to oxoAeio wg Tov kategoxnv [6e0doyikd Mnyaviopo touv Kpatoug (IMK), mou
KupLlapyel Evavti 0AwV TwV UTIOAOITTIWY OTIG WPLLES, CUYXPOVEG KATILTAALOTIKEG KOWVWVIEG KA, ETUTAEOV, LoXUpileTal TOAD
XAPAKTNPLOTIKA OTL O OXOAKOG UNYovIopOG eival ekeivog ov kpUPetal Tiow amd Tov moAttkd IMK, ) Brrpiva, pe dAAa
AGYLQ, TNG AOTIKNG TAENG.

43 H évvola g taikng ovveidnong, cup@wva pe tov K. Marx €xet 0o oetg: tn ouveidnon tov tafikol cup@EPovTog Kot
TN GLVEISN oM TNG LOTOPLKNG ATIOGTOANG. AUTEG 0L §V0 OYELG EVTATTOVTAL O0TO AVTIOETIKO OXM LA TNG TTAANG TV TAEEWV,
Agrtoupywvtag og Svo emimeda: TNV Tadkr StekSiknomn kal tnyv emavacTatiky §pdon. QoTdo0, 1) CUYKEKPLUEVT) BEpnon
yla Vv Tk ouveibnon pmopel kaAAlota va StevpuvOel, ameAevBepwpévn amo ) HapiLoTIKY LOEOAOYIKT TIEPLXAPAKWOT)
—awv B€Aovupe OTIWOSNTIOTE VA UMV VIOOETHCOVE ATTOAVTA TNV LapELloTikT W6eoAoyia— Kal va amoteAécel T Bdon yla to
OXNUATIOUO HLAG TIEPLOCOTEPO PEAALOTIKNG ELKOVAS TNG KOWWVIKNG SoU§ Kat Touv poAov pag péoa oe avthv. H taikn
ouveldnon pmopel va I8wOEl WG avamdoTAGTO TUN A THG EVPVTEPNS KOWVWVIKNG oUVEISNonG. [IpdKeLTaL yiot TOV TPOTIO PE
TOV 0TI0(0 KAOE KOWvwVvAG avtilapBdvetat T B0 TOL 0TO KOWWVIKO VO TNHA KL ESIKOTEPA 6TO CUOTIHUAX TIAPAYWYT|S.
Kat amd v amom autr] amoteAel BAoIKN OUVIOTOOX TOU TAEYHOTOS TWV SOMK®MV KAl TWV AEITOVPYLKWOV CUVAPE®WY TTOU
SLHOPPWVOLV TNV KOLWVWVIKT] TOU CUUTIEPLPOPE WG CUVIOTWOX TWV SOUK®OV KAL TWV AELTOVPYIKWY CUCXETICEWVY AUTIG
KaBeau TG TG KOoWwVIKNG Tov UTtapéng (Kupidng, 2005).
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Kuplapxng T&énc Kot Twv cupdpepdvIwy TngH.

OAa ta mopandvw KaBLotouv avaykaio tnv enavadlampayUdteuon Tou CUVOAOU TwV
INTnUATwy Tou adopouv oTNV eKMALSEUTIKN Sladikaoia yevikotepa kat tn StdaokaAia Tng
lotopiag mo ewdika. Ou ekmawdevutikol oe kaBe Pabuida xpeldletal va aviotabouv otnv
QVLOTOPLKN adaipeon Kal va S16AEouV €k VEOU TA LOTOPLKA GALVOUEVA PE BAON TLG OLKOVOULKES
OXEOELC KOL TOUG TA&IkoUC aywWVEC TwV Adwv. H LOTOPLKOTNTA AMOTEAEL EYYEVEG OTOLXEIO TWV
OLKOVOULKOKOLVWVLKWV GOLVOREVWV KAl N EMLOTAKN TG loTopiag Statnpel/Stekdikel to poAo tng
w¢ €€0pOOAOYLOUEVOC UNXOVIOUOG KaTtoxUpwong kat StacdpaAiong tTng cUAAOYIKNAG pvAung. OL
oauBaipeteg SlavonTikeéG KATaokeVEG Sev adopouv otnv lotopia, adou autH, WG AUTOTEAEC
YVWwoTko mebio, umakoUeL otn Aoylkn TNG SLOOTAUPWHEVNG TEKMNPLWONG, TNG ATIOSELKTIKNG
ETUXELpNUATOAOYiaC Kal TnG opBoAoyIKAG avaipeont. H LOTOPLKN EMLOTHAN AELTOUPYEL WG KPLTLKN
OUVELSNON KoL WG UNXAVIOHOC GUAAOYLKNC XElpadETnong, oto mMAaiolo alwv yla tnv arnodoxn,
™ O&nuokpatia Kal TNV Kowwvik Okatoouvn. O pntoplkég Slaotdoel tng lotoplag
TpoATALTOUV Ta EMXElPNMATA Kol TIG amnodeifelg, wote va daodaAilovral ta Kpltripla
EYKUPOTNTOG Kal va amodeVYOVTOL OL TIOIKIAEG AVOYVWOELG ETILUEPOUC LOTOPLKWYV TIEPLOSWV OTO
OVOHA EVOG ATEAECHOPOU ETLOTNOVIKA KOL ETILKIVOUVOU KOLWVWVLKA TIOALTIKOU OXETIKLOUOU.

Movo, Aowndv, otn Baon pag avaloyng Aoyikng Ba pumopoloe va MPoodoKA KAVELG TO
gemépaopa TNG SLaXPOVIKAG —TOUAGXLOTOV HEXPL TPOTLVOG- aAnBeLlag mou eVUTIAPXEL O TIOAAEG
amno TG eudueic otn cUAANYN Toug Slatunwoelg tou Mapé. Ma tnv olkovopia tng culntnong,
TAPABETOUE L ATtO AUTEG, OTIWCE TN OTAXUOAOYNOE 0 MKPAUGL oTa TETPASLA TNG GUAAKNG: «Nn
LOTOPLKI OXOAN...8LKALOAOYEL TNV aXPELOTNTA TOU CAUEPQA LUE TNV AXPELOTNTA TOU XUEG, TITAOPOPEIL
avtapoia tnv Kkpavyr tou S0UAOTTAPOLKOU OTO XTUTTNUO TOU KVOUTOU, LK KOL TO KVOUTO Eival Eva

44 EVIoOYUTIKG, Tapaméumoupe o€ épguva T ASdpov (2002:579-596) oxetikd pe Ta oxoAka eyxepidia g lotopiag tng
mepLdSov 1950-1976. Oa Aéyape, 0TL Ta Baoikd onpela oTa 0Tolo KATAANYELT) EPELVITPLA, SEV APOPOVV HOVO 0T
OUYKEKPLUEVT TIEP{080 TTOV UEAETA, AAAG PAIVETAL VX ATTOTEAOUV XAPAKTNPLOTIKA oTOLEI TTOU SLaTtvEéouV SLaXPOVIKA,
TOOO TO TEPLEXOLEVO TWV OXOAKWV YXELPISLWV TN IoTopiag 600 kal To yevikdTepo Tvevpa TG loToplag wg yvwotikol
QaVTIKELLEVOL PEYPL onpepa. BAEmove, Aotmov, va Tapovoidlovtal, GAAOTE TEPLOCOTEPO KAl RAAOTE ALYOTEPO, WG LECA
vAoToinong kot Statpnong e kuplapyns L6eoAoylag TG EKAGTOTE ETOXTG, ATOTEAOVV TIPWTIOTWG £BVLKO-
Stamatdaywyntikd péca Ko TTOALTIKA epYaAEia Kal, SEVTEPEVOVTWG, TALSAYWYLKA HEoA TANPOPOPTONG. ALlETTOVTAL ATLO
nio, Afyo oAV, eviaia ekmalSevTiky @A oco@ia SLapOPpP®WONG KAA®MVY TATPLWT®VY KAL TIOALT®Y, APOCLWUEVWY GTNV
TatTpiSa Kot VTTAKOVWV OTLG ETMLTAYES TNG EKACTOTE TOALTIKNG e§ovaiag, avtioTolya. evikotepa, N IoTopia wg KowwviKY
ETMLOTIUN ETOTPATEVETAL YLK VA ESPALWTEL GTT) VEOAALX TNV EKACTOTE EMBUVUNTN KOLVWVIKI] CUUTIEPLPOPA TIOV
TAPATEUTIEL, CLVTIBWG, 0€ TTELBNVIOVG, doVA0UG KAt akiVEUVOUG YLK TLG GUVTN PN TIKESG TIOALTIKEG SUVALLELG UTINKOOUSG.
ATtoeVyeTal £T01, 1) KOWWVLIKT avaTopLia TG ETOXNG TTOU ATOTEAEL EVIOTE AVTIKEILEVO VAAVONG KL, WG EK TOUTOV, SEV
TIPOAYETAL LLX KPLTIKT] LOTOPLKT) QPNYN O, LKAVT] VA SLEPEVVIOEL AlTLA KL ATIOTEAETLATA, VO CUVSETEL TA LOTOPLKA
YEYOVOTA GTA LOTOPLKO-KOLVWVIKE TOUG TTAXIO LA KL VX VTIOYPAUUIOEL, TOUTOXPOVA, TNV OALGTIKOTNTA TG LoTopiag Ko TNV
aAANAeEapTnon AdWV KAl TOALTIOU®Y 0T BAoT EVOG LOTOPLKOV OUVEXOVG, £TOL WOTE va avadelyBel wg Baoikd 6TA0 KaTd
™G LoaArododiag kat Tou WALTAPLopoV. AVTIOETWS, 0 TIOAENOG €V avaSekvVUETAL ASLATIPAYULATEVTA WG 1) XELPOTEPT
popen Blag, epdoov ota MAAoLA TWV KATA TEPLOSOUG AVTIPPENALTTIKMV EOVIKIOTIKMV TTAPUANPTHATWY, E§aipeTaL TO
NPWLKO KL TIOAEUIKO IBEWMSES KAL TTAPATACOOVTAL OPAYEG Kot SOAOPOVIES TIPOG ETIIPPwWOT TOV EOVIKOV PPOVILLATOG.
Mapopoia, 0 Mapkiavog (1987:96-102) ava@épel, 6TLT aoTikn Tan éxet avabéoel oto pabnua g lotopiag to péAo va
@povnuatilet kat va petadiSel v kuplapyn 18eoAoyia, TTAPANUOPPDVOVTAS £TOL, TNV LOTOPLKT] TIPAYUATIKOTITA KoL
QAVTIOTPEPOVTAG TNV TIAUSEVTIKY| AELTOVPYIX TNG LOTOPLKIG YVW®ONG. AVTi, AotTtov, va otnpixBei 1) LoTOpIKY avaAvoT OTIg
apx€g TG Bewplag Tou LI6TOPLKOV LALGHOV, KAAALEPYWMVTAS TNV LOTOPLKY GLUVEIST O KAl Kplon Twv HadnT®V Kot
EPUNVEVOVTAS TNV LOTOPLKT SpAoT Tou avBp®Tov, cuckoTileTal To Tapov kat kaAAepyeitat n Pevdnig ouveibnon kot
LOTOPLKY aKPLolA, EMTPETOVTAS TTAPAAANAQ 0TV AOTIKY TAEN TN Stawvion ¢ kuplapxiag e H amr mapadeon
ACVVEETWV KAL AOAQWV TIATIPOQOPLKV, KABWG KAL) TAPEPUNVEIX TNG LOTOPIKNG TPAYUATIKOTTAS [LE TNV UTIOTAYT] TNG OE
AavBaopévn epunveuTiky Bewpia, Tov eEUTNPETEL LBLOTEAN TAEIKA CUUEEPOVTA, KABLOTOUV TIPOBANUATIKY KAl ETIKIVELYT
TNV OTIOLAST TIOTE TIPOOTIABELA KAAALEPYELAG TNG LOTOPLKIG OKEPTG KAL GUVEIST|ONG 0T VEAPA ATOUX OXOALKNS NAKIAG.
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TTOAUYpOVO, Eva matponapadoto, Eva LoTOPLKO kvouto» (Tkpauot, 2005B:115).

BIBAIOTPADIA

Abapou, M. (2002). To eknatdeutiko ocuotnua otnv unnpeoia Tou edvikou kpatouc. H eAAnvikn
nepintwon «1950-1976». ABriva: Nanalnon.

AAtouoeEp, A. (1999). (T €xb.). Ocoeic (1964-1975). (uetadp.: =. Natayavag). ABriva: OsuéALo.

Avbpéou, M. Avtp. (2008). (emu.). H ditbaktikn tn¢ otopiac otnv EAAada kat n épsuva ota
oxoAika eyxelpibia. ABriva:: MetaixpLo.

Andrew E., Sedgwick P. (2005). Cultural Theory: the key concepts. New York: Routledge.

Anyon, J. (1979). Ideology and United States History Textbooks, Harvard Educational Review, Vol.
49, No. 3, pp. 361-386.

BapBakidou, I. (2001). lotopia kot KaAALEPYELA TNG LOTOPLKNG OKEYNG. To padnua tng lotoplag
WC¢ KOWWVLKN otopia. Makebvov, 9, oo. 39-52.

Burke, P. (1991). New perspectives on historical writing. Cambridge: Policy Press.

lkpauot, Avt. (x.xp.). Mpauuata ano ™ euAakn. (uetadp.: A. PautonouAog, & @. Xatlndakn).
ABrva: Hpbavog.

lkpauoty, Avt. (2005a). Ot Atavoouuevol. A’ Touoc. (netadp.: ©. X. Namaddénouvlog). ABrva:
ITOXaOoTNG-ZUyXpovN ZKEYN.

Fkpapot, Avt. (2005B). H opyavwan tn¢ kouAtoupag. B’ Touog. (Letddp.: ©. X. ManadomnouAog).
ABrva: Itoxaotng-2uyxpovn IKEYN.

Mevtng, It., Mapaykoudakng, EA., NikoAomouAog, N., & NwoAomouAou, M. (2011). (ot’ €kdoon).
lotopia E' Anuotikou. Sta Bulavtiva xpovia. ABriva: Opyaviopog Ek§6oewg AlSakTIKwy
BiBALwv.

MMokatln-ApBeAép, EA. (2011). (& avatumwon). H moAwtikn 1beoAoyia tng Bulavtivrg
Avutokpatopiag. ABriva: Wuyxoylog.

Derrida, J. (1993). Spectres de Marx. Paris: Galilee.

‘EvykeAg, Op. (1991). O moAeuog twv ywptkwv otn Fepuavia. (Letadp.: O. Nanapriyag). ABRva:
Zuyxpovn Emoxn.

Evykelg, @p. (2003). O AouboBikoc @otepumay kot to TEAOG TNG KAQOLKAG YEPUOAVIKIG
@ulooopiag. ABriva: Zuyxpovn Emoxn.

Edgar A., Sedgwick P. (2002). Cultural Theory: the key thinkers. London: Routledge.

Ellis, G. St. (2006). QuAsTIKEC Slakpioelg otnv IpAavdia Twv TeAeutaiwv Xpovwy Tou Meoaiwva.
Y10: G. Halfdanarson (emu.). QuAstikég Stakpioeic otnv Eupwnaikn lotopia. @scoalovikn:
Emikevtpo, oo. 53-76.

Foucault, M. (1969). L" archéologie du savoir. Paris : Gallimard.

Giroux, H. (2013). A Critical Interview with Henry Giroux, Global Education Magazine, No. 2, pp.
20-23, http://www.globaleducationmagazine.com/critical-interview-henry-giroux.

Hobsbawm, E. (2002). H Ertoxn twv Akpwv, o cuvtouo¢ 200¢ atwvag 1914-1991. (petadp.: B.
Kametavylavvnc). ABriva: Ogpéllo.

Husbands, Chr. (2004). Tt onuaivet dibaokaldia th¢ totopiag: yAwooa, LOEEC Kol vonuata.
(neTtadp.: A. Aukoupyog). ABriva: Metaiyuto.

Kapakatoavn, A. (2001). Awdwkaoie¢ mpocAnPng OTOPIKWY YEYOVOTWV-KOAALEPYELAG
KOLVWVIKO-TIOALTLKWV apXWV OTNV TPOCXOALKN Kol TpwTn oXoAlk nAtkia. Xto: E. Kouptn
(emup.), H épeuva otnv mpooyoAikn ekraidevon. ABrnva: Tunwbntw - . Aapdavog, co. 181-

87 www.hrmars.com/journals


http://www.globaleducationmagazine.com/critical-interview-henry-giroux/

Multilingual Academic Journal of Education and Social Sciences
HRMARS November 2016, Vol. 4, No. 2
Exploring Intellectual Capital ISSN: 2308-0876

191.

Kapakatoavn, A. (2012). Ektatbeutikn Oswpia kat Atbaktikn Mpaén. Mo kotvwvikn totopia tng
Stbaokadiag kat tou SibaokaAikou emayyeAuatog. Enikevipo: @sooalovikn.

Kokkiwvog . (1999). Ano tnv totopia otic lotopiec. ABrva.

Kokkwog, I'. (2003). Emtotriun, tbeooyia, tavtotnta. ABrRva: MetaiyuLo.

Kokkiwvog, . Ayyehdkog, K. (2004). (em.). H StaBeuatikdtnta oTo oUyxpovo oxoAgio katl n
Sitbaokaldia tne totopiag ue T xprion nywv. ABnva: MetaixuLo.

Kokkwvog, ., Nakou, Eip. (2006). (emuu.). Mlpooeyyilovtac tnv OTOPLKN EKTaISEVTN OTIC XPYEC TOU
21°% awwva. ABrva: Metaiyuto.

Kokkwvog, I'., Maupookoudng, A., latowtng, M., Aepovidou, EA. (2010). Ta ouykpouaotaka Feuata
otn StdaokaAio tnc lotopiag. ABriva: Nooypaupa.

Kopdartog, I'. (1974). (5n €kd.). Akun kat Mapakun tov Bulavtiou. ABriva: Mmoukoupavn.

Kupidng, A. (2005). Ot HeETOANGEELG TNG ETEPOTNTAG, OTTO TNV TAELKN) OTNV TIOALTIOWULKH ETEPOTNTAL
oL 8Uo OYPelg tou Wilov voulopatog. 2to: A. Kupidbng, A. Avépéou (emiu.), OYeic tne
etepotnTac. ABrva: Aapdavoc-Gutenberg, oo. 103-142.

KwA£ttag, It. (2008). lovotiviavog. H uaotiya tou EAAnviouou. ABrva: ELavdpog.

Aalapng, K. B. (1996). H dibaokalia tng lotopiag ota oxoAeia. Xto: To OY0AIkO puadnua eKtog
ebpac. Kpitikn mpoogyyton oxoAlkwv padnuatwv tng deutepoBadutag ekmaibevonc.
ABrva: Zuyxpovn Emoxn, oo. 105-123.

Névwy, |. B. (2007). Kpartog kat Enavaotaon. H Stbaokalio Tou puapélouou yla To KpAToC Kal T
ka9 kovta Tou MPoAsTaplatou otnv enavaotacn. ABnva: Z0yxpovn Emoxn.

Névwy, |. B. (2011). Na to Mapé kat to papéiouo. ABriva: uyxpovn Emoxn.

Nouyyng, K. T. (2011). (3" €k4.). Emtokomnnon Bulavtivrg lotopiac. A’ Touocg (324-1204). Mehéteg
KME. ABrjva: Zuyyxpovn Emoxn.

MapkLavog, 2. 2. (1987). (y' €kd.). O podog tou pabrpatog tng lotopiag otn Mevikn Ekmaibevon.
ZTa UALKA Tou Zupmooiou, ou Slopydvwoe to AsképBpn tou ‘85, to TuRua MNaiwdeiag Tng
KE tou KKE kat to KZ tng KNE, pe Bua: ZyoAeio kat IdeoAoyia. ABriva: Z0yxpovn Emoxn, oo.
96-102.

Map¢, K. (1096). H 18n Mmnpuuaip tou NoubdoBikou Bovamaptn (1852). Metadp. @. Owrtiou.
ABnva: Ogpélo.

Mapé¢, K., Evykelg, Op. (1997a). MavigéoTto Tou KOUUOUVIOTIKOU KOpuUatog. ABnva: Epatw.

Map¢, K., Evykedg, Op. (1997B). H yepuavikn tdeodoyia. Touo¢ mpwrtog. (uetadp.- em.: K.
OWivn). ABrva: Gutenberg.

Map¢, K. (2010a). Kpttikn tn¢ [lMoAwtikn¢ Owkovouiag. (petadp.: . Mnalwpévog). ABrAva:
Juyxpovn Emoxn.

Mapg, K. (2010B). To KepaAato. Stnv nepiAnyin tou MNMwA Aapapyk. ABriva: Kaktoc.

Mapg, K. (2011). H epmoptkr kpion otn Bpetavia. Ito: K., Mapg, & Op., Evykelg, Keiueva yia tnv
otkovoulkn kpion. ABriva: Zuyxpovn Emoxn, oo. 43-53.

MaupookoUdng, A. (2005). Avalntwvrac ta ixvn t¢ lotopiag: totoploypapia, SLOAKTIKN
uedobdoldoyia kot 1oTopLkEC mnyec. Osaoalovikn: Adol Kuplakién.

Mmoviéng K. (1998). Zntiuata Epsuvac Tou MOPAKEIUEVOU TwWV OXOALKWV EYXEPLSIWY. YT
Mpaktikad MaveAAnviou Xuvedpiou EAANVIKACG Matdaywyikng kot Ekmaideutikn¢ Epguvac.
ABnva: Atpamnog, 239-246.

Mango, C. (2006). (emy.). lotopia tou Bulavtiou. Navemniotuo tg 0EPopdng. ABriva: NedpEAn.

88 www.hrmars.com/journals



Multilingual Academic Journal of Education and Social Sciences
HRMARS November 2016, Vol. 4, No. 2
Exploring Intellectual Capital ISSN: 2308-0876

Marwick A. (1985). Etoaywyn otnv lotopia. pet. K. Tpiykou. ABriva: The Open University. M.
Koutoouumnoc.

Mattozzi, I. (2006). Exkmaibevovtac avayvwoteg lotopiag. (emuy.-mpoloyog: ©. Kappoupa)
(neTtadp.: N. Zkovépag). ABrRva: Metaiyuto.

Moniot, H. (2002). H Abaktikr tng lotopiag. (petddp.: Edn Kavvep). ABriva: Metaiypto.

Nakou, Ewp. (2000). Ta nmaibid kat n totopia: LOTOPLIKY OKEWYN, yvwon kol epunveia. ABnva:
Metaiyuto.

NTW, K. (2003). Moptpaita Bulavtivwy. ABAva: Qkeavida.

Phillips, L., & Jgrgensen, W. M. (2009). AvaAduon Adyou. Oswpia kot Médobdog. (petdadp.: AA.
KlounkioAng) (emu.: I Ztaupakakng). ABriva: Namalnon.

Sarup, M. (2006). Mapéioudc kot Ekraidbevon. @soocalovikn: Enikevrpo.

Singer, P. (2006). Mapé. (petadp.: M. XapaAaurnn). ABriva: NMoAvtporov.

Smith, P. (2006). MoAwtiouikn Oswpia, uia etoaywyn. (Letddp.: A. Katoikepocg). ABriva: Kpitikn.

Storey, J. (1973). Cultural theory in Popular Culture. New York: Harvester Wheatsheaf.

®oukd, M. (1975). H taén tou Adyou. (petadp.: X. Xpnotibng & M. Maiddatong). ABrva:
Hpwdavog.

Opélpe, N. (1977). H Aywyn tou Katarmielopevou. ABriva: Panma.

XplotodhomovAou, Awk. (1996). (B" €kb.). Bulavtivn lotopia. A" touog: 324-610. Oscocalovikn:
Baviac.

Williams, R. (1958). Culture and society. London: Chattoand Windus.

Williams, R. (1994). KouAtoupa kat lotopia. (uetddp.: B. AmoctoAidou). ABrva: N'vwon.

Willis, P. E. (1977). Learning to Labour: how working class kids get working class jobs. Aldershot:
Gowe.

Willis, P. E. (1978). Profane Culture. London: Rutledge & Kegan Paul.

89 www.hrmars.com/journals



Multilingual Academic Journal of Education and Social Sciences

HRwmars 2016, Vol. 4, No. 2
Exploring Intellectual Capital ISSN: 2308-0876

Group Dynamics in Adult Education: Trainers’ &
Trainees’ Views

H duvapuki tTng opadoc otnv eknaidevon evnAikwv:
ATOELG EKTTALOEUTWV KOl EKTTOLOEVOEVWV

Stella Skorda

Postgraduate student, Hellenic Open University, School of Humanities

Eugenia A. Panitsides
Faculty, Hellenic Open University, School of Humanities

DOI:  10.6007/MAJESS/v4-i2/2433 URL:  http://dx.doi.org/10.6007/MAJESS/v4-i2/2433

Abstract

The purpose of the present study is to highlight the factors that influence group dynamics in adult
education, as these were shaped through the perceived views of educators and trainees in
Parent's Schools in Greece. Grounded on a qualitative approach to the phenomenon under
investigation two focus groups were formed, the data of which were analyzed and compared for
possible convergences and/or divergences. The sample consisted of 5 trainees attending the
program ‘Parents’ Schools’ and 4 trainers from the same program. The discussion guide was
selected as the appropriate tool to collect data from both focus groups, whilst content analysis
was applied to analyze the research data. The findings depicted that although there are common
factors emerging from both the trainers’ and trainees’ groups, there are substantial differences
between them as well. The trainers highlighted the joint building of the educational context,
whilst the trainees focused on the group climate. The results of this study call attention to the
necessity of training adult educators on issues regarding group dynamics, taking into account all
the factors that emerged from both groups.

Key words: Parents’ Schools, Group Dynamics, Educators, Learners

Eltcaywyn

O Kurt Lewin 10 1951 Ypnowormnoinocs mpwtn ¢opd tov 0po “Suvapikn tng opadag” ywo va
TiepLypa Y EL TOV TPOTIO LE TOV OTIOLO OL OPASEC Kal Ta Atopa Spouv Kot aAAnAemiSpouv péoa o€
puetaBarlopeveg ouvOnkeg (Pasmore, 2006). Ektote, N onuacio tTng SUVAULKAG TNG opadag xel
TovioTel Slaitepa amnod nMoAAoUg entotrpoveg, Kabwg, cupdwva pe toug Ellemers, Kortekaas kot
Ouwerkerk (1999), péoa amod TN OCUUMETOXN OE OMASEC QAVONMTUOOETOL N KOWWVLKA HOG
TOUTOTNTA, VW MapAAAnAa Stapopdwvetal N avtiAnPn mMou €XOULE yLO TOV E0UTO HOC. XTO
mAaiol0 aUTO €XouV emoNUAVOEl pa oepd and mapAyovieg mou eMnPealouV tn SUVOLLKN TNG
opadag, onmwe n ocuvbeon TNG - HGUAO, NALKIA, KOWVWVLKO KUPOG, SLdOPETIKEG VOOTPOTILEG TWV
HEAWV, LKAVOTNTEG, LaBNoLakAd OTUA — KABWC Kal Ol OXECELG LETAEL TWV LEAWV KL OL POAOL TOUG
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otnv opada (Thornbury & Slade, 2006).

IXETIKEC €PEUVEC KATEANEQV OTO OCUMUMEPACHA OTL OL OUASEG TOU A£LToupyouv
QMOTEAECUATIKA €lval eKElVEG OTLG OMOLEG N aTHOOhALPA OTNV OUASA EUNMVEEL OTA MEAN TOUG
Puxoloyikn acddalela (Walumbwa & Schaubroeck, 2009). MapaAAnAa, ol Zohar kat Tenne-Gazit
(2008) emeonuoavav otL otn Suvaulky kot aodaln atpdodalpa TG eKMALSEUTIKAC OHAdaG
OUVTEAOUV TOO0O 0 EKTIALOEVTAG, 0 OTtOL0G Ba TIPEMEL VAL EXEL TNV LKAVOTNTA LETOOXNLATIOUOU TWV
anoPewv otnv opada otnv mopeia mpog tnv aAAayr, 600 Kal N aAAnAemnidpacn twv PEAWV
HeTAEL TOUC.

210 MAaiolo auTO, N MapoUoa UEAETN ETKEVTPWONKE oTnV avadelfn Twv oToLXELWV TToU
ennpealouv tn Suvaplkn TNG opadag otnv ekmaidevon evnAikwy, oMW aUTA Katadeiytnkov
HETa Ao TIG AMOWPELG TWV EKTIALSEUTWV KOl EKTIOLSEUOUEVWY OTLG OXOAEC YOVEWV.

H duvapkn g opasdog

OswpnTtiko MAaiclo

Onwg avadépbnke mapanavw, o Kurt Lewin givat o BepeAlwtng tng Bewplag TG SUVAULKAG TwV
opadwv. Méoa amod tn Bewpla Tou avantuoosl T Bactki WBEa Tou MOV lvatl OTL N avBpwrtvn
ouuneplpopad elvat pa Asttoupyia Tou IWTIKOU XWPOU Tou atopou. O IWTIKOG XWPOCG
nephappavel avttAnPelg yla evaAAaKTIKEG €TAOYEC OTn Cupmepldopd OMwE elval yla
napadelypa SladopeTIkEG SPACELS TTOU UIMOPEL Vol avaAdBeL va EKTEAECEL TO ATOMO, OL OTIOLEG
elte evBappuvovtal, eite anobappuvovtal and CUYKEKPLUEVEG SUVAELG TIOU QVOITUCCOVTAL
(Johnson & Johnson, 2009). Tétoleg Suvapelg eivat ot PuxoAoyLkol TapAyoVvTEG, OL AVAYKEC TOU
QTOMOU, Ta KivnTpad Tou K.a. Otav To ATopo eMIAEYEL va ETUAUCEL €va TIPOPBANUA 1 va ETUTUXEL
€vav oToxX0 otnVv opada aAld kat otn {wn tou, cUUdwWVA HE To Lewin, emevepyouv SUVAELG, elte
avtippomneg, elte OeTIKEG MPOG TNV aAlayr], €T QVILKPOUOWEVEG, OL OMOLEG eMNPEAlOUV TO
anotéAeopa, dteukoAuvovtag f mapepmnodilovrag avtiotowa tnv aAlayn otnv opada (Thelen,
1992).

Ze avtiBeon pe aAAoug epeuvnteg, o Lewin €dwoe onuacia oto €dw Kal Twpa Kal OTLG
SUVAULKEG TTOU AVOMTUCOOVTIAL OTO TIAPOV TOU ATOPOU O ouvOUaoUO HE TN SUVOULKA TwV
OTOXELWV TNG TTPOOWTIKOTNTAG Tou. ETOL, pla avaKaTaoKeury Tou {wTlkoU Tou XwpPou (tou
Puxoloykou mepBAANOVTOC Tou) emnpedletal and tnv avtiAndn Kot TG yVwoTIkEG Slepyaoieg
Tou atopou. To avtiotolyo cupPaivel kat pe tnv opada. Mia cupmnepldpopd otnv opada pmopet
va katavonBet eav AndBouv untodn 0Aeg ot MAEUPEC TOU {WTIKOU XWPOU TG opadac. EmumAéoy,
TO ATOMO OTAV EVTAOCOETAL O Hla OopAada KOUPBAAAEL TIC EUMELPIEC amO AAAEG opAdeG ToU
EVTAXONKE MOAQLOTEPA KL OTLC OTIOLEC SLOAYTNKE KAVOVEG TTOU EMNPEALOULV TNV EVTafl TOU OTNV
napovoa opada (Gershenfeld,1986).

Mta aAAn Bewpia ouvdedepévn pPe tn Suvaplky Twv opadwv eival auty tou Foulkes
(1898-1976). O Foulkes péoa amod TG AvaAUOEL TOU O OUAOEC £0TIOOE OTIC OXEOELC TIOU
OVOTTTUCOOVTAL LECO OTNV OUASA KoL 0TOV POAO TIOU €XEL N ETUKOLVWVIA 0TNV €dpaiwon autwv
Twv oxéoswv (Ward, 2010). Ot avBpwmol oxetilovtal o évog Pe Tov AAOV péoa Qo TNV
ETKOLVWVIA KOl WG €K Toutou dev ival duvatov To Atopo va peAetnBel avefaptnta and to
KOLWVWVIKO oUVOAO oTo omoio avrkel. Méoa otnv opdada avantuoostal £vo SIKTUO EMLKOLVWVLOG
OTIOU Ol CUUUETEXOVTEG EKPAOVTAL ATOULKA WOTOCO0 aUTH N ékdppacn Bplokel vonua pEoa amo
™V opadikn ouvonkn. To diktuo auto meplappavel To mapeABdv, To TAPOV Kal TO HEAAOV TwV
HEAWV, TO ACUVELONTO KOl TO OUVELONTO, AEKTIKEC KOl N AEKTIKEG SPAOELG, OTOLKElA Ta omola
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odupnAatouyv tnv avantuén tng onadac. MNa tov Foulkes To HOLPACHO TWV EUTELPLWV TWV LEAWV
™G opadag elvat n Bactkn mMopAPETPOC N onola endpEpel T aAAayEg otnv opada (Ward, 2010).

