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ABSTRACT

Changing day secondary into boarding schools i€mr@rging trend in education
sector in Kenya. This trend however tends to afétgtlents’ participation in
education. This study was conducted in schools thaetnged from day to
boarding. It sought to determine how students’ énemt, retention, student-
teacher ratio and completion are influenced by aiag day secondary into
boarding school in public schools in Trans NzoiastW8ub County. The study
was anchored on the Change Theory by Peter Sen§@0)1 This was a
descriptive survey research that targeted the ®Dseéary schools that changed
from day to boarding in Trans Nzoia West comprisoi@ principals. 24 form
four class teachers and 1883 form three and formw fstudents. Purposive
sampling was used to pick the 9 principals, 9 fdoor class teachers and 188
students were selected using simple random samplihg data was collected
using questionnaires. The data was analyzed by ulzlng percentages,
frequencies and presented using tables, frequeraniespercentage. The study
established that changing day secondary into bawydschools decreased the
enrolment of students in an educational institutidrhis is because of the
increased boarding fees as students opted to jaynsdhools. Retention was very
good as those students who had enrolled performedidas a result of increased
contact hours with their teachers. Promotion waghhiand low cases of
repetition. It was also revealed that as a resdlreduced enrolment, the class
size improved and the student-teacher ratio de@@&aSompletion also improved
as students who were enrolled benefited from sisesidsecondary education and
bursaries. From the research several recommendstiem®@ made; whenever a
school or educational stakeholders decide to chamgehool status from day to
boarding, several mitigating factors ought to bectémed in, education
stakeholders should come up with modalities oftisigugirls’ and boys’ boarding
schools, the new schools should address gendetypahie stakeholders in
education should ensure that when a school chastg#ss, children from poor
backgrounds should not be locked out and incenswesild be given to students
to enable them access and complete the school.cSalggestions for further
studies have also been given which include; a capbf the study should be
carried out in other areas, a study on influencecbfinging day school into
boarding on boys’/qgirls’ participation in educatioand a study on influence of
changing day school to boarding on performance.
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CHAPTER ONE

INTRODUCTION
1.1 Background to the study
Education is a fundamental human right and everyasethe right to education
as stated in Article 26 of the Universal Declamatmf Human Rights, issued in
December 1948. The core components of right to adwuc are identified
through: availability, accessibility, acceptabilignd adaptability frameworks
(Tomasevski, 2001). Education is essential for gnowprotection and
enhancement of the human personality, and in adlerasense, in the fight against
poverty and other injustices (International Coni@nton Economic, Social and
Cultural Rights 1966). Governments must ensureugieé and equitable quality
education and promote life long learning opporiesifor all by 2030 as proposed
in the Sustainable Development Goals (SDGs) irMhecat Agreement of 2015.
Education should be affordable and physically asibés relevant, cultural
appropriate and adapt to the changing needs ofirehiland society at large

(Tomasevski, 2001).

Education helps one to learn and apply knowledgd skills, previously
unavailable for development (UNESCO, 2006). Thengple means for
developing skills and knowledge is education. A oamity which wants to

develop must provide education to its youth. Sttelgrarticipation to education



does not only benefit the individual who receiveut also the society in general,
because it is key to the development of any nat{tiNESCO, 2005).
Participation involves the ability and means ofangihg enrolled learners in the

educational institution till they complete the aycf education.

The Dakar Framework for Action (Dakar, 2000) callgzbn countries to adopt
policies and practices that would ensure ‘univeesaless to, and completion of
basic education (or whatever level of educationsm®red basic) by the year
2010. It also urged countries to pursue ‘improveimeriearning achievements’
such that agreed percentage of an appropriate @ugtcattains or surpasses a
defined level of necessary learning achievementE8E8O0O, 2008; USAID, 2007
& UN, 2003). Achieving goals embraced at Jomtiehailand in 1990 during
‘The World Declaration on Education For all' (EFAgquired that children
admitted to school complete the entire basic edutatycle and learn at an
appropriate level. Many governments embraced thesida by widening access to
education either through elimination of school feeseduction of education costs
(UNESCO, 2008 & USAID, 2007). As a result, enrolmhein developing
countries rose from 78 percent per in 1990 to 88eye in 2000 (UN, 2000); and
in Sub-Saharan Africa, enrollment of pupils in lasducation rose from 84
million in 1990 to 106 million in the year 2000 artds estimated to rise to 140

million by 2015 (USAID, 2007).



In America there is No Child Left Behind Act (NCLB) 2001 passed by the
Congress. This was a re-authorization of the eléangrand secondary education
act of 1965 and it has since become the focal pointducation policy. The
essence of NCLB is to widen access especially farsé who have been
ostracized by virtue of their socio- economic statr race. Poverty among
families is posing as the greatest obstacle toiziegl the right to education
according to Oduaran and Bhola (2006). Socio — @ton status and retention in
school is inseparable (Drewry, 2007), this is tg, S®cio — economic status of
students affects retention in school and reterdetermines one’s level in society.
A research done by Drewry (2007), on high schoopdut found that widespread
differences in dropout rates among members ofaaé rand sex groups can be
explained mostly by the culture index or the amaoainteading materials in the
household, she found that access to time and nrynassistance significantly
related to completion of high school. The situationAfrica requires urgent
attention on a priority basis. As a result of preseducation policies some 40
million African children do not go to school. Inseity has a bearing on the
ability of students to enroll for education (Repabdf Kenya, 2007). Lack of
security exacerbates school dropout rates, repeténd results in waste. It also
impacts on the student-teacher ratio as teacheve nooschools located in safer

areas.



Kenya’'s National Development Plan (2002-2008) hgjtts one of the challenges
in education as cost of education and training evhigh cost of secondary school
education is identified as a reason for lower enesit rate in secondary schools
than that of primary school. In an effort to redube financial burden of poor
families in financing secondary education, the gomeent of Kenya established
secondary school education bursary fund (SEBF)9931/1994. SEBF aims to
cushion the country’s poor and vulnerable groupsres the high and increasing
cost of secondary education, therefore reducinqualities (KIPPRA, 2007) to
increase enrolment in and completion of secondelnpa. Objectives of bursary
scheme in Kenya are; increase access for poor holaseto secondary schools,
ensure retention of those who enter secondary $shenhance completion by
those who enter secondary schools and to redupardiss and inequalities in the

provision of secondary education.

In Kenya, the cost of educating a student in aeguwment day school is Ksh.
10,265 while in a boarding school it is Ksh 284 §8iage, Simatwa, & Ayodo,
2014). This means that when it comes to accessscayols are easier to get to
than boarding schools because they are cheapeolntemt in secondary
education increased from 926,000 in 2004 to 2.ldionilin 2013 (Ministry of
Education Science and Technology, 2015). Thistiated to the introduction of

Free Day Secondary Education (FDSE) in 2008. Irerotords, the government



was alive to the fact that the 8-4-4 system wag e&pensive and made access to
secondary education more difficult and still afezttcompletion rates (Kiage,
Simatwa, & Ayodo, 2014). However, they asserts, extrything is provided
because parents and beneficiaries still have tdgrayotivation, uniforms, lunch
and development fees levied by the BOMs (Board an&yements) of the
schools. However, the students in boarding schadolsot benefit much from the
funds because as (Kiage, Simatwa, & Ayodo, 201dfesras much as the bulk of
the funds provided by the government was to detmgenses on tuition and
personal emoluments in day and boarding schoadsetim boarding schools do

not benefit much.