TéAog, o Bion (2013) avémntue tnv 16€a tng opadag wg ouvolo (orm. avad. oto Sutherland,
1992). To oUvolo autd Sev eival eUSLAKPLTO, EVW UMOpPEL va peAeTnBOel povo og cuvdeon e TV
opada, OTIWC AKPLBWCE N TTPOCWTILKOTNTA Elval AppnKTa cUVEESEUEVN UE TO ATOoO. Q¢ K TOUTOU,
EKTOC amod 1o oUVELSNTO emimedo, n SuvapLki TNG opadag yivetal katavontr ylo Tov Bion pe
TOUG TIOPAKATW OPOUG TIOU OVATTTUCOOVTAL OTO ACcUVELSNTO TNG opddag: g €dptnong, tng
naxng/duyng kot tng ouleuénc. H e€dptnon ouvdEstal e T pn cUVELSNTH EMoIBNoN TwV LEAWV
¢ OTL 0 NY€tnG Ba ocwoel TNV opdda Kal OTL Ta HEAN TNG €lval KOTWTEPA amoO autov. H
paxn/euyr cuvSEeTaL e TO OTL N OUASO ELTE TPETIEL VAL OVTLUETWITIOEL TOV NYETN EAEYXOVTAC TOV,
N va Buwoel tov éAeyxo amd Tov nyEtn, N va mopapeivel ‘KAeloti’ oto Avolypa Tpog TO
nieplBaAlov, yeyovog to omoio dpEpvel otnv emipavela cuvalodnpata Bupou. TEAog n oculeuén
ouvdEéeTal pe TNV nenoibnon ot dUo péEAN Ba cuvevwBouv yla va SLacwaoouv TNV opada Kat va
amoduyouv TIG Suo mponyoUleveg Kataotdoels (Sutherland, 1992). O Turquet to 1974 (om.
avad. oto Skolnick & Green, 2004) npdoBece £vav TETAPTO OPO, AUTOV TNG ‘evoTnTAC TIOU
AapBavel ywpa otav Ta PEAN TNG opadag viwbouv OTL Ba amoA€écouy TNV TAUTOTNTA TOUC LLE TN
CUMMETOXN TOUG 0TNV opada, omoTe Kal KpAtouv mabnTikr otdon, Slatnpwvtag £ToL KATA KATIOL0
1616ppUBUO TPOTIO TNV EVOTNTA TNG OUASAG. AUTEC oL ‘UTtoB€0eLg’, OTwG TLG ovOpaoE o Bion, gival
QUUVEC Kal adopouv 0T KN GUVELSNTH ETILKOLVWVIA TTIOU QVAMTUCCETOL OTNV OPASa Kol oTtnV
OVTLUETWITILON TOU AyXOUG TIOU TIPOKUTITEL.

EMLOKOMNGN OXETLKWV EPEUVWV

O Lewin unnpée o0 MpwTOMOpOog TNG SNULOUPYLOC TWV AMOKOAOUUEVWY EKTOLEEUTIKWY OUASWY
(T-groups) kata tn dekaetia tou 1940, oL omoleg elyav oTOX0 TNV KaTaypodr TwV CUUTEPLPOPWY
TWV MEAWV TWV OPAdWY, TwV TACEWV Kal avtidpdoewv péoa oe autég (Klein & Astrachan, 1971).
Ta anoteAéopata TwV PEAETWY ToU €6€L€av OTL N opdda euvonoe TNV wpiavon Kal TPOCWITLKA
avamntuén Twv HeEAwY, EVPNUA LN AVOUEVOUEVO OE OXEON HME TOV OPXLKO OTOXO TIOU HTOV va
pHeAeTnOel to dawvopevo tng Suvaukng twv opddwv. Emiong o Lewin, to 1944, Sievrpynoe
TIELPALATA YLt TOV pOAO TOU OTUA nyeciag Tou apxnyou tng opddag, LEAETWVTAC TNV EMLPPON
0T ouunePLdOoPA TWV HUEAWV TNG. ITO MPWTO TElpapa eE€tace tn oupmnepldopd dUo ouddwv
10xpovwv ayoplwv, T omoia CUPUETEIXaV o SpaoTNPLOTNTEG XELPOTEXVIAC - N piat opdda uTd
™V nyeoia evog avotnpol nyEtn Kat N AAAn opdada uTO TNV nyecia evog dnUOKPATIKOU NYETN.
To anoteAéoparta £6e€av OTL a ayopla tnG SeUTEPNG OUASAC NTAV TILO OVOLXTA Kol HIALKA LETOEY
TOUC, EVW KOl QTEVOVTL OTOV NYETN ATOV TIo €AeVUBepn Kal LOOTIUN N CUUMEPLPOPA TOUG.
ErmunpooBeta, OAoL ATAV TILO ETUKEVIPWUEVOL OE QUTO TOU €ixav va GEPOuV €1G TTEPAC OTNV
opada.

Q¢ ek touTtou, ot Walumbwa & Schaubroeck (2009) katéAnfav oto cupumépacpa OTL ol
OMASEC TTOU AELTOUPYOUV QTOTEAECHATIKA ELVOL EKELVEC OTLG OTIOLEC N aTtpudodhapa otV opada
EUMVEEL ota HEAN Toug Puyohoyikn aodalela. Kat autd cuppaivel 0tav o ekmaldeutnc EEpeL va
SlaxelpileTal TNV EMPPON TOU LE TPOTIO MOV va pnv mapepnodilel tTnv aiobnon tng aodalelac,
EVW TIAPAAANAQ TTAPAUEVEL OVOLXTOC KOl ELALKPLVAG.

Y7o (610 mAaiolo, o Thomas to 2007 HeAETNOE TOV POAO TOU eKTTALOEUTH OTN SUVAULKH TNG
oMAdaG, HECQ ATO CUVEVTEUEELC e EMTA EKTTALOEUTEG—OLEUKOAUVTEG OTNV AUCTpaAia Kal oTn
Néa ZnAavdia, KATAARYOVTOG OTO CUUMEPAOUA OTL N OMOTEAECHOTIKOTNTA TG opadag ival
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OUVAPTNON TWV YVWOEWV Kal S€ELOTATWV TWV EKTIALOEUTWY OE TECCEPLS YVWOTIKEG TIEPLOXEG: i)
TEXVIKEG OleUKOAUVONG TNG HABnong i) otoxoug OleukdAuvong tng padnong, iii)
avOpwWIoKeVTPLKN SleuKOAUVON TNG LABNonNg, Kat iv) ‘kpttikn’ dteukoAuvon tng pabnong.

Ooov adopa otn ouvepyatiky pabnon, o Deutsch (1949a, on. avad. oto Ashman &
Gillies, 2003) peAétnoe T aAANAEMIOPAOEL( AVAPESA OTO ATOMA Kol OTLG Slepyacieg mou
OVATTTUOOOVTAL OTNV OMASO WG ATOTEAECUA TNG CUVEPYOOLAC 1) TNG AVIAYWVLOTIKOTNTAG TIOU
umopet va avamtuxBel péoa o auth. Ito mMAaiolo auto, peAétnoe 50 eBelovtég Toug omoioug
xwploe oe 10 opddeg eMSLWKOVTOG VA SLEPEUVNOEL TIOCO TIAPAYWYLKEG NTAV Ol OUASEG WG
oAOTNTEG, WG oUVOAa. Tal AMOTEAECUOTO TNG ETLOTNHOVIKAG Ttapatrpnong Kateédeav otL ta
Atopa TNG OpAdaG otnv omola MPoEiXe N cuvepyacia ATOV MEPLOCOTEPO ECTLIACUEVA OTNV OpAda
Kall glyav tnv aiobnon tng opadikdtnTag. Emumpdobeta, enmkovwvouoav KaAlTtepa Hetal TOUG,
Atav 1o KA, elxav KaAUTepeG oXEOELG Ko UPNAOTEPQ KivnTPQ, EVW TTAPAAANAQ ATAV KAL TILO
TIAPOYWYLKA.

Ye mapopoleg peAETeg ol Johnson & Johnson (1994) efétaocav TG eMIOPACEL TNG
OUVEPYOTLKAG, OVTOYWVLOTIKNC KAl ATOULKAG LABNOoNG oTNV EMITEVEN TWV EKMTALSEUTIKWY OTOXWV
KOL OTNV OITOTEAECUATIKOTNTA OTn HAONnon, UE MOPOUOLO ATMOTEAECUATA. JUYKEKPLUEVA, Ta
OQTOTEAECUOTO TNG £PEUVAC TOUG KATESELEQV OTL N CUVEPYATLKN LABNON eVIoXUEL TEPLOGOTEPO
NV €MITEVEN TWV OTOXWV KaL TNV TAPOAYWYLIKOTNTA TNG OMASAG, O OXECN LE TNV AVIAYWVLOTIKNA
KOl QTORLKN) paBnon.

Emniong, o Slavin (1985) Stevripynoe 14 PeAETEG OXETIKA LLE TN CUVEPYATLKN LABNON KOL TIG
SLOMPOCWTTKEG OXECELG LECA OE OPASEC, KATOANYOVTAG, 0TS 12 amd autég, OTL UTIPXE BeTIKA
OUCXETLON QVAMPECO OTN OCUVEPYOTIK MAOnon Kal otnv HETABANT Twv SLAMPOCWILKWY
oxéoewv. OL Betikég emubpaoelg adopouv OTNV EVioXUON TNG AUTOEKTIKNONG, OTNV KOAUTEPN
EVOWUATWON OTLG KOWVWVIKEG OUASEC KAl OTN HaBNOLOKI AMOTEAECUATIKOTNTA.

TéAog, o€ peAétn Tng Saavedra (1995) StepeuviOnke n avamtuén tng petaoxnuatifovoag
HAabnong péoa otnv opada. H Saavedra epydotnke pe pla opdda 6 SackdAwv os eBdopadlaia
Bdon pe okomo TV avaAuon Twv peBodwv dbaokaliag, Tnv enidpacn otn Habnon Twv pabntwv
OAAQ KOl OTNV TPOCWTILKI TOUG HABnon kat avantuén. KatéAnée oto afloonueiwto cupnépacua
OTL 0Tav oL SdckaAol wg PEAN TG opddag cuveldntonoinoav tn 8k toug Hdbnon, HEoa ano
KPLTIKO OTOXOOMO KOl EVIOG TOU KOWWVLIKOU TtAaLloiou mou €Aafe xwpa, Tote enNABe alayn Kal
HETAOYNUATIONOG Twv amoPewv Tous. MéEpog tTng oAAayng autng NTav n emniyvwon twv
avtAfPEwV TOU €lxav yla TOUG LOBNTEG TOUG, YLa TOV EQUTO TOUG KL YL TLG YVWOELS TOUC.

Ztov EAAaSIKO XWwpo uTtapxouv Alyeg €pEUVEG OXETIKA HE TN SUVOULKN TNG opAdag oto
nedio NG exnaidbevong evnAikwv (TowumoukAn, 2010, on. avad. oto Bepyidng & Kokkog, 2010).
JUYKEKPLUEVA £XeL UAoTtOLNOEL pa €peuva amnod toucg Tsiboukli kat Wolff (2003a) mou adopd otnv
eknaidevon emayyeApatiwyv Puxikng vyeiag otig e€aptnoels. H oUyKeKPLUEVN UEAETN KaTEDELEE
ONUAVTLKA KApuPn Twv mpokataAPEWV TWV CULUETEXOVIWV HECA OTNV EKTTALSEUTIKA opada. X
mapopola UeEAETN Twv WBwv gpeuvntwy (Tsiboukli & Wolff, 2003B), péow tng die€aywyng
opAdwv eoTlaopévng oulntnong e emayyeApotiec Puxkng vyeiag, avadeixbnke emumpocOeta
n SuokoAla TIOU €XOUV OL EKTIALSEVUTEC 0TO va ekPpACOUV TA CUVALCOAUOTA TOUG OTNV opada, o
do6Bo¢ amoppunc mou evumapxel, kKabBwg kat n SuokoAla val KOTOvorjoouv Tn SUVAULKN TNG
opadog. Ymo 1o ¢wg TWV EUPNUATWY aUTwV, VAomolnOnke amd to KEOEA emipopdpwtikod
TIPOYPOAULO TIAVW OTN SUVAULKN TwV OUAdwVv ameuBuvopevo o oteAéxn PUXLKAG UYELDG, HEOoW
Tou omolou avadeixBnke yia AN pio popd o poBog £kBeong Twv eKMALSEUTWY OTNV Ouada, N
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SuokoAia otnv ékdpacn cuVaLoONUATWY KaL TA KEVA YVWOEWV OXETLKA e Tn duvapikr (Kokkog,
2005). Emntiong, €ywve epdaveg moco BondnTikn ATAV N BLWHATIKA TTPOCEYYLON OTNV KATAVONON
NG SUVAMLKNAG TNG opadag.

T€Aog, oto mAaiolo SutAwpatikng epyaociog tou EAM (NwomouAog, 2009), diepeuvnBnke
N SUVOLKN TWV OXECEWV TNG EKTTALOEUTIKAG Opadag evnAikwy, Méow Tolotikwy Sedopévwy Kal
ouTA N €peuva aVESELEE TNV KOUPBLKNA onuoaoia Tou KALLATOG TG OUASAG, TwV pOAWV TWV HEAWVY,
KaBwg KoL TwV OXECEWV OTNV opada.

ZKOTIOG KOlL OTOXOL TNG EPEUVALG
Me Baon 1o BewpnTiko umtoBabpo KaBwWE KL TIG OXETIKEG LeAETEG TTOU SlevepynOnkav, okomog
™G €peuvag Hag Atav n avadelEn Twv otolxeiwv mou ennpedlouv t duvapLki TNG opadag otnv
eknaidevon evnAikwv, HEoa Ao TIC ATIOPELS TWV EKTIALOEUTWY KOL EKTTOLOEUOUEVWV OTLG OXOAEC
YOVEWV. Q¢ ETUEPOUC OTOXOL TOU EPEUVNTLKOU QUTOU EYXELPNUATOG TEBNKAV oL akoAouBot:
1. Na avadeyBouv ta otoxeia mou adopouv otn Suvapikn tg opadag (onwg ivat ot
TLAPAYOVTEG TIOU adopoUlV OTIG OXECELG UETALU TWV EKTIALOEUOUEVWY, AAANA KoL UETAEY
OUTWV KaL Tou ekmatdeuTh)
2. Na kataypadoUv Ta OTolXela TOu adopolv oOTov POAO TOou eKMALSEUTH OTNV
EKTIALSEVTIKN opada
3. Na evromoBoulv Tuxov kowva otolxeia f kat Stadopomolioelg petaty twv SUo opadwy
gotiaong.

MebBobdoAoyia Epsuvag

Q¢ ek TOUTOU, OTNV TAPoUOoA WEAETN, HEOW TNG TIOLOTIKNG TPOCEYYLONG, SlepeuvnOnkav Kal
avaAuBnkav OAa ta oTolxela ekeiva ou adopolV oTnv opada Kal otn SuvauLkn TnG, aAAA Kal
OTn OXECN TIOU OVATNTUCOETAL HETAEY eKTAlOeUT KoL EKTALOEVOUEVOU, OTIWCE KOL O KPLoLUOG
poAo¢ Tou ekmadeutr) evnAikwv. H molotikr €peuva emétpePe tn oe BaBog Siepelvnon
anoPewv aAAG KoLl TNV €pUNVELA EUTEPLWV Kal cuunepldopwy, divovtag tn duvatotnta va
AndBouv moAubildotateg mAnpodopleg oe GUVTOUO XPOVIKO Slaotnua kal va avadelybouv ol
SL0DOPETLKEG OTITIKEG KOl TO TIPOCWTILKA VO LOTA TWV CUUUETEXOVTWY, oTolXEla Ta oTtola 6 Ba
purmopovoav va Kataypadouv kat va StepeuvnBolv péow moootikwy peBodwv (BA. Cohen &
Manion, 1994- Kebdpadka, 2008). H emnefepyacia twv bedopévwv €ylve He TNV avaAuon
TIEPLEXOUEVOU KOTA TNV omola ta dedopéva kwdikomolOnkav o Katnyopleg, avaAubnkav Kot
EPUNVEVUTNKAV.

JUYKEKPLUEVA, ouoTadnkav U0 opadeg eoTlaopévng oculntnong, ta dedopéva amo Tig
omole¢ kataypadnkav, avoAluBnkav kal umoPAnOnkav oe oUykplon HeTafl TOUG yla TN
Slepevvnon mbavwyv Kowwv Kal SladopomonNTikwy otolxeiwv. H eotiaopévn oulnitnon
ETUAEXONKE WC N evdelkvuopevn PEB0SOG yLa tn Slepelivon TOU CUYKEKPLUEVOU Tiediou, KaBwG
npoodidel épudaon otnv aAANAeTidSpacn TwvV HEAWV TNG OUASOG KAL ETTPEMEL TNV AVASELEN TWV
afLWV KoL TWV TIEMOLBNOEWV TWV CUUUETEXOVTWY (BA. Cohen & Manion, 1994).

Q¢ epyaleio ocuAloyng dedopévwv xpnowomolBnke o odnyoc oulntnong o omoiog
ETUTPEMEL 0TN 0UIATNON VO KLVEITOL O KATIOLOUG YEVIKOUC AEOVEC, EVW TIOPAAANAQ TIOPEXEL OTOUC
OUMMETEXOVTEC TO TIEPLBWPLO va 08nyrnoouv TN culNTnon oTa KEVIPLKA yla Toug dloug Bépata.
O oxeblaopog tou odnyou oulntnong Baciotnke oe OAEG TIG EKPAVOELG TOU UALVOUEVOU TNG
SuvauLKAg TG opadac £ToL OMwc auto opiletal pe Baon tn 6ebvr BiBAloypadia wote va
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Slaodaliotel eykupotnta meptexopévou (BA. Kidd & Parshall, 2000). Ewdikotepa, o 06nyog
oulntnong nepteAapuPBave Suo pépn: a) Ta SnUoypadLkad XapakTnpLloTka, Kot B) Tig EpWTNOELS,
oL omoleg &lakplvovtal Ot €PWTINOEL( UETAPOAONG, KEVIPIKEG EPWTNOELS KOl EPWTNOELG
kKAglolpartog. OL mpwteg BorOnoav oto va mepdoel n oulntnon oto Pactkd B€pa. Ol KEVTPLKEC
epWTNOoELS adopoloav OTIC MAEUPEC TNG UTTO UEAETN €vvolag, BETovtag éva yeviko mAaiolo. Ot
EPWTNOELG KAELOLUATOCG £8WOOV TNV EUKALPLOL OTOUC CUMUETEXOVTECG Va TTPpooBEoouv otldnmote
emuumAéov emibBupovoav Kal v avakePaAalwoouv Ta TO CNUAVTIKA Béuata ywa autoug. Ot
KEVIPIKEG EPWTNOELG SnuoupynOnkav cUpdwva Pe TG €ENG LETABANTEG e BAON TOUG OTOXOUG
™G €peuvag: a) Atopikol mapayovteg, B) Mapdyovteg aAAnAenidpaong Twv HeEAwY TNG opadag,
v) Napayovteg mou adopouv oTtov EKMALSEUTH.

Mpayuatomolndnke okomun dewypatoAnio cvudpwva Pe TNV omola ETAEXTNKE Eva
Selypo amo to emayyeApATIKO MEPIBAAAOV TNG EPEVVATPLOG — TO TTPOYPAUUA 2XOAWV FOVEWY Tou
I.NE.AILLBI.M (lvotitouto NeoAaiag kat Ala Biou Mabnong) tng levikng Mpapparteiog Awa Biou
nabnong-, cupdwva SnAadn Pe To KPLTAPLO TNG TpooBactuotntag aAAd Kol Adyw POooWTTKoU
evlladEPoVTog yla Ta CUYKEKPLUEVO Atopa (yoveig) kat tov SUOKoAO poAo toug. OL IXOAEC
Fovéwv €Xouv CUUPBOUAEUTIKO Kal €KTTALOEUTIKO XOPAKTNPO, eVw €o0Tialouv otnv mpoAnyn
(opadikn cupBoUAEUTIKN), £XOVTOG WG 0TOX0 va BonBrjoouv Toug yoveig va avtaneEEABouy otov
POAO TOUG KL OTLG SUCXEPELEG TTOU EUTEPLEXOVTAL OE AUTOV (Xoupddkn, 2000).

JUYKEKPLUEVQ, TIPAYUATOTIOINONKE TPOOKANON TPOG TOUG EKTOLOEUTEG TWV OXOAWV
YovEwV AVaTOALKAG Kal AuTiKA¢ @eooalovikng aAAd Kol 0TOUG EKMALOEVUOUEVOUC MioG opadag
and tn Autiki Oecoalovikn, Kol oL ouAadeg eoTioong CuykpotHONKAV aAmoé OCOUC TIOU
avtanokpibnkav otnv nmpockAnon autr. To delypa xapaktnpiletol OpOLOYEVEG, TOOO AUTO TWV
YOVEWV WG TPOC TO XOPAKTNPLOTIKO TNG YOVEIKOTNTAG, 000 KAl TWV EKMALOEVTWY KABWE fTa OAoL
EKTIALOEVUTEG OE OXOAEG YOVEWV, TIAPAUETPOG OV BonBNoe 0T GUVEKTIKOTNTA TNG OUASAG Kal
evioxuoe tn oulntnon. EW&IkoTEPA, OL CUMUETEXOVTEC TTOU amoTéAecay tn Uia opdda eotiaong
Atav 5 ekmaldeudpevol YyoveiG TwV OXOAWV YOVEWYV, EVW OL CUUUETEXOVTEG otn delTepn opdda
gotioong Atav 4 eknaldeuTég Tou Slou MPoypPAUATOC.

H ocuAAloyn twv debopévwy npaypatonolidnke tov Maptio tou 2015, evw mpLv amo T
U0 oulnNTAOoEL; TwV OUAdWYV eoTiooNG EVNUEPWONKAV OL CUUUETEXOVTEG S1E€0SLKA YLA TOV OKOTIO
KOLL TOUG OTOXOUG TNG £peuvag Kot INTABNKE N oXETIKN Adela yla tnv kataypadn Twv culnTHoEWV.

Oa TPEMEL WOTOOO VA ONUELWOEL OTL N TTAPOV A TIPOKATAPKTLKY) EPEUVA EXEL CNULAVTLKOUG
TIEPLOPLOUOUG, OMWE N aduvapia YEVIKEUONG TWV ONMOTEAECUATWYV AOYyw TOU TOAU HIKPOU
Selypatog¢ NG £peuvac kat n  okomun OSewypatoAnPia. e outd emutpootiBevial n
UTTOKELUEVIKOTNTA TWV AMOYEWV TOGO TOU £PEUVNTA 000 KOL TWV CUMPETEXOVIWV OAAQ Kall
TLOPAYOVTEG TIOU CUVOEOVTOL LE TO KOWVWVLIKO TTEPLBAAAOV TWV CUUUETEXOVTWYV KAl oL omtoioL gival
Suaokolo va eleyxBouv (BA. Cohen & Manion, 1994). Entiong, 6&v elvat duvatn n yevikeuon Twv
OTTOTEAECUATWY ETELSH TA KOWWVIKA alvOpeEVA TIOU HEAETWVTAL £ival moAudidotata Kat
UTTOKELVTAL 0€ OAAQYEC HE TO Xpovo (Patton, 1999).

MNa Ttnv evioxuon TNC &€ykupoTNTAC TWV TANPOPOPLWY TIOU  GUAAEXTNKAY,
Xpnolgomnontnke n Tplywvomoinon ocov adopd TIC TMNYEG Twv TAnpodopwwyv, dnAadn
OUMEXOnKkav  TAnpodopie¢ amd OU0 OlopOpPeTIKEG TINYEG, OO  EKMALOEUTEG KoL
EKMOLOEVOUEVOUC WOTE N Hio Opada vo CUMMANPWOEL TNV AAAN péoa amo TIC SladOopPETIKEG
amoPelg mou avadeixbnkav Kal TNG KOTOTLV OUYKPLONG ToU aKoAouBnoe. Emiong
TIPAYLATOTIOLNONKE AEMTOUEPNG OIVAAUCT OXETIKA LLE TOV OKOTIO KOL TOUG OTOXOUG TNG EPEUVAC
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WOTE VA UTIAPXEL TTANPNG KOTAVONON TWV EPWTNUATWY amo OAOUG TOUG CUUUETEXOVIEG, EVW
Staodaliotnke n dtabBeon emapkoug XPOVou yLa tn culnTnon Kot N KATAAANAN poeToLacia Tou
Xwpou, Sivovtag Eudacn otnv KUKALKA SLatagn KapekAWV Kal TPAnellwy, WOTE Va UTIAPXEL KAAR
OTTTLKNA €Madr) AVALETA OE EPEUVNTI KOL CUUUETEXOVTEC.

AnoteAéopata
Ta Sebopéva amd T opadeg eotiaong amopayvntodwvnOnkav katd AEEn. ITtn OUVEXELA
mpaylatonolnonke n enefepyacia tou ypamtou Adyou pe tn MEBoSO TNG avAAuong
TIEPLEXOUEVOU, €0TLAIOVTIAC OTIG EVVOLEC TIOU EVUTIAPXOUV OTIG Aé€elg. Eldikotepa, Katd tnv
OVAAUCT TIEPLEXOUEVOU, OL EVOTNTEC TTOU avaAuovtal ival oL EVVoleg Ttou ekppalovtal Kal OxL
TO00 To Ae€INOYL0. Z€ QUTEC TIG EVOTNTEG-KATNYOPLEG evtdooovTtal oL A€l ou Talplalouv n
Sladépouv alda nepypadouv v dLa Evvola, evw TPOKUTTOUV Kot urtokatnyopies (BA. TZavn,
2005). Qg povada taflvounong eTUAEXTNKE N dpaaoh, LE oTOXO va elval EEKABOPEG OL KATNYOPLEC,
KALTL TTOU €VLOXUEL KOIL TNV EYKUPOTNTA TNG £pEuvac ePpOCOV oL Katnyopleg ou avékuav ival
cadwc oploBetnuéveg (BA. Tlavn, 2005). Méoa omd HeAETN TOU ypamtol KEWEVOU
SnuoupynOnkav TPELC KATNyopLeC, 0 oupdwvia Pe TOUG OTOXOUG TNG EPEUVAC:

1. Noapayovteg mou adopolV To AToUo 6cov adopd Tt SuvapLki TNG opadag

2. Napayovteg mou adopolv tNV aAnAemidpacn OAWV TwWV EUMAEKOUEVWV HEAWV TNG

opadag

3. Mapayovteg mou adopolV Tov eKIALSEUTH).
J€ QUTEG TIG Katnyopleg evtaxBnkoav AMAeg umokatnyopieg pe Bdaon ta 6ca dnAwoav ol
OUMUETEXOVTEG, EVW KATOTILV £YLVE CUYKPLON UETOEL TwV U0 opddwy 6cov adopd Ta MapaATavw.
AVOAUTLKA OL TIOPAYOVTEG TNG MPWTNG opadag sotiaong (ekmaldeutég) mapouaotalovtal oTovV
Mivaka 1:
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Mivakag 1. JUYKEVTPWTLKOG TIVAKOG TTOPAYOVTWY TNG OUASAC TWV EKMALSEUTWV

ATtopKOL TP AYOVTEG Napdyovteg aAAnAenidpaong
MNpocdokisg MAaiolo

MNpocdokisg os oxéon Mpoodokieg Opadag

KE To mAaiolo Juvdlopopowon

‘EAAeWP N MPpocSoKLwV ExepuBela

Xapaktnpag Exnaidevon tng opadag otnv
Zuvalocdnpata ETKOWVWVIA

MNpoowrnka Blwpata Atlomoinon Twv poAwv
AnoYeLg yLa To poAo MpOoTepn YVwpLUia TwV HEAWV
TOU eKadeUTA Juvaloonuata

ItepedTUNA AVTILETWTILON TWV CUYKPOUOEWV
Etowpdtnta yia aAdayn  lcopporia avaueca os codn

opla kal eAeVBOepn Ekppaocn
looTipio Twv HEAWVY
AutoafloAoynon tng opadag

Napayovteg ekmadeutn

YrnievBuuion tou mAatciou
ZTEPEOTUTIA
XopaKTNPLOTIKA Kal SeELOTNTEG

Mpoobokieg

Awaxeiplon ouykpoloewv
Atlomoinon Twv poAwv
Avatpododotnon tng opadag

‘Ekdpaon Twv cuvalodnuatwv

Exnaidevon

TEXVIKEC

AVTILETWTILON TWV TIPOKANCEWVY
HAwkia

Ouolwcg, oL mapadyovteg Tng SeUtepng opadag eotiaong (ekmatdeuopevol) mapouolalovtal oTov

Nivaka 2:

Mivakag 2. ZJUYKEVIPWTLKOC TIVAKOG TWV TTAPAYOVIWY TNG OMASAC TWV EKTTALOEUOUEVWV

Atopwkoi mapayovteg  Mapayovteg aAAnAenidpaong
Xapaktnpog ApolBaiog oeBaocpog
MNpoodokieg kat ZUvBeon tng opadag
Buopata Apxn TG apoBaiag uabnong
Juvalodnuata
KAlpa tng opadag

Kowvn Bepatikn

Mn kowvo mapeABov

Kavoveg tng opadag

Xpovog

PoAoL otnv opdda
JUYKPOUOELG

Mpotepn eumelpia anod opadeg
BLwUATIKOG XOpAKTHPOC TOU

TPOYPAUUATOG
MNpoodokieg TG opadag

ZulTNON TWV AMOTEAECUATWV

Napdyovteg ekmaldeutn

Exmatdeutnc wg “edikog”
XOPOAKTNPLOTIKA KOl LKOVOTNTEG

PoAol tou ekmadeutr) otn {wn

Exmawdeutikn MNpoogyylon

To amoteAéopata TNG £PEUVOG MG 000V 0dopd OTOV POAO TWV OTOULKWY TIOPAYOVIWV
napouotdalouv opolotnteg aAAd Kal Stadopomnolioelg avapeca ot dUo opddeg eotiaonc.
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MapatnPoUpE OTL TOOO OL EKTIALOEUTEG OGO Kal OL EKTALSEUOUEVOL QVEDEPAV TIG TIPOOSOKIES
OAAQ KOL TOV XOPOKTAPO TOU OTOMOU KOl TO TTOCO0 £TOLUOG aloBavetal Kavelg ylo va aAAAEEL WG
TIAPAYoVTa TIOU EMNPEATEL ONUAVTIKA Kol oUVELOPEPEL BETIKA oTn Suvapikn ¢ opadag. Autd
low¢ ocuvdéeTal pe tnv enonpavon tou Knowles (1970) 6tL n eTtouotnTa yla aAdayn kot padnon
avadvuovtal OTovV UTIAPXEL KATIOlA pPNTA OVAYKN TIOU TIPETEL VA OQVILMETWILOTEL oTnV
KaBnuepwvoTNTA TOU ATOMOU. QOTO0O Ol €kMALOEUTEG €0TiAOOV KAl OE OUVOLOONUATIKOUG
TLAPAYOVTEG, KL CUYKEKPLUEVA oToV $pOPo €kBeang otnv opdda, aAAd Kal OTO OTEPESTUTIA TTIOU
EVUTIAPYOUV OTO dAtopo. ZUpdwva pe tov Ringer (2002), katt té€tolwo eival mbavov va
ouoyetiletal pe mponyolEVEC SUCAPEOTEG EUMELPLEC TTOU (owC¢ SUCKOAEVUOUV TNV €vtaén Tou
OTOHOU oTnV opada. Ao tnv AAAn, ol EKMOLOEVOUEVOL ECTIOOAV OE TIOPAYOVTEC OTWG £lval n
61aBeon tou atopou, n KaAn mpoaipeon, n ekpivela oAAG kal n apdofnTnon g
TIAVTOYVWOLOG TOU OTOUOU.