Based on the measures that some educational stdkehonake to change day
schools into boarding, the ultimate recipient oé tervices becomes affected.
This is because if the day schools were cheapacehenhanced more students to
enroll (Kiage, Simatwa, & Ayodo, 2014), and givére ffact that the schools are
located within the confines of the immediate sggience they are changed into
boarding status, there are bound to be effects thighdecision. Therefore, the
issue of students’ participation in education conresandy in assessing the
decision of changing the status of schools. Thasaech will therefore, debate the
issues of students’ participation in education dase the changing of school

status from day to boarding in Trans Nzoia West Gabnty.



Table 1.1 indicates the retention in public secoypdahools in Trans Nzoia West
between 2010 and 2013

Table 1.1 Retention in public secondary schools ifirans Nzoia West 2010 -

2013
Form 2010 2011 2012 2013
Male Female Male FemaleMale Female Male Female
1 2431 2371 2713 2470 2545 2212 3036 2824
2 2316 1942 2515 2282 2660 2140 2991 2501
3 2109 1718 2299 B03 2355 2242 2788 2441
4 1645 1314 1829 14321930 1824 1980 1496
Total 8501 7345 9356 9215 (0498418 10795 9262

Source: Ministry of Education, 2013.

The data in Table 1.1 indicates the number of stisdestained from form one to
form four between the years 2010 and 2013.
Table 1.2 indicates the enrolment trends in pud#iondary schools in Trans

Nzoia West sub county 2014 - 2015.



Table 1.2 Enrollment in public secondary schools ifrans Nzoia West 2014-
2015

Year 2014 2015

Class Boys Girls Boys Girls
Form one 3,312 2,771 3,521 3,095
Form two 3,021 2,730 3,651 2,840
Form three 2,851 2,195 2,935 2,338
Form four 2,263 1,910 2,310 1,681
Total 11,447 9,606 12,417 9,954

Source: Sub-County Education Director’s office Té&zoia West (2015).

The data in Table 1.2 shows the number of studamtsled from form one to

form four between the years 2014 and 2015

1.2 Statement of the problem

The measures undertaken to improve the quality dafcation in secondary
schools have far reaching effects on students’igiyaation in education. The
changing of school status from a day secondarya@dhto a boarding school is
usually motivated by the desire to enhance qualitgny schools which adopt
this strategy negate the government’s plan aslatguliin the Sessional Paper No.
14 of 2012 on Reforming Education and Training 8ecin Kenya (Republic of

Kenya 2012). This policy aims at providing free amnpulsory education to all



children. In fact, this is encapsulated in Arti@& of the Constitution of Kenya
2010, which guarantees free and compulsory basicagin for all children. This
research was aimed at establishing the influencehainging day secondary
schools into boarding schools in Trans Nzoia Weadb €ounty with special

regards to students’ participation in education.

1.3 Purpose of the study
The purpose of the study was to establish theenfie of changing day secondary
schools into boarding schools on students’ paditgm in public secondary

schools in Trans Nzoia West Sub County.

1.4 Research objective
The study was guided by the following objectives:
I. To establish the extent to which changing day séagninto boarding
influences enrolment in public secondary school§rams Nzoia West
Sub County.
il. To examine the extent to which changing day seagndé boarding
influences retention in public secondary school3rans Nzoia West

Sub County.



To determine the extent to which changing day seaon into
boarding influences student-teacher ratio in pubécondary schools
in Trans Nzoia West Sub County.

To assess the extent to which changing day secpmaiar boarding
influences completion in public secondary schoolsTrans Nzoia

West Sub County.

1.5 Research questions

The following research questions were formulateduiale the study:

To what extent did changing day secondary into diogrinfluenced
enrolment in public secondary schools in Trans Blz@/est Sub
County?

To what extent did changing day secondary into diogrinfluenced
retention in public secondary schools in Trans Bz@Vest Sub
County?

To what extent did changing day secondary into diogrinfluenced
student-teacher ratio in public secondary schoolBrans Nzoia West
Sub County?

To what extent is completion influenced by changilay secondary
into boarding in public secondary schools in Tr&lmia West Sub

County?



1.6 Significance of the study

The study findings may benefit the policy makers injorming them the
influence of their policies in improving studentgarticipation in education in
public secondary schools. The policy implementechsas the County Directors
of Education and Quality Assurance and Standarcc@¥ may be familiar about
the best practices that may enhance studentstjpatiion in an educational cycle.
Principals, Boards of Management (BOM) and Pardiachers Associations
(PTA) who are the schools immediate stakeholders \&ho are the ultimate
players in such a decision may be conversant alwbat needs to be done to

avoid wastage in education.

1.7 Limitation of the study

The researcher was not in a position to control atigude of the respondents
when they were responding to research instrumdrits. researcher therefore,
administered the research instruments at the coevetime agreed with the

respondents.

1.8 Delimitation of the study
The study focused only on those schools that ddstatus from day secondary
school to boarding school. It focused on principfdsm four class teachers and

form three and four students. The findings willyohke used to infer to those that

10



changed status from day secondary school to baargamool. The research
limited itself to Trans Nzoia west, but it may leed to infer to other sub-counties
in the country as well because public secondarpashin Kenya have similar

setup guided by policies from MoOEST.

1.9 Basic assumptions of the study
The study assumed that the respondents were wilingarticipate in the study,

sincere when filling questionnaires and adequata akailable.

1.10 Definition of significant terms

Accessrefers to enrolment of student into school.

Boarding schoolrefers to school for students who live at school.

Completion rate refers to the proportion of students who complleéelast grade
of a school cycle divided by the number of studevit® enrolled in the grade at
the beginning

Day schoolrefers to schools for students who live at home.

Drop out refers towithdrawing from schooling before finishing one Eyof
education e.g. reaching Form two.

Enrolment refers to number of students registered in a school

Education refers to the total process of developing humalityabnd behavior.

11



Participation refers toretaining enrolled students into a secondary scaobl
completion of education cycle, that is, from formedo form four.

Policy refers to a deliberate plan of action to guideigsiens needed to achieve
rational outcomes.

Retention refers toability to keep a student in an educational insbtuin order
to participate in its education process.

Student-teacher ratiorefers to the number of students in relation ®namber

of teachers.

1.11 Organization of the study

The study was organized into five chapters, Chapmtee contained the

introduction, background to the study, statementhef problem, purpose of the
study, research objectives, research questiongation of the study, delimitation

of the study, basic assumptions, definition of gigant terms and organization of
the study. Chapter two comprised of reviewed rdlditerature in the study,

summary of reviewed related literature, theoretitamework and conceptual

framework. Chapter three included the research odellogy, which consists of

research design, target population, sample sizesamgling techniques, research
instruments, validity and reliability of the instnents, data collection procedures,
data analysis techniques and ethical considerati@sapter four contained

introduction, questionnaire return rate, demograghformation, influence of

12



changing day schools into boarding on; enrolmetgntion, student-teacher ratio
and completion and Chapter five covered the summftije study, conclusions,

recommendations based on the findings and suggedto further research.
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CHAPTER TWO
REVIEWED RELATED LITERATURE

2.1 Introduction

This chapter presents reviewed related literatoithé study involving examining

document analysis such as books, magazines, jeuanal dissertations that have
a bearing on the study. The section covers; coaceptboarding schools,

changing day schools into boarding and enrolmemanging day schools into

boarding and retention, changing day schools imarding and student-teacher
ratio and changing day schools into boarding anapdetion. It also has the

summary of the gaps to be filled, the theoreticaimework and conceptual

framework.

2.2 Concept of boarding schools

In the beginning of late nineteenth century, whemefican Indians were
restricted to reservations, the United States fddgovernment made an
intentional effort of assimilation, primarily thrgh the education of Indian
Children. From its inception the goal of Indian edtion was to “Americanize”
Indians. Boarding schools were key components éndrocess of this cultural
genocide and were designed to physically, ideoldlyicand emotionally remove
Indian children from their families, homes, andali affiliations. Once students

arrived at school, they could not “be Indian” inyamay—culturally, artistically,

14



spiritually, or linguistically (Archuleta, Child, & omawaima, 2000). By the
1880’s there were 60 schools with 6,200 Indian estisl in the United States. By

1900 there were 150 boarding schools (Reyhner & E{94).

The Indian boarding school movement began afterGh& War, when well
intentioned reformers turned their attention to tiigght of American Indian
people. Previously many Americans regarded thevlgteople with either fear or
hatred, however reformers advocated that with pregleication, Indians could
become just like other citizens. They convinced lgeders of Congress that
education could change at least some of the Inplcgoulation into patriotic and
productive members of society. The reformers asdurhevas necessary to
“civilize” Indian people and teach them to acceptite men’s beliefs and value
systems. The boarding school became the solutidhigoproblem. In this way,
the policy makers believed, young people couldnmmeérsed in the values of the
dominant American society while also being keptwaivam the influence of their

traditional parents (Bowker, 1993).

In Kenya, day secondary schools have been chamdedbbarding schools to
enhance discipline and quality. Despite the excenf policy guidelines
(Republic of Kenya, 2001) to facilitate enhanceslcgtline in schools, cases of

indiscipline such as absenteeism, sneaking, defiapic authority, stealing,

15



bullying, boy—girl relationship are still reportashjorly in day schools which are
predominantly mixed schools. Indiscipline lowerg therformance of a student,

hence the quality.

2.3 Changing day schools into boarding and enrollent

Mwaka (2014), indicates that countries in the wodder have established
mechanisms to enhance access to education acness. [én fact, access to
education is one of the Millennium Development Go@DGs) (Lewin, 2007).
This is based on the fact that access to basicaéiduclies at the heart of
development. Lack of education is both a part efdlefinition of poverty and a
means for its diminution, (Lewin, 2007). During themtien World Conference
on Education For All Conference in 1990, it wadizea that development could
be accelerated through investment in human capitdl that a new thrust to
universalize education was very positive. Accessdiacation was one of the pre-

conditions for rapid economic growth (UNESCO, 1990)

Lewin (2007), asserts that the pattern of accesediacation falls within the
following scope: High Participation in primary amsécondary level, with low
rates of repetition and drop out; very high initedrollment rates in primary
schooling, but high drop out and repetition witiwloompletion rates and falling

transition rates into secondary school, and lovetiépn rates at secondary; high

16



primary entry rates and mid-levels of repetitionppl out and completion, with
mid range secondary participation; very low primantry rates and very low
participation through primary and secondary schbiolwever, this trend fronted
by Lewin does not put in a nutshell another sitwratin which there are initial
enrolments in secondary level but due to the chasfges status from a day
school to a boarding school, drop outs are witrtkasel at the same time there is
a decline in student’s enrollment. The end resuvastage. The reasons given for
student drop-out in lower secondary school are pmformance and lack of
affordability and loss of interest (Lewin, 2007)n® of the underpinnings that
impinge affordability could be the change of a sifsiatus from a day school to

a boarding school.

The Bill of Rights in the Kenyan constitution takeducation as a fundamental
right and it is free and compulsory, (Ministry ofdication Science and
Technology, 2013). This implies that citizens cardhthe state accountable by
ensuring that any child below the age of 18 yeassdtcess to education. In fact,
according to the Sessional Paper no. 14 of 2018dmcation the government is
already implementing measures to improve access @mlity secondary
education through the implementation of Free Dago8dary Education (FDSE).
The task force on the re-alignment of the educatextor to Vision 2030 and the

Constitution of Kenya (2010) recommend that the egoment continues to
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reduce the cost of education to households thrdbghprovision of teachers,
teaching and learning materials and grants to dshiwocover operational and
maintenance expenses under the Free Primary Edocatid the Subsidized
Secondary Education Policy (Mwaka & Njogu, 2014). their research, they
found out that expanding access to day schoolsahdsal function; increased
academic performance and increased enrollment. dimgcipal purpose of

establishing these new schools is to expose maldreh to the official Kenyan

curriculum. They aver that the effects of the exgam of day schools on
children’s enrollment must be analyzed, then thosanges in enrollment in
individual schools are looked at and finally th&eatences in test scores in both

schools be done.

2.4 Changing day schools into boarding and retentio

Retention refers to ensuring that students enratlesgcondary schools remain in

school until they complete their course withoutpimg out. Hyde (1995) asserts
that dropouts are children leaving school and eegnrolled in that or any other
school before they have completed a cycle. Whatattteof dropping simply

means is premature departure from school. Rumbdi@&7), has added that a
dropout is someone who was once in an educatiaosttution as a learner but did
not complete the course. Ankomah, Koomson, Bosy@addro (2005), as cited

by Wesonga (2010) once student have been enrdiledcrucial to ensure that
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they are retained at school long enough to completecurriculum and acquire

basic skills.

Rumberger (1983) identified four broad categorieseasons why students drop
out of school as school based, economic, familkdpaind and social-cultural.
He indicated that school based factors accountedi4opercent of the school
dropout. Lewin (2007) indentified differential ratdor boys and girls and
concluded that boys dropped out of school maintabee of school based factors
while girls drop out of school due to family factioBennel and Sayed as cited by
Gachoki (2007) stated that school based factorsribated to low retention of
learners in Uganda more than anything else. Sadima&jted by Musyoka (2014),
indicated that school based factors were significaninfluencing retention of
students in Kenya secondary schools. Orodho, inaM2007), stated that only a
minimal percentage of students enrolling in clase @ver reach the end of

secondary education in Kenya.

2.5 Changing day schools into boarding and studenéacher ratio

The student-teacher ratio measures the numberashées in relation to the
number of students. The ratio of students to temchktaff compares the number
of students (full-time equivalent) to the numbertedchers (full-time equivalent)

at a given level of education and in similar typésnstitutions (OECD, 2014). It
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is one of the measures of assessing progress tewdrtation for all. There is a
relationship between the class size and studeoh¢earatio. The number of
students per class is calculated using a numbdiffefent elements: the ratio of
students to teaching staff, the number of classssudents for which a teacher is
responsible, the amount of instruction time comgarcethe length of teachers’
working days, the proportion of time teachers speathing, how students are
grouped within classes, and team-teaching arrangesmeStudent-teacher ratios
vary, and to a larger extent, at the secondary dclavel, ranging from 30

students per full-time equivalent teacher in Mexiodewer than 10 in Austria,

Belgium, Indonesia, Luxembourg, and Portugal. Orerage across OECD
countries, there are about 13 students per teathbe secondary level (OECD,

2014).