Oocov agopad tnv aMnAemidpaon otnv opdda TOOO oL eKMALOEUTEG 00O Kal Ol
ekmatldevopevol tovicav tnv Umapén kool ''tomou'" otnv opdda (Kowwv oTtoXwv Kot
evlladepOVIWY) WOTE Vol TAUTLOTOUV TA PEAN METAEV TOUG Kot va evioxuBel n ouvoyn. Emiong,
Kal oL SU0 TAEUPEG EMECHUAVOV TNV EXEMUOEID 0OV CNUAVTIKO TOPAyovVTo TNG SUVOULKAG
ovApeoa ota PEAN TNG opadac, kabwc katl tn cuvadn Kot THpnon tou padnolakol cupfolaiou,
TOUG KOWVOUG KavOveG Kol LOlaitepa TO XOPOKTNELOTIKO TNG LOOTLUiaG ekmaldeutn Kot
ekmaldevopevou. Onwg emonpaivel kal n Cranton (1996), o eknaldeutng opeilel va Asttoupyet
WG SLEVKOALVTNC TNG HABNONG META QO [La LOOTLUN BAon Kot OXL WG KATIOLOG o MBAAAEL
o000 yvwplleL

ITnV mapoloa E£PEUVA, Ol EKTIALOEUTEG ETUKEVTPWONKAV oTn ouvdlapopdwaon Tou
mAatlolou anod ekmaldeuTr) Kol eKMALOEUOUEVOUC, OTNV LOOPPOTIA OTNV £kdpacn Kal ota opla
miou Ba mpémnel va teBouv, KaBwg KAl 0TNV QVTLLETWIILON TWV CUYKPOUCEWV e BETIKO Tpomo. Ot
ekmaldeVOUEVOL QVTIOETA EMIKEVTPpWOAV TNV TPOCOXH TOUG 0TO KAlpa otnv opdada kat Wdlaitepa
otnv anodoxn mou Ba MPETEL va UTIAPXEL TOOO KATA TNV AAANAETidpacn 600 KAl OTOV TPOTIO TNG
eMKowvwviag. Emiong tovioav tn onuacia tng eveAfiog avaloya Ue TIG AVAYKES TNG opadag, KATL
TIOU AAAWOTE €XEL ETULONUAVEL EKTEVWG Kal 0 Kokkog (2005). NapdAAnAa, mapatipnoav OTL oL
OUYKPOUOELG Kol oL Sladopetikol poAol mpocdibouv otnv opdda MOANATMAEG OTTIKEG,
EMIONUAivOVTOG WOTO0O TOV Kplolwo poAo twv oplwv, Tou oeBacpol otov AAAO, KoL TOU
Blwpatikol xapakTApa Tou mpoypauuatog. Emiong, toviocav tnv un Umapén mponyoUuUeEVWY
OXEOEWV QVAUECA OTA HEAN OOV ONUOVIIKO TopAayovia ylo To Oetikd KAlpa otnv opdda,
A€yovTag XapaKTNPLoTIKA OTL Tou¢ BonBnoe va atobavbolv dveta, onpueio wotoco mou xpnlet
TEPALTEPW SlepeUVNONC O LEANOVTIKI EPEUVAL.

Ooov adopd otov poAo tou ekmaldeutr, Kot ot SU0 opAdEC emearavay OTL N SUVAULKA
™MC¢ opadag emnPedleTal CNUOVTIKA QMO TOV XOPOKTAPA TOU EKMOLOEUTH, TIC YVWOELG, TIC
EUMELPLEG TOU AAAQ KOIL TNV HETASOTIKOTNTA Tou. Ol eKMALSEVTEG ETUKEVTPWONKAV Wolaitepa ota
XOPOAKTNPLOTIKA TOU, OTwG £ival n taBeor tou va ektebel wg LoOTIHO pPEANOG otnVv opada, ot
oVTLOLAOTOAN LE TO UTIAPXOV OTEPEOTUTIO TNG ‘TeEAsLOTNTAC . EMmpooBeta, avadEpOnkav EKTEVWC
oe {nTpata mou oXeTlovTal e TNV EKMALSEUON KAl KATAPTLON TOU WG eKMaldeuT evnAikwy,
ovadopkd He SLOAKTIKEG TEXVIKEC, SeELOTNTEG EMIAUONG OUYKPOUOEWVY, TOV TPOTO €KPACNC
ouvVaLeONUATWY PE EAEYXOLEVO TPOTIO, TNV OVTILETWITLON TWV TMPOKANCEWV UE SEKTLKO TPOTIO KOl
OXL eKAapBavovTag Teg oav amelir, TNV autoyvwaoia Tou Kot tn Stabeaor Tou yla avtoaloAdynaon.
T€Aog, avédepayv OtL 0 ekmaldeuThG odellel va o€BETAL TOV EKTTALOEUOUEVO, TOV PUBUO HABNoNG
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ToUu, KaBwC KAl To yeyovog edv o (6log emBupel va alageL i OxL, TIAPAPETPOL OL OTIOLEG EXOUV
emonuavOel ektevwg Kat amo tov Kokko (2005).

Ano Vv AA\n mAeupd, oL eKMOLSEUOMEVOL ETKEVIPWONKAV OTNV KAVOTNTA TOU
ekmaldeuT va BETEL TO Opla KAl VO KPOTA TI LOOPPOTIEC otnv opada, Kabwe Kal va
mapoakoAouBel To KAlpa TNG opadag PeTATPEMOVTOG O,TL ApPVNTIKO Ot OeTikd, Kal Oyl
AELTOUPYWVTAC WG ELOLKOG IOV eTBUHEL va aAAAEeL Tn Bewpla TTOU €XEL TO ATOWO YLO TOV KOGUO.
Ta gupruata autd cuvadouv pe oca oxupilovtatl ot Noyé kot Piveteau (2002), ot omoiol
TUOTEVOUV OToV ouvduaoUO TNG €AeVBepnG €kdpoon TwV EKMOLOEVOUEVWY aAAA KAl TNG
powOBNONG TWV OTOXWV TNE OpAdag TAUTOXPOVA.

Zuunepacpota

Méoa amo Tn CUYKEKPLUEVN UEAETN ETLXELPROAUE va SLEPEUVACOULE TN SUVAULKN TNG OpAdag
otnv ekmaidevon evnAikwyv, €tol OMw¢ TNV ovtlAapBdavovtal oL eKMALSEUTEG Kal oL
EKOLOEVOUEVOL TWV OXOAWV YOVEWV, KaBWC KoL Tov pOAO Tou ekmaldeutr) o auth. Mpoékupav
evbladépovoeg amoPelg kat twv OSUo opdadwv eotiaong kol KataAnfope o€ Kamola
ouunepaopata mop’ OAoUG TOUC TEPLOPLOMOUC TNG €peuvac. Autol adopolv Kuplwg otnv
UTTOKELUEVIKOTNTA TWV amoPewv 1000 Twv SU0 opddwyv, 660 KoL Tou EpeuvNTH, O0AAA KAl TNV
TiEPLOPLOMEVN SuvaTOTNTA YEVIKEUONG AOYyW TOU MIKPOU OSelypdatog Kol TNG OKOTUUNG
SdewypatoAniag, yeyovog TOU EMITEIVEL TNV  €MLPUAOKTLKOTNTO OTNV  €PUNVEID  TWV
anoteAeopatwy. EmumpooBeta, Enpene va avaAuBel pia e€atlpetikd oUVOeTn €vvola o€ OAEG TIG
eKPAVOELG TNG Kal TauToxpova va avtAnBouv eAelBepa oL amOPEL] TWV CUUHUETEXOVIWV. €
YEVIKEG YPAUUEG, NTaV SUOKOAO va eAeyxBouv adaveig MapAyovIeG TOU UMOpPEL va EMNpEacay
TG anmoOYEeLg Mo ekPPACTNKAY, OTIWE YLa TTAPASELYHA KUPLAPXEG AMOPELG KOL OTEPEOTUTIA TTIOU
EVUTIAPXOUV OTOUC OUMUETEXOVTEC KOl OOUVELSNTA ekdpacTnKav, KAOWG KOL APVNTIKEG
TIPONYOUUEVEG eUmeLlpieq mou avaudlofitnta avadubnkav kol emnpéacav T oUINTACELS.
TéNog, péoa amod TG opadIkEG oculntRoelg xabnke w¢ éva Babuo n ‘duvapn’ TNG MPOCWTIKAG
€kppaong Kal n peyaAutepn eufabuvon otnv kabe anoyn Eexwplota.

AvoAuTiKA, 00ov adopd OTO CUUMEPACUATA KAl OTOUC OATOMLKOUG TIOPAYOVTEG TIOU
ennpealouv tn SuvVaLKA TNG OMAdOG, TMOPATNPOUME OTL KoL oL SUo opddeg aveédelav Tig
npoodokieg tou atdpou, Tn O61dBeon pe TNV omoila €L0€PYETAL OTNV OMAda aAAAd Kol Ta
ouvalobnuata KAl T OTEPEOTUTIA WG ONHOVTLIKEG TAPAMETPOUC. Ta eupriuata autd Ba
purmopouoayv va aflomolnBouv anod toug eknmaldeutec, Slepeuvwvtag Sle€odikd otnv apxn Twv
EKMOLOEVUTIKWY OUVOVTNOEWV TIC TIAPOUETPOUG TIOU ETLONUavVOnKav, wote va dlapopdwbel
EMOLKOSOUNTIKA TO cUMPBOAaLo TG opadag. Emiong, n dour tou mpoypappatog Ba pnmopoloe va
dwoel éudoon ota cuvalodnuata Kal otnv €kdpaocr Toug, WOTE va AUvovtal OHaAd oL
OUYKPOUOELG KOlL VAL LNV EMNPEAIOUV OPVNTLKA TN SUVAuLKR TG opadac.

Ooov adopa otouc mapayovieg alnAenidpaong mou avadeiyxtnkayv, mapatnPoUue OTL
600nke peyaAn Eéudoaon otnv npowbnon TN LOOTIULOG oTNV OpAda, LE TOUC EV EKTTOLOEUTEC Val
™V avtlihapBavovtal pe Tov 0po ‘cuvdlapopdpwaon’ Katd Tnv omola and kool anodacilouv ot
6U0 TAELUPEG yla TO TAQUOLO, KOL TOUG O eKMALOEUOHUEVOUG HUE OPOoUC Tou oxetilovral
TIEPLOCOTEPO HE TO KALLO TNG OMASAC, KL CUYKEKPLUEVA UE TNV amodoxn, ToV 0eBACUO, TNV KAAN
ETUKOWVWVIOL KAl TNV aoPAAELX TIOU £XOUV OVAYKN OL CUUUETEXOVTEG OTNV opada. Kot ta
gupnuoTo autd Ba pmopovoav va aflomolnBouv oo Toug eKMaLdeUTEC, TOo0 Sivovtag xpovo va
avamntuxBel to KatdAAnAo KAlpa otnv opada aAAd Kal PE TN XPRoN TEXVIKWY TTou TipowBouv To
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BeTIkO ouvaiobnua kat tn ‘CLeotaocld’. EkppAoTnke €Miong n MPOTIUNON TWV EKTTALOEVOUEVWY
OTOV BLWHOTLKO XOPAKTAPO TOU TIPOYPALATOC, TO OTOL0 CUVLOTA €MioNG it KPLTIKA TIAPAUETPO
niou Ba npémnetl va AdBouv coBapd umtodn oL EKTTALSEVTEG yLa VAL eVIOXUBEL ) cuvo)r) Ko To BETIKO
ouvaloOnuatikd KAipa otnv opada. TEAOG Eva ONUOVTIKO CNUELO TTOU TOVIOAV Kal oL SUO OUASES
elval n apdlopritnon mou Ba MpEMeL va UTIAPXEL AVADOPLKA LE TLG YVWOELS TTOU €XOUV Kal oL Suo
TIAEUPEG, OL OTIOLEG TIPOCEPXOVTAL YLOL VAL LABOUV o KowvoU, adrvovtog miocw Tty navioyvwaoia
ToucC. KL autr n emonuavon €ival onUavtikng yla Toug eKMalSEUTEG, OL OTMoloL cuxvd otnv
npoonaBela va StaduArdafouv To KUPOC TOUG OTA HATIO TwV ekmaldevopévwy, eudavilovral
amogevwuévol Ywpig va Sivouv xwpo Kat otnv GAAN TAEUpA.

Té€Aog, 6oov adopd OTOUC TTAPAYOVTEG TTOU cUVOEoVTaL PE ToV ekmaldeutn Kat ot dUo
opAadeg TOVIoav T onpacia tng ekmaideuong Tou, TOU XOPAKTHPA TOU KoL TNG LETASOTIKOTNTAC
Tou. OLekmaldeUTEC ESwoav Kupiwg Epdacn oto OTL o ekmaldeuTh ¢ Ba tpémet va €xeL Tn S1aBeon
va ekTeBEL KOl 0 (810C WG LOOTIUOC OTNV opada, aAAd KoL va UIopel va eAEYXEL TA cuvaLoOnpata
mou avaduovtal. Ol ekmASEUOUEVOL TOVIOAV ETIONG TO Yeyovog OtL Sev emibBupouv évav
ekmaldeuTA-L81KO aAAA Evav ekmatdeutn ou va pabaivel pall toug kat va avtilapfavetat tnv
aUpa TNG OUASAG LETATPEMOVTOG TO APVNTIKO O€ BETIKO. Kol auTd Ta euprpata ival kplowa yla
TOUC eKTOLOEUTEC eVNALIKWYV, OL OTtoloL Bl TIPETTEL VO EMAVATTPOCEYYIOOUV KPLTIKA TOV pOAO TOUG
otnv opada.

JUVETWG, OMWG MPOEKUE QIO T EUPNHATA TG Ttapoloag LEAETNG, lval avaykaio va
EKTIOVOUVTOL ETILLOPDWTIKA TIPOYPAUUATA Yia OAOUG TOUG EKTTALSEVUTEG EVNALKWY avapOpLKA LE
B€pata ouvaloBnUATIKAG VONUOoUVNG Kal SUVOULKAG TNG opadag, kabwg Ba dteukdAuvayv Toug
eKTALSEUTEG va avTlapBavovrtal o€ BaBog Tig Slepyacieg mou AapBavouv xwpo otnv opada Kat
VO QVATTUO00UV TIG KATAAANAEG Se€LOTNTEC OLKOSOUNGNG, KAl KaBodrynong tTng EKMALOEVUTIKAG
opadag. Emunpdobeta, Ba Bonboloe oNUAVTIKA TO £pY0 TOUG N CUCTNUATLKA CUMUETOXH TOUG
0€ OMASIKA TIPOYPAMUOTO TIPOCWTILKAG OVATITUENG.

Avakedalalwvovtag, €xel katootel cadég OTL €lval KouPLlkAG onupaciag n TEPALTEPW
Slepelvnon tng Suvapikng, evog cuvolou dnAadn amod yeyovota mou AapBdavouv xwpa otnv
opada ota onoia epmAékovtal toAAot kot toAuSildotatol mapayovtes. Q¢ ek ToUTou, Pe Bdon Ta
CUUMEPACUATA TNG TOPOUCAC EPEVUVAC, TIPOTELVOVTAL YL TIEPALTEPW Slepelivnon oTo LEAAOV TaL
akoAouBa onueia:

e ‘Epsuva peEYOAUTEPOU €Upoug oOcov  adopd TN Suvaulky TG  opadag,

ocuunepAapBdavovtag kat AAAoUG TapAyovies Onwe elval n enikowvwvia n omnola ano

HOVN TNG aOTEAEL Eva LEYAAO KOUMATL KATOAUTIKO yLa TN SUVOLLLKN.

e ‘Epsuva Kal 0 GANEG OUASEC TEPOV AUTWYV TWV CXOAWV YOVEWV e Slepelivnon OAwV TwV

YEYOVOTWV Tou enMnPealouV TN SUVOLLKA 0UTWV TWV OpAdwv.

e Algpelivnon TWV TIPOTILWHUEVWY OTUA HABNONG TwV EKMALGEVOUEVWY Kal TO POAO TOU

oUTA €XOUV OTN SUVALK).

e AlEPEVUVNON TOU TPOTIOU LIE TOV OTIOLO EVOEXOUEVWG ETNPEATLEL O BLWHATIKOC XOPAKTPOG

TOU MPOYPAUUATOG TN SUVAULK).

e Alepelivnon Tou pOAoU TwV avTIAPEWVY KoL TV OTEPEOTUTIWY 0T SUVALKN KOL TOU TIWG

UIopoUV auTd va TpormomnolnBouv npog 0deAOC TNG.

100 www.hrmars.com/journals



Multilingual Academic Journal of Education and Social Sciences

HRwmARs 2016, Vol. 4, No. 2
Exploring Intellectual Capital ISSN: 2308-0876
BiBAwoypadia

Ashman, A., & Gillies, R. (Eds.). (2003). Cooperative learning: The social and intellectual outcomes
of learning in groups. London: Routledge.

Bion, W. R. (2013). Experiences in groups: And other papers. London: Routledge.

Cohen, L. & Manion, L. (1994). MeBoboloyia ekmaldeuTikn¢ €peuvag. ABriva: MetaixuLo.

Corbin, J. M., & Strauss, A. (1990). Grounded theory research: Procedures, canons, and evaluative
criteria. Qualitative sociology, 13(1), 3-21.

Cranton, P. (1996). Types of Group Learning. In Learning in Groups: Exploring Fundamental
Principles, New Uses, and Emerging Opportunities. New Directions for Adult and
Continuing Education no. 71, edited by S. Imel, o€A.. 25-32.San Francisco: Jossey-Bass.

Ellemers, N., Kortekaas, P., & Ouwerkerk, J. W. (1999). Self-categorisation, commitment to the
group and group self-esteem as related but distinct aspects of social identity. European
journal of social psychology, 29(2-3), 371-389.

Foulkes, S. H. (1973). The group as matrix of the individual's mental life. Group Therapy: An
Overview. New York: Intercontinental Medical Books.

Gershenfeld, M. K.(1986). Kurt Lewin: Intergroup Relations and Applications in Current Action
Research. In Strivers, E. &Wheelan, S.(ed.)The Lewin Legacy: Field theory in current practice.
Berlin: Springer.

Johnson, D. W., & Johnson, R. T. (1994). An overview of cooperative learning. Creativity and
collaborative learning. Baltimore: Brookes Press.

Johnson, D. W., & Johnson, R. T. (2009). An educational psychology success story: Social
interdependence theory and cooperative learning. Educational researcher, 38(5), 365-379.

Kedpaka, K. (2008), MeBobdoAoyia AnPng Zuvévteuéng, Matpa: EAANVLKO AVOLKTO MaVETMLOTHLO.

Kidd, P. S., & Parshall, M. B. (2000). Getting the focus and the group: enhancing analytical rigor
in focus group research. Qualitative health research, 10(3), 293-308.

Klein, E. B., & Astrachan, B. M. (1971). Learning in groups: A comparison of study groups and T
groups. The Journal of Applied Behavioral Science, 7(6), 659-683.

Knowles, M. S. (1970). The modern practice of adult education (Vol. 41). New York: New York
Association Press.

Kokkog, A. (2005). Eknaidevon EvnAikwv: Avixveuovtag to edio. ABriva: Metaiyuto.

Lewin, K. (1944). The dynamics of group action. Educational leadership, 1(4), 195-200.

MmeAAaAn, ©. (2006). Kpitrpla kat Stadikaocio a€LloAdynonNg TwV TOLOTIKWY EPEUVWV OTO XWPO
¢ vyelag. Apy EAA latp, 23, 298-307.

NikomouAog, . (2009). AuvopLKA TWV OXECEWV EKTTALOEVOUEVNC OUASAC EVNALKWV: LILO TIOLOTIKN
€peuva. AutAwpatikn Epyacia. EAAnvikd Avolyto Mavemothiuto. Natpa.

Noyé, D. — Piveteau, J. (2002),“Mpaktikog Odnyoc tou Eknaideutn”, ABriva: Metaiyuto.

Pasmore, W. (2006). Action research in the workplace: The socio-technical perspective.
Handbook of action research, 2, 38-48.

Patton, M. Q. (1999). Enhancing the quality and credibility of qualitative analysis. Health services
research, 34(5 Pt 2), 1189.

Ringer, M. (2002). Group action: The dynamics of groups in therapeutic, educational and
corporate settings. London: Jessica Kingsley.

Saavedra, E. R. (1995). Teacher transformation: Creating text and contexts in study groups.
Unpublished doctoral dissertation, University of Arizona: Tucson, AZ.

101 www.hrmars.com/journals



Multilingual Academic Journal of Education and Social Sciences

HRwmars 2016, Vol. 4, No. 2
Exploring Intellectual Capital ISSN 2308-0876

Skolnick, M., & Green, Z. (2004). The denigrated other: Diversity and group relations. women, 48,
846-850.

Slavin, R. E. (Ed.). (1985). Learning to cooperate. New York: Plenum Press.

Sutherland, J.D. (1992). Bion Revisited: Group Dynamics and Group Psychotherapy. In Pines, M.
(ed). Bion and Group Psychotherapy. London: Routledge.

Thelen, H.A. (1992). Research with Bion’s concepts. In M. Pines (Ed.), Bion and group
Psychotherapy.(pp. 114—138). London: Routledge.

Thomas, G. J. (2007). A study of the theories and practices of facilitator educators. Unpublished
EdD Thesis. Melbourne : La Trobe University.

Thornbury, S., & Slade, D. (2006). Conversation: From description to pedagogy. Cambridge:
University Press.

Tsiboukli, A., & Wolff, K. (2003a). Staff training in Greek Therapeutic Communities for drug
addicts: an experiential approach. Therapeutic Communities, 24(1), 63-76.

Tsiboukli, A., & Wolff, K. (2003pB). Using focus group interviews to understand staff perceptions
from training in the therapeutic community model. Journal of drug education, 33(2), 143-
157.

TowumoukAn, A. (2012). Auvapuik Opadag kot Emitkowvwvia otnv Eknmaidsvon EvnAikwv. INE/TZEE:
ABrva.

TowumoukAn, A. (2010). Auvapikn tng Opadag otnv Exnaidevon EvnAikwv. Ito Bepyibng A. &
Kokkog A. (Emu.). Ekmaideuon EvnAikwv: dleBveic mpooeyyioelg kot eEAANVIKEG SLoSpOUEG.
ABrva: MetaixpLo.

Tlavn, M., (2005). MeBoboloyia Epeuvag Kowwvikwv Emotnuwv, ABnva: EBviko &
Kamobiotplako Mavemniotpio ABnvwy.

Walumbwa, F. 0., & Schaubroeck, J. (2009). Leader personality traits and employee voice
behavior: mediating roles of ethical leadership and work group psychological safety.
Journal of Applied Psychology, 94(5), 1275.

Ward, M. (2010). A group dynamics perspective of the experiences of adult learners taking part
in a learnership program. (Master’s thesis, University of Pretoria.) http://upetd.up.ac.za/
thesis/available/etd02152012114353/unrestricted/dissertation.pdf

Xoupdakn, M. (2000). Owkoyevelakn WuxoAoyia: EEeAktikn -Nnmakn -2xoAkn -EdnBelag -Tpitng
nAkiag, Oepatoloyia yia tig "2xoAég Novéwv", ABriva:. Leader Books.

Zohar, D., & Tenne-Gazit, O. (2008). Transformational leadership and group interaction as
climate antecedents: a social network analysis. Journal of Applied Psychology, 93(4), 744.

102 www.hrmars.com/journals


http://upetd.up.ac.za/

Multilingual Academic Journal of Education and Social Sciences
HRMARS November 2016, Vol. 4, No. 2
Exploring Intellectual Capital ISSN: 2308-0876

The Pedagogic and Instructive Use of Art in Primary
School: The Case of Shadow Puppet Theatre

H d16aktiki aélomoinon tng tEXvng oto AnUOTLKO
2xoAeio:
H nepintwon tou Oedtpou IKLWV

Antonios Vassiliou?
Avtwviog BaotAeiou?

DOI:  10.6007/MAJESS/v4-i2/2434 URL:  http://dx.doi.org/10.6007/MAJESS/v4-i2/2434

Abstract

The present study focuses on the pedagogic and instructive use of art and more specifically of the
Shadow Puppet Theatre in Primary School. Initially, we briefly present the objectives of education
— those who concern the popular tradition, the art and the promotion of culture as these are
formulated in Act 1566 of 1985. Furthermore, we discuss modern methods of teaching that are
included in various institutional texts, which concern the above school level, such as the Cross
Thematic Curriculum Framework (D.E.P.P.S.) and the “Analytic Curricoulae” (A.P.S.). Several
approaches are also presented regarding the particularities of this form of drama and the
advantages and disadvantages in regard to its introduction in the educational process. Then, the
possibility of integration of Shadow Puppet Theatre in the teaching of various instructive subjects
of Primary School is discussed, while presenting evidence for its presence in the textbooks which
are taught today in Primary Education. Finally, instructive proposals are presented on the use of
this form of drama - in the frame of Cross Thematic Approach of Education - for almost all subjects
taught in Primary School. In conclusion, the study of all the above mentioned elements leads to
the ascertainment that the Shadow Puppet Theatre can be instrumental in the enrichment and
modernisation of teaching and general educational process at school.

Key words: Primary/Elementary School, Shadow Puppet Theatre, Audiovisual Literacy, Cross
Thematic Curriculum Framework
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Eltcaywyn

Oplopévol amd TOUG YEVIKOTEPOUG OTOXOUC NG ekmaideuong, Onwg autol SlaTumwvovtal oTo
apBpo 1, § 1 tou Nopou 1566/85, eival —petall AAAwV- N avadelgn twv aflwv TNG AaikNG Hag
napadoong, n Katavonaon Tng onuaciag tng téxvng kat n dtadpuAafn kabBwg Kal n mpoaywyr) Tou
TIOALTIOMOU HOG. XTo (610 mvelpa Kivouvtal to AlaBepatiko Eviaio MAaioclo Mpoypappdtwyv
Inovdwv (A.E.M.M.LZ.) kaBwg kat ta AvoAutika Mpoypdppoata Irmoudwv (A.M.L.), ta omola
epapudlovral oruepa otnv eknaibevon. MNa napddelypa otnv eloaywyn tou Mevikol Mépoug
tou A.E.M.N.Z. SaBaloupe ta €€nG: «Ocwpeital avaykaio n kaAAiEpyeta tng ouveidbnong tou
evpwnaiou moAitn pe TNV TAUTOXPOVN SlaTNPnon TNC EVVIKNC UOC TAUTOTNTHC KAl TNG
TTOALTIOULKA G HOIC UTOYVWOIaGY. AUTA O€ TIOAU YEVIKEG YPOUUEG OO0V 0.POPA TNV ATOCTOAN TOU
OXOAELOU OXETIKA LLE TNV TTPOAYWYN TOU TOALTIONOU, TN Stdowaon katl tn Stddoaon TNG MOALTLOTIKNG
HOG KANpOVOULAG.

AU tnv AaAAn, avadoplkd pe tn SOAKTIKA MPAEN KOl CUYKEKPLUEVO LE TA UOVTEAQ
(LopdEc) dibaokaiog Twv SladopwV SIEOKTIKWY QVTIKELLEVWY O0TO OXOAE(0, oTa U0 apATIAVW
kelpeva (A.E.N.MN.Z. kat A.M.2.) poteivetal n Stabepatikn / SLEMOTNUOVIKY TIPOCEYYLON, N omoia
S6lvet ™ OSuvatotnta otov poONTH va OUYKPOTAOEL HE OALOTIKO TPOMO (YVWOTIKA,
ouvaloONUOTIKA, aloONTIKA, OTOXAOTIKA K.ATL.) €va eviaio oUVOAO YVWOewWV Kol SeELoTTwV KL
€10l va Slapopdwoel TNV TMPOCWTIKN TOU Amoyn OXETIKA Me Ta Ofpata twv dadopwv
ETUOTNUWY, TN HeTafL TOug oLVSeon KABWC Kal TN oUvEean Toug Pe TNV Kabnuepwvn tou {wA.
Mpoteivovtal emiong Ol80KTIKEG HEBOSOL €VeEPYNTIKAG QMOKTNONG TNG yvwong MEca amo
Sl00epaTIKEG SpaOTNPLOTNTEG KoL OXESLA €PYaAOiag TOU €XOUV WG OTOXO TNV TIOLOTLKNA
avaBabuion tou MPooPEPOUEVOU EKTIALOEUTIKOU €PYOU, TIPOAYOUV T GUAAOYLKN Mpoomabsia
TWV MoONTWVY, avamtuooouvV TNV KPLTIK TouG OKEPN Kol TapAAAnAa TOpPEXOUV OTOV
EKTIALOEVUTIKO TpwToPBoudia kot gueAitia, wote va elval oe B€on va ekouyxpovilel kal va
ETUKOLPOTIOLEL TO TIEPLEXOUEVO KaL TN peBodoloyia tng StbaokaAiag tou (Xat{ndnuou, 2011: 31-
41).

OAa ta mapamndvw (okomot kal 0ToxXol) TO0O0 O€ TIOALTIOMLKO Kal maldaywyLko eninedo 6co
Kol o€ SLOaKTIKO BewpoUpe OTL e€unnpeToLVTAL PE TOV KOAAUTEPO Suvatod TPOMo HECA O TV
aélomoinon tng TEXvNg oTo oXOAElo Kal ELOIKOTEPA TOU OEATPOU ZKLWV YLOL TO OTIOL0 YiveTaL AOYyOG
oTo apov apBpo. H cuykekpLuévn popdn téxvng, omwe Ba davel kat otn CUVEXELD, AT TN ULa
TIPOAYEL TNV TOALTLOTIKY) HOG KANPOVOULA, KATL Tou amoteAel I{NTOUUEVO OTn ONUEPLVN
TLOAUTIOALTIOULKN TIPAYUATIKOTATA, KL amd TNV GAAn péoa amd mAnbwpa OMTIKOAKOUOTIKWVY
epeblopdtwy cUpBAAAEL, peTafl Twv AAAwvY, otnv avaBadulon tng eKmatdeUTIKAG TPAENG, otnV
KOAALEPYELO TNG KPLTIKNG KAl SNUOUPYLKAG OKEPNEG TwV podnTwyv Kabwe Kal otnv avamtuén
TIVEUMOTOG OUVEPYOOLOC KoL OUAAOYLKOTNTAC HETAEU TOUC. OewWPOUME, EMOUEVWG, TIOAU
ONUOVTLKA KoL KOLVOTOHA €KMALSEUTIKY) Spaotnplotnta TNV alomoinon tnG CUYKEKPLUEVNC
HopdnG Beatplkng TEXvNg oto oXOAelo, yla TNV omoilo Ba PWARCOUUE aVOAUTIKA 0T CUVEXELQ.
Mpwv OUWG amd autd Ba MAPOUCLACTOUV KATIOLEG OMOPELG Kal TIPOBANUATIOHOL TTIOU €XOUuV
StatunwBel avadopkd He TNV eloaywyn T otnv ekmatdeutikn dtadikaaoia.