UNESCO (2015) indicates that at the lower secontiargl, where 105 countries
had data for 2012, 18 had ratios above 30:1, imetudangladesh, Chad,
Mauritania and Zambia. Between 1999 and 2012,dties grew by more than six
students per teacher in Ethiopia, the Gambia, GuiNali and Myanmar. Each
experienced a significant rise in the gross enratnmatio, far outstripping any
increase in teacher numbers and raising seriousecorfor education quality in
these countries. Yet some countries with growingelo secondary enrolment

improved their student-teacher ratios significantty Togo, the gross enrolment
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ratio rose from nearly 39 percent in 1999 to 6&eet in 2011 while the student-
teacher ratio fell from 44:1 to 34:1. At the upmacondary level, out of 97

countries with data for 2012, only Bangladesh, Bloeninican Republic, Eritrea,

Nigeria and Yemen had ratios above 30:1. Upperrskny student-teacher ratios
stayed constant or decreased in most countriestbedast decade, markedly so
in Eritrea (from 45:1 to 31:1) (UNESCO, 2015). Haeg this analysis includes
only 13 percent of countries in sub-Saharan Afrite region that suffers the

worst teacher shortages at the upper secondarly leve

2.6 Changing day schools into boarding and compl&tn

The issue of student completion in secondary seshdals been given quite

priority across various countries in the globalmese In Canada, high school
completion has been able to increase by nearlyetdeptages between 1997 and
2010. This is simply because the government inrdagion has put completion of

students as the first priority. Further, the edwratsystem has certainly

encouraged "stay in school" programs, but broaden@mic and social factors

have been more important than policy in contrioytio Canada's impressive

performance on completion (Conference Board of @an2013).

In the other parts of America, the completion afdeints in some schools has

been quite demanding. This has contributed a Itiheénincreased research studies
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in the American education. According to Martin &lpkexrin (2006), the reports on
high school completion and incomplete secondarpaiceducation conducted in
region have concluded that approximately two thotiBnal year students in their
system of education get complete their studies ye@ars later than the expected
period. In the African continent especially sub-&alm African countries
completion of secondary education is generally Hmghmales as compared to
female. A report provided by (UNICEF, 2012) indedtthat most of the region
(21 percent young women and 28 percent of young)nm@ve completed
secondary school. This reflection does not exclddaya as a country in the

education sector.

Despite the steady growth in completion rate inhbptimary and secondary
schools in Kenya, there are still a high numbesstoidents failing to complete
school. According to Magondu (2011) the issue omgletion rate in high

secondary school and low transition rates remamesof the major challenges
facing the education sector in Kenya. A study b?IRRA (2006) shows that the

survival rate from Form 1 to Form 4 is above 2Qcpat.

2.7 Summary of reviewed related literature

Introduction of FDSE in 2008 led to an increaseemrolment (Ministry of

Education Science and Technology, 2015). Accesdatp schools has a dual
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function; increased academic performance and isece@nrollment (Mwaka &
Njogu, 2014). According to (Rumberger, 1983) studedrop out of school
because of the following factors: school basednesuoc, family background and
social-cultural As seen, most of the literaturei@evassesses revolves debating
on the issue of participation from different dimemns. None of them talks about
the change of status from day to boarding schawndsthe influence to students’

participation in education. This therefore, forre basis for this research.

2.8 Theoretical framework

This study was guided by Change Theory by Peteg&€h990), which denotes
that organizations that positively embrace changelize their goals and
objectives through five disciplines: system thirkimpersonal mastery, building
mental models, building shared visions and teamnieg. Achieving ‘personal
mastery’ required the self-discipline of ‘meditatipractice’ and the ability to see
the world holistically as an integrated ‘mind-bodystem’: as individuals, we
participate in systems, and we must locate our yelgr practices within a
systemic awareness of the whole. Creating and ‘giagamental models’ also
required new systemic insights into the ingrainemhagement assumptions that

block real system change and learning.

23



Building a ‘shared vision’ goes further in suppogi systems thinking by
requiring organizations to collectively develop @ammon sense of purpose and
direction. Similarly, encouraging ‘team learningfraugh new forms of shared
learning, dialogue and collective knowledge defirtbd systemic process for
creating a shared vision. Finally, the fifth didoip of ‘systems thinking’ was
concerned with disclosing the universal ‘feedbattkictures’ of system change
and organizational learning: “System thinking idiscipline for seeing wholes. It
is a framework for seeing interrelationships rattian things, for seeing patterns

of change rather than static “snapshots” (Seng@0.1®. 23).

Changing of day secondary schools into boarding@shis thus viewed as an
organizational change aimed at enabling schoolsdlize institutional objectives
of increased participation in education among sttgl@ hus, it shall be realized
that stakeholders ought to embrace the system itigndiscipline, in order to
achieve organizational goals. This discipline featiés team working in a
systematic way in order to contribute to studemsiticipation in education.
Affected members should also have mastery of wihatllsl take place, that is, the
change of day secondary schools into boarding d$sholloreover, the
stakeholders should change their skills and mirdrséine with the envisaged

change and, embrace team work so as to realiz#egieed results.
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2.9 Conceptual framework
Figure 2.1 shows the relationship between chandmgsecondary schools into

boarding and students’ participation in education.

| Socio
economic [
status Students particinat
Changing udents’ participation
day ; e Enrolment
secondary | Security | Teaching and
schools to 7 Learning + Retention
boarding School > environment > e Student-teacher
schools > ratio
education  |— * Completion
bursaryfund
Subsidized
secondary
™ education |_|

Source: Self conceptualized framework
Figure 2.1 Relationships between changing day seaary schools into

boarding schools and students’ participation.

Figure 2.1 indicates that schooling is a prockas ¢onverts inputs to outputs. In

this study, changing day secondary into boardifgpals are inputs. Participation

of students in education after the change of sclt@ius depends on socio
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economic status of parents, bursary fund governmensidy and security. They
determine enrolment, retention, student-teachéo,rand completion which are

outputs.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 Introduction
This chapter explains the research design, targetilption of the study, sample
size and sampling procedures, research instrumeantstyument validity,

instrument reliability, data collection proceduessl data analysis techniques.

3.2 Research design

This study adopted the descriptive survey desigthou®logy. This research
design was used because the researcher must beoallkfine clearly, what
he/she wants to measure and must find adequate@dsetbr measuring it along a
clear cut definition of the study population (Katha2008). The role of the
researcher was to report the findings as they atheged from the field.
According to Kothari (1993) the design is concermeth describing, recording,
analyzing and reporting conditions that exist reltyr Descriptive studies are not
only restricted to fact findings but also to formtibn of important principles of
knowledge and solution to significant problems.isita method of collecting
information by interviewing or administering a qtiesnaire to a sample of

individuals (Orodho, 2008).
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3.3 Target population
All people under consideration in any field of imguconstitute a universe or
targeted population (Kombo, 2006). Table 3.1 shtvestarget population of the

study.

Table 3.1 Target population

Category Target population
Schools 9
Principals 9
Teachers 24
Students 1883

Total 1925

3.4 Sample size and sampling procedures

A sample size of 10 percent would effectively reperd the entire population even
if the findings were generalized provided that shenple is evenly distributed and
homologous in nature, Mugenda and Mugenda (200B8)deBts were selected
through simple random sampling while schools, ppals and teachers were
selected through purposive sampling. Purposive Bagqpnvolves deliberate

selection of particular units of the universe famstituting a sample which
represents the universe (Kothari, 2004). Only Qetshthat changed from day to

boarding, their principals and teachers will bestd.
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Table 3.2 shows the sample size of the study.

Table 3.2 Sample size

Category Total population Sample Percentage (%)
Schools 9 9 100
Students (form 3 & 4) 1883 188 10
Teachers 24 9 37.5
Principals 9 9 100
Total 1925 215

Source: Sub-County Education Director’s office T&zoia West (2015).