H bLattepdtnta Tou OATPOU ZKLWV KAl N ELOOLYWYK) TOU 0TV EKTTOLSEVTIKA Stadikacia

AmoteAel mpaypaTkoTnTa N Slammiotwon OtL n ekmadeuTikn Stadkaoia otnpixBnke Katd To
TapeAOOV -aAAG aKOWN Kal orplepa o€ éva peyalo Babuod otnpiletal- otov mpodopiko Kal Tov
YPATTO AOYO KOl OTOXEUE KUPLWE OTNV AITOKTNON KOL TN CUCCWPEUOT YVWOEWV ATlO MAEUPAC TWV
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pnaBntwv. To oxoAeio, SnAadn, eotiace KATA TO APEADBOV OTLG KAAOIKEG LOPPEC TIPODOPLKOTNTAG
KOl EYYPOUMOTOOUVNG, OTIoU 0 TPOodOPLKOG KOL O YPATTOG AOYOG -0Twe o avadpEpbnke- elyav
Kuplapxn B€on otnv ekmaldeutikr dtadikacio. Ol ONUEPLVEG AVAYKEG TWV HOBNTWV OHWG, oL
omoiol kaAouvtal va {ioouV OTNV €MOXA TNG OTITIKOOKOUOTLKAG TTAnpodopiag, emBailouv oto
Néo ZxoAeio va dwoel Baputnta o€ €vav Mo CUVOETO EYYPAUUATIONO, OTO TTAQLCLO TOU omoiou
Ba kaAAlepyeltal n LKAVOTNTA TOUG VO AVOAUOUV KOL VO XPNOLUOTIOLOUV OTTLKOOKOUGTLKA
Kelpeva Kal va ouveldNTomoLoUV TO EKPPAOTIKO SUVOHLKO QUTWV TwV KELHEVWY. ETBAMAeTal
Aouov to oxoAeio va MpowBnoEL £€vav OMTIKOAKOUOTIKO gyypappatiopd (audiovisual literacy)
Twv padntwy (MNawdaywyko lvetitovto/Meilov Mpoypappa Empdpdwong, 2011, topog A': 72).
‘Evag onMavTIKOG TPOTOG ylo TNV €miteuén tou mopamavw otoxou eival oL pabntég va
ooxoAouvToL OTO OXOAElo Kuplwg Ue TOAUTpoTkA €pya, dnAadn pe €pya mou cuvdualouv
SL0POPETIKA CUCTAMATA ETLKOWVWVIAG KoL 0TO OTtola SLATTAEKOVTAL N ELKOVA, O NXOG, O YPATITOG
Kall TPOodOopPLKOG AOYOC K.ATL. OEWPOUHE OTL YLO TNV EMITEVEN TOU TTAPATIAVW OTOXOU CNHOVTLKOG
glval o poAo¢ Tou OeATPOU IKLWV LLE TNV ELCAYWYI TOU OTNV ekmaldeuTikn dtadikaaoia.

Méoa amo to O£atpo IKlwv, aAAA Kol YEVIKOTEPO HEoa amo Tnv téxvn (Méya, 2011: 50),
0 HaBNnTAG o€ enimedo oTtdoewy Kal autoyvwoiag yvwpilel Tov «AANov» (To StadopeTikd) KaTL
mou amoteAel avaykaia mpolnobeon yla va Tov oeBaotel, pmaivel otn B€on tou «AA\oUY,
anoktad dnAadn evouvaiodnon, yvwpilel tnv idta t {wn Kat Sopel To cuoTnUa aflwyv Tou pHéoa
and ™ Lwr tou «AAOU», TIPOCAPHOLETAL EUKOAOTEPA OTNV KOLWWVLKI TIPAYUATIKOTNTA Kal
KATAVOE( TNV TTOAUTIAOKOTNTA TWV POLVOUEVWYV TNG, KATAVOEL TOV EAUTO TOU KAl CUVELSNTOTOLEL
TLG avAyKeG Tou. Emiong og yvwoTtiko eminedo Kal o€ enMinedo (KAvoTATWY, 0 Ladntrg KaAAlepyet
TN OTOXOOTIKN KAVOTNTA Kol T SnUoupyikr tou okéPn (epunveia cupBoAwv, avayvwplon
oxéoewv, Slatunwon amoPng Kol MPWIOTUTIWV LOEWV), avVamTUOOEL €peuvnTiky S1abeon,
avtilapBavetal tig ouvdécelg mou SLEmMouv Ta Sladopa YVWOTIKA QVIIKEIMEVA, TO omola
S16dokovtal oto oxoAeio (§ltabBepatiki mMPocEyyLon TNG yvwaong), EVOUVAUWVEL TNV tapatipnon,
EVIOYXVEL TIG YVWOELG TOU Kal e€eAiooel TV aloOntiki Tou avtiAnyn.

To O£aTpo KWV ETOUEVWE WG TIALOOYWYLKO UECO TipoodEpel ota Taldld MOAAA Kot
xpnotua epebiopata toco o€ Puxoouvalobnuatikd 000 Kal o€ voNTLKO eninedo. H elocaywyr Tou
oTnNV eKMALSeUTIKN Stadikacio eUmAEKEL TO Ttadl/Hadntn T6co vonTKA 000 KOl CUYKLVNOLOKQ,
CWUOTLKA, YAWOOLIKA Kol KOWwVLIKA (Madaywytko lvotitouto/Meilov Npoypappa Empopdwong,
TOpoG A': 89). Elval yevikd amodektd pdAlota nwe n yvwaon, To cuvaiodnua, n emotun Kot n
Puxikn kaAALEpyela Bplokovtal og aAANAETILOPAOTIKI), SUVOLLLKY) KOL CUUTANPWHUOTLIKA OXEon. X
avtiBeon pe ta mapandvw oto mapadoolakd oXoAelo KATA Kavova KaAALepyeital n vonon Kat
napopeAovvtal n Puxn Kol TO CWHA TOou TTodLoU HE O,TL AUTO CUVETTAYETOL ylo TNV €EEALEN TOU
(MNoudaywyko Ivotitovto/Meilov Npoypappa Empdpdwonc, topog B : 46-47).

Méoa amo to O£atpo Ikiwv To atdi BLWVEL TOV Xwpo Tou GavTtaoTikoU, ToU cUUBOALKOU
KOLL TOU TIPOYLLOTLKOU, OIAPALTNTOL OTOLXELD YLOL TNV OAOKANPWHEVN avAITUEN Tou. MEoa amo TV
ELKOVLKA TIPAYHOTIKOTNTA TIOU €TioNg PBlwvel, mopakoAouBwvtag M TapAcTacn TNG
OUVKEKPLUEVNC Hopdn¢ Beatplkng TéxvNg, avamtuooel S1APopouc AUUVTIKOUC UNXAVIOUOUC,
OTwG n evouvaioBnon —n omoia Nén avadépdnke- n TavTon, N avamAnpwon, n Ketabson, n
petadopad K.Am. Eniong péoa armo tn ypriyopn evaiiayn aviiBetwyv cuvaloBnpdatwy mou ViwoOeL,
onwg GoOBoc-TOAUN, AUTIN-Xopa K.ATL., TOo bl au€avel tn cuykvnaolakn Tou évtaohn. Méoa ano
™V evaAlayr ToU TPOYHATIKOU HE TO paylkd/umepduatkd otolxeio to matdi Eedpelyel amod tnv
KOONUEPLVA TIPAYUATIKOTNTA Kol HETABALVEL OE VOV HAYIKO KOOMO, LKOVOTIOLWVTAC £TOL Lo
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avBpwrvn avaykn n omola gival cuvudacuévn Pe tnv avalntnon tg aAndelag. TEAog, péoa
anod TNV TAUTLON TOU UE TOUG NPWEG To aldl adOUOLWVEL TOUG KOWVWVIKOUG KOVOVEG KOL TOUG
KWAELKEG, T VOOTpoTia KoL TNV nOoTPOoTia ToU KOWVWVLKOU GUVOAOU, TIG aleg, TIC amayopeVOEL,
To Wbavika Kat yevikotepa Tn doun Kat tn Asttoupyia tng kowwviag (AAknotig, 1999: 111-112).
OAa Ta mopamndvw oTOLXELO TTOU CUVUTIAPXOUV UE TO O£aTPo IKLWV Elval EMOUEVWE amapaitnTa
Kal Wblaitepa xpriolpa otn dtamatdaywynon Twy padntwv.

MéxpL opeEpPa €XOUV YiVEL Ao TNV TOALTELQ KATIOLEG TIPOOTIABOELEC VLA TNV ELCOYWYI) TOU
Oedtpou IKlWwV otnVv eknaidevon péow Sladopwv mpoypapudtwy. Mia amd Tig MPWTEG KaL N
ONUOVTIKOTEPN KATA TN Yyvwn Mag e€ivat auti tou Ymoupyesiou EBvikng Mowdelag kat
OpnokeuPATWY, N omola €ylve o cUUPAEn e To Yroupyeio MoAttiopou. H cuykekpluévn Spaon
npaypatonolionke 1o 1996 anod to Mouoeio EAAnviki¢ Aaikng Téxvng (M.E.A.T.) katl umtayotav
oTo Tpoypappa «MeAivay. 2To MAAICLO AUTOU TOU TPOYPAMUATOC €ixe SnuoupynBel €vag
dakehog pe titho «KaAnomépa oac népa yia népa: H mapaotaon apyilet», o onmolog mepAappave
EKTTOLOEVUTIKO UALKO OXETIKO e TOo Ofatpo Ikwwv. O mopamndavw ¢akehog Savelldtav o€
eKMOLOEVUTIKOUC Kol OXOAELOl UE OKOTO TNV €KMOVNON OXETIKWVY TPOYPOUUATWY. AU OAa Tal
mapamavw ¢Gaivetal, TOTEVOUUE, TTOAU KaBapd n onuacia tTnG CUYKEKPLUEVNC Lopdr AdiKNG
Beatplkng TEXVNG otV ekmadeuTiKn Stadikaoia.

Qotooo Ba mpenel edw va avapepBel OTL £xouv SLATUTIWOEL Kal KATOLEG aVTIOETEG
anoPelg avapopikd LE TNV ELCAYWYH TOU OEATPOU IKLWV OTNV EKTIALSEVON. ZUYKEKPLUEVA EXEL
urmootnpBel mwg autn n popdr BeaTplkng TEXVNG UE TOV YWWOTO TUTtonoLlnuévo Biacod tng,
OTOU UTIAPXOUV Xapaktnpeg and Sladopetikég eBvotnteg (EBpaiog, AABavog / BeAnykekag,
‘EAANnveg, ToUpKol K.ATt.) oL omoiol cuxva avtlpetwri{ovrat HeTafl Toug Ue £xOpa Kal paToLlopo,
Sev €xeL B€on otn onuepLvr oXOALKA TTOAUTIOALTIO LKA TTpay atikotnta. Yrnootnpiletal paiiota
OTL TO OXOALKO O£QTPO ZKLWV, TO OoTolo avapudplopnInta £xeL BEon otnv eknaidevon, Ba mpénel
va Eeduyel anod tov Kapaykloln Kal Tov TUTomolnpévo Blacd Tou HE Ta XOPAKTNPLOTIKA TIoU
neplypadnkav mapamdvw KL ot 0a npémnet va e€eAyBeil oe éva matdaywylko HEoo Tou Ba evwvel
TOUG HaBnTéC Kal Ba cupBaAAeL oto KAipa To omolo ival anapaitnto va SLEMEL To cUyXPOvo
TLOAUTIOALTLOULKO oxoAeio (TaAdvng, 2012: 129-135).

ExetL unootnpyBet emiong n anoyn (Aypadlwtng, X.X.: 1-9) mwg to Oatpo IKLwv Umopel
va TPoodEPEL CNUAVTIKEG UTINPECLEG OTOV XWPO TNG SLAMOALTIOUKAG ekmaibeuong Pe TNV
mapouciaon €pywv OXETIKWV UE TN MUETAVAOCTEUON. YMAPXouv MAALoTA Epya, Omwg «O
Kapaykiolng oto Kaotiyyapt», tTa omola mpaypatelovial To BEpa TG HETAVAOTEUONG TWV
EAANVWV otnv APEPLKN KATA T apXEG Tou 2000 allwval Kot T TPORBAR AT TTIOU QVTLUETWTILOAV
ekel.? Elval yeyovog mwe TETolo €pya UmopoUVv va BonBrjoouv Tpoc¢ Hia 1o avOpwrivn
OVTIUETWIILON TWV ONUEPWVWV HETAVOOTWV oTov eAAadIKO Ywpo amd Ttoug EAANVeG,
ovaAoyl{OEeVOL OL TEAEUTOLOL TIC TTOPOLOLEG KATAOTACELG TIOU Blwoav Ol CUUTIATPLWTEC HOG TOV
200 alwva KATad TNV LETAVACTEUOT) TOUC 0TNV APEPLKA OAAG KOl 0TOUG AAAOUC LETAVOLOTEUTIKOUG
TPOOPLOUOUG. MpoteiveTtal OpUwWG N avalAtnon VEWV OEVAPLOKWY LOEwV yla TV aflomoinon g
OUVKEKPLUEVNC HopdNG BeaTpLKnC TEXVNG OTOV XWPO TNG ALATTOALTIOULKAG AYWYNG, OL OTtoleg Sev
UMOpOUV va TIPOoEpYovTal amod tov mapadoolakd Kapaykidoln, omou kuplapxel —omwg nén

2 To épyo auto avhkel otov kKapayklolomaiyxtn Ntivo Oso8wpdmovlo amd v Iatpa, nxoypaendnke amd tov teAevtaio
otn Néa Yopkn to 1927 kat ava@Epetal e KWUKO TPOTO 0TIS SUCKOAIEG KAl TIG TEPLTETELEG TIOV AVTILETWTLIAV OL
petavaotes oto vnot Castle Garden (Kaotiyydpt), To omoio amoteAoVoe XwpPo UTIOSOXNG Kol EAEYXOU TOUG ATIO TIG
QUEPLKAVIKEG APXES.
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avadEpOnke- To €BVIKO OTOLXELO KAl N CUYKPOUGH KATAKINTWY / Kataktnuévwy (EAARVWV Kal
ToUpKwV) KABWE Kal N AVTUTAAOTNTA METALY TwV SLddopwV €BVOTIKWY OUASWY TNG 0OWUAVLKAG
autokpatopiag.

MPAyUaTL O APKETEC TTAPOOTACELG TOU EAANVIKOU OeATPOU KWV, TO OTolo €xel AdPel
€évav olaitepo €OvikO yapoaktipa ot aviiBeon He TOV MPOyovd TOu TO OBWHAVIKO ToU
XOPAKTNELIOTAV YLO TNV TIOAUTIOALTIOMLKOTNTA TOU, UTIAPXOUV KATIOLOL PWEC Ttou Ttpofaliovtal
he Slaitepa apvntikd TtPoOmo. Auto adopd —omwg Nén avadpépbnke- TOCO QUTOUG TOU
nipogpyovral ano Siadopeg eBvotnteg, m.x. EBpaiog, AABavoc / BeAnykékag, Toupkog / Naodg
K.ATt., 000 Kal auToUG oL omoiol Tapouctdlouv kdamola olaitepa XOPOKTNPLOTIKA, TUX.
vewypadikn mpoéAeuon (olop Alovlolog), cwpatikd sAattwpota (Mopdoviog), Kowwvikn
npoéAeuon (Ztavpakag), Y\woowko diwpa (umapuna-riwpyog) K.Am. OAa ta mapandvw otolyeia
OHWG BEWpPOUE OTL ATTOTEAOUV HEPOC TNEG OATLPAC KOL TOU COPKATUOU —0 OTtolo¢ TTOAAEC POPEC
$TAVEL OTO Opla TOU AUTOCAPKACHOU Ocov adopd tov iSlo tov Kapaykldoln- Kal anoteAouv
OVOTTIOOTIOOTO OTOLXELO TNG OUYKEKPLUEVNG HopdN ¢ Beatplkig Téxvng. Emopévwe onotadnmote
npoonaBela adaipeong OAWV QUTWV TWV XAPAKTNPLOTIKWY YVWPLOUATWY TIOU OTNEKTNOE TO
OfaTpo KWWV KATA TNV LOTOPLKH Tou Oladpoun otov Xpovo Ba To UETETPEMAV O Eva
OMOCTEWUEVO BEapa To omolo €Xel XAoEL TN SUVOMLKA TOU Kol Sev €Xel MAEoOV va TEL Timote
amoAUTWE 0Tou¢ BeaTEC TOU Kal TTOAU TIEPLOCOTEPO OTA TMALSLA.

Ocov adopd TNV aviutaAdotnta (eviote kal tnv exBpotnta) mou mapatnpeital
OTEPEOTUTILKA OVAUECH OE KATOLOUG XOPAKTNPEG TOU OEATPOU IKLWV, OUTH OVTIAVUKAAQ TNV
TLOAUTIOALTLOMLKE) 0BWwHAVLKA Kolvwvia oTnv omoia Kupiwg Snutoupyndnke, 6mou uttripxav moAAd
npoBAnuata cuvinapéng kot cupBlwong -pPeTaty Twv dladopwyv eBVOTIKWY OUASWV- aAAd Kal
Katamnieong. Ouwg og KapLd MepmTwon 8V TPEMEL VO KPIVOURE KOl VO EPUNVEVOUUE —TIOAU
TIEPLOOOTEPO VA AOYOKPIVOULIE- LE TOL KPLTAPLA TNG TIOAUTIOALTIOUKOTNTAG KoL TOU 0€BACOU TG
ETEPOTNTOG, TA OTIOLA TIPAYHATL TIPETEL CAEPA VOL KUPLAPXOUV OTNV Kovwvia pag kot dlaitepa
oto oxoAeio, Swadopa yeyovota KABwWG KOL KOWWVIKEG KOL LOTOPLKEG KATAOTAOEL TOU
napeABoOvTog. MNMoAU mepLocotepo &€ TMIOTEVOUUE OTL O KAWLA Tepimtwon dev umopel  dev
TIPEMEL VA CUUPBAAEL N UTTAPEN TWV MOPATIAVW KATAOTACEWV 0TNV Eevodofia Kal ToV paATOLOUO.

OeWPOUUE EMOUEVWE OTL HE TNV KATAAANAN TatdaywyLkr), LOTOPLKH KAl KOWVWVLOAOYLKN
TIPOCEYYLON Ol TOPATIAVW KATAOTACEL MIOPOUV va oUpBdaAouv otnv avadelen twv
TLOAUTIOALTLO LKWV KOWVWVLWY, GUCIKA UE Ta TtPoPAHaTa cuvUTaPENG TTOU AUTECG TTIOAAEG POPEC
OVTIUETWITI{OUV. Z€ KaULA TEPITTTWON OUWC eV MPETEL va e€0BEALOTOUV aTtd TO OXOALKO O£aTPOo
IKLWV, ylati Stadopetikd Oa To HETETPEMAY OE Lo avouola popdn Beatplkng téxvng. To Ofatpo
TKLWV AOUTOV UTOpEL va KPLVEL, va ETILKPLVEL KOl EVIOTE va KaTaKkpivel Sev €Xel OUWG va AoyoKpiveL
N va doPnBel timote. Ppovoupue, TENOC, OTL ival amoAUTwS KATAAANAO Kal TadaywyLka XpHoLio
otnVv eknaldeutikn Stadikaoio £ToL OMwE akPLBWCE lval ocrpepa, Kvoupevo BEPala og kamola
KOouLa MAaiola, Ta omoia oUTWE f} AAAWC SLaBETEL TO GUYXPOVO EAANVLKO OEATPO IKLWV.

H évtaén tou Oedtpou ZKLwV oth StdaokaAia

Onwg dpavnke and 6oa mpoavadépbnkav —kot onwe Ba ¢avel otn ouvéxela- n €vrtaén tou
OedTPOU IKLWV OTNV ekmaideuaon €xeL TOANA VA TTPOCPEPEL OTOUG LAONTEC TOOO O AL AYWYLKO,
JuxoouvaloOnuaTikd Kol vonTko eminedo 600 Kot os Puyxaywywko. Oocov adopd OpWG TN
S16aokoAia Twv SLAPOoPWY YWWOTIKWY AVTIKEMEVWY (HaBnudtwyv) twv A.MN.Z. Ba mpenel va
avadepbel OTL elval autovonto Mwe auth n popdn Beatpikng TEXVNG O KaULd Tepimtwon dev
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€XeL dnuoupynBel yla va unnpetroel SL8AKTLKOUG OKOTIOUG OCUYKEKPLUEVWY UOONUATWY 1
evOTATWVY SL8aKTIKAG UANG Tou oxoAeiou. EEAAAOU oL Téxveg, OMwe Kal ot Emiotipeg, Sev
SL00£TouV Ao POVEG TOUG oS aywyLKO XopaKkTnpa. AloKToUv TéTola Sldotaon anod Tn oTyun
mou ot matdaywyol Snuioupyolv OXECELG KoL €KOPACTIKA Slakeva PETAED QUTWV KOl TwWV
HOONTWV TOUG LE OKOTO TNV evepyd Kol PBlwpotiki HEBeEn twv teAeutaiwv (Madaywylko
Ivotitouto/Meilov Mpoypappa Empopdwong, topog B': 46). H évtafn emopévwg Kal n
aflomoinon Tou OeATPOU IKLWV OE QUTOV TOV TOMEQ TNG eKMOLSEUTIKNG dadikaaoiag eival éva
{NTOUEVO OTO OTIOLO TIPWTAPXLKO POAO €XEL 0/N EKMALSEVUTIKOG KOL N LKOVOTNTA Tou/TNG va
pHeTaoxnuatilel T StbaokaAio anod pia tumiki dtadikaoia HeETAd0oNG YVWOEWV OTOUG LaBNTES
oe M Sadikaoia dnupoupylkr, Omou oL TeAeutaiol amd amAol mapatnpEnTtég yivovtal
CUMMETOXOL KOl cuvdnuLloupyol tTne.

Eidape mapamdavw ot n moAteia péow Stadopwv vopwy (m.x. 1566/85), mpoypappdtwy
(m.x. A.E.N.N.Z., A.N.Z.) KA. TPOBAEMEL TNV KATAVONGN QMO TOUC MOBONTEG TNG ONUOCLOC TNG
TEXVNG HE TNV €vtaén TnG oto oxoAeio kabwg kat tn dtadUAan Kal Tnv mpoaywyr) Tou TIOATIOMOU
poG. Mpv OpWC LANCOUHE yla TNV €vtaén Tou Oedtpou IKwv otn dibaokalia, ag SoUuue péoa
oo ta SLOAKTIKA eyxelpidla —Tta omola amoTeAoUV edappoyr TwV MAPATIAVW TIPOBETEWV TNG
TIOALTELOG- KATA OO0 £pXETOL O €Madr 0 LaBNTAG 0To OXOAEl0 e TO OLATPO IKLWV, TO OO0
avaudlofitnta amoteAel po auvBeviikn popdn AaikAg TEXVNG KAl ULo ONUOVTLKN €Kdavon Tou
TIOALTIOMOU Hag.

Ek twv mpotépwv Ba mpémel va mapadextolpe OTL oL avadopéC Twv SLEAKTIKWY
EYXELPLOIWV TOU ANPOTIKOU IXOA€loU OTO O£ATPO IKIWV EIVOL TIOCOTIKA OXETIKA Alyeg, aAAG o€
KATola amd aUTA €LVl TIOLOTLKA OE QPKETA LKOVOTIOLNTIKO eminmedo. TUyKekpLUEVa oTnV Tpitn
evotnta (oeAideg 45-55) Tou mpwtou Tev)oug Tou BLBAlou yila tnv eAAnVikn YAwooa tng Mpwing
ta€ng (BBAio Mabntn), n omoia €xeL tov titho «Mia mapdotacn otnv mAATEIA», UTTAPXOUV
Téooepa Kelpeva mou avadépovtal oto O£atpo IKWWwV. Ta Kelpeva autd €xouv Toug TitAoug
«@eatpo Zkwwv», «MuUtn ocav cadaut», «MnAa kot kounAa» kol «Eva Aeuove ue @tepa». ITig
odnyleg/mpotacelg yia Tn SL6AoKAALQ TNG CUYKEKPLUEVNG EVOTNTAG, TTIOU £XOUV TEPIAAPBEL OTO
BiBAio Tou Aackdlou (2006: 43-44) oL cuyypadeig, LeTall AAAWVY MpOTELVETAL VL 0pyOVWOEL pLa
SlaBepatikn Spaotnplotnta pe B€pa tov Kapaykidoln, va SltaBactolv amod tov/Tnv eKmadeuTIKO
oTNV TAN ATOOTIACHOTA Ao £pya TOU EAANVLKOU OATPOU ZKLWV, va yivel culAtnon yla Toug
APWEC, TOUG XOPAKTHPEC TOUG, TA XOPAKTNPLOTIKA TOUG KAl TOV TPOTIO TNG OMAlag ToU KaBevag,
va 60000V 0ToUC HaBNTEC ELKOVEC Kal PpLyoUpPEG TWV NPWWV, va. opyavwBOel amod tnv taén —eav
elval epIkto- emiokePn o éva pouoeio, 0mou Bplokovral eEKBEUATA OXETIKA LE TO OEATPO IKLWV,
va KAnBel €vag kapayklolomaixtng va SwoeL MApAOoTAcn O0TO OXOAELO Kal va UANCEL yla TN
S0UAELA TOU, VO TTIELPAPATIOTOUV OL HABNTEC XPNOLLOTIOLWVTAC £vav GOKO KL EVOL OEVTOVL E TO
dwe KaL TN oKLA, vo Snpoupyrnoouv €va §1KO ToUuC £pYo OToU 0/n eKMALSEUTIKOG Ba kataypa et
Touc Staldyoug, va ptiatouv ol pabntég GpLyoUpeC KAl OKNVLKA, VO ETOLHACOUV adioa yla thv
napaoctaocn, va ypaPouv mPookANoELC K.ATL. AKOUN TIPOTEIVETAL VA EMEEEPYATTOUV ELCAYWYLKA
oL paBntég to Kelpevo «O Méeyac AAEEavdpoc kal To Katapaueévo @ibt», To Omolo amoteAel
omopayvntodwvnNUEVO AmOCTIOOUA OTTO OMWVULO £pyo Tou Euyéviou Imabapn, mou UTtapxeL
oto AvBoAdylo mou SL6AOKeTAL OTN CUYKEKPLUEVN TAEn. TéENog, og omTiko Sioko (cd) pe titho
«Adyava Kot yaxava», o onolog mepLExel 24 tpayolSla anod aviiotolya Keipeva tou S16aKTKoU
gyxelpLdiou tn¢ NMwooac, mepA\apBAVETAL ULa LLKPN TTopAacTach arnod tov Evyévio Inabapn, mou
oTNPLETAL OE KELUEVO TOU EYXELPLSIOU Kol oTnV omola amayyEAEL Kal Tpayoudd o aE€ipvnoTog
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KapayKlolomaixtng Ke tn cuvodeia matdiki¢ xopwdiag.3

Itnv MNpwtn tafn, emniong, oto PBPAlo «Melétn Meplarloviog A° AnpoTikoU» Kot
OUYKEKPLUEVA 0T oeAida 117 umdpyel pla €LKOOTIKN ouvBeon (adioa) otnv omolia, peTALY
AWV EIKOVWV TIOU a.popoUV S1aPOpPEC TIOALTIOTIKEG SPACTNPLOTNTEG, UTIAPXEL L0 ELKOVO TOU
Kapaykioln, n omnoia ¢uoikd mapanéumnel oto Oatpo IKwwv. MAaAwota katw and tnv adioa
UTTAPXEL Ll epyacio oTnv omola oL pabntég KAAoUVTaL va TTOUV TIoLA TTOALTLOTIKY Spaotnplotnta
TPOTLUOUV amo O0eG elkovilovtal. Eival oadEg OTL Kal Pe autTh TV eukatpiat 0/n EKMALSEUTIKOG
€XeLTn SuvatoTnTa va LWANOEL YL TN CUYKEKPLUEVN Hopdr BEATPLKAG TEXVNG OTOUG LaONTEC Tou.

Enépevn avadopd oto O£atpo IKLwV o€ SIOOKTIKO eyXELpiSlo Tou AnpoTikoU IxoAeiou
€Xoupe oto Tpito Tev)xog Tou BiBAlou tng Nwooag tng Tpitng ta&ng (BLBAlo Mabntn), To omoio
€XeL Tov TiTAo «Ta amiGava poAvBia». Iuykekpluéva otlg oeAideg 44-45 tou BiBAiou autou
UTTAPXEL €VA ATIOUAYVNTOPWVNUEVO ATIOCTIOCUA ATTO TNV tapdotacn tou Euyéviou Znabdpn «O
Kapaykiolng @ovpvapnc». To €pyo OUTO EVIAOOETAL OTN YEVLKOTEPN €vOTNTA ME TiTAO «Tou
kOouou to Ywui». EMiong og ox€on Pe TNV mapandvw avadopd UTIAPXOoUV 0To SeUTEPO TEUXOC
tou BiBAiou tn¢ NMwooag ¢ dlag taéng (BiBAio Epyaciwyv) Kot CUYKEKPLUEVA OTLG OEALOEC 56
Kol 58 KATOLEG SPAOTNPLOTNTEG OXETIKEG UE TO OEATPO IKLWV Ol TIEPLOCOTEPEC EK TWV OTOLWV
adopouv Sladopa YpapHaATIKA pavopeva. Mia Opwc and autég otn oeAida 58 InTdael amo Toug
HaBNnTéC va ypaouv To TEAOG TNG LoToplag Tou €pyou «O Kapaykiolnc @oupvapng», n onoia
onw¢ avadepOnke untapyxel oto BiBAlo tou Mabntr, Kal va TNV MApoucLAcoUV O aPACcTAcH
OTOUG CUMMABNTEG TouG e dpLyolpeg ou Ba KATAOKEUACGOUV oL (Slol Ye MATPOV TO Omolo
UTApXEL 0To TENoG Tou Tetpadiou Epyaciwv. Autr n §paotnploTNTA EVIACOETAL TPAYMOTL OTO
mAaiolo ¢ SLaBepaTIKAG TPOCEYYLONG TNG YVWONG, KLAG KOL EKTOC Ao TNV QA Tapouciacn
EVOC KELMEVOU TOU OE€ATPOU ZKWWV TO OUVEEEL PE TEXVIKA Bfpata (kataokeun ¢lyoupacg,
apAoTacn, EMAOYN MOUGOLKNG EMEVEUONG K.ATL.) KABwWG Kal Le TNV avamntuén tng SnULOUPYLKAG
okeéPng kat tng davraoiag Twv pabntwy (cuvéxion Tng Lotoplag and toug idloug). MaAlota wg
oTOXOL TWV SdpactnploTTWV autwv npoBdAlovtal and to BiBAiou tou Aackdlou (2006: 48) n
efokelwon twv padnTwv pe Ta €KPPAOTIKA HEoa Tou Oedtpou ZKwwv, n aflomoinon Twv
mAnpodoplwv €vog SLaAOYLKOU KELWWEVOU, N Kataokeun Beatplkwv SlaAdywv kol osvapiou
6paong K.Am.

210 BBAio tng NMwooag tng E' tdéng, mou €xeL tov TitAo: «Tn¢ yAwooag podt kat podave»,
UTTAPXEL KL EKEL Lo afloonueiwtn avadopd oto OEatpo IKLWV. ZUYKEKPLUEVA oTo BiAlo tou
MaBntn (tevxog y'/oeAiba 17) umdapxel £vol KEIWEVO TNC CUVTAKTIKNG OUASaC 0To Oomoio yivetat
HlOL TTOAU ouvtopun avagdopd OTn CUYKEKPLUEVN popdr Beatplkic téxvng (Lotopla, TPOTOG
na€iparoc, Baotkdc npwag, dtadoon K.Am.). Eniong oto Tetpddio Epyaociwy (tevxog B’/oehideg
32-34) umapyouv KATOLEC SpaoTNPLOTNTEC, OL IEPLOCOTEPEG €K TWV omoiwv adopouv dtadopa
YPOUUATIKA patvopeva. 2 pia Opwe and auteg divovtat odnyleg yla TNV Kataokeun dlyolpwy,
OKNVLIKWV KoL AGAAWV oUVEPYWV TOU OEATPOU IKLWV KABwWGE yLa ToV TPOTo Taléipatod.