3.5 Research instruments

The researcher used questionnaires as instrument tHe study. The
guestionnaires were constructed for the principedachers and students. The
guestionnaires consisted of two sections. Sectioraddiressed demographic
information. Section B contained closed and opettedntems aimed at collecting
opinions on influence of changing day secondary ibhbarding schools on
students’ participation in education. Closed coiiechs required the respondent
to tick the appropriate response from the providiternatives while open-ended
items required the respondent to fill the blank cggaby giving their own

opinions.
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3.6. Validity of research instruments

Mugenda and Mugenda (2003) define validity as thleeueacy and the
meaningfulness of inference which is based on rekeasults obtained from data
represents the phenomena under study. It is theeedg which a test measures
what it purports to be measuring. This is the extenvhich a concept conclusion
or measurements is well- formed and correspondsraisty to the real world.
The research used questionnaires to collect data fouly measure the idea or

construct in question.

3.7 Reliability of research instruments
Mugenda and Mugenda (2008) define reliability asdkgree to which a research
instrument gives consistent results or data agpeated trials. To establish the
reliability of the research instruments, the tetest method was used. The
respondents were issued with questionnaires fomthe fill and the same
guestionnaires were given to the same respondatiigiva two week’s interval.
The two sets of questionnaires were compared toc@egstency in answering the
guestions. Scores were correlated using the Pe&smuct Moment formula as
shown below:

XY - (3 X) (?Y)

' {IN zx2 (XX) TINLY? - Y) 7}

Where r = Pearson co-relation co-efficient

X = result from first test
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Y = result from second test

N = number of observations
A correlation coefficient of between 0.7 to 1 imsmlered reliable according to
(Mugenda & Mugenda, 2003). The r value computed &S, hence the research

instruments were reliable.

3.8 Data collection procedures

The researcher, after getting introductory lettent the university, obtained a
research permit from the National Commission foreSce, Technology and
Innovation (NACOSTI) after which he presented ithie sub-county and district
education officer Trans Nzoia West Sub County feamance to commence the
study. The researcher then made introductory tadihe schools of study, and on
the agreed date the researcher distributed thetigueaires for filling and

collected them later.

3.9 Data analysis techniques

Data analysis is the whole process which startsadiately after data collection
and ends at the point of interpretation and procgsslata (Kothari, 2008).
Qualitative data was analyzed qualitatively througbntent analysis and
organized into themes and patterns corresponditigetoesearch questions. This

helped the researcher to detect and establishusadategories in the data which
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are distinct from each other. Themes and categwés generated using codes
assigned manually by the researcher. Quantitatate was analyzed by the help
of Statistical Packages for Social Sciences (SR&8ion 20.0 and presented
through percentages, means, standard deviationSemeencies. The information
was displayed by use of bar charts, graphs andhags and in prose-form. This
was done by tallying up responses, computing pésges of variations in
response as well as describing and interpretingdtta in line with the study

objectives and assumptions through use of SPS®ne26.0.

3.10 Ethical considerations

The research confined itself strictly to the noram&l values of research ethics.
The study upheld honestly and confidentiality o# ihformation that does not
need publicity. In addition, respondents’ anonymill not be disclosed without

the respondents’ permission.
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CHAPTER FOUR

DATA ANALYSIS, PRESENTATION AND INTERPRETATION

4.1. Introduction

The purpose of this study was to establish imfiteeof changing day secondary
schools into boarding schools on students’ paditgm in public secondary
schools in Trans Nzoia West Sub County. This @raptesents data analysis,
findings, presentation and interpretation of figinThe data was analyzed using
descriptive statistics where frequencies, percastagd mean as well as standard
deviation are done to interpret the data. The @raptpresented according to the
research objectives including the questionnaireirnetrate and demographic

information.

4.2. Questionnaire return rate
Baruch (1999) defines questionnaire return ratetlss proportion of the
guestionnaires returned after they have been issudte respondents. Table 4.1

shows the questionnaire return rate for the study.
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Table 4.1: Questionnaire return rate

Targeted respondents  Sample size Respess Return rate (%)

Principals 9 9 100
Teachers 9 9 100
Students 188 188 100
Total 206 206 100

The results on Table 4.1 indicate that all the aede instruments were 100
percent returned. A response rate of above 80 ipeiseadequate for social
sciences studies, Baruch (1999). This implies that return rate is deemed

adequate for data analysis.

4.3 Demographic information

This section presents the distribution of princspaeachers and students by their
gender and age bracket; principals’ and teacherghelst academic and
professional qualification; their teaching expecerand length of time they have

worked at their current station.

The principals were asked to indicate their gendéeir results are shown in

Table 4.2
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Table 4.2: Distribution of principals by gender

leeency (f) Percefib)
Male 6 6.8
Female 3 33.
Total 9 aLo

Table 4.2 indicates that the majority (66.7 percehtprincipals of schools that
changed from day to boarding school are male willy 83.3 percent being
female. It is believed that schools that are heduednale head teachers have
strict rules and regulations to be followed that ozake a student not to drop out
and males are best disciplinarians (Omollo, 2018).also shows that when
schools change status from day to boarding, mgj@ie converted to boys’
schools. Out of the 9 schools that changed status flay to boarding schools, 6
are boys’ schools (66.7 percent) and 3 girls’ sth@@3.3 percent). This is based
by the fact that the male teachers headed boysdatshvhile the female teachers

headed girls’ schools.

The form four class teachers were asked to inditegie gender. Their findings

are shown in Table 4.3
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Table 4.3: Distribution of form four class teacherdy gender

Frequency (f) Penat (%)
Male 4 44 .4
Female 5 55.6
Total 9 100

The findings on Table 4.3 indicate that majorit$.@® percent) of form four class
teachers was female with only 44.4 percent beinkg.n¥his could be based on
the assumption put forward by Obunga (2011) thandies can attend to calls
pertaining to individual’'s needs and due to thewtmerly love, patience and
kindness for students which is an absolutely absentost men if not all. This

improves the students’ retention and completioadacation.

The researcher sought to establish the gendemdésts and the responses are
shown in Table 4.4

Table 4.4: Distribution of students by gender

Frequency (f) Pemt (%)
Male 120 63.8
Female 68 36.2
Total 188 100

Table 4.4 indicates that majority (63.8 percentjooin three and four students of

schools that changed from day to boarding scho@snele with 36.3 percent
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being female. This was seen as sufficient reprasientof the gender distribution
in the schools that were sampled. The researcherdfout that there is gender
disparity in the schools where boys are favourethatexpense of girl child as a

result of change in school status from day to biogtd

The principals were also asked to indicate the& lagacket. Their Response are
shown in Table 4.5

Table 4.5: Distribution of principals by age bracke

Frequency (f) Remt (%)
36 — 40 years 1 111
41 — 45 years 3 33.3
Over 45 years 5 55.6
Total 9 100

The data on Table 4.5 indicate that, majority afgpals (55.6 percent ) are aged
over 45 years while 33.3 percent are aged betwgegmdrs and 45 years and 11.1
percent are aged between 36 years and 40 yeasscdiid be credited to the fact

that leadership goes hand in hand with experierféehnis a result of time.

The form four class teachers were also asked todteltheir age bracket. Their

Response are shown in Table 4.6

37



Table 4.6: Distribution of teachers by age bracket

Frequency (f) Perce(®o)
25— 30 years 2 22.2
31 - 35 years 5 55.6
36 — 40 years 2 22.2
Total 9 100

The data on Table 4.6 indicate that, majority airfdour class teachers (55.6
percent) are aged between 31 year and 35 year®e \RBIiR percent are aged
between 41 years and 45 years and another 22.2rpesice aged between 25
years and 30 years. None of the class teacherwiteih the age bracket of 41 —
45 years and above. This shows that the newly itedrand young teachers are

the ones allocated duties as class teachers.

The form three and form four students were askeddmate their age bracket.

Their Response are shown in Table 4.7

38



Table 4.7: Distribution of students by age bracket

Frequency (f) Pertdg(%)
14 — 16 years 17 9.0
17 — 19 years 149 79.3
Over 19 years 22 11.7
Total 188 100

Table 4.7 indicates that the respondents weredatkkstate their age as per the
admission record. Majority of students, 79.3 perdelhin the age bracket of 17 -
19 years while 11.7 percent fell in the age of gatg of over 19 years and 9.0
percent fell in the age bracket of 14 — 16 yeatds vas an indication that the
students were mature enough to understand and enspgopriately the

guestions that they were being asked.

4.3.1 Principals’ academic qualification

The findings indicate that 100 percent of princgped the schools that changed
status from day to boarding schools in Trans NX@est have masters’ degree.
The principals are highly qualified and this hadbaof influence on students’

participation in education. It is pre supposed ftipadlified administrators place

39



well established structures, ensuring proper coatthn of activities within the

organization, enhancing efficiency and developniiiotthhouse, 2004)

The form four class teachers were asked to inditetie academic qualifications.

Their responses are shown in Table 4.8

Table 4.8: Distribution of teachers by academic qudication

Frequency (f) rent (%)
Bachelors 7 77.8
Masters 2 22.2
Total 9 100

The data on Table 4.8 indicate that, majority afrfdour class teachers (77.8
percent) have masters while 22.2 percent have lmshsegree in education. This
indicates that the teachers are qualified to hatidlestudents. This could be as a
result that the current policy on promotion of teas by Teachers Service
Commission (TSC) is pegged on not only merit buadaenic qualification. A

qualified staff is a better coordination of botintan and physical resources.

The principals were asked to indicate their teagharperience. Their response

are shown in Table 4.9

40



Table 4.9: Distribution of principals by teaching experience

Frequency (f) Percent (%)
11 - 15years 2 22.2
16 — 20 years 6 66.7
Over 20 years 1 11.1
Total 9 100

The data on Table 4.9 indicates distribution ohgipals by teaching experience,
findings indicated that 66.7 percent of principaisschools that changed status
from day to boarding have been in teaching for Z®-years, 22.2 percent for 11
— 15 years and 11.1 percent over 20 years. Thiwshimat most of the principals
have a lot of experience since they have served fonger period of time. Older
individuals are believed to have greater wisdonpeeence and capacity to
handle both human and physical resources withinotfganization to enhance

secondary school retentions (National Centre fardaton Statistics, 2004).

The form four class teachers were asked to inditege teaching experience.

Their responses are shown in Table 4.10.
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Table 4.10: Distribution of teachers by teaching eerience

Frequency (f) Perce(o)
6 — 10 years 5 55.6
11 - 15years 3 33.3
Over 16 years 1 111
Total 9 100

The findings on Table 4.10 indicate that 55.6 petraé form four class teachers
had a teaching experience of between 6 — 10 y8&r8, percent were 11 — 15
years and 11.1 percent were over 16 years. Thigestsgjthat they had gained the

requisite experience to enable them to responldet@uiestions appropriately.

The researcher sought to establish the duratiomcipals had stayed in their

current station. The questionnaire responses amgrsin Table 4.11

Table 4.11: Distribution of principals by work expe&ience in station

Frequency (f) Perce(®o)
1-5years 3 33.3
6 — 10 years 4 44 .4
11 — 15years 1 11.1
Over 16 years 1 11.1
Total 9 100
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Table 4.11 indicates principals’ response on tlesigth of time they have worked
at their current station. From the findings, 33e8gent have been in their current
station for 1 — 5 years, 44.4 percent for 6 — 18ryell.1 percent for 11 — 15
years and another 11.1 percent over 16 years. iffipies that many of the

principals in the schools that changed from daypdarding have been in their
current stations for at least 6 years. This medra&d they have adequate
information on the influence of changing day se@gdnto boarding schools on
students’ participation in education. This is besgunany were there when the

change was taking place.

The researcher sought to establish the duration four class teachers had stayed

in their current station. The questionnaire resperage shown in Table 4.12

Table 4.12: Distribution of teachers by work expemnce in station

Frequency (f) Penat (%)
6 — 10 years 8 88.9
11 - 15years 1 111
Total 9 100
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The results on Table 4.12 indicate that majorityosi four class teachers (88.8
percent) have worked at their current station ftween 6 — 10 years. This could
be as a result that the current policies on ficsttimg and transfer of new teachers
by Teachers Service Commission (TSC) which requimsly recruited teachers
to work in their stations for at least five yearsfdye being transferred. 11.1
percent have worked at their current station fowben 11 — 15 years. This
suggests that the class teachers were competansiger the questions since they

were there when the school was changing from dép#oding.

4.4 Influence of changing day school into boardingn enrolment

The researcher sought to establish when the schat@aged from day into

boarding school. The responses are shown in Tab& 4

Table 4.13: Period the schools changed from day bwarding

Frequency (f) Percent (%)
2 years 2 22.2
3 years 2 22.2
Over 3 years 5 55.6
Total 9 100

Table 4.13 indicate that, majority of schools (5pécent) changed status from

day to boarding school over 3 years ago. 22.2 pemeanged 3 years ago and
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another 22.2 percent changed 2 years ago. Thissrtbahthe schools changed
from day into boarding schools in recent yearssThappened because schools
wanted to improve on academic performance and nmeirmases of indiscipline

as noted by Achoka and Barasa (2013).

The researcher sought to establish the categosgclodol after it changed from

day secondary to boarding school. The responseshamen in Table 4.14

Table 4.14 Category of school after change

Category Frequency (f) Percent (%)
Boys’ boarding 6 66.6
Girls’ boarding 3 33.3
Total 9 100

The results on Table 4.14 indicate that majority.§6percent) are boys’ boarding
schools and 33.3 percent are girls’ boarding schobhis shows that there is
gender disparity when schools change from mixed tdappoarding schools as
more boys’ schools emerge. This means that mores laog able to access
secondary education than girls. This is supportethb fact that, there has been
strong movement worldwide towards greater gendatypdout country progress

has been uneven (UNESCO, 2015)
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The principals were asked whether the enrollmenttied students from
surrounding areas were affected after the schdwsmged status from day to

boarding schools. The responses are shown in Aable

Table 4.15: Effect on enrolment on students from swounding areas

Category Frequency (f) Percent (%)
Yes 7 77.8
No 2 22.2
Total 9 100

The results on Table 4.15 indicate that majorify.87percent) of the respondents
answered yes that the enrolment of the studemnts finhe surrounding areas where
affected as a result of changing day schools inerding while 22.2 percent said
no. Those who answered in the affirmative noted tha students from the
families which could not afford the new school feesre locked out of the school
and some were forced to look for alternative schadldrop out all together. This
is because if the day schools were cheaper, hemtaneed more students to
enroll, and given the fact that the schools aratkedt within the confines of the
immediate society, once they are changed into logustatus, there are bound to

be effects with the decision.
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The researcher sought to establish the enrolmend tior the past four years. The

data responses are shown in Table 4.16

Table 4.16: Enrolment trend 2012 - 2015

2012 2013 2014 2015
Form one 1,224 881 1,105 aso
Form two 1,196 a81 1,153 H0
Form three 1,171 187, 1,165 a1
Form four 1,142 038 1,166 14y
Total 4,733 4,606 4,589 4,349