Avadopd otn cuyKeKpLUEVN popdn Beatpiknc téxvng yivetat kat oto BLBAlo «Quatka E'
AnuotikoU-Epeuvw kot AvakaAuntw». ITiG oeAibeg 78 kat 79, pe adopun tn Sidaokaiio tou
kedalaiov «Dwe» KAl CUYKEKPLUEVA TNC eVOTNTOC « DWC KAl UALKA OWUATA», UTIAPXOUV KATIOLEG
dLyolpec Kal €va PLKPO KELUEVO ylal TNV LoTopiat autng tne popdng Beatplkng TEXvNg otnv

3 AtileL va onpelwBel 4T1, 6TTWG TTANPOQOPNONKAUE ATIO Pl EK TWV CUYYPAPE®WV TOV TIAPATIAVW EYXELPLSiov, 0 Zmaddpng
OUUUETEINE APAOKEPS KOG GTN CUYKEKPLUEVT] TIXOYPAPN 0.
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Teleutaia avadopd yla 1o Ofatpo Iklwv ot SLOAKTIKO €yXELPISLO KAl OUGCLAOTIKA
televutaia emadn Twv pabntwy pe autn tn popdn Beatplkng TEXVNG Katd tn ¢oitnor Toug oto
Anpotikd Xxoleio €xoupe oto PBBAio «Oeatpikny Aywyn E' kat 2T° AnuotikoU» TO oOmoio
S16doketal oto pabnua Osatpikn Aywyn twv dUo TeAeuTOolwY TAEEWV TNG TAPATIAVW CXOALKNG
BaBuidag (mw¢ aAwote Ba pmopouoe va amouctdlel To Ofatpo IKlwv amd éva SLOAKTLKO
eyXepidlo mou adopa 1o B€atpo;). Zuykekplpéva otn {wvn 16 tou mpoavadepBevtog BLAiou
(BiBAilo MaBnty kat BiBAio AaockdAou), n omoia ¢dépel tov TiTAOo «BAEnmw uta VGeatpikn
mapaotaon», UTApXeL KepaAato mou enypadetal «O poAoc pou wc Jeatn o€ Ula mTapaoTacH
Oeatpou Zkiwv». To KepaAalo auto aneuBuvetal oe pabntég TNG T TAENG Ko mephapPavet
KATIOLEG SPAOTNPLOTNTEG OXETIKEC UE TO O£ATPO IKLWV. ZUYKEKPLUEVA {NTA OO TOUG HadnTtég,
adou nmapakolouBrioouv pla napaoctacn Kapaykioln, va ypaouv TIg EVIUTIWOELS TOUG KaL TLG
Slapopéc Tou Oedtpou KWWV oMo To Béatpo mou €xouv NON yvwplosl kKaBwg Kal va
aflohoynioouv TNV TOPACTACN ME €VO EPWINUATOAOYLO TIOU ETIOUVANTETAL  AKOUN
mapouaotalovtol KATOLEC YEVIKEC MAnpodopleg (Alyeg) OXeTIKA He To O£atpo IKLwV (TpoéAeuon,
lotopia, Poowol npweg, opyavwon mapactaong K.AT.). TEAOC, UMAPXEL Ml  OKOWN
6paotnploTNTa n Omoia EVIAOOEL TOUG HAONTEC OoTNV €peuva OXETIKA HE auTh T Hopdn
Beatpkng T€xvne, adol INTA armod Toug TEAEUTAIOUG VA TIPOYLOTOTOL 00UV LA GUVEVTEUEN LE
évav Kapaykiolomaiytn (didetat kat umtodelypa epwtnuatoloyiou), o omoiog Ba kAnBei va Swoel
TIAPAOTACN OTO OXOAELO KAl 0T CUVEXELA va TN SNUOCLEVCOUV 0T OXOAWKN ednuepida pall pe
dwtoypadieg anod tnv napdactaon.

Me tnv teAeutaia autr avadopd tou BLBAlou yla to padnua tng Osatpikng Aywyng otnv
E’ kaLtnv It’ ta€n oto O£aTPo IKLWV KAEIVEL OUCLACTIKA N €M TWV LABNTWV TOU ANUOTIKOU
YxoAeiou pe autr TN popdn Beatpkng Téxvng, 6oov adopd Guoikd Ta SIAKTIKA eyxelpidla. Oa
TIPETEL OUWE VA CNUELWOEL OTL KOl 0 PEPLKA aKOUN oXOAKA BLBAla uTtdpyouv Kamola eAdxLoTa
onueia 6mou yivetal avadopd oto O£atpo IKLwV, Owe T.X. 0Tto BLBAlo «MeAétn MeptBaAiovtog
" AnuotikoU» (BLBAlo MaBntn) koL cuykekplpéva otny evotnta 7 (oeAida 116) mou €xeL Tov TiTAO
«O TMoALTIOUOC UaG», OTIOU UTIAPXEL Lo TTOAU Uikpr dwToypadia piag yuvailkeiag ¢pyovpag tou
Oedtpou ZKlwV Xwpig kavéva oxoAlo. OL avadopES AUTEG OUWG O KOULA TtEpLTTwon dev pmopel
va BewpnBel 6TL mpoBAALOUV EMOPKWE TN CUYKEKPLUEVN Lopdr BeATPLKAG TEXVNG.

Onwg ddavnke and OAa ta mapandvw ol emadEG TIG omoileg €xouv oL HabnTéG PeE To
Ofatpo IKIWV HEOW TWV SLOAKTIKWY eyXelplSlwv Tou AnpotikoU XxoAsiou eival -omw¢ nén
avadEpOnke- AlYeG Kol AMOOTIOOUOTIKEG. TO Yeyovog autd paAlota kabiotatal mo €vtovo, av
AdBoupe umtoyn Ta xpovia MOPAUOVAG TwV Hadntwv otn oxoAkn Babuida auti kabwg Kal Tnv
NAia Toug, adol w¢ Yyvwotov Ta madla evBouotalovral OAU LE TN CUYKEKPLUEVN HopdN
Beatpikng téxvne. E€aipeon ota mapamdvw (owg amotelel n Mpwtn taén Kuplw¢ Adyw TOoUu
S18akTikoL gyxelpldiou tng NMwoaoag oto omoio Nén avadepdKape.

A¢ €pBoUUE OUWC TWPA OTOUG TPOTOUG evtaénc Tou Oedatpou Ikiwv otn SidaokaAia. Qg
YVWOTOV I CUYKEKPLUEVN Hopdn Beatplkn TEXvNC dnuioupyndnke amo eVAAIKEC yLa EVAALKEG UE
OTTOKAELOTIKO OKOTIO TNV Puxaywyia. H Bgpatikr Katl n popdn tov Osdtpou IKlwv —LSlaltepa Tou
00wHavIKOU 0ANG OE YEVIKEC YPOUUEG KOL TOU EAANVLIKOU UEXPLTO HEoa Tiepimou Tou 200U atwva-
gixe évtova aplotodavikd xapoktripa He TOAMEG akpaiec ekppaocelg kKupiwg oe€ouvalikol
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TIEPLEXOUEVOU TIOU eVIiOTE £dtavav ta opla NG atoxpoloyiog kat tng xudaiotntac.* Eniong n
OUYKEKPLUEVN Hopdn Beatplkng TEXVNG —PUOLKA KaL QUTOL TTOU TNV UTtNPETOVCAV- EiXE avamTuEeL
otevry oxéon HMe Tov Uumokoopo (Metpomoulog, 1980: 65-101), amd Sw KoL ot
paykeg/koutoaBakndec xopaktnpec/npweg tavpakag, Nwvtag, KwotapéAlog K.A., Kol oAU
KaKn oxéon e tnv ekaotote e€ovaia (FTaAdavng, 2012: 130). Ie KOULA TEPIMTWON EMOUEVWE eV
UTTOPOULE VOl LOXUPLOTOUUE OTL TO O£aTPO IKLWV —TOUAAXLOTOV OTNV OpXLKH Tou popdn- Ba ntav
Suvatov va aneuBuvBel oe madLd, oAU MepPLocOTEPO LAALOTA SEV UMTOPOULE VA UTtOoTNPLEOUUE
OTL SnuULoUPYABNKE yla va UTINPETHOEL SIOAKTIKEG AVAYKEC TNG EKMALSEVONG KaL ELOLKOTEPQ TN
S16aokalio evOG CUYKEKPLUEVOU YVWOTLKOU QVTIKELULEVOU (LaBApaTog).

ZAUEPO WOTOOO TOU €lval EVUPEWG ATTOSEKTO OTL N KABOE popdr TEXVNG KATEXEL 1 TIPETEL
va Katéxel tn kN tng avaudloBntntn B€on otnv eknaidevon, n évraén kat n aflomoinon tng
01O paBnolako meptBaAAov Tou oxoAeiov —oupunepA\apfavopuévou Tou OeATpou IKLWV TO OMoio
HUEAETAUE OTO OUYKEKPLUEVO ApBPOo- amoTeAel TTOAUTIHO EKTIALOEUTIKO/SLEOKTIKO epyaleio ota
X€pla tou ekmatdeutikou (Méya, 2011: 49).

A¢ €€eTAOOUME OHWG TwpPO KAmolo oo Ta SLaKTkd avtikeipeva twv A.M.XZ. Tou
AnpotikoU XxoAeiou otn SLOAKTIKA TPOCEYyLON Twv omoiwv pmopel va davel xpnown n

OUYKEKPLUEVN Hopdr BeaTpLkig TEXVNG.

NMwooca

JUupudpwva pe 1o A.E.N.N.Z. «H ditbaokalio Tou padnuatoc tne yAwooog oto AnUoTiko ZxoAgio
artookomnel otnv avantuén te LKavoTNTaG Twv HadnTtwv va Xelpilovral UE EMAPKELX Kol
avtomnenoidnon, ouveldnta, unevduva, amOTEAECUATIKA Kol SNULOUPYLKA TO YPOTTO KAl TOV
TTPOWPOPLKO ABY0, WOTE VA CUUUETEXOUV EVEPYA OTN OXOALKI) KOl TNV EUPUTEPN KOLVWVIO TOUGY.
‘ExeLuntootnpBel (MNE, 2011, topog B': 11) wotdoo nwg yla va KvntomotnBouv oL pabntég otn
vYAwook ddaokalia, Kal KAt €MEKTOON YL TNV EMITEVEN TWV MOPATIAVW CKOTIWV KAl OTOXWYV,
€Vag TTOAU ETUTUXNMEVOG KOl SOKLMOOUEVOG TPOTOC lval n alomoinon tng téxvng. H olvdeon
6nAadn tng SidackaAiag NG YAWooog UE TLG AEYOUEVEG «YAWOOLKEG» TEXVEG, OTIWG N LOUCLKN, O
X0pOg, n {wypadikn, n dwrtoypadia, to BEatpo k.Am. Sivouv tn Suvatotnta TNG KAAALEPYELAG TNG
YAWOoOWKAG €kdpaong (mpodoplkng Kal yparmtrg) OxL tumomnolnuéva aAAd péoa amd AAAoUG
«8popoUC», EUPEDQ, ULOG Kal OAEG OL TTOPATIAVW AVOPWTILVEG SPACTNPLOTNTEG EMKOLVWVOUV GOV
«ouykowvwvouvta doxela» pe tn yl\wooa. Eival mpodavig emopévwg n BonBela mou pnopet va
MPOOPEPEL TO OLaTPO IKWWV OTNV EMITEVUEN TOU OKOTOU KOL TWV OTOXWV TNG YAWOOLKNG
S16aokaAiag, plag kat OAEG oL mapandavw HopPEC TEXVNG OTLC omoleg avadepBNKaUE UTNPETOUV
oM@ KoL UTtNPETOUVTAL amd Tn OUYKEKPLUEVN Hopdr Bsatpkng téxvne. Oocov adopd tn
vAwookn Stbaokalia, mpwta Oa e¢eTdoou e ToV TPOGOPLKO KAl KATOTILY TOV yparTo Adyo.

Mpowopikdg Adyog: Karavonon/akpoaon kau napaywyn/oputAio

YToug G€oveg yvwoTIkoU meplexopévou tou A.E.M.M.Z. 6cov adopd tov tpodoptkd Adyo/optAia
KOL aKpOOON Yyl TOUC HaBntég OAwv twv tafswv tou AnpotikoU IXOAelou evtacoovtol ol
OVOKOWWOELG, oL adnynoelg, ol meplypades, oL SLAAOYIKEC Kol HOVOAOYIKEC HOPPEG
gmKowvwviacg (eién mpodopikol Adyou) kabwg kat n Asttoupyia Tou. Qg yevikol otoxol, LeETaL

4 0 «Tovpkog» Kapaykidlng HAAOTA TAPLOTAVOTAV HE EVaV TEPACTIO PUAAY, TOU O0TO €AANVIKO OfaTpo XKLOV
KHETAOYMNUATIOTNKE» 0TO PaKPD TOU XEPL Kol BwHOAOYXOVGE CUVEXWS.
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aA\wv, mteplhapfavovtal n avantuén Twv dtadpopwv 6wV mpodopkol Adyou, N LKAVOTNTO TOU
Halnt va Safalel pe guXEPELO KOl €KGPOOTIKOTNTA, N KAVOTNTA TOU va OKPOATOL, Vo
Slatumwvel, va €nyel Kal va emixelpnUatoAloyel pe akpifela kal auvtonemnoibnon, va KAvel
ouveldntn Xxpnon Twv ¢pactikwy emAoywyv mou eTBANEL n KAOe meploTacn emwKovwviag Kat
To eninedo Aoyou, va xpnolomolel oAoéva aufavopevo Ae€AOYlO, va EAEYXEL TNV
amoSeKTIKOTNTA TOU Adyou Tou, va cUANaUBAVEL UTTOVOOUEVA, VO EVTOTILIEL Kal va armodeVyEL
ouvnOn dppaotikd opaipata, va adnyeitol amo PvAENG, Vo AVOKOLWVWVEL TIPOCWITLKEG EUTIELPLEC,
okePeLg, emBupieg, oxEdLa, MPOoypAUUATA, TO VONUO EVOG KELMEVOU K.T.0., VO EKTIUA KoL va
amoAapfavel  alobntikd Kataflwpéveg popdEG Aoyou, OnMwe amayyeAieg, OeatTplkég
TIOPOLOTACELG, OKPOATELG XAPLOUATIKWY OUANTWY, TEAOG OTLG SPAUATOTOLACELG KoL oTa Tt vidia
POAWV VO TIPOCAPHOTEL T AEYOEVQ, TO TIOPAYAWOOLKA LETA KAl OAN T cuunepidopd tou. OAot
Ol TTOPATAVW OTOXOL UTNPETOUV TNV ETIKOWVWVLA Kot TNV aAAnAemibpaon, BepeAlwdelg Evvoleg
otn SlaBepatiki mpoaoéyylon tng StdaokaAiag.

EvOelkTikéG SpaoTnpLOTNTEC TOU UIopoUV va mpaypotonoinBouv: Ocov adopd tnv
KATavonon Kat tnv mapaywyrn npodoptkol Adyou o/n ekmadeuTIKOC HEo Ao TO OEATPO IKLWV
€xeLtn Suvatotnta pe S1adopeg TEXVIKEC va fonBroeL KAmoloug HadnTeg, Wolaitepa autol g TwV
HIKpWV Tafewv Tou €xouv pia olaitepn SuokoAia va ekppaoctolv eAeUBepa UMPOOTA OTOUG
CUMMABONTEG TOUG 1 £XOUV KATIOLEG SUCKOALEG OTNV €kdopd Tou Adyou. Na mapddelypa pnopet
Va 0pYyavWoEeL SLAAOYoUC eVOG TTALSLOU E KATIOLO oy artnévn $dLyoUpa TOU oo To OEATPO ZKLWY,
TLX. Tov Kapaykloln. Méoa amd autoU¢ Toug SLaAOyoug Kol HE TN XPNOoNn EPWTINCEWV Kol
QMAVIACEWV UMopel 0/n eKMALSEUTIKOC VO ETILKOWVWVAOEL PE TOV MIKPO HaBNTH Kal va MAapeL
Sladopeg mAnpodopieg amd autody, T.x. yLa Tov 810, yLa TNV 0LKOYEVELA TOU, yLa Toug dpiloug Tou,
yla To oXOA£io, yLa TG ayamnpéVEG TOU SpaoTnpPLOTNTEG KATA Tov eAeUBEPO XpOVO TOU, yla Ta
mavidia tou K.Am. Emiong umopel o/n ekmaldeutikog va InTnosL amd Tov pabnt) va
Slopyavwoel o teAeutaio¢ ¢avtaoTikoug f Kal TPAYUATIKOUG SlaAdyoug pe Suo n kat
TIEPLOCOTEPEC DLYOUPEC KaL Va EKPPACEL ETOL TTLO EAeVBEPA TOV ECWTEPLKO TOU KOOUO. Mmopel
OKOUN va opyavwoel YAwoolkd matyvidla, omou ot ¢yolpeg, dnAadn ot idlol oL pabntég,
kaAoUvtal va tpodEpouv YAwooodETEG, va avaypappaticouv AE€eLg (6w mpoodEpetal oAU N
¢dLyoupa tou Kompitn mou WAAEL «umepmikiotiko» kat Peudd), va wAnoouv o€ po yAwooa
akataAafiotikn (6w nmpoodépovtal ol dyoupeg Tou ERpaiou kat Tou BeAnykéka), va WARcouv
WOLWUATIKA KAl va CUVELONTOTIOIOOUV £TOL TN YewypadLlkr Kal TNV KOWWVLIKA TOWKIALQ TG
eMNVIKAG YAWooOG, paypa mou mAoutilel og peyalo Babuo to Ae€ldylo kal Tn YAWOOLKNA
€kppaon twv madlwv (edw mpoodépovtal ol Pplyoupeg Tou pmapuma-fwpyou, TOU
Xpnotporolel tTnv eAAnvikn Bopetodutikn Stdlekto/ta BAAXLKO/TA XWPELATIKA, TOU ITAUPAKA, O
OToloG MAQEL TN «UAYKLKN» YAWooO Tou meplBwpiou, Tou olo-AlovUoLou, TToU XPNOLUOTIOLEL TNV
entavnolakr SLAAEKTO K.A.), va TToUVE aVEKSOTA, AOTELO K.ATL., VO amtayyYEIAOUV oL UOTO (| LLKPA
Kelpeva, va StnynBouv kamola yvwotd toug mopapubia r puboug (m.x. Toug puboug Tou
Alowmou) K.d. Ot paBntég Twv HeyoAUTEPWVY TALEWY EKTOG QO KATOLO Ao TO TOPATIAVW
urmopouv va e€aocknBolv oe PeydAeg amayyeAie, adnynoelc Kal mepLypadEC HECO ATO TN
OUUMETOXN TOUC OE TOPAOTACEL;, 0 OladopeC HOpdEG TXElPnUATOAOYiOG, O DPACTIKEC
ETUAOYEG avAAoya ME TNV TEpLOTAON EMIKOWWVIAG, otov alAnyoplkd AOyo, othn Xprion Tilo
«mAovoou» As€lhoylou K.AT. TEAog umopel 0o/n EKMALSEUTIKOC HMEOA ATO TIC TOPOTIAVW
SpaotnpLlOTNTEC va mapaKvioeL kot va 818Gl Toug padntég tou/Tng va tormoBetolv Kot va
Xpnolpomnololv cwaotd tn ¢wvn toug (opBodwvia), va Toug Selel TPOMOUC KAl UNXAVIOUOUC
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TIAPAYWYNG NXWV LE TO CWUA, VO EAEYXOUV TNV QVATIVON TOUG KATA TNV opiAia, va mapayouv
opBa touc Sladopoug pOOYYyouS TNG YAWOOoAG K.ATL.

lpartog Adyog: Katavonon/avayvwon kot napaywyn/ypaen

Ooov adopd tov ypamnto Aoyo Bo E0TIACOUHE KUPLWG OTNV TTOpaywyr TOU o Toug HadnTeg,
dlaitepa and autoug TwV HEYOAWV TALEWV, TOGO TOU avadoplkol 600 Kal TOU KOTEUOUVTIKOU.
OL a€oveg yvwotikoU meplexopévou tou A.E.M.M.Z. otoug omoioug Ba avadepBolue ival ta
otadla tou ypadipatog evog Kelpévou, n dour Tou, ol YAwOOIKEG TIpatels, Ta €idn Adyou, oL
TUTIOL TWV KEWWEVWY Kal n mepiAndn. Q¢ yevikoUC otoxoug, UeTafl GAAWvV, UMOPOUUE va
avadEpoupe tn cuvtan amod Toug HadNTEG SladopeTKWY TUTIWY KELLEVWV aKoAouBwvTag TN
Sladkaoia tou oxedlaopou (mpoouyypadlkd otadlo), tNg ypadng TG apXIKAG €KSOXNG
(ouyypadikd otadlo) katl TEAo¢ Tou eAEyxou Kal tnG BeAtiwong tou (petacuyypadikod otadlo).
Emiong otoxo amoteAel 0 HETACKNUATIOUNOC KEWWEVWY (TL.X. €vag HUBOC Tou ALOWTOU va Yivel
Kelpevo yla pa mapaoctacn Kapaykioln), n ouvraén neptAndewy, n xpnowponoinon dtadopwv
€ldwv AOYOU yla CUYKEKPLUEVOUC OKOTIOUG Kal SladopeTIKOUG amoSEKTEG (Mm.X. OUVEVTEUENC,
Bloypadikol kelpévou, adioag, KEWEVOU 0dnylwy K.AT.). OL mapanmdvw oTOXoL UTINPETOUV Th
dopn, TNV E€MIKOWVWVIA, TO oUCTNHA KAl TNV OPyavworn, TNV opolotnta Kol tn Stadopaq,
BepeALWOELG EVVOLEG KL AUTEG 0TN SLaBepaTikn Tpoaogyylon t¢ StbaokaAiag.

Avadoplkd HE TNV KATAVONon Ttou ypamtol Adyou (avayvwon) otdoxo amoteAel n
KaAALEPYELQ TNG LKOVOTNTAG TwV padntwy va Stafalouv pe euxépela Kal ekPPAoTIKOTNTA, Va
aoknBoUv oTNV avAayvwon KELLEVWY TOU OEATPOU ZKLWV HE TNV amattolevn ekdopd Tou Adyou
(xpwpOTIOMO TG Ppwvng, DO, KIVAOELS K.ATL.).

Qotooco Ba mpémel va avadépoupe guBUG e€apxnNg OTL apKETOL LaBNTEC cuvaviouv
TOAAEG SuOKOALEC, OTav KaAouvTal oTo oxoAgio va mapafouv yparmto Aoyo diadopwv eldwv. Ot
SuokoAieg Toug eival 1000 TeEXVIKNG PUoEWG (§6UNON Tou KELWEVOU, avartuén Kal Katdtaén Tou
UALKOU, mapaypadomoinon K.AT.) 600 Kol -KUplwg- Teplexopévou, oewv, Agfloyiov K.a. H
npwtn opada SuokoAlwv Ba Aéyape otL adopd To «TwWE» Kal n SeUTePN To «T» Ba ypadouv.
Entiong kat oL ekmaldevutikol cuvavtouv SUCKOALEG yla €vav SnNULOUPYLKO KoL EUXAPLOTO TPOTIO
SbaokaAiag Tou yparmtou Adyou. Oa SoU e OTn CUVEXELD TTWG HETA ATt To OEaTpo ZKLWV Elval
duvatodv va EEMeEPAOTOUV OPKETEG ATTO TLG TOPATIAVW SUOKOAECG KATAOTACELG.

Elval kowvwg amobekto mwg yLa va mopdget yparmto Aoyo o pabntig Ba mpeneL mpwta va
tou 60BoUv epebiopata. Ta epeBiopata auTd UMOpPel va €ival OMTIKA, GKOUOTIKA R Kol
ouvduaopog autwyv Twv dUo (AAknoTig, 1999: 170). Eival SnAadn moAU 1o eUKOAO €vag Habntng
va ypaet éva mopapvdi, edv tou 500l mpwta Eva OMTIKO gp€BLopa, TL.X. pia dwTtoypadia, eav
OKOUOEL pla HOUGLKN, €av Sel pla Beatplkr mapaotaon K.AM. To @£€aTpo IKIWV WG yVWOoTOV
nepthapBavel mAnBo¢ ontikwv (dryolpeg, pmepviedeg, adioeg, Lwypadleg K.A.), AKOUOTIKWV
(nouotkn, SlaAdyoug) Kol OMTIKOAKOUOTIKWY €PeOOUATWY («{WVTAVEG» 1] BLVTEOOKOTNUEVEC
TAPOOTAOELC). Emionc epéBlopa pmopel va amoteAécouV Kal oL (SLEC oL KAAATEXVIKEC EKDPACELG
TWV HaBNTwV 0To MAALCLO TNEG EVAOXOANCNG TOUC LIE TN CUYKEKPLUEVN Hopdr Beatplkng TEXVNG,
OTIWG N KOTOOKEUN dLlyoupag, OKNVIKWY, UMEPVTE, SlapnUoTikAG adioag KA. MapatnpoUue
Aoutov otL ta epebioparta, mou TOCO amapaitnta €ival yla tTnv mapoaywyr ypomntou Aoyou,
TIAPEXOVTOL HECW TOU OEATPOU IKLWV OTOUC MOONTEG HE TOLyVIWSN Kol EUPNUATLKO TPOTO,
TIPOKAAWVTAC £TOL TO evOLAdEPOV TOUG KL TN BETIKN TOUG avVTOmoKpLon.

EvOelKTIKEC SpaoTNPLOTNTEG TIOU UMOPOUV va TpaypatonolnBouv: Ito mMAQiclo mou

113 www.hrmars.com/journals



Multilingual Academic Journal of Education and Social Sciences
HRMARS November 2016, Vol. 4, No. 2
Exploring Intellectual Capital ISSN: 2308-0876

neplypadnke mapanavw Ba pmopoloay yla Mapddelypa oL Ladntég va peAetrioouv kabe dopa
€vav NPwa Tou OeATPOU ZKLWV, TL.X. TOV Unapumna-wpyo. Mo tov okomo autov Ba pnopovoav
va epeuvioouv oe BLBAL0ONAKeS, dtadiktuo K.a., va Bpouve MAnpodopleg Lo TOV CUYKEKPLUEVO
APWA, VA KATOOKEUAOOUV TN dlyolpa Tou K.AT. ITn ouvéxela Ba pmopouoav va ypdagouv éva
KeLMEVO yLa TNV Tteplypadr Tou npwa (mwg tov BAEMouV, va Tov Xxapaktnpioouyv, va (WARoouV yla
N YAWooo TOou, yla TIG ATAKEG TOU, YLOL TN LOUGCLKI) TTOU TOV 0UVOSEUEL, yla TG SUoKOALEG KaTa
TNV KATAoKeUN NG dlyoupag Tou K.AT.). Akopn Ba pmopolvoav va ypdgouv éva KEIPEVO OTN
YAWooO TOU Npwa, TL.YX. éva ypauua pog évav ¢ilo toug otn YAwooo Tou prnapuna-fwpyou
(eAAnvikn Bopelodutikn SldAekto). Oa pmopovoav €MIONE Ol HABNTEG VA KATAOKEUAOOUV TIG
dLyolpeg OAWV TWV NpWWV Tou Xpetalovtal yla va «aveBei» pia Beatpikn mapactacn tnv omola
Ba emAé€ouv auTol (eite yvwotn elte MPWTOTUMN), VA KAVOUV T OKNVLKA, TOV UTMEPVTE K.ATL. Oa
pUrmopouoayv va ypalouv o€ aTouLkn i opadiky Baon mpwtotuma Beatpkd £pya, akoAouBwvtag
Ta Bripata evog ocuyypadéa (mpoouyypadiko, ouyypadlkd Kal pHeTacuyypadiko otadlo). Oa
uropovos dnAadn pe tn Ponbela tou/tng ekmatdeutikoly va SnuoupynBel éva «Epyaotrpt
Oeatplkic/ Anuoupytknc Mpadng», omou oL padnteg péoa amnod ta yparntd toug Ba taldeouy
OTOV MayLKO KOopo Tou Kapaykloln, pabaivovtag £ToL Tov TpOmo ypa ipatoc, Toug KWOLKEG, TN
ONUELOAOYLO KA YEVIKA TO € LUOTIKA» TOU OEATPOU ZKLWV.

Méoa amd 1o OLaTPO IKWWV MMOPOUUE EKTOG amo Ttov avadoplkd Adyo va
KQAALEQYNOOUE KOl TOV KATEVBUVTIKO (TOOO TNV KATAVONo Tou 600 KAl TNV apaywyr), 0nwg
elvaL n mpdokAnon, oL 0bnyieg k.Am. MNa mapadelypa Ba pnopovoav oL padntég va Stafacouv
KELLEVA TIOU TIEPLEXOUV O8NYLEC KAl VO TIG EKTEAECOUV HUE OKOTO TNV Kataokeun Slddopwv
OVTLKELUEVWV TNG CUYKEKPLUEVNG HopdNG BeaTplkng TEXVNG (DLyoUpwVY, OKNVLKWV, UIEPVTE K.AL.).
Oa pmopoloayv EMIONG VA CUVTAEOUV TETOLOU 160UG Keipeva yla va dwoouv ot idlot odnyieg oe
AAAOUG TTWCE VA KATAOKEUACOUV TA TTOPATIAVW OVTIKELHEvVA. MNa va «Stadnuicouvy Ta €pya Toug
Ba prmopovcav oL padntég va dptiagouv {wypadleg (adioeg/pekAGUES) LE pLOL OKNVI) Ao To KABe
€pyo, omou Ba onuelwvotav o TitAog, N NUEPA KaL N wpa TNG apaoctaong, duo Adyla yla TV
umoBeon KA. Ta apéows mapanavw PBonbave otn dnuloupyila amod Toug pabntég dtadopwv
KELLEVIKWY 6wV (adioa, mpookAnon K.d.). OLadioeg i oL TPookARCELG AUTEG Ba prmopovocay va
avaptnBouv oe dtadopa onueia Tou oxoAeiou, 6mou Ba tig €BAemav kat Ba i dtaBalav 6Aol ot
HOONTEG TOU, Kal UE UTOV TOV TPOTIo Ba meTu)aivape mapaywyn ypormtou AOyou 0€ aUBOEVTIKEC
ouvOnkeg emikowvwviag. Emiong ol pabntég pe ta mapandvw Pmopouv va e€aoknBouv otn
ouvtaén nmepA\NPewv Kal PAALoTa SIKWV TOUC KELLEVWY, KATL TTOU €ival oAU BonObntikd otn
OUYKEKPLUEVN Sladikaaoia.

OL HaONTEC aKOUN UITopoUV HEoa oo To O£aTpo KWV va e€aoknBouv kal og AAAa £(6n
AOYyOU KOl KEWWEVWY, OMWG N ouveévteuén kot To PBloypadikd. MmopoUve yla mopadelypo va
TMAPOUV Hia ouvévteufn amo €vav Kopayklolomaixtn HE €EPWTNOEL MAAlOTa Tou Oa
Slatunwoouv ol idlol. Mmopouv emiong va ouvtalouv éva Bloypadlkd OnuUeElwpa Tou
kapayklolomaiyxtn pe Paon tn ouvévteuén mou AdBave kot va s€aocknbolv £ToL KOl OTOV
HUETAOYNHUATIOUO SLAPOPWV KELWEVWV K.ATL. AKOUN UItopouV va autooxedlalouv T0oo mpodopLka
000 Kol ypamta pe Baon tov npwa evog €pyou, TN ¢lyoupa TOU, TIC KATOOTAOELS OTLG OTIOLEC
ouvnBwWC aUTOC EUMAEKETOL K.Q. TEAOC UMOPOUV va EMIOKEPTOUV HIOUCELO OXETIKA HE TN
OUVKEKPLUEVN popdn Beatplkng tEXVNG (T.X. Zmabdpelo Mouaoesio Oedtpou IKLWV Tou Afpou
Apapouciou, To Mouoesio Oedtpou Ikwv «Xapidnuogc» tou MoAttiotikou Kévtpou tou Arjpou
ABnvaiwv k.a) kat va KAnBouv otn cuvéxela va oulntrioouv 1 Kal va ypayouv £va Keipevo
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OXETIKA LLE TLG EVTUTIWOELG TOUG.

MaBnuatika

Zupdwva pe to A.E.M.N.Z. kat Ta A.M.Z. otoug otdxoug TnG StéaokaAiag Twv Habnuatikwy Tou
Anpotikou XxoAeiou (tagelc A éwg IT') meplhapPavovrtot petall AAAwV Kot ot €€AG: oL LaBnTEG
va  avtlhAapfdvovial TovV  XWPO, Vva  ovamtuéouv TNV TAPATNPENTIKOTNTO KAl TNV
OlUTOOUYKEVTPWOTN, VO LETPOUV Slddopa HeyEDN, va avayvwpilouv Ta oXAUOTO Kal To OTEPEQ
(va ta oxedralouv Kal va Ta KATaokeuAlouVv), va UIopouV va urtoAoyi{ouv Kat va cuykpivouv
TIEPLUETPOUG ETUMES WV OXNUATWVY, VA KATOVOROOUV SLateOnTtikd tnv €vvola tou epBadou kat otn
OUVEXELa va. uTtoAoyilouv epPadd. va ekteAoUv SLddopeg HaBNUATIKEG TTPALeLS (avaAoya KAOe
dopad pe to eninmedo TwV YVWOEWV Toug), va eTttAlouv pofAnuata, va yvwpilouv ta vopiopata
KOLL TLG OXEOELG TOUG UEXPL TO EMIMESO TWV APLOUNTIKWY YVWOEWY TOUC KAL VA EEOLKELWVOVTOL LE
KOTOOTAOELS avtoAlaywv KA. Onwg Ba Soupe otn cuvéxela MOAAOL amd TOug TaPAAVW
OTOXOUC UTINPETOUVTAL LECA OTIO TO O£ATPO IKLWV.