Table 4.16 indicate that the enrolment has beefind®g in the last four years
after the schools changed status from day to bogydihe students’ total
population in 2012 when some of the schools charfiged day to boarding was
4,733 and 4,349 when all the schools had changedfully boarding schools..
This is because those who could not afford boardeigpols transferred to day
schools and the form ones opted to join day schddie decision of changing
day secondary into boarding prevents students fpmor backgrounds from

accessing secondary education.
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The principals were further asked to indicate tipeirception on the influence of
changing day secondary into boarding school onesiisd enrolment. Their

responses are presented in Table 4.17

Table 4.17: Principals’ perception of change on stients’ enrolment

Decrease in enrolment Frequendy Percent (%)
Disagree 1 11.1
Agree 2 22.2
Strongly Agree 6 66.7
Total 9 100

Table 4.17 indicates that 11.1 percent of pringitagree on the influence of
changing day secondary into boarding on the deereasstudents’ enrolment.
22.2 percent agreed that the change decreasedmemtowhile 66.7 percent
strongly agreed. This implies that changing daysdary into boarding schools
decreases enrolment as students from the locas arka are supposed to enroll
could not afford increased boarding fees. Stud&ots surrounding areas also

don't prefer being boarders near home.
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The researcher sought to establish whether the floree and form four students
were day scholars or boarders when they enrollei@rim one. Their responses

are presented in Table 4.18

Table 4.18: Enrolment in form one

Frequency (f) Percent (%)
Day scholar 157 B3.
Boarder 13 14.5
Total 188 100

Table 4.18 indicates that, majority of students§83rcent) enrolled in form one
as day scholars while 14.5 percent enrolled asdeosr This is because the
change from day to boarding started with those whee in form four by then. It
was optional for the form one and mandatory forftren four students. Majority

said they became boarders as a result of the change

4.5 Influence of changing day school into boardingn retention
The respondents were asked to on the situatiomeofatention after changing day

secondary into boarding school. Their responsestaren in Table 4.19
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Table 4.19: Retention after change

Frequency (f) Percertrol
Satisfactory 17 .38
Good 48 23.3
Very good 141 48.
Total 206 100

The findings on Table 4.19 indicate that retentiaas very good after the school
changed from day to boarding with 68.4 percenuppsrt. 23.3 percent indicated
that retention was good while 8.3 percent sayirag th was satisfactory. The
retention is good because of high number of stwdgmbmoted and a few
repeating. The change brought about improved pedaoce as the teacher-student
contact hours increased. The teachers who livethenschool compound were
able to assist the students till late hours. Asult of improved performance,
cases of repetition also reduced. This suggests ¢hange of the schools from

day to boarding has a positive influence on rebenti
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The researcher sought to establish the percentiginal number of students
admitted in form one and retained till form fouhélresponses are presented in

Table 4.20

Table 4.20: Original number of students admitted inform one and retained

till form four

Percent of retained students Frequency (f) Percent (%)
50 - 74% 2 2.2
75 - 99% 7 7.8
Total 9 100

Table 4.20 indicates that between 50 — 74 percestiudents who were admitted
in form one are retained till form four while bew®ve75 — 99 percent are retained.
This suggest that majority (77.8 percent) of stislere retained in the school
even as the school changes from day to boardinig. i$tbecause; the students
who are already enrolled easily adapt to the chammgel see schools as home
away from home. The burden of walking daily to aindm schools is also

removed.
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The researcher sought to establish the adequabparfling facilities after the

school changed from day to boarding school. Thelteare shown in Table 4.21

Table 4.21 Adequacy of boarding facilities

Frequency (f) Percertol
Very inadequate 13 6.9
Inadequate 21 11.2
Average 44 23.4
Adequate 79 42.0
Very adequate 31 .86
Total 188 100

The findings on Table 4.21 indicate that 6.9 perad the respondents say that
the boarding facilities are very inadequate, 1k&e@nt say its inadequate, 23.4
percent say its average, 42.0 percent say its atkeqnd 16.5 percent say its very
adequate. This means that many students (42.0nte@gree that the boarding
facilities are adequate after the school changedtatus from day to boarding.
These facilities are very important for the studemécause when they adequate
they feel comfortable. This study on boarding ftie# agrees with Kinder (2003)
who observed that; when cleanliness is maintaiséadents get attracted and
motivated. This contributes to high retention ofidgnts until completion of

education cycle.
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The students were further asked about what theat dohool during weekends

when they are free. The responses are shown ire Bab?

Table 4.22: Weekend activities at school

Frequency (f) Perce(o)
Reading/revising 107 56.9
Playing 17 9.0
Cleaning 51 27.1
Relaxing 13 6.9
Total 188 100

Table 4.22 indicates that majority (56.9 percertytadents read/ revises during
weekends when they are free, 9.0 percent play, [@8dent do cleaning and 6.9
percent relax. This is contrary to what they coluéle done when they were at
home. At home they don’t have time to read andseas they are involved in
home activities. Enough time for reading and rexgjsimproves performance
hence improves promotion and reduces repetitiortss Tn turn enhances

retention of students.
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4.6 Influence of changing day school to boarding ostudent-teacher ratio
The principals and form four class teachers wekedsbout the student-teacher
ratio. Their responses are shown in Table 4.23

Table 4.23: Student-teacher ratio

Student-teacher ratio Frequendy) Percent (%)
45:1 7 38.9
35:1 11 61.1
Total 18 100

The findings on table 4.23 indicate that majortiy.(L percent) of student-teacher
ratio is 35:1 and 38.9 percent is 45:1. This ingisahat when schools change
from day to boarding, the student-teacher ratioei®wy The ratio 35:1 is lower

than the government’s target of ratio 42:1. Thedpthe student-teacher ratio, the
higher the availability of teachers’ services tad&nts (National Center Education
Statistics, 2004). The student-teacher ratio is ohéhe measures of assessing

progress towards education for all (UNESCO, 2015)

The respondents were asked to rank on the situatfothe class size after

changing day secondary into boarding school. Tresponses are presented in

Table 4.24
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Table 4.24: Class size after change

Frequency (f) Percertl
Satisfactory 8 3.9
Good 13 6.3
Very good 185 .89
Total 206 100

The findings on Table 4.24 revealed that majorityespondents (89.8 percent)
said that the class size was very good, 6.3 pesaedtit was good and 3.9 percent
said that the class size was satisfactory. This krasight about by reduced
enrolment and conversion of the schools to singleas a result of changing the
school status from day to boarding. The class simea relationship with student-
teacher ratio. The smaller the class size, the lemtie student-teacher ratio.
Smaller classes are often perceived as allowinghtga to focus more on the
needs of individual students and reducing the armofidlass time needed to deal
with disruptions (OECD, 2014). According to Krue@2002) smaller classes may

benefit specific groups of students, such as thésen disadvantaged

backgrounds.
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4.6.1 Teachers’ response on influence of changeszhool status on student-
teacher ratio

The study revealed that 100% of form four classhees agreed that change of
school status from day to boarding has an influemcéhe student-teacher ratio.
This is as a result of reduced enrolment and camweof the school into a single

sex after the change.

4.7 Influence of changing day school to boarding ocompletion
The researcher sought to establish the percentapf duts because of lack of
boarding fee brought about by the change of schivots day to boarding. The

responses are shown in Table 4.25

Table 4.25: Principals’ response on drop out becaesof boarding fees

Percent of drop outs Frequen (f) Percent (%)
0-24% 8 8.8
25-49% 1 11.1
Total 9 100

Table 4.25 indicates that a small percent of betwize 24 percent dropped out of

school because of lack of boarding fee and betv#2&en49% dropped out. This
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suggests that majority of those enrolled compldtech four. This is because
even if the cost of education went up as a reduthe change, the subsidized
secondary education and bursary enabled studeots poor background to

complete their education.