EvOelKTIKEC SpaOTNPLOTNTEG TIOU WUMOPOUV va TpaypatonolnBbouv: Ito mMAaiolo mou
TeplypadnKke mopandavw Ba Prmopouos yla MApASElypa OTIC UIKPEG Taelg (A" i kot B') va
e€aoknBouv oL HaBnTEG OTOV MPOCAVATOALOUO OTOV XWPO HUE TO OTACLUO HLAG TOPAoTacnG,
kaBw¢ kal otn oxeblaon, avamapaywyr), avayvwplon, ovopacio Kot taflvopunon Stadpopwv
YEWUETPLKWVY OXNUATWY HECA OO TNV KOTAOKEUN OKNVLKWYV, UMEPVTESWY, PlyoUpwv KaBwG Kot
Sladopwv aAwv e€opTNUATWY amapaitnTwy yLa pa mapdotacn). Eniong 6a pnmopouoe va €xouv
pLa Tpwtn emadn Pe TG EVVOLeG: HRKog (adol Ba xpelaoTel va HeETPrioouV), EMLPAVELN KOL OYKOG
(apoU Ba dnuLoUPYCOUV KATACKEUEG TTOU KATAAQUBAVOUV XWpPO), XPOVOC (LECA OO TN XPOVLKNA
SLAPKELA LLAG TTAPAOTACNG), XPNHOA (KOOTOG UALKWY KOTAOKEUNG, «KOPLUO» EL0LITNPLWV yLoL pLa
napaoctaocn) KA. MmopoUv akoun va mpoceyyioouv Tn €vvola TNG CUMMETPLaG péoa amnod tnv
napatnpnon Kat enefepyacia elKOVWY KAl OXNUATWY TOU OEATPOU ZKLWV TTOU ELVOL CUPUETPLKA
w¢ TpPog Tov dfova. TéAog umopolv va eaoknBouv oe SLAdopeq HABNUATIKEG TPALELG
(mpboBeong kat adaipeong aplBuwv Ewg TNV MPwWTN €lkocada oL pabntég tng Npwtng Ta&Nng Ko
W¢ TNV TPWTN ekatovtada oL padntég tng Asutépag) kabBwg kat otnv emiluon amlwv
TPOPBANUATWY TTOU VAL OXETL{OVTAL UE TNV EVOOXOANGCH TOUG LE TO OEATPO ZKLWV.

Ma toug Habntég Twv peyoAlTepWY TAfewv Ba pumopoloe TOAAEG Ao TIG TTAPATIAVW
Spaotnplotnteg va yivouv oe peyaliutepo Baboc. MNa mapadeypa Ba pnmopovos va yivouv
oKpLBelc LETPNOELG UNKWV, EPBAdWY, OYKWYV, YWVLWV, XPNUATWY K.ATL., TTOU €lval amapaitnteg
yla TNV KOTOLOKEUH OKNVLIKWV KOL TNV EKTEAECT ULAG TapAoTaong. Emiong ol pabntég pmopouv va
e€aoknBolv oe oUVOETEC LaBNUATIKEG TTPALeELG MPOcBeang, adaipeonc, MOAATMAACLOCUOU Kal
Slaipeonc (avaloya kaBe popad pe TNV NALKIA TOUC KAl TO EMIMESO TWV YWWOEWV TOUC) KaBwG Kat
otnv emnihuon ouvBetwv MpoPAnUATwWY (m.X. eVpeoNC MePLUETPOU, eUPadwy, Oykou K.ATT.) Ta
omoia oyxetilovtal pe O1AdOPEC KOATOOKEUEG OTO TAALOLO TNG €VAOXOANONC TOUC HE TN
OUYKEKPLUEVN Hopdr BeaTpLKC TEXVNG.

lotopia

Ixetika pe tn StbaokaAia tng lotoplog oto AnUOTIKO IxoAsio péoa amod to O£atpo IKWV Ba
npénel va Adfoupe umoyn Kamolwoug LSLalTEPOUC TtAPAYOVTEG OL omoiol adopouv TO
OUVKEKPLUEVO OLOOKTIKO avTIKE(pevo. Katapxnv to pabnua tng lotoplog, wg yvwaoTov,
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SL6doketal auTtoTEAWS amod TNV Tpitn €wg tnv 2T Ta€n. MNa tig SUo MPWTEG TALELS TNG TAPATIAVW
OXOALKNG BaBuidag To pabnua auTo €ival EVIAyUEVO OTO SLETILOTNOVLKO SLOAKTLKO QVTIKELUEVO
™¢ MeA€tng NMeptBarlovtog. Q¢ ek TOUTOU TO OEaTPo KWV Tpoadépetal yla tn Stéaokalia Tol
YVWOTIKOU QVTIKELPEVOU TNG lotoplag Kuplwg amo tnv Tpitn AnpoTtikol Kot Tavw, Xweis wotdco
va armokAgiovtal KAmoleg avadopES Kal Yol TOUG HaBNTEG TwV UIKPOTEpWV Tatswv. Emiong Ba
TIPEMEL 0/n eKMALOEVUTIKOG var AdBel umogn tou/tng otL ta Stddopa LOTOPLKA yeyovota Sev
TIPETIEL VA TTOPATIOLOUVTAL ATTO TOUG LOONTEG HETA O TIC SPALATOTOLNOELG TNG CUYKEKPLUEVNG
nopdng Beatpikng t€xvne (AAknoTLg, 1999: 128). TEAOG, 0TO MAALOLO TOU MOPATIAVW LaBrUaTog
Bo mpémel o/n ekmAlSeUTIKOG va eival dlaitepa mPooektikdg/f, wote vo amodpeuxBouv
omolecdnmote 0oBLVIOTIKEG avadopEg, Tou odnyouv ot dladopeg Kataotaoelg Eevodofiag kat
POATOLOUOU —YLO TIG OTIOLEG €YLVE AOYOC KL TTAPATIAVW- XWPIG auTd OUWE va Yivel o BAapog g
QUBEVTIKOTNTAG KAl TNG AUECOTNTOG TNG OUYKEKPLUEVNG Hopdng Beatpikig téxvng. Exovrtag
QUTOUG TOUG Ttapayovteg umoyn, ag Soupe oe adpEG YPAUUEC TOUG YEVIKOUG OKOTIOUG KOl
OTOXOUC TOU OB UATOG AUTOU yla To ANUOTIKO XxoA£(o.

Jupdwva pe to A.E.M.N.Z. kol ta A.M.Z. otoug otoxoug tng StdaokaAiag tng lotoplag tng
OUVKEKPLUEVNC OXOAKNG Babuidag (taéelg I €wg 2t') mepthapPBdavovral HeTall aAAwv Kal ol
€€Nc: va €pBouv ol pabntég oe emadn HE TOUG CNUAVTLKOTEPOUC €AANVIKOUG HUBOUC Kal
€16LIKOTEPA E AUTOUC TTIOU £XOUV TTAYKOOULA ATXNoN, VA YVwPLloouv onNUOVTIKA YEYovoTa Kal
e€elielc ™G eAnVIKAG lotoplag amo TNV apXaldtnTa WG ONUEPA, KOBWC Kal OTOLXELO TNG
lotopiag Twv AAAWY TIOALTIOUWY KoL AQWV KOL VA TOL GUCGXETI(OUV, Va avamtuEouV TNV LkavotnTa
NG KOTaVONoNG TOU XWPEOU KaL TOU XPOVOU KO TNG XPONG TWV OXETIKWY OpwV, va eVnUeEpwBolLV
YLOL TLG KOLVWVLKEG, TIOALTIOULKEG, BPNOKEUTLKEG Kol EBVIKEG SLaPOPOTIOLCELG TWV KOLWVWVLWV TLG
omoleg HeAETOUV, VO KOTAVOOUV KOL VO AOSEXOVTAL TG TIOALTIOMLKEG, BPNOKEVUTIKEG 1) AAAEG
Sladopomnoloelg we BepeAlwdeg Sikalwpa TwV avOpWTTWY & Hla SNUOKPATLKA KOWVWVLO KOl WG
BeTikd mapayovta tnG €EEALENG TNG, va armokTroouv €BvVIKA cuveldnon, ayamnn yla tTn xwpa Toug
kal S1dBeon epnvikng cuvumapéng, ocuvepyaoiag kat aAAnAokatovonong UE TOUG YELTOVLKOUG
Aaoug, va yvwpioouv TIG LOEEC, TIG ETOLONOELG KAl TIG OTACELS TWV avOpWNMwWV 0TNV LOTOPLKN
nopeia toug, va gvtomilouv, va €MAEYOUV KOL VO OPYAVWVOUV OTTAEG LOTOPLKEG TIANPOdOpPLEC
HECO QO Mla TIOWKIALL TtNywv, Xpnolgomolwvtag thv TtexvoAloyia 1 dAla péoca ywa va
OVOKOLVWVOUV amAd LoTopLKA BEpata.

EvOelkTIkEG SpaoTNPLOTNTEG TIOU WMOPOUV va TpayuatonolnBouv: Ito mAaiclo mou
neplypadnke mapanavw a pnopovos otnv I Ta&n ol Habntég va mpoaoeyyicouv MOAAQ oo ta
kedalala tng evotntag tng puboAoyiag, mou meplhapBavetal otnv VAN TOU CUYKEKPLUEVOU
pobnuatocg, péoa amd to Ofatpo IKwwv. MNa mapadelypa Oa pmopoloav va KATAOKEUAOOUV
dLyoUpeC, OKNVIKA, CUVEPYA K.ATL. EUMVEUCHEVA QIO TOUG LUBOUG TOUC OTTOLoUG IpayLOTEUOVTAL
oTa LaOAUOTA TOUC. Oa Umopouoay va LEAET)COUV KOL VO AVATIAPAoTHoouV dtadopouc puboug
KOl YEYOVOTQ OF ELKOVEC 1 adloeg kat va ta dinynBouv. Oa pnopolvoav va ypapouv Keipeva
(oevapla) mavw otoug pUBoug Tou peAetouv (m.x. ot @BAoL tou HpakAn n tou Onofa, n
ApPYOVaUTIKI EKOTPATEL, O TPWIKOG TTOAEUOG K.ATL.) KOIL OTN CUVEXELX Va Ta taifouv oTo O£atpo
JKlwv. Ma Tov OKOTO QUTO UImopoUuV va Souv MapaoTAoelg SLApopwv KopayKLo{omaLXTwy, oL
OTIOLEC €xOUV BEpata mappéva amo tnv eAAnVIK puBoloyia.

Jtnv A" taén Ba pmopoloaV va KATAOKEUAOOUV ¢GLYOUPEC, OKNVLKA, CUVEPYQ K.ATL.
OXETIKA PE TNV apxaia EAAGSa, T.x. TNV AKpOTIOAN Twv ABNVWYV, To pavteio Twv AeAPwV e TNV
MuBia k.Am. Oa pmopouacav eniong va LEAETOOUV KAl VA avVomopaoTtiioouV lddopa LoTopLKa
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YEYoVOTa TNG EMOXNG AUTNAG O€ ELKOVEG I adloeg kal va ta StnynBouv (.. o MEAOTIOVVNCLOKOG
TIOAENOG, OL EKOTpATEieg TOU MeydAou AAe€avdpou K.ATL). 2To MAQLCLO QUTO Umopouv va Souv
Vv napaoctaocn «0 Méeyag AAe€avdpoc kat to katapauévo @idt». Avaloyeg Spaotnplotntes Ba
umopovoav va yivouv kat katd tn didaockaAia Tng pwpaikng kot Bulavtivig otopiag otnv E
Tagn.

Itn &wbaokaAia tou pabnuato¢ tng lotopiag ywa v It'  taén Ba umopoloe n
OUVKEKPLUEVN Hopdr Beatplkng TEXVNG va TPoodEPEL emiong MOAU peyaAn BonBela, pLog Kot
UTIAPXOUV TIOAAEC TTAPOOTACELG TTOU avadEpovtal otnv nepiodo tng Toupkokpartiag, Wblaitepa
yla tnv Emavaoctaon tou ‘21, Ti¢ onoleg pmopouv va douv oL pabntég. @a pmopouoav akOun oL
HOONTEG va KATAOKEUAOOUV LYOUPEG NpWwWV TNG €mMoxNg autig (m.yx. Koatoaviwvng,
KoAokotpwvng, ABavaaolog Alakog K.d.) kaBwg kot oknvika. Oa prnopouoayv va ypaouv Kelpeva
(oevapla) mavw ota LOTOPLKA YeyovoTa TIou PeAeTOUV (m.X. o Bdvatog tou Katoavtwvn 1 Tou
ABavaaolou ALGKOU) KoL 0T oUVEXELD va Ta Ttaiiéouv oto O€atpo IKiwv. MeydAn BonBela pmopel
va TIPOOGDEPEL N CUYKEKPLUEVN Hopdr BeaTplknC TEXVNG KAl OTN UEAETN VEOTEPWVY LOTOPLKWV
YEYOVOTWV, OTIWG TL.X. 0 EAANVOITOALKOC TIOAEUOG, N yEpUAVIKN Katoxn K.AT. Yrdpxouv pHaAlota
TIOAAEG TTAPOAOTACELG TTIOU avVOPEPOVTOL OTLC TTAPATIAVW LOTOPLKEC TIEPLOSOUG KOl TLG OTtOLleC Ba
propovoav va Souv ot padntéc.> Oa purmopoloav aKOUN oL LoBnTEC va xapaktnpicouvv Stadopa
LOTOPLKA TPOCWTA KABwG Kat var culnTioouv yla ta €0ua tng kabe emoxng. OAa Ta mopanmavw,
onw¢ nén avadépbnke, Ba MpPEMEL va PooeyyLloToUV We olaitepn mpoaooxn, xwpic dnAadn
QKPOTNTEC Kal ploaAlodotieg. Emiong oto mAaiolo Tou mapandavw pabnuatog Ba prnopovcav ot
HOBNTEG VO CUCKETIOOUV EVVOLEG, YEYOVOTA KAl TIOALTLOTIKA €pya AAAWV Adwv Kal Emoxwy (TLX.
ToUpkwv/Toupkokpatia, ItaAwv/Itadokpatia, eppavwv/Teppaviky Katoxn K.AT.) kat va
SLOTUTIWOOUV TIG AMOYPELS TOUG. AKOUN UMOPOUV va HEAETAOOUV TIG SLADOPEC EMIPPOEC TIOU
SE€XTNKE N eEAANVIKA KOWwVvia HECA OTOV XPOVO WG AMOTEAECUA TNG EMadnG TNG UE AAAOUG AaoUG
(kuplwg kataktnTég). Eva XapoKTNPLOTIKO TMOPASELYHA Yl T AUECWS TAPOAMAVW Elval N
dLyolpa Tou Zlop Alovuclou amod tn ZakuvBo, o xapaKkTipag Tou omoiou mephapBavel ToAAd
«dutikotpoma» otolxeia (yA\wooa, apdieon, pouotkn K.a.) mou odeilovtal Kupiwg otnv &€vn
Kuplapyia twv Emtaviowv (Evetokpatia, Gpaykokpatia K.AT.). Me Bdon Ta mapandvw LOTOPLKA
YEYOVOTA UTIOPEL TILO €UKOAQ, yla TTOPASELYUA, va KatavonBel amod toug pabntég To YAWOOLKO
Slwpa Tou CUYKEKPLUEVOU Npwa. Emiong To YAwoowko Wilwua autd pmopet va yivel n adopun
yla HEAETN TWV TAPANMAVW LOTOPLKWY YEYOVOTWY. To O£aTpo KWWV aKOUn TpoodEpeTal
Olaitepa yla StamoAttiopiky HeAETn, adol meplhapPfavel Apweg amd dtadopouc AaolC Kal
TIOALTLOMOUG, oL omoiol AAAOTE GUUBLWVOUV OPUOVIKA GAAOTE OHWG UTIAPXOUV TIPOPANUATA
HETAEL TOUG, OMwG cupPaivel oe KABe TMOAUTOALTIOULKY Kowwvia. TEAog Ba pmopoucav ot
HoONTEG va emiokedpTtouv S1ddopoug apxaloAoylkoug XwpPoug 1 Louaeia tou oxetilovtal Pe ta
LOTOPLKA YEYOVOTA Ta oTola LeAETOUV KAOe dopa.

rewypadia
To padnua ¢ fewypadiag Stdaoketal avtoteAwe otnv E' kat tnv 2t° tafn tou Anpotikou

5 Me P TpoyeLpn epUynon oTo SladikTuo PUTopel KATIOL0G Vo BPEL THPATTATELS 1] SLa@NULICELS TAPATTATEWY SLAPOPWV
KOPAYKLOJOTIAULY TV LLE LOTOPLKO TIEPLEXOUEVO” VA PEPOULLE HEPLkEG: 281 OktwfBpiov (0 Kapaykidlng Zapumotép, Movopayia
péxpt Oavatov, To Hpwikd «OXI» k.a), 251 Maptiov (0 Xpiotiavopdyog, To Kpu@d XxoAeld, O Matpiapyns Fpnyoprogo E,
To Bavpa tov ayiov Anuntpiov, To Adfapo tov 1821 k.AT.). Aeg oxeTikd otV LotooeAida: http://karagkiozis.weebly.com.
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IxoAeiou. MNa TIg UTOAOUEG TAEELG TNG TTAPATIAVW OXOAWKNG Babuidag to pabnua autd sival
EVIAYUEVO OTO SLETUOTNUOVIKO SLOAKTIKO aviikeipevo tng MeAétng MepBarloviog (olaitepa
otnv A’ tagn omou Si8ackovtal moAa otolxeia yewypadiog tng EAAGSaG). Q¢ ek ToUTOU TO
Oéatpo Zkwwv mpoodEpetal yla tn SidaokaAia ToU YyVwOoTIKOU QVTIKELHEVOU TNG Mewypadiag
KUPLWCE amo tnv A" AnHOTIKOU KOl TTAVW, XWPLE woTOo0o va armokAelovtal KATIoLEG avadopEG Kal
YLl TOUG HOBNTEC TWV ULKPOTEPWV TAEEWV.

Jupdpwva pe to A.E.M.M.Z. kat Ta A.M.Z. otoug otoxoug tng Sitdaokaliag tng Newypadiag Tng
OUYKEKPLUEVNG OXOALKNA G Babuidag (tatelg E' kat 2t° kaBwg kat A" w¢ evotnTa ToU pHabnuotog
™¢ MeAétng NepBariovtog) mepthapBavovtal Hetafy AAAwV Kot oL €EAG: va avoyvwpiloouy T
OXETIKR Bfon twv yewypadlkwv OSloPEPLOPNATWY OTo XAaptn tng EAAASog, va Eexwpilouv
ONUOVTLKEG LOTOPIKEG TIOAELG KAl OLKIOPOUC OTO VOUO TIOU QVAKOUV Kol va SLoKplvouv TIG
VNOLWTIKEC ATIO TIC NMELPWTLIKEG TIEPLOXEG TNE XWPOG, VO YVWPLOOUV TN YEWYPOPLK KATAVOUN
TwV avBpwnwv otn yn (AmeLpot, KpAatn K.ATL), va evaoBntomnotnfouv yia ta peyaAa mpoBAnuota
TIOU QVTLUETWT{EL onpepa N avBpwWMOTNTA, va YyVwpPloouv Tov TOATIONO KABe AaoU Kal va
QVanTUEOUV TIC AMAPALTNTEG OTACELS YLO. KATAvOnon, amodoyr, EMKOVWVIO, CUVEPYAoiol Kot
oAANAEYYUN pe AAAOUC AaoUG K.ATL.

EvOelKTIKEC SpaoTNPLOTNTEG TIOU WUMOPOUV va TpaypatonolnBouv: Ito mAaiolo mou
neplypadnke mapanavw a pmopovos otnv A’ tafn oL pabntég e adopun KAMOLoV Hpwa-
dyolpa, M. Tov pnapuna-fwpyo, tov Zop AlovUolo K.A. Vo EPEUVACOUV VOV TOTIO TNG
EA\adag (m.x. Tn PoupeAn f ta Emtdvnoa), Tig OAELG TOU, TIG OUVNBELEG TWV KATOLKWV Tou, Ta
nOn, ta €0ua kat tig mapadooelg tou. Na kavouv umoBetika tagidia oe Stadopoug Tomoug (tdco
™¢ EAAaSag 600 kot Tou €€wTeEPLKOV), va UEAETHOOUV TIG EVOUHATOAOYLKEG CUVAOELEG TWV
KATOLKWVY TOUG, T OVTIKEEVA TNG KABNUEPLVAG TOUG XPNOoNG, TN HOUGCLKN TOUG K.ATL Kal va
KATAOKEUAOOUV Sladdopa amo auTd f va eMeVOUCOUV HOUGLKA L0 TIAPAOTACH KE UOUGCLKN o
Sladopeg meploxeg tng EANGSaC ) amd aAAeg xwpes. MoAU peyaAn Bonbela, omwg Nén €xel
avadepBel, umopel va TpoodEpel n OUYKeEKPLUEVN popdn Beatplkng TEXVNG KOl OTN
StamoAttiopky peA€Tn, adol meplhaufavel Npweg amod diddopoug Aaolg Kal TOALTLOUOUG
(EAAnveg, Toupkoug, EBpaioug, AABavouc/ApBaviteg K.ATL.). AKOUN pmopet va Snuoupyndoulv ki
AAAOL NPWEG amo AAAEC EBVIKOTNTEG yLa TG AVAYKEG TOU GUYKEKPLUEVOU HaBRUaTOG.

Kowwvikn ka MoAwtiky Aywyn
To padnua tng Kowwvikng kat MoAttikng Aywyng Stdacketal autoteAwg otnv E” kattnv It taén
TOoU AnpotikoU 2xoAeiou. MNa TIg UTTOAOLITEC TAEELS TNG TTAPATTAVW OXOAKNC Babuidag to pabnua
QUTO £lval EVTAYHEVO OTO SLETILOTNUOVIKO SLOAKTIKO avTIKELpEVO TNG MeA£Tng MeptBaiiovtoc.
JUupudwva pe to A.E.M.MN.Z. kot ta A.MN.Z. okomog tng ddaokaiiog tng Kowwvikng Kat
MoALTIKNC AYyWYNG TNG CUYKEKPLUEVNG OXOALKAG Babuidag (taelc E' kat IT° aAAG KOl TECOAPWV
AWV Tafewv w¢ evotnTa Tou padnuatog tng MeA£tng MeptBaAlovtog) eival: va Kotavor|couy
ol HaBnTéC Toug POAOUC, TO SIKOLWHOTO KAL TLG UTTOXPEWOELC TOUG WC TTOAITEC KOl VA KOTOLOTOUV
Lkavol va Staxelpilovtat Kot vor avTlHeTwrtilouv Ta SUOKOAA KOWWVLKA Kol nOwa mpoBAnuata,
mou ouyxva epdavilovratl otn {wr) TOUg, TOCO OTO AUECO OCO KAl OTO €UPUTEPO PUOCLKO Kol
KOWWVIKO TeplBarlov. Emiong oKomoOg TOU OUYKEKPLUEVOU HOOAMOTOC €lval N TVEUMOTLKA
avamntuén, e TNV mpowbnon TG yvwong Kol tTN¢ Katavonong tou Babutepou vorpatog Kot
okomoU tN¢ {wnG KoL TWV OLKOUUEVLKWV Kot Slaxpovikwy aflwv TnG avBpwrivng Kowwviag, Ye
OTWTEPO OTOXO TNV ePappoyr) Toug otnv Kabnuepvh Lwn' n nOwkn avamtuén, Le tnv evBappuvon
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TWV MoONTWV wote va ofloAoyoUV HE KPLTIKO TveLUO Bfépata eheuBeplag, LoOTNTAC,
Swatoolvng, avBpwnivwv SIKOULWHUATWY, KABWE Kal TwV SIKALWUATWY KoL TWV UTIOXPEWCEWV
TOUG OTNV KOLWVWVLA' N KOLWVWVLKI], OLKOVOLKH KOLL TIOALTLKI) QVATTTUEN, UE TN O0TNPLEN TWV Habntwv
WOTE VO ATTOKTAOOUV TN YVWOon, TV KOTovonon Kat TG Se€LotnTeG ou eival amapaitnta otolxeia
yla tnVv eAeUBepn, umteUBOUVN KAl EVEPYO CUUUETOXN TOUG OTO KOLVWVLKO, OLKOVOULKO KOLL TIOALTIKO
ylyveoBal n moAltlopik avamtuén, e TNV evioxuon NG €OVIKAG Kal TTOALTLOMLKNAG TAUTOTNTOG
TwV pabntwy, tn ouveldntonoinon tng ¢puong KoL Tou poAou Twv Stadpopwv opadwy oTLG OToieg
avkouv, Kal tnv amodoxn t¢ SladopeTIKOTNTAG KAl TOU TAOUPAALOHOU™ n avamtuén tng
€AMANVLIKAC KOG TAUTOTNTAC KAl CUVELISNONG Ke Baon TNV €BVIKA Kal TIOALTIOTIKA LaG KAnpovoud
N KAAALEPYELA TWV KOLWVWVIKWY OXECEWV KOL TNG KOWWVLKNAG CUVOXAG, TNG OTOMLKAG EUBUVNG Kot
NG KOWWVIKNG aAANAgyyUNG n KOTOVONGON KAl N EKTIUNON TWV CUUBOAWVY Kal Twv Beopwv n
anoktnon Kplong Kat MoALTIKAG okEWNG.

MoAAol armod Toug mMapAMAVW CKOTIOUC KAl 0TOX0UG UTINPETOUVTAL HECO amo To O£atpo
KWWV OmMAQ KOl JOVO PE TNV EUMAOKA Twv Hadntwv pe autd. Eival yvwotd e€dAAou nwg To
B£aTpo yeVIKOTEPQ, KOT' ETTEKTAON KOL N CUYKEKPLUEVN Lopdn BeaTpLkAG TEXVNG, CUUBAAAEL OTNV
KOLVWVIKOTIOINON TWV atOpwVv Kal otnv opaAn €vtafn) Tou¢ oTo KOWWVIKO cuvolo. Emiong
BonBdel mapa oAU Ta MALSLA VO KOTOVONGOUV TO TMAEYUA TWV KOWWVLIKWY CXECEWV HECO OTO
omoilo fouv, adou to B€atpo amod TN GUCN TOU ANMOTEAEL LA ETIKOLWVWVLOKA dpactnplotnta.
Méoa amd to @£aTtpo IKWWV KOL TNV QVANTUEN TwV KAAALTEXVIKWV KAICEWV Twv padntwv
KaAAlepyeital n €deon yla yvwon Kat ya anoktnon deflotntwy. Emiong mpoodépovtal (0eg
EUKALPLEG €KDPOONG, CUVEPYOOLAC KOL CUMHETOXIKOTNTAG, ULAG KOl OMOTEAEL Lo GUAAOYLKN
SpactnplotnTa. AKOWN To O£ATPO IKIWV CUUPBAAAEL OTNV KATAVONON TOU AQikoU TIOALTLOMOU Kal
KQT EMEKTOON OTNV ALOONTIKA QVATITUEN TWV HaBnTwy, adol n CUYKEKPLUEVN Lopdn BeATPIKAG
TEXVNG amoTeAEL pa auBevtikr KaAATeEXVIKN dpaotnplotnta. TEAOG, CUVTEAEL OTNV KATtavonon
oo Toug MaBNnTéC Twv Slddopwv MOATEUUATWY (QUTAPXLKWY, SNUOKPATIKWY K.ATL.) KOl TwvV
Stadopwv Beopwv, KABwWG KoL —pe KATOLEG TIPOUTIOBE0ELG- 0TOV CEPACUO TNG ETEPOTNTAG.

EvOelkTIkEG SpaoTNPLOTNTEG TIOU WMOPOUV va TpayuatonolnBouv: Ito mAaiclo mou
neplypadnke mapandavw Ba pmopoloe ol pabntég tng E' kal tng It tdéng va kAvouv yla
TAPASELY A EPEUVA KOL VAL CUYKEVTPWOOUV OTOLXELO YLa TAL TTOALTEU LATA TTAALOTEPA KL G UEPQ,
€TOL OWC¢ auTA poariovtal péca amo To O€atpo Zklwv (m.X. otnv Toupkokpatia, otnv Katoxn
K.ATL), yla Stadopa kowvwvika pofAnpata (m.x. GTwyEL, KATATILEST, ATIOKAELOMOC, TipooduyLd
K.Ql.) TOOO SLoXPOVIKA 000 KAl CUYXPOVLIKA KaBw¢ Kot yla S51ddopoug Kowwvikoug Beopoug. Ta
OTTOTEAECLOTO TWV TIOPOTIAVW EPEUVWV, TIEPA Ao TN oulnTnon ToU WUTopel va yivel, Ba
Umopouoayv va Ta TIAPOUCLACOUV KAl OE MLl OXETIKN Beatplkr mapdotacn. Oa pnopouvoav
ETONC VA TTAPOUCLACOUV O€ [La Ttapaotaon Aon, é0lua kot mapadooslg katoikwv Stadopwv
TIEPLOXWV TNG EAANVLKAC ETUKPATELAG AANG KOl AAWV XWPwV KABWE Kot padntwv/ocuppadntwy
TOUC TIOU TIPOEPYOVTaL amod AANeG XwpeC (petavaotec). TéEAog, pe adopun To potifo T0c0o Tou
oBwpavikol 000 Kal Tou €AAnVIKOU OegATpou IKLWV, OTMOU UTAPXOUV TIOAAOL NPWEC amo
SL0POPETIKEG KOWWVIKEC, YAWOOLKEG, OPNOKEUTIKEG, TIOATIOULKEG KOl €OVOTIKEG opadeg, Ba
HUrmopouoayv oL HaBnTEG va LEAETIOOUV Kal va aval{nTHOOUV TPOTIOUC APHOVLIKNG CUMBlwoNg Twy
Aawv pe SLadopeTiko MOALTIONO, YAwood, Bpnaokeia, Gudn KA., 0AAA Kol TWV avamopEUKTWY
OUYKPOUOEWV ToU TIOAAEC POpPEC ouvavTIOUVTAL O TETOLEC (TOAUTIOAITIOUIKEG) KOWWVIEC. To
TeAeutalo €XEL WC OTOXO TNV KOTOVONGCN KAL TNV EMAUCN HUE EPNVIKO TPOTO, HECA QMO TNV
amodoxn TS €TEPOTNTAC, TWV EVOEXOUEVWY TIPOBANUATWY TIOU AMTOPPEOUV OO TLG TTAPOTIAVW
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KOWVWVIKEC KATAOTAOELG.

duoka

To pabnua twv Quokwv ("Epeuvw to Quotkd Koopo") dibaoketal avtoteAwe otnv E' kattnv It
AN Tou AnuotikoU ZxoAeiou. lNa TIG UTTOAOUTEG TALELG TNG TTAPATIAVW OXOALKAG Babuidag to
HaBnua autd eival eviaypévo OTO OLETOTNHOVIKO OLOAKTIKO QVTIKEIMEVO TNG MEeAETNG
MepLBaAlovtoc.

Jupdpwva pe to A.E.M.MN.Z. kat ta A.M.Z. yevikog okomog tng dtdaokaAiag twv Quotkwy
Emotnuwyv oto Anpotiko IxoAeio eival va €épBouv oL pabntég oe emadn e oUYXPOVEG LOEEC Kall
B£pata anod tov xwpo tn¢ Ouolkig, mpoocapuoopéva BERala oTto emimedo voNnTIKNG avamTtuéng
Kol Tot evOLadEPOVTA TOUG, XWPLG AUTO OUWGE va eival o€ BAPOG TNG ETLOTNOVLKAG EYKUPOTNTAG.
Kamolol wotoéco amd Toug EMIUEPOUG OTOXOUG TNG SLbaokaAiag tou mapamavw SLOaKTkou
OVTIKELLEVOU YLa TOUC HoONTEG TNC E' TA€NG doov aidpopd Tov NAEKTPLOUO Kot To Pw¢ eival oL e€NG:
VA YVWPILooUV TO NAEKTPLIKO KUKAWUA, VO SLOTILOTWOOUV TIELPAUATIKA TOV CWOTO TPOTO oUVSEDNG
€VOG AQUTTTH PO LE TOUG TTOAOUG ULag prmatapiag o€ éva KUKAWUA, va SLATLOTWOOoUV TTELPOHOTLKA
™V Umapén UALKWY TIOU AYOUV TO NAEKTPIKO PEUMO KOL UAKWV TIou SeV Ayouv TO NAEKTPLKO
peLHA, VO OVOYVWPLOOUV TO HEPOC TWV KOAWSIWV MOV €lvol KATAOKEU ACUEVO ATIO aywyoug Kol
QUTO TIOU €1VaL KATAOKEVOOUEVO OO OVWTEG, VO SLATILOTWOOUV TIEPAUATIKA TN XPNOLLOTNTA
TOU SLOKOTTN O€ £va NAEKTPLKO KUKAWHA, VA SLamotwoouV SladopEC KoL OOLOTNTEG LETAEL TNG
ouvSeoNng og OeLPA Kal TNG MAPAAANANG oUVSEDNC, va avapEPouV OTL KOTA TNV EKTEAECH TwWV
TELPAUATWY UITOPOUV VAL XPNOLUOTIOLOUV HOVO UMATAPLEG Kal OXL peUpo amo TG mpileg, va
avadEpouv oL HabnTéG KvEUVOUC amo TNV ampOCeKTn XPron TwV NAEKTPLKWY CUOKEUWVY, va
SLOTLOTWOOUV MELPAMATIKA OTL TO pwG Stadibetal euBUYpappa KoL TIPOG OAEG TIC KATEUOUVOELC,
va avadEpouv OTL éva cwpa xapaktnpiletal dStadaveg, nuidtadavég r adtadpaveg avaioya pe
To 600 dwC EPVA HEoa amod auTo, va taélvoprioouv Stadopa cwuata o Stadavn, nuidtadavi
Kal adtadavr], va KATOVOooUV OTL 0 OXNUOTIOUOG OKLAG odelleTal otnv euBUypauun dtadoon
ToU PpWTOG, va SLATLOTWOOUV TIELPAUATLKA OTLTO LEYEDBOC TNG OKLAG E€APTATAL OTTO TNV AMOCTACN
TOU owpato¢ amd TN GwIewvq mnyn, va SlATIOTWOOUV TEPAUATIKA TO PALVOUEVO TNG
anoppodnong tou dwtog, va avadEpouv endAveELEG OTLG OTIoleG TO dw¢ Kuplwg SlaxEeTal Kat
emubAveleg oTIC omoleg To dwe Kupiwg amoppoddtal K.a. OAoL ol mapamndvw otoxoL Twv duo
QUTWV KEDaAALWV UTINPETOUVTOL LECO OTTO TNV EVACYXOANCN TWV HABNTWV E TO O£ATPO ZKLWV.

Onwg gival yvwoto To O£atpo IKlwv otnpiletol oto Gwe Kal TN OKLA KL OUCLOOTLKA Elvat
€va «TaLyvidy pe ta Suo mapanavw Guokad pavopeva. Na Ty napaywyn Tou Gpwtog, UE OKOTIO
TOV PWTLOUO TOU UTIEPVTE Kal TN Snuoupyla Tng oKlag amod tnv Kabe ¢yolpa, ol cuyxpovol
KapayKlo{OTaIXTEC XPNOLUOTOLOUV NAEKTPIKA KUKAWHATA Kol Aoumtipec. MaAlotepa
Xpnotpomnololoav GAANEG TINYEC, OTWG KEPLA, Auxvapla K.A. To Yeyovog auTo, Omwe eival ¢puaoLKo,
uropet va BonBrioet moAL otn Si6aokoAlo Twv SLIEAKTIKWY OTOXWV TIOU TIEPLYPAPNKAV AUECWC
TIAPOTAVW.

EvOelkTikéEC SpaotnploOTNTEC TIOU UIopPoUV va Tpaypatonotnbolv: 3ITo mopanavw
mAaiolo Ba prmopolos 0/n eKMALSEVTIKOC TNG OUYKEKPLUEVNC TAENC VO SNULOUPYHOEL NAEKTPLKA
KukKAwpoto ota omoia Ba £Bale NAEKTPLKOUG AQUTITIPEC Yl TOV GWTIOUO Tou meplypadnke
napanavw. Ot padntég Ba pmopovcayv va IAPATNPCOUV TO NAEKTPLIKA KUKAWUOTO QUTA KoL va
Snuoupyrnoouv avtiotolya HE TN XPNON OHWC MMATAPLWY, AQUTITHPWV XOAUNANC TAONC
(Aapmakwa) k.Am. Me ™ dpaoctnplotnta auty e€ackolvtal ol padnteg téoco otn dnuloupyla
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NAEKTPLKWY KUKAWHUATWY 000 KAl OTNV TELPAMATIKN Slamiotwaon yla Tty UTapén LOVWTWY Kal
QYWYWV TOU NAEKTPLKOU PEUMATOG KABWE KoL 0TN XPNOLULOTNTA Twv KoOAwSiwy, Twv SLaKomtwy
K.ATt. Emiong pmopouv va Siamiotwoouv T Sladopég avapeoa ota Stadopa €idn ovvdeong
KUKAWHATWV (MapdAAnAn kal o oelpd). Avadoplkd Pe TOo Gwe UopolV va SLamoTwoouV
TIELPOUATLKA TNV €UBLYpappn dtadoon Tou PwTog He TN Xpron dakwv, AAUMTAPWY Kal AAAwV
OUVEPYWV TOU OedTpou KWV, va Slamotwaoouy TV Umapén cwpatwv dtadavwy, nuidtadpavwv
Kal adltapavwyv (m.x. pryoupeg amnod ehativa, xapti, VA0, dépua K.ATL.), TOV TPOTO CXNUATLOUOU
NG OKLAG, TN Sldxuon KoL TNV anoppodnon Tou GwTog K.ATL.

MeAétn NeppaAlovtog

H MeAétn MeptBaAlovtog SI6A0KETAL AQUTOTEAWS OTLG TECOEPLG TTPWTEG TAEELS TOU ANUOTIKOU
IxoAeiov (A" éwg kal A’). TO CUYKEKPLUEVO HABNUA OUWG UTTOPEL var ouvOEBEL pe poypappaTa
KalL va aLOTIOLOEL TNV EUMELpia KAl amo AAAou¢ TopEelg, onwg tnv NeptBarlovtikn Ekmaidevon,
Vv KukAodoprakn Aywyn, Tnv Aywyn Yyeiog k.d. To @£€atpo IKLwv, 0w Ba SOUHE 0T CUVEXELQ,
UMopel va pavel xprioLo Kot 0€ aUTO TO SLOAKTIKO QVTLKEIPEVO, GUOLKA OTLG TAEELC AUTEG LA TIG
omnoleg mpoPAEnetal n dtdaokaAia tou.

JUpdwva pe to A.E.M.MN.Z. katta A.MN.Z. 0 yeVIKOG okomoc Tn¢ MeAétng tou NeptBaliovtog
glval n anmoKInon YVwoewv Kat n avamntuén 6e€lotntwy, aflwv Kol OTACEWVY, TIOU ETLTPETOUV OTO
Halntr va mopatnpel, va TEePLYpAdEL, va EpUNVEVEL Kol 0 KAmolo Babuo va mpoPAENEL
Aeltoupyla, TOUG CUOXETIOMOUG Kal TIG AAANAETOPACELS TOU GUGCLKOU Kol avOpwroyevoug
nepBAAOVTOG LECA OTO OTOLO avaAMTUOOETAL N avBpwrvn SpacTnELOTNTA OTO XWPO KoL OTO
XPOVO, E TPOTIO WOTE va odnyeital oTn cUVELSNTOMOLNGN TWV MAEOVEKTNUATWY KAl TNG OVAYKNG
yla aswdpopo avamtuén tou mAavntn. H Swadikaocia auty amookomel otn dnuoupyio pLag
odalpkng avtiAndng yia tn {wn MOV CUVLOTA KUPLWG TNV aVANTUEN YVWOTIKWV SLacuVOETE WV
Kol aAANAeTOpAoewWV PETAEU SLADOPETIKWY AVTLIKELMEVWY, OTLG omoleg n Eéudaon Sivetal otnv
OVTLUETWTILON TOU Habntr w¢ EpguvnTh.

Karmolotl and toug empépoug otdoxoug TG dtdaokaAiag Tou cUYKEKPLUEVOU SLOAKTLKOU
OVTIKELLEVOU YLA TOUG MaBNTEG TOu AnuoTikoU ZXOA€lou €ilval oL MopakATw: va avamntuéouv
TIVEUHA CUVEPYQOLOG yla TNV Tpayuatonoinon Kowwv §pactnelotATwy Kal eKGNAWCEWV 0To
XWPO Tou oXoAeiou, va avamtuéouv evdladEpov Kal ayamnn yla Tnv matpida Kot TNV MOALTLOTIKN
TOUG KAnpovould, va esvawoBntomolnbolv oe Bépata avtlpetwrnong TPoBANUATwY (T.X.
nieptBailovtoc) mou adopolv To eupUlTEPO TOTIKO epLBarlov, va avamtuéouv eviladépov yla
™V avalntnon Kat avadelfn otolxelwv amo Tov Aaiko MOALTIOUO TNG EUPUTEPNC TTEPLOXN G OTNV
omola avnKeL N KOWOTNTA Toug, va evalctntomnotnBouv yla ta npofAnuata mouv adopouv to
€UpUTEPO GUOLKO KoL avOpwTtoyeVEG TEPLBAAAOV K.ATT.

EvOelKTIKEC SpaoTNPLOTNTEG TIOU HIMopPoUV va TpaypatonolnBouv: Ot pobntég e
adopun TNV opyavwaon HLag mapdotacnG Oedtpou IKIWV (Kataokeur ¢plyolpag, OKNVIKWY,
UMEPVTE, ouyypadn Kelpévwyv KAm.) e€epeuvolv 10 TEPBAANOV TouG (Puolkd  Kal
avBpwrmoyeveg). Kavouy, yla mapddelypa, €peuva ayopac Kol aoXOAOUVTAL HE TNV ayopad TwV
amopaitntwyv UAKWV avaAappavovtac o kabBévag KAmolov poAo, TPAYUATOTOLOUV ETMOKEYPELG
o€ pouosia | AANOUG OXETLKOUC XWPOUC UE OKOTIO TNV AMTOKTNON UALKOU OAAQ KOl TTOPOOTACEWV
NG KaBnuepvotnTag mou Ba toug davouv XproLa oTNV TPaAyATonoinon tng Beatpikng Toug
TapAOoTAoNC (T.X. CUYKEVIPWON OTOLXELWV OXETIKA e TNV Tapadoon i S1adopwVv KOWVWVIKWY
KOTOOTAOEWV K.ATL.). M€ BAon Ta mapamdvw Umopouv va SnLoupynoouV Beatpikd osvapLa, ota
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omnola Ba amotunwvovtal Sladopeg KATAOTACELG TNG KABNUEPLVACS {wNG Kal Ta omnola Yrnopouv
Val TOL TTOPOUGCLACOUV OE HLa TIAPACTAON OMOoU oL Npweg Ba eival ByaApévol péca amno tnv dla
™ Lwn (TLX. N ApUOVLKA cuvumapén f oL CUYKPOUOELS TWV avBpwmwy, N ayadmnn, o €pwTag, N
{nAwa, n yévvnon, o Bavartog, ot Stadulilkég oxéoelg, n vloBeaia, To Slaluylo Twv YovEwv, oL
avamnnpieg, ot MPOPANUATIKEC HopdEC ocuumepldpopds HEoa otnv TAEn, T TPoPAnuaTa
oupBiwaonc oto oxoAeio/bullying, o ekpoBLopoC, n kakomoinon K.4.).

2to mAaiolo tng NeptBarlovtikig Ekmaidevong, n omoia o6nwg Adn avadpépbnke pmopetl
va evtaxBel oto oUuyKeKPLUEVO SLOAKTIKO QVTLKEIPEVO, UTTOPOUV oL LaBntég va aoxoAnbouv pe
€va epLBAAAOVTLKO {ATNA TO OTIOLO £XEL OXEDN HE TO APECO EPLBAANOV TOUG (TT.X. TO TIPOPANUA
TWV OKOUTILSLWY, N PUTIOVON TWV TTOAEWV OO TOL AUTOKIVNTA, TA EPYOOTACLA KOL YEVLKA OTTO TLG
avBpwWMLIVEG SpaOTNPLOTNTEG, TIC TIUPKAYLEC TwV dacwv K.AT.). 2to mAaiclo mou avadépbnke
TIAPOTIAVW UITOPOUV OL LOONTEG VAL CUYKEVTPWOOUV KOTOTILY OXETLKI G EPEUVOG TOL OTOLYELA KOL TLG
mAnpodopie¢ Kal va Ta Spapatonoljoouv mapouctdlovtdg Ta o [ Beatplky mapaotaon.
MrmopoUV akOun va apakoAouBnooUV MOPACTACELG LE OXETIKO MEPLEXOUEVO. 2TO MAALCLO TNG
KukAodoplakng Aywyng Lmopolv oL Hadnteg peoa arnod Toug NPWEeC/dpLyolPeG TNG CUYKEKPLUEVNC
Hopdng Beatplkng TéXVNG va mpooeyyioouv Sladopa BEpata OXETIKOU TEPLEXOUEVOU (TLY.
o6nyieg yla tnv kukAodopia twv melwv, Xprion UTOYELWV SLoBACEWY, KATAOKEUT KoL EKUABnon
TWV BACIKWV CNUATWVY KUKAodOpPLaG, KATAOKEUT Kal eKLABnon tng Asttoupylog Twv GWIEWVWV
onuatodotwy, aodaiion avtokwntwy, napaflacelg tou K.0.K., pumavon tou meptBailoviog
and ta tpoxodopa, nxoppumaveon, achaArn odnynon MOSNAATWVY Kal YEVIKA TPOXopopwv,
Tpoxaia atvxnuata, xprion wvwv acdaleiag Kal KpAvoug K.A.). 2to mAaiolo g Aywyng Yyeilog
UIOPOoUV oL HaBNTEC péoa amod TouG NPWEG/dLYOUpEC TOU OEATPOU ZKLWV VA TIPOCEYYIOOUV
Sladopa BEpATA OXETIKOU TIEPLEXOUEVOU (TLX. UYELD KOL UYLELVH TOU OWHATOC, LYLEWVN Slatpodn,
QTUXNAMOTO KoL TIPWTEG BorBeLeg K.ATL.).

®duokn Aywyn

To padnua tng Ouoikng Aywyng (Mupvaotikng) SL6AoKeETAL AUTOTEAWG O OAEG TIG TAEELS TOU
AnpotikoU ZyoAeiou. Q¢ €k ToUTOU TO O£aTPO ZKLWV MUMopel va davel xpAoWo o autd To
OL80KTIKO avTikeipevo kaB’ OAn tn SlApKELA TNG TAPAUOVIG TOU HaONTr) OTn CUYKEKPLUEVN
oXOALkn Babuida.

Zupdwva pe 1o A.E.M.N.Z. katta A.M.2. 0 okomog Tng Duotkig Aywyng otnV UTIOXPEWTLKA
eknaidevon elval va CUUPBAAEL KATA TTPOTEPALOTNTO OTN CWHOTIKA OVATITUEN TWV HabnTwy Kat
napaAAnAa va PBonBrnosl otnv PUXLKA KOl TIVEUROTIKA TOUG KaAAlEpyela kabBwg Kal otnv
OPHUOVLKNA €VTagr Toug oTNV Kowvwvia. NMpotepaldtnTa €XEL N AVATITUEN TWV KLVNTIKWV Se€LOTNTWV
TWV HaBNTwV Kol HECW OUTWV N KAAALEPYELA TwV GUCIKWV TOUG LKAVOTTWV KoL N evioxuon tng
uyelag toug. Kamolol amd Toug EMIUEPOUC OTOXOUG TNG SLO0OKAAIOG TOU OUYKEKPLUEVOU
SL60KTIKOU QVTLKELMEVOU YLO TOUG HABNTEC TOU AnUOTIKOU XOAElOU £lval OL TTOPAKATW:
TakelgA' - B’

OL HaBNnTEC eMISLWKETAL: VO AVOITTUEOUV TIG AVTIANTITIKEG TOUC KOVOTNTEG: TNV KlvaloOntikn
avtiAnyn, tv omtikn avtiAnyn, tv akouotiki avtiAnyn, tv avtiAnPn péow tng adng, Tig
LKOVOTNTEC OUVTOVIOUOU, Vol ovamtuéouv amAEC KLVNTIKEC TIPOOOPUOOTIKEG SefloTnTeg, va
YVwpLloouv Kat va KAAALEpYROOUV oTolxela puBpoU Kal Kivnong, va avamtuéouv Tn Un AEKTIKN
ETUKOWVWVIA: eKkPPaOTIKA Kivnon, dnuioupylkn kivnon, va avamtuéouv tn ¢avrtacio KoL Tn
SNUOUPYLKOTNTA TOUG, va €KGPAOTOUV KIVNTIKA, XPNOLUOTIOLWVTIAC TO OCWHA TOUC, va
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avamtuéouv amAéG KVNTIKEG Se€LOTNTEG, va KAAALEPYHOOUV oTolxela TNG €AANVIKAG AQiKAG
TapAadoong, Vo OIOKTG0UV YVWOELS TTIoU OXETI{ovTal e ToV mapadocLako Xopo, TN LOUGCLKH Kol
To TpayoudL Ot TOTUKO Kol €BvIKO emimedo, va avamtlu{ouv aVTIANTTIKEG LKAVOTNTEC:
KLVOLOBNTIKN), OTMTIK, OKOUOTIKA ovtiAnyn, KAVOTNTEG CUVTOVIOHOU, VO EKTIUAOOUV Ta
aloOnTika oTolxela TN Kivnong K.ATL.

Té€ewcr - A

OL HOBONTEG eTUSLWKETAL: VA OVATITUEOUV KOWVWVIKEG KOl PUXIKEG OPETEC OMWG: ouvepyaoia,
opadikd mvevpa, auvtonelBapyia, B€Anon, umeuBuvoTnTa, UoUoVH, EMUOVN Kal Bappog, va
BeATLWOOUV TIG QAVTIANTITIKEG TOUG LKAVOTNTEG: TNV KWWALOONTIKY, TNV OTTIKN), TNV AKOUOTLKA
avtiAnyn, v avtiAnyn péow tnG adng, TI¢ LKAVOTNTEG CUVTOVIOUOU, Vo avamTtuEouV amAEg
KLVNTLKEG TIPOCAPHOOTIKEG SEELOTNTEC, CUVOETEC MPOCAPHOOTIKEG SEELOTNTEC, va avarTtuEouv T
UN AEKTIKA eMiKowwvia: ekppaoTikn Kivnon, dnuloupyikn kivnon, va KaAALEPYr|OOUV CTOLXELD
pUBUOU Kal Kivnong, va eKPPaoToUV HE To TpayoudL KoL TNV Kivnon, va SLeupUVOUV TIG KIVNTIKEC
TOUC SuvaToTNTEG, va avamtuEouv amAEG KIVNTIKEG TIPOCOPHUOOTIKEG SEELOTNTEC, va avamTtuéouv
TN UN AekTkh emkowwvia: ekdppaotikn kivnon, dnuloupylkn kivnon, va oavamtuéouv tn
davracia kal tn ONULOUPYIKOTNTA TOUG, VO KOTOVONOOUV TNV aiobnon Ttou Ywpou
XPNOLLOTIOLWVTOC TO CWHA TOUG, VA OLUTOOXESLACOUV KLVNTLKA XPNOLULOTIOLWVTOG TO CWHO TOUG,
VO QITOKTAOOUV YVWOELG TTOU OXETL{OVTAL UE TOV TapadooLako Xopo, Tn LOUGCLKNA KoL TO TpayoldtL
O€ TOTUKO Kal €BVIKO emimedo, va KaAALEpyrioouV oTolxeia tng EAANVIKAG Aaikn¢ mapadoaong, va
yvwpioouv tnv €AANVLIKN TOALTIOUIKN TtapAdoon, va EKTLUACOUV Ta aLoBNTIKA OToLEla TNG
Kivnong K.ATt.

TaéelcE' - 3T

Ot poBntég erublwketatl: va BeATIWOOUY TNV KvaloOntikr avtiAnyn, tnv omtikn avtiAnyn, tnv
avtiAnyn péow TNG adng, TIC LKAVOTNTEG CUVTIOVIOMOU, VO aVONTUEOUV OUVOETEG KLVNTIKEG
be€LoTnTEC, TEPITTAOKEG KLVNTIKEG SEELOTNTEC, VAL OTTOKTCOUV YVWOELG TTOU OXETI{OVTaL UE TOUG
napadoolakolG XOpoug, TN HOUGCLKN Kal To tpayoUdL ot Tomikd kol €Bvikod emimedo, va
KaAALEpyioouv oTolxela puBuou, kivnong, HOUOLKAG, Tpayoudlou, va yvwpioouv otolxela tng
AaikAG pag mapddoong, va Katavornoouv tnv afio TNG TMOALTLIOUIKAG KOG KANPOVOULAG, va
EKTLLAOOUV Ta alobnTtikd otoleia TNG Kivnong.

OAou¢ Toug apanmAavw oToXoug Ba UMOPOUCAE OE YEVIKEG YPAUUES VA TOUG EVTAEOUUE
0O€ TPELG OMAdEC: a) YuxoknTk (aloBnon tou Xwpou Kol TOU XPOVOU, OTTTLKOKLVNTLKOG
OUYXPOVLOUOC KL GUVTOVIOMOG K.ATL.), B) LOUGLKOKLVNTLKN (pUBUOC, Evtaon, pUBLLKN KAl KLVNTIKN
ouvodeia/puBuikni aywyn K.A) Kot y) mapddoon/ moAttiopog (eAAnvikol mapadooiakoi xopot).
OtLouvtputtikn MAsloPndla Twy mopandvw oToXwV UTINPETOUVTAL, OTIWC Ba SoUE 0T CUVEXELQ,
HEoa amod TNV EVAOYXOANON TWV LaBNTWV UE TN CUYKEKPLUEVN Lopdn Beatplkng TExvNng, avaioya
duoKA He TNV NAKia Ko TNV PUXOKLVNTIKN avamtuén toug. Eival yvwoto e€dAAou wg yla va
600¢el po mapdotacn Osdtpou IKWwv Ba TPEMEL —HETAEU TWV AAAWV- VOl UTIAPXEL Ao ToV
KapayKlolomaiytn OMTKOKIVATIKOG OCUVTOVIOMOG, pPUBULK Kivnon, aplotn yvwon TNng
AP dOOLOKNG LOUGLKAG KOL TWV XOPWV K.ATL.

EvOeIKTIKEC SpaOTNPLOTNTEC TTOU UIMOPOUV VA TTpayUATOoLN00oUV: ITIG UKPOTEPEC TALELC
(A" kot B) aAAa kot ot apéowc emopeveg (I kat A’) Ba mpémnel va 600l €udaon otnv
PuXOKLVNTIKA OVATTTUEN TwV HaBnNTwV Kal 0TNV HOUGLKOKLVNTLKA. a ToV OKOTO auTO Unmopouv
ol HaBNTEC va TTAPOUV OTO XEPL TOUC pLa pLlyoUpa ToU KataoKeooayv ol (Slot Kal pHe KATAAANAN
HOUGLKH UTIOKPOUGN UIOPOUV Vo XOpEPOUV TOV XOPO TTIOU «XOPEVEL» N hlyolpo OTNV MOPACTACH
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N évav ¢avtaotikd xopo. OL pabntég kwvouvtal eAeVBepa otov XWPo NG aibouoag Kot
OUVTOVI{OUV TLG KLV OELG TOUG LE TN LOUGLKN 1 UE PUBULKA XTUTIHOTA TOU/TNG EKMaLSeuTikoL. H
SpaoctnplotnTa auth Umopel va yivel €ite atoplkd eite opadikd (ypoppn/kUkAog) eite o€
{euydpla. ITn CUVEXELQ UITOPOUV VOl UTTOUV OL LaBNTEC TIOW OO TOV UIMEPVTE KAl VAl KLVIiOOUV TN
dLyolpa TOUG PUBULKA WOTE VoL «XOPEVEL» N TeAeuTaia miow am’ to mavi. Ot dplyolpeC pnopouv
va «Xop€YPouv» -Kat' EMEKTOON KL OL LAONTEG- O Ta €16 TWV EAANVIKWV X0pwV (TNG TOANG, TOU
XWPLOU, TWV VNOLWV K.ATL.) aAAA KoL EEVWV (TT.X. EUPWTIATKWY, AUEPLKAVIKWYV, OLOLOTLKWY, KAOLOLKNG
HOUGCLKNAG K.ATL.). Mg auTOV TOV TPOTO TPOodLOPI{OUE TOV XOPO OE OXECN HUE TOV XWPO Kal
OUYXPOVWG KAAUTITOUME KAl OTOXOUC TNG SLATOALTIOUKN G aywyn¢. Emtiong pmopouv oL pabntég
va xop€Pouv GavtaoTikol¢ XopoUg TwV UUBLKWY KoL TIPOIOTOPLKWY XPOVWV HE T OVAAOYEC
dLyoupeg (m.x. TNG emMoXNC Twv Bewv Tou OAVLUMOU, TwV NUBewV/Onoéa Kat HpakAn K.AT.), Twv
XPOVWV TNG apxalotntag (KAAoLKAG KoL UOTEPNG), TL.X. XOpELOUV oL ABnvaiol otnv apyaia ABrva
HETA TN Vikn otov MopaBwva 1 oL oTpatiwTteg Tou MeydAou AAeEAVOPOU HETA ATTO HLOL LEYAAN
vikn KA., Twv Bulaviivwy xpovwyv (r.X. xopelouv ol BeaTEG oTov UMMOSPOUO TPV Ao pia
troSpopia 1 oL aKPITEG HETA amo pia Vikngopa Haxn), Twv VEOTEPWV XPOVWV (TL.X. Ol KAEPTEG
HETA QIO HLa paxn N o€ éva mavnyupl), TWV onUEPLVWVY XPOVwV K.ATL. Me autdv Tov TpOmo
PoodLopl{oUE TOV XOPO OE OXEON LE ToV Xpovo (AAknotig, 1992: 146-151).

Ma tnv enitevén Twv PUXOKLVNTIKWY OTOXWV, TIOU TIEPLYPADNKAV TAPATIAVW, MTOpPEL
OKOUN 0/n eKMALSEVTIKOG VA TIPOYHOTOTOL|OEL HE TOUG HaBNnTEG SladopeC OIOKAOELS yLa TNV
KLVNTIKA TwV SAKTUAWY KoL TO GUYXPOVIOUO TwV XEPLWV (T.X. U0 PpLyoUpEG TTOU TIG KPATAEL O
HaBNTAG oL OMOLEG CUVOMIAOUV Kal KVvoUvTal cuyxpoviopéva). Mmopel o/n ekmalSeuTikog va
KAVEL 0LOKNOELG OTOUG LOBNTEC YLA TOV CUYXPOVIOUO KATA TNV Kivnon Twv HEPWV ULaG dLyoupasg,
T.X. Tou Kapaykioln mou amoteleital and moANd «Koppdtia» f tou EBpaiou, Tou omoiou to
KedAAL Kveltal (ival «EeBLOWHEVO» OTWG AEEL XapaKTNPLOTIKA 0 Kapayklolng). Mmopel akoun
0/n ekmalSeuTIKOC va S16AEeL oTOUG HABNTEC WG yiveTal n e uxwon pLag pyovpag, n onoia
npoUmoBetel peydAn Yuxokvntikl wplpuotnta, dnAadn nwg «BAEmewy n dyolpa, mMwg
KTIEPTIATAELY, WG «AVTIOPA», TTWCE «KOLOBAVETAL» K.ATL

ITIG peyaAltepeg tagelg (E kat It') umopel o/nekmadeutikdg va dwaoel Eudoaon, eKTOG
Qo TOUG TIAPATIAVW OTOXOUG YLOL KATIOLOUG o TOUG HaBnTEG Tou SEV TOUG £XOUV KATAKTIOEL
EMAPKWG, OTNV TAPAdoon Kal OTOUG TOALTLOTIKOUG oToxoug (eAAnvikoi mapadootakol kat
ouyxpovol xopot). Mmopetl ya mapdadetypa va S16AEeL otoug HabnTEG ToV XOpO TIOU XOPEVEL N
KAaBe PpLyoupa, T.X. TOV TOAULKO TOU pmopuna-riwpyou, Tov kKahapatiavo tou Kapaykloln tov
omolio yopeLel pe tov Xatlnapatn oto téAog KABe mapAaotaconc, Tov (EIUMEKIKO TOU ITAUPAKA
K.ATL. Ta moparmavw UopoUVv val yivouv Kol 08 GUVEPYAGia e TOV/TN YUUVAOTH/YyUUVAOTPLA TOU
oxoAeiou, omou avtdg/auth sival Stabéopoc/n.

OewpoUlpe TENOC OTL Sev elval MAEOVOOUOC va avopEPOUHE OTL OAEC OL TOPATIAVW
Spaotnplotnteg ocupParlouv otnv opadikotnta (évtaén Tou atopou otnv opada), TN
ouvepyaoia, tTnv auvtomelBapyia, tov ogfacud tou AaAAou, TV TPNON TWV KAVOVWVY, TNV
ETUKOLWVWVLA K.ATT., TIOU KL QUTOL aIOTEAOUV EMUEPOUG OTOXOUG TOU CUYKEKPLUEVOU SLEAKTLIKOU
OVTIKELUEVOU.

Mouokn
To padnua tng Mouotkng S16A0KETAL AUTOTEAWG O€ OAEC TIG TAEELC TOU AnpoTIKOU XxoAelou. Qg
€K TOUTOU TO O£aTPO IKLWV Umopel va davel XprioLUo o€ oUTO TO SLOAKTLIKO OVTIKELUEVO KaB' OAN
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TN SLAPKELO TNG TTOPOLOVHG TOU LaBNTr 0T CUYKEKPLUEVN OXOALKN Babuida.

JUpudwva pe to A.E.M.MN.Z. kat ta A.M.Z. 0 oKOmoOg TG MOUGLKAG OTNV UTIOXPEWTLKNA
ekmaidevon eival MpwTopXIKA N avamtuén Kal KOAALEPYELD TNG LKAVOTNTAG Yl oloOnTikn
amoAauon KOTA TNV akpoaon, EKTEAECN Kol SnULOUpPYLla LOUOLKAG WG HLOG Ao TIG EKONAWOELS
KAAALTEXVLKAG €kdpaong Kal Snuloupylkdtntag Tou avBpwrmou. Méow autoU TOU OKOTIOU Kol
mapAAAnAa TPOC QUTOV, N HOUCLKA oywyr OmMOPAEMEL OTN YEVIKOTEPN KAAALEPYELA TNG
SNULOULPYLKOTNTAC KAl TNG TTPOCWTIKOTNTOG TWV HobnTwy, Eoa amd TNV EVEPYNTLKN aKpooon,
TIC S5paoTNPLOTNTEG LOUGCLKNC SnuLoupyiag Kal EKTEAEONC.

Karmototl and toug empépouc otdoxoug TG StdaokaAiag Tou CUYKEKPLUEVOU SLOAKTLKOU
OVTIKELLEVOU YLO TOUG MaONTEG TOu AnuoTikoU XXOA€iou €lval oL MOPAKATW: va avamntuéouv
BeTIky oTAON KOL OyATn TPOG TN HOUGLKN, va Tpayoudolv opadika dtadopa tpayoudia, va
0KoUV TIPOOEKTIKA Sladopa (6N HOUOLKAG KaL va avayvwpilouv Ta Booikd Toug oTolyEla, va
Tpayoudouv Kal va mailouv pouoikn ano Sladope EMOXEC KAl KOUATOUPEG, VAl YWWPLOOUV TLG
SuvatdtnTeg TG WV TOUG KAl va UTTopouV va TI¢ aflomolouv ekppalovtag cuvalobnuoata Kat
kataotaoelg (BiBAlo AaokaAlou Osatpikng Aywyng E" kat Xt’, 2006: 193) k.ATt.

EVOELKTIKEC SpaoTNPLOTNTEG TOU UIMOpPoUV va mpaypatornotnfouv: O/H ekmatSguTIKOG
™G TN o€ ouvepyaoiot PE TOV/TNV HOUGLKO TOUu OXOAgiou, OmMou autog/autr eivat
SlaBéopog/n, umopel va didatel toug pabntég tou/Tng (Wblaitepa auToUG TWV ULKPOTEPWV
TAafewv) va TomoBeTOUV Kal va XpNOLOTIOLOUV OWoTA T dwvh ToUG, va Toug Sel&eL mTwG umopouv
va TapAyouv nNxoug He Stadopa UEPN TOU CWHATOG (T.X. XEpla, XelAn k.Am.) i pe Siadopa
QavTIKE(HEeva, oL omolol eival anapaitntol o Pl mapdotacn Osdtpou Ikiwv. Mmopel akoun va
nipaypotonoloel Sladopa HOUCLKOKIVNTIKA Ttalyviblo PE MOUCLKN UTIOKpouon amo Tn
OUYKEKPLUEVN Hopdn Beatplkng TEXVNG, AAAA KoL VO AKOUOEL E TOUG HaBnTég Tou Stadopa
HOUOLKA HoTiBa Tou amavtwvial oto O£atpo IKlwv. Ot HabnTéC Twv HEYOAUTEPWVY TAEEWV
Umopouv va pabouv va tpayoubouUv aTOULKA 1} opadlkd Ta TPAyoudla TWV NPWWV HLOG
TAPACTAONG, TLX. VA TOAULKO Yla ToV pmapuna-rwpyo, pla Zakuvevh kavtdada yla tov olop-
Awovuolo, évav apave yla tov Xat{napatn kAn. Méoa amnd tn dpactnelotnta auth Kal oTo
mAaiolo Tng eBvopoucikoAoylag kat TG LouotkAg Aaoypadiag, o pabntng Ba pumopEoel emiong
va LEAETAOEL HOUOLKA poTifa amd dtadopa pépn tng EAMASAG aAAd Kal To KABe pouaoLko €160¢
TPAYoUuSLoU TIOU ATIAVIATAL OTN CUYKEKPLUEVN popdn Beatplkng TEXVNG (T.X. TO VNOWWTLIKO, TO
NMELPWTLKO, TO PEUNETLKO, TNV EMTAVNOLAKN KOvtada K.AT.). Me auTtov Tov TpOTO UTnpPETEiTal
KOL 0 OTOXOC TNG KOAALEPYELAG KOl TNG SLACWONG TNE LOUOLKAG TTOPAS00NC Kal YEVIKOTEPA TOU
TIOALTLOMOU TOU TOTIOU HOC. 2€ VOl SLOTIOALTIOULKO TIAQLLOLO KOlL YLOL TIG AVAYKEG LG TTAPAOTAONG
SLaMOALTIOMLKOU TieplexOpEVou, TNV omoia Ba dnuloupyoloav ol pabntég, Ba pmopouoav ot
TeAeuTalol va aKOUOOUV KAl VO LEAETAOOUV LOUGCLKEG KAl TpoyolSLa oo AANEG xwpeg (Llaitepa
TWV XWPWV TIPOEAEUONG CUUHAONTWY TNG TAENC TOUuG 1 Tou oxoAgiou). Me autdv Tov TpoTo
UTINPETOUVTOL KOL OTOXOL TNC SLAMOALTIOULKAC EKTAdEUONG HETA ATTO TN LOUGLKN, N «YAwooa»
¢ omoloag Bewpeital amd mMoAAoUG we dLteBvng. TEAOG, KAmoLloL LaBNTEC Twv PeyAAwy TAfewy, oL
omoiol evéexopévwg yvwpilouv va mailouv KAMOLO HOUCLKO Opyavo, Ba pmopoucav va
SNULOUPYNOOUV ULKPEG LOUGCLKEG CUVOEDELC VIO TIC OVAYKEG HLOG BaTPLKNC MopAoTaonG auToU
Tou £(60U¢ Kal e UTOV TOV TPOTIO Va £EOLKELWOOUV Kal PE TOV POAO TOU HOUGLKOU &npioupyou
KOlL TNG LOUOLKAG EMEVOUONG ULaG TTapAoTAoNC.
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To pabnua Twv EKAOTIKWY OSLOACKETOL QUTOTEAWG O OAEG TIC TALELG KATIOWWV ANUOTIKWV
IxoAeiwv (m.x. Eviaiov Avapopdwpévou MpoypAUUATOC) EVW OTO UTIOAOLTOL TO CUYKEKPLUEVO
OLO0KTIKO QVTIKELUEVO €lval eVTOYHEVO OTO HABNUa tng AoBntikng Aywyne. Q¢ ek TouTtou TO
Ofatpo IKLwV pmopel va pavel xpriolo o€ auto To SL8aKTIKO avtikeipevo ko’ 6An tn Stapkela
NG MOPAUOVAG TOU HaBNTr 0TN CUYKEKPLUEVN OXOALKN Babuida.

Zupdwva pe to A.E.M.MN.Z. katta A.M.Z. 0 YeEVIKOG 0KOTOG TNG SLtdaokaAiog Twv ElLkaoTikwy
010 AnUOTIKO IXOAeio elval: «va yvwpioel o uadntnc tic Eikaotikég Téxveg, va euBaduvel o’
QUTEC KOl VA TIC ATTOAQUOEL UEOQ IO LOOPPOTTEC SPACTNPLOTNTEC EPEUVAC Kol dSnuLoupyloc
Epywv, adAAd kal uéoa Qo TN yvwon Kal TNV KATavonon Tou PalVOUEVOU TG TEXVNG, WOTE Vo
koAAlepynUei w¢ dnutoupyog kot wc @iAdteyvoc Jeatncy. EWOIkOTEPA PE TO HABNUA TwV
ElkaoTikwy emiSlwketal va KaAAlepynBel: n SnuioupylkdtnTa TOU HABNT), n mapoaywyn
KOAALTEXVLKOU €pYOU, N CUUETOXN TOU OTLC ELKOOTLKEG TEXVEC, N YVWON KAL N XPrion TwV UALKWY,
TWV HEOWV, TWV EPYOAELWV KAl TWV TINYWV OE TOLWKIAEC €KAOTIKEC MopdEC, n gualoBntn
OVTATIOKPLON, N KATAvONnon, N KPLTIKN TIPOCEYYLoN KAL N aAVAAUCH TOU ELKOOTLKOU £pyou aAAG KoL
TOU POLVOUEVOU TNG TEXVNC YEVLKOTEPQ, N KATAVONGON TNG TOALTLOTIKNC Stdotaong Kal n cUBoAn
TWV TEXVWV OTOV TIOALTIOMO SLaXPOVIKA KOl CUYXPOVIKA. KAToloL oo Toug EMIUEPOUC OTOXOUG
™G S16AOKAALQC TOU CUYKEKPLUEVOU SLOAKTIKOU OVTLKELMEVOU YLOL TOUG HaBNTEG TOU ANUOTIKOU
YxoAeiou ival oL MapaKATW:
Takelc A" - B’
OL poOntég eTuSLWKETAL: VO EpEUVOLV KaL va Tielpapatilovtal pe Stddopa UAKA SnULoUpYywVTaG
ELKOOTIKA £pya, va ekdpalouv LOEEC, EUMELPLEC KOl ouvaloBipata péoa amno ta €pya Toug, va
avakoAUTTouV OTL N TéXvN €ival omoudaiog TPOmog €kdpaong, va avamTUGo0oUV EKTILNCN Kot
evlladpEpov yla tnv TExvn Kot EMOUMIO VO CUUUETEXOUV O KOAALTEXVIKEG SpAOTNPLOTNTEG.
Tagewgl - A
OL HOBONTEG ETUSLWKETAL: VA EPEUVOUV KAL VO XPNOLUOTIOLOUV UALKA, TEXVLKEG KOLL TPOTIOUG YLa TN
Snuoupyla €pywv Kal va amoktolv 8e€lOTNTEG, va avamtuooouv WOEeC kal va ekppalouv
ocuvalcOnuata péoa anod tnv mopeia g KAAALTEXVIKNAG Snuoupylag Toug, va emEEKVUOUV TLG
LKAVOTNTEG TOUG OE OTOMLKEG KOL OE OPOSIKEG KAAALTEXVLKEG EPYACILEG.
TagewgE" - 2T
OL paBONTEC EMISLWKETAL: VA KAVOUV ETILITUXNUEVN XPNON UALKWY KAl TEXVIKWY OTA £pya TOUG, Vol
XPNOLLOTOLOUV TLG YVWOELG TOUC YL TIG ELKOOTLKEG TEXVEC OTA AAAQ LABAUATA, VO CUUUETEXOUV
o€ oUVOEeTEC KAAALTEXVIKEC €pyaoies, va avayvwpilouv tn onuaocio Kot tTn ornoudaldtnta tng
TéEXVNG o Sladopoug moAttiopolg, va avayvwpilouv Sladopa €LKAOTIKA EMAYYEALATA KOl
apydTEPQ TIG LKAVOTNTES TWV OVOPWTTWYV TIOU 0loXOAoUVTaL LE aUTA.®

EVOELKTIKEG SpaoTNPLOTNTEG TOU UImopouV va mpaypatorotnfouv: O/H ekmatSguTIKOG
™G TAéNG O OuVEPYOOia HE TOV/TNV EWKOOTIKO TOu oOXoAsiou, Omou autog/auth eival
SlaBgopog/n, propei va S18aceL Toug padntég tou/tng (laitepa AUTOUC TWV UEYOAUTEPWV
Tafewv) Mwc va emAéyouv ta KatdAAnAa vAka ((elativa, 6€pua, EUAo, mavi, cuppata, oldepa,
HEVTEOESEG K.ATL.) Tal omola Ba XpNOLUOTIOL)COUV YLol TNV KATAOKEUN TNG KABs ¢dlyolpag, Tou
UTMEPVTE KOOWG KoL TwV GAAWV OVTIKELUEVWVY TIOU ElvaL amapaitnTta yla Lo Tapaotoon Tou

6 0 TeAeuTalog 0TOXOG LTNPETEITAL ATMAG KOl MOVO HE TNV EUTAOKI TwV UaBNT®V pe TO OLaTPo TKLWV, HIAG KAL O
Kkapayklolomaixtg eivat cuyxpovws {wypa@ogs, oKNVoyp&@os, @WTIoTHS, oknvoB£tc, Beatpikds cLUYYpaPENS KATL.
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@edtpou KWWV (TEXVOAOoylal Kal KOTOOKEUN). XTn ouveéxela Ba S16ael PAOIKEG YVWOELG Kall
TEXVLKEG YLl TNV BLALTEPOTNTA TOoU KABe UAIKOU ({ehativag, EUAou, §€pUATOG, TTavioU K.ATL.) wg
TPOG TNV Komr, TN Sldtpnon Kat tn cuvapuoAoynon. O kaBe pabntng oe ouvepyaoia pe Tov/Inv
eKOALOEVUTIKO aAAA Kol TOUG oupHaBnTég Tou kOBeL, Lwypadilel kal cuvappoloyel Tn pyoupa
Tou. O pabntég oe ouvepyaoia kat pe tn Ponbeta Tou/TNG eKMALSEUTIKOU KATAOKEUAIOUV TOV
UTEPVTE (UETPOUV, KOBOULV, KapdwWVOoUV K.ATL.) KABWG Kot Tot AAAQ AVTIKEMEVO TIOU Elval XprioLua
yla pa mapaoctacn (oknvika, modid, otnpilypata, GwTLoTKA K.A.). Anpioupyouv eniong Stadopa
OVTIKELLEVO OXETIKA PE TN OUYKEKPLUEVN Hopdr Beatpikng TéXvNg Kal SLaKOGUOUV TOV XWwPOo
(adioeg, pekhapeg, olvepya tou Kapoaykiolomaixtn K.AM.).” AkOun ot padntéc prnopouv va
ETULOKEPTOUV LOUCELQ OXETIKA LIE TO OEaTpo IKLwV (T.X. Zabdpelo Mouoeio, Mouoeio @sdtpou
Zkiwv «Xopidnuog» tou MoAttiotikou Kévipou tou ARuou ABnvaiwv K.d.) | va KAAEOEL TO
OXOA€l0 —OTIOU QUTO €lval ePIKTO- Evav kKapayKlolomaiytn KL £ToL urmopouv va €pBouv oL HabnTég
o€ emadn HE AUBEVTIKOUC CUVEXLOTEC TNG CUYKEKPLUEVNC TEXVNG, TTOpakoAouBwWvVTaC pLa eTideLén
OXETLKNA UE TNV KATAOKEUN dlyolpag Kot AAAWY OVTIKELLEVWY TOU OedTtpou IKIwV. Ol pabntég
TWV HIKPOTEPWY TAEEWV UMOPOUV VA TIEPLOPLOTOUV OTNV KATAOKEUN GLlyolpwV Kol AAAWV
OVTIKELLEVWYV HE amAO0 XopTi i Xaptovl. OL padntég TEAOG UmopoUlV va TIPAYLOTOTIOL|00UV OTO
oxoAelo ekBEoelg pe Sladopa avTKEIpLEVA TOU OEATPOU IKLWYV, TO OToila Kataokevaoay ol (Slot
(dbyolpeg, unepvtédeg, oknvika, Stadopa cuvepya K.ATL).

Onwg eival ¢uolkd, MOAMEG amd TG mapandvw Spactnplotnteg Sev pmopouv va
nipaypotonotnBouv péoa otnv aibouoa didackaAiog, aAld amalteital EexwpLoTOg XWpPOoG, Eva
«gpyaotnpy (M.x. N aibouoa TwV EKACTIKWY, OTIOU QUTK UTTAPXEL, Ko armoBnkn K.ATt.) oTo omoio
Ol HaBNTEC UmopoUV va €pyacTolV TOAU TILO AVETA KAl HE TEPLOoOTEPN aocddAela. Eival
QUTOVONTO TIWGE KE OAEC TIG MOPATIAVW SPACTNPLOTNTEC, TEPA ATO TO YEYOVOC OTL UTnpPETeital
€VOl HEYAAO TIOOOOTO TWV OTOXWV TOU OUYKEKPLUEVOU SLEAKTIKOU avTlkeldévou ({wypadikn,
KOTOOKEVEG, KOTOvonon TOATIOTIKAG &Sldotaong NG TEXVNG K.ATL), KoAAlepyeital n
SnuoupykéTnTa KAt n pavrtacia tou maldlovu, oe avtiBeon pe 6,TL cupPaivel oto onNUEPLVO
oxoAeio mou bev eival aAAo amo v madnTk) CUCCWPEUCT YVWOEWV Kal TAnpodopLwV.

Osatpikn Aywyn

To padnua g Oeatpkig Aywyng SLOACKETOL AUTOTEAWC O€ OAEG TIG TALELG KATIOLWY ANUOTIKWV
IxoAeiwv (m.x. Eviaiov Avapopdwpévou MNMpoypAapUaTog) EVw OTA UTTOAOUTA TO CUYKEKPLUEVO
OLO0KTIKO QVTLKELMEVO €lval evTaypEVO OTO HaABNnua tng AloOntikng Aywync. Q¢ ek ToUTou TO
Ofatpo IKLWV pmopel va pavel xpriolo o€ auto To SL8AKTIKO avTikeipevo ko’ 6An tn Stapkela
NG MOPAUOVAG TOU HaBNTr 0TN CUYKEKPLUEVN OXOALKN Babuida.

JUupudwva pe to A.E.M.M.2. kat ta A.MN.Z. 0 YeVIKOC 0KOTOG TN StdaokaAiog Tou Oedtpou
0TO0 AnpoTikO ZXoAelo eivatl: «va evBappuvBoUV oL HabnTéC WOTE va avamTtUEOUV LKAVOTNTEC Kal
KALOELG yLOL VO LTTOPECOUV VOL AELTOUPYHCOUV OPUOVIKA TOO0 WE LUTOVOUEC TIPOCWTILKOTNTEC OGO
Kol péoa otnv opada. Edikotepa emiblwketal: n evBdppuvon tng dnULoOUPYLKNG Ekdppaacng, N
yvwpLpia tou matdlov e Tov EaUTO TOU, N CUVEPYAcoia KOl N apUoVIK Evtaér Tou otnv opada,
N AvVATTUEN TwV GUOLKWV KoL SLOVONTIKWYV LKAVOTATWY Kot N KOAALEPYELD TOU PUXLKOU KOGUOU,

7 TIAnpo@opies kat BorBela yla TIG OUYKEKPLUEVEG SPATTNPLOTNTEG UTTOPEL VA avTAT|OEL 0/ EKTTAUSEVTIKOG AAAG KaL oL
paBnTéG amd oxeTikd BBAlx Tov gpmopiov KaBwG kat atd to Tetpadio Epyaciwv Mwooag g E’ tédéng (tevxog B'/oeAibeg
32-34) 6Tov, 0TIwG ava@E£PONKE KAL TIPOTYOUHEVWG, UTIAPXOUV KATIOLEG SpAaTNPLOTNTES 0TI OTIOlEG HETAEY AWV SivovTtal
08nYiES yla TNV KATAGKELT @LYOUpWV, CKNVIK®OV KAl AAAWV GUVEPYWV TNG CUYKEKPLUEVNG LOPPNG BEXTPLKNG TEXVNG.
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n Slapopowon alobntikng - KOAAITEXVIKAG avtiAnPng Kol Kpltnelou Kol n mapaywyn
KAAALTEXVLIKOU TIPOIOVTOC (0L LaBNTEG WG SEKTEC Kal SnLOUPYOL), N YVWPLULO LE AUECO TPOTIO HE
KQAAALTEXVLKA - TIOALTLOTIKA ETUTEVYUATA TOOO TNE MATPI&aAg TOU 000 Kal TwV GAAWV TIOALTIOUWY,
N OTIOKTNON CUYKEKPLUEVWY YVWOEWV YLa TO B€aTpo Kol TLG AAAEG TEXVEG, KABWCE KAl yLa T oXEon
TOUG L€ TOV TIOALTLOMO Kal TNV Kowwvia, N SnULOUPYLKN avamntuén Twv ekdpacTikwy Se€loTATwV
TOU pEoa amo To AOyo Kal Tn YAwoodo, N SnUIOUPYLKH TIPWTOTUTN Topaywyn Spapatikwy
KELLEVWYV, N YVWPLLLA TNG LoTopLlag TwV LOEWV KOL PEUUATWY OTO XWPO TNG Oeatplkng TEXvVNG, Tou
ouvéBalav otnv €féAEn Tou eupwmaikol TOALTIOMOU, KAl n Katovonon tng oaflag tng
SLAMOMTIOMIKAG KoL TIOAUTIOALTIOMLKAG  aywyAGE n ouMoyikh  KaAAtexviky Snuioupyia
(Beatpikn mapdaotacn), N AUESH EVEPYOTIOLNON, N CUMKUETOXN Kal N mapéupaocn Tou pabntr otn
Sbaktikn Stadikaoia, N mapaywylkr) S1aoVVOED TWV YVWOTIKWY OVTIKELLEVWVY HECA ATIO TLG
epapuoyEg Tou Spapatog, kabwg kat n ouvdeon ¢ Bewpliag pe Tnv mpaén». Onwc Oa pavet otn
OUVEXELX, aAAA KoL OMwC TOAU €UKOAQ UTTOPEL KAMOLOC va SLATIOTWOEL, N CUVIPUTTIKA
mAsloPndia Twv MopaAmAVW OKOTIWVY KOL OTOXWV UIToPoUV va UTtNPETNBoUV péoa armo To O£atpo
ZKLWV QKOUN KOL PE TNV ATTAN) EUTAOKA TWV HoONTWV PE auTto.

EVOELKTIKEC SpaoTNPLOTNTEG TOU UIMOpPoUV va mpaypatornotnfouv: O/H ekmatSguTIKOG
™G tAéng ot ouvepyacio pe tov/tnv OeatpoAdyo tou oxoAeiou -Omou autog/autn eival
Sla0éopog/n- umopet kat’ apxnv va pépet o€ emadn Toug LaBNTEC TOu/TNG LE TO OEATPO IKLWV
(mpoéhevuon, wotopia, Asttoupyia, pemeptoplo KAM.). Ta madiad SnAadn mMpémel mpwia va
YVWwploouv Kal va ayarmroouV T CUYKEKPLUEVN Hopdn Beatpkng Téxvng va pabouv amod mou
NpBOe, mote, MwC, molol ival ol Bacikol ToU NPWEC, WG OPYAVWVETAL ULa TTapactacn K.AT. Ma
TOV OKOTMO aUTOV umopel o/n  eKMAdEUTIKOG va  XPNOLUOTOLOEL TIAOUGLO  OXETIKO
OTITLKOOKOUOTLKO UALKO (dLyoupeg, Stadaveleg, BLBALa, pouatkn, Bivteo katl nxoypadnuéva £pya,
napakoAoubnon «lwvtavwyy MOPOoTACEWY A0 YVWOToUC Kapayklolomaixteg K.ATL). Mg Tig
TapAAvVW SpaoTNPLOTNTEG UTINPETELTOL O OTOXOG TNG ATMOKTNGONG CUYKEKPLUEVWY YVWOEWVY yLa
TO BEaTpo (OEATPO ZKLWV EV TTPOKELUEVW), KABWE KAL YLOL TN OXECHN TOU LLE TOV TIOALTIOMO KAl TNV
Kowwvia.

e VOl TILO TIPOXWPNUEVO OTASLO MIOopel o/n EKMALSEUTIKOC VO OPYOVWOEL Eval
«Epyaotrpt Oedtpou IKWwvV» Omou Ba PUNOoEL PE BLWHATIKO TPOTO TOUG HaBNTEG TOu/TNG OTLG
TEXVIKEG TNG OUYKEKPLUEVNG HopdnG BeatplkAg TEXvNG. Mropel, yia mapddelypa, péca amno
OUTOOYXESLEG TTAPACTACELG } KOLL LE TN oLUVOPOUN EVOG KapayKlolomaiytn, 0mou sivat Suvatov va
emokedtel To oxoAeio, va Seiel TIc BaolkéC apxEG otnv Kivnon Katl tnv epduxwon tng pryoupag
(mwg Badilel, mwe KABeTaL, TWE KOLTALEL, WG avtldpd, mw¢ HAdel/twg dnAadn xelpiletal tov
«AOYyO» KaL TN «dwvn» NG, MWE «ALoOAVETALY, TIWC XPNOLUOTOLEL Ta S1Addopa AVIIKEIPEVA, TTIWG
ELOEPXETAL KOL WG eEEPXETAL QO TN OKNV K.ATL). Emiong pmopel va deiel otoug pabntég
S1adopeC TEXVIKEC Kivnong tou Kopaykiolomaixtn (mMwg OTEKETAL MOW QMo TN OKNVA, TWE
KpATAEL TN dLyolpa, WG XPNOLUOTOLEL Tal SLadopa avTIKEIEVA TTIOU €ival amapaitnTa yla v
TAPAOCTACN K.ATL.), TOV TPOTIO SNULOUPYLOC TWV OKNVIKWYV KAl TOU PWTLOHOU TOU UTTEPVTE K.A. Mg
TIC TTAPOTMAVW OpaOTNPLOTNTEG UMNPETOUVTAL, HMETAEU OAAWV, n SNULOUPYLKN €Kdpaon Twv
pHoOntwy, N cuvepyaoia Kal N opHoVIKA Evtagn Toug otnv opada, n avantuén twv GuoLkwy Kal

8 0 CUYKEKPLUEVOG GTOXOG AVAPEPETAL YEVIKA 0T BeaTpikn) TEXVT. ‘O00V apopd To OEaTpo KWV, TO OTIOI0 HAG EVELAPEPEL
€8, 0 0TOX0G aUTOS Ba UTTOPOVoE VA UETACYNUATIOTEL OF YVwpPLLX TNG OTOPIaS TwV WEWV Kal Twv 8laitepwv
XAPAKTNPLOTIKWV TNG CUYKEKPLUEVNG HOPPNG BEATPIKNG TEXVNG KL 0TV KATAVON O TNG a&laG TNG SIATTOAITIOHIKNG Kl
TIOAVUTIOALTIO KNG Yy WYT|S.
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SLOVONTLKWV LKAVOTHTWY TOUG K.ATL.

Mrmopel 0/n eKMALSEUTIKOG va opyavwoel €va «Epyaoctrnpl Oeatplkng/AnULOUpYLKAG
Mpadnc», omweg ndn avadépbnke, 6mou Ba HuURoeL Toug HaBNnTEG Tou/TnG otoug WLlaitepoug
KWOLKEG Kal TN «onUeLoAoyla» TNG CUYKEKPLUEVNG HopdNG Beatplkng TEXVNG. Oa UEAETHOEL
ETIONG PE TOUCG HOONTEG TN popdoAoyia KoL TOUG KAVOVEG EVOG £PYOU TOU OEATPOU IKLWV UE
OKOTIO TNV Tapaywyn amno Toug TEAeUTaloUg TPWTOTUTIWY £pYWV aUToU Tou Beatpikol eiboug.
Mropet va §16aeL oToug pabntég tou/tng mwg va ypadouv mpwtotumna £pya anod tn avracio
TOUG, XPNOLUOTIOLWVTOG KUPLWE UALKO TNG KABNUEPLVOTNTAC, 1) TIWG UITOPOUV VA LETATPEPOUV L
Lotopla r évav pubo og oevAPLO ) KaL €PYO yla To OEaTPo ZKLWV. AKOUN UMopel va Toug S1dateL
TIWC VA SNULOUPY oLV EVav KalvoupLo Xxapaktripa/elyolpa LEAETWVTAG TIG AETITOUEPELEC EVOG
QTOMOU TNG KABNUEPWVOTNTOG KAl TOPLOTAVOVIAG TO 000 Vivetol TEPLOCOTEPO W€
EKPPOOTIKOTNTA KOl PEAALOUO. Me Ta mMopamavw, 0w £ival GpUCLKO, UTINPETELTOL O OTOXOC TNG
SNUIOUPYLKAG TPWTOTUTING TOPAYWYNG KELUEVWY, SnAadry o otdxog TNG SNULOUPYLKAG
ypadnc/exdpaong.

OL HaBnTéc pmopouv va mapakoAouBricouv oTo OXOAELO TOUG MAPACTACELS TOU OEATPOU
KWV amnod eMayyEAUATIEG KaPaYKLOLOTIAXTEG KAl OTN CUVEXELX va oikoAouBnoel oulitnon Kot
OXOALAOMOG TOUC (KpLtiki Kat afloAoynon toug). H culitnon autr pnopel va neplotpadel téoo
yUpw ar’ autd Tou cuvéBnoav otn oknvr 600 Kal yUpw oo tov pOAo tou Beatr Ot pia
napdaoctacn Osdtpou Iklwv. Emiong unopel yivel oultnon He tov Kapaykiolomaiyxtn yupw amnod
INTAMATA TEXVLKNG TNG OUYKEKPLUEVNG MOPdNG Beatplkng TéXvNG. AKOUN oL paBNTEG UE TN
BonBela tou/tnNG ekmaldeuTIkKOU UropoUlV va «aveBdcouv» oto oxoAeio Slddopa €pya TOu
@eATpoU KWV ElTE PECO OTNV TAEN TOUG ELTE, AV N TAPACTOCON ELVAL TIETUXNMEVN, UMPOOTA O€
OAoUC TOUG HaBNTEG Tou oxoAeiou. Ta £pya QUTA UIMOPEL va TIPOEPXOVTAL E(TE ATO TO KAQGLKO
PETEPTOPLO ELTE VAL ELVOL TIPWTOTUTIEG SNULOUPYLEG TWV LSiwV. OL HOBNTEC PE Ta TTapATIAVW, OTIWG
elval puoiko, kabiotavtal T0co §EKTEC 00O Kal Tapaywyol KAAALTEXVLKOU TTpoidvToC, 0w pnTa
avadEPETAL OTOUC OTOXOUC TOU CUYKEKPLUEVOU HaBAUATOC, KAl CUVELSNTOTOLOUV TOV pOAO TOUG
w¢ Beatég o€ pla Beatplkn mapaotoon.

Tupnepacpata

Onwg npoékue EekaBapa amo OAa 6ca avadépBnkav mapandvw, 1o OEATPo IKLWV UTTopEL va
PpoodEPeL MOAUTIUEG UTINPECiEG oTOo OXOAelo, tOoo otn OlbackaAia e6kOTEPA OGO Kol
VEVIKOTEPQ 0TV ekmaldeutikn Stadkaoia. Avakedalawwvovtag oca nén napouvoldotnkayv Ba
Aéyope WG n €vta€n TG OUYKEKPLUEVNG popdNnG Beatpikng téxvng otnv ekmaideuon eival
QMOAUTWCE amapaitnTn Kot Umopel auth va cuvoLOTEL OTOUG TTAPAKATW TECOEPLS AEOoVeG: a) To
O£aTPo IKLWV W «Epyaleio» pabnong, we péco StdaokaAiag. Autd onpaivel OtL, Omwg GAvnKe
oo Ta mapandvw, UMopel va xpnotpomnotnBei amd tov/tnv ekmatdeuTtiko yia va SdaxBei n VAN
KATIOLWV HaBnUATWVY HE €vav TILO EVXAPLOTO TPOTo. Emiong pmopel va BonObrost onuavtika yua
pwoe dtaBspatiky mpoogyylon tne Stdaktéag UANG Stddopwv paBNUATWY TwV AVOAUTIKWV
MNpoypappdatwyv Imouvdwv. Mmopei SnAadn péoa anod autn ™ popdn Beatpiknc TExvNg —UeTaL
TwV AAAWV- va yivel n ouvdeon Sladopwv AMOCTIACUATWY TG ddakteéag UANG. B) To Ofatpo
KWV W¢ avtikeipevo dtdaokaliag. Mmopel SnAadn n cuykekplpévn popdr Beatpikng TExvne va
yivel avtikeipevo padnoncg/Sidaockaliag oto oxoAsio WOTe va TO yvwploouv Kal va To
ayarnfioouv ta motdtd al\d Kal ylo v TO XPNOLUOToosL 0/n EKMALSEUTIKOG ot Stdaokaia
TOU/TNG. 2T0 MAQLOLO QUTO UIMOPEL VOl EEETAOTEL N LOTOPLO TOU OEATPOU IKLWV, SLAPOPEC TEXVLKEC
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yla TNV 0pyavwon pLog mapaotacn KA. y) To O€atpo IKiwv we péco Puyaywyiag. H Siaotaon
QUTN TOoU OEATPOU IKLWV UIMOPEL va Tpaypatonolnfel téoo péoa amnod Evav euxapLoTo TPOTO
SbaokaAiog Twv pabnudatwy, onwg avadepbnke kal mapandvw, aAAd Kuplwg pEow AAAWV
6paoTNPLOTATWY OXETIKA HE AUTO To Beatplko €id0¢, OMWC mapakoAolBnon MAPACTACEWY, TO
«QVERAOHO» TIOPAOTACEWY 0TO OXOAElo amod Ta idla ta adid, oL ELKACTIKEG SpaAoTNPLOTNTEG
TIOU TIPOYLOTOTIOLOUVTOL OTO MAQLOLO TNG MTPOETOLACLOg plag mapaoctaong K.a. 6) To Oéatpo
KWWV YLOL TNV OVTILETWTILON TPOPBANUATIKWY HopdwVv cupmepLdopds HEoO oTnV TAEN 1 OTo
oxoAeio (ekdpoPLouod, kakomoinon K.A.) KaBwg Kal n Xprion Tou yla TNV TPOCEYYLoN ETKALPWY
Bepdtwy (Kowwvikwy, TePLBAALOVIIKWY K.4.).

KAelvovtag Ba Aéyape mwg To O€atpo ZKLWVY, TO Omoio wg yviola popdni Aaikng tExvng
KUPLAPXNOE yLa SeKAETIEG oTnV Puyaywyia matdlwv kat evnAikwy, oripepa Sev paivetal va €xeL
HéMov. Evarmokettat Aoutov otov/otny ekmadeutikd n aflomoinon kat n avadelfr tov péoa amo
v eknatdevutikn dtadikaoia.
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