The students were asked to indicate the occupafidheir parents. This was to

help determine the burden of paying boarding faé¢ completion. The responses

are shown in Table 4.26

Table 4.26: Students’ response on the occupation tfeir parents

Frequency (f) Percerto|
Farmer 38 20.
Employed 43 22.9
Self-employed 72 38.3
Others 35 .a8
Total 9 100

Table 4.26 the respondents were to indicate wleapénents’ occupation was. Out
of the total population sampled, 20.2 percent iaid that their parents were
farmers while 22.9 percent reported that their p@revere employed, 38.3

percent indicated that their parents were self-eygal. This is indicative of the
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fact that many of the parents do experience firerahallenges. The remaining
18.6 percent indicated that their parents do o#tudivities. Parents’ occupation
determines financial status. If a parent’s finahstatus is low, then they will not
be able to pay the increased fee as a result oigohg day schools into boarding
and this will make them drop out of school as sufgabby Tawanda and Gordon
(2004). But when schools change status from dapdarding, the percent of

students who drop is small as seen Table 4.25.

The class teachers were asked to indicate the cdule difference between the
students enrolled in form one in 2012 and the ctrf@m four students in 2015.

Their responses are presented in presented in e

Table 4.27: Teachers’ response on the difference teeen students enrolled

in form one 2012 and current form four.

Frequency (f) Percent (%)
Transfer after change 2 22.2
Repetition 1 11.1
Drop out 2 22.2
Others 4 44 .4
Total 9 100
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Table 4.27 indicates that, 22.2 percent trandfletoeother schools as a result of
the change of the school status from day to bogrdii.1 percent because of
repetition, another 22.2 percent because of drapand 44.4 percent gave other
reasons. The other reasons given because of tlezedite were students being
sent away by the administration because of pooiopeance. Schools change
from day to boarding with the aim of improving perhance; students that do not
perform are denied the opportunity to completerteducation. They are forced

either to transfer, or drop out.

The respondents were asked if they support thegehahday school to boarding.

Their responses are presented in Table 4.28

Table 4.28: Response on the support of changing daghool to boarding

Frequency (f) Percent (%)
Yes 174 4.9
No 32 15.5
Total 206 100

Table 4.28 indicates that majority of respondei®4.5 percent) supported the
change of day school into boarding while 15.5 petreeere against the change.

The principals and teachers said that the changeowed discipline, reduced
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cases of absenteeism and pregnancies among giits whproved completion.

The change also improved contact hours betweerhgéemand students. This
improved performance and reduced cases of repeta drop out. The students
supported the change because it saves them timalkihg long distances to and
from school. It gave them security as some feamdggto school along maize
plantation because of attacks. Their performanogsraved and were easily

retained, promoted and completed education cycle.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1. Introduction
This chapter presents the summary of the studyclasions, recommendations as

well as suggestions for further studies.

5.2. Summary of the study

The purpose of this study was to establish infleeot changing day secondary
schools into boarding schools on students’ paditgm in public secondary

schools in Trans Nzoia West Sub County. Specificalhe study was set to

establish .influence of changing day secondary lii@rding school on enrolment,
retention, student-teacher ratio and completiore Jtudy employed a descriptive
survey research design where the target populatasisted of 9 principals of the
schools that changed from day to boarding, 9 fooor ttlass teachers and 188
form three and form four students. Purposive sampihethod was used to pick
the schools, principals and students. Simple randampling was also used to

pick the students who participated in the research.

The researcher used questionnaires as the insttdarahe study. The study had

three sets of questionnaires, which were used {ectodata from school

principals, form four class teachers and form tlaee four students. After getting
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introductory letter from the university and perrfitm the National Council of
Science and Technology, the researcher visitedTtaas Nzoia West deputy
county officer and DEQO'’s office and request foriatnoductory letter to the target

respondents.

The researcher discovered that the reasons fogoitathe status of a school are
usually driven by the need to improve the acadgrerformance of students, this
is because such a move increases contact hounsardd off any distractions on
the way of the students especially when they ayesdholars. This was revealed
by the majority of the responses from the studerite were in support of the
reasons for changing status. However, it was alsmodered that when a school
changes status from day to boarding, the parenisost children who happen to
come from financially strapped backgrounds are lhswfected. They find it
hard to sustain the children in a boarding scheohg to the costs involved and
at the same time most of them have several othéings in secondary school.
The end result is either the parent opts to loskaftother school, preferably day
for the child or forfeits the schooling of the chibwing to the fact that it is also

costly to buy new uniform for the new school arattsafresh.

Decision of changing day secondary into boardingost does not prevents a

child from completing the education cycle but pragethose aspiring to join in
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form one failing to secure a chance due to the saasons. At the same time,
owing to the reduced enrollment of students, theher-student ratio continued to

improve because the students were reducing to neabéglevels.

5.3 Conclusions

Based on the foregoing findings, several conclusiware arrived at;

When public day secondary schools which are ugualixed change into
boarding schools, majority (66.6 percent) becamgs’bboarding schools while
33.3 percent became girls’ boarding schools. Ims$eof enrolment after the
change, more boys access education than girls.em@ment of students from
surrounding areas was negatively affected. Thizesause; the day schools were
cheaper, hence enhanced more students to enrefi frat the schools are located
within the confines of immediate society. The stidewho could not afford
boarding fees were forced to look for alternativdha®ls or drop out. The
enrolment trend in the current years has been rdeglisince the change of
schools from day to boarding. The respondents glyoagreed that change of
school status from day to boarding affected enratmef students into an

educational institution.

The retention of students after the change is gend as majority (68.4 percent)

of respondents support this. Majority of studentsoovenrolled in form one are
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retained till form four as the burden of walkingdad from school is removed.
The adequacy of boarding facilities after the cleangakes students feel
comfortable, attracted to school and motivateds Tdaintributes to high retention

as students see school as home away from home.

As a result of changing day schools into boardihg, student-teacher ratio is
lower than the government’s target of 42:1. Theorat 35:1 was given by 61.1
percent of respondents as shown in Table 4.23. fit\gjof respondents (89.8
percent) responded that the class size was verg. gde smaller the class size,
the smaller the student-teacher ratio which alldeachers to focus more on
individual needs. 100 percent of teachers agreatddmanging day schools into
boarding influenced the student-teacher ratio. M@s as a result of reduced
enrolment and conversion of schools from mixed stzhools into single sex after

the change.

The percent of students who drop as a result ck laf boarding fee after
changing day schools into boarding is between @ p&tcent. This suggests that
the majority of those enrolled in form one complétem four as they benefit
from subsidized secondary education and some gsabes. Schools change
with the aim of improving performance and this imy@s promotion rate of

students from one class to another. Majority (§&fcent) of respondents support
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the change of day schools into boarding as it imgsaliscipline, reduce cases of
absenteeism and pregnancies among girls which wepcompletion. Being at

school provides security and this promotes conqguedif education cycle.

5.4. Recommendations
The following recommendations were made by theystud

. Whenever a school or educational stakeholders deicidchange a
school status from day to boarding, several mitigatactors ought to
be factored in. This is because in most casese®ons are driven by
the need to improve academic performance and atenliment is
ignored. Therefore such a move should insulatermarand hence
students who come from financially challenged bagkgds and also
the goals of education which include the need twaane access ought
to be factored in. Alternative cheap schools neetie built before a
school changes status from day to boarding.

. Introduction of free primary education and subsdizsecondary
education has resulted into many day schools spgngp from the
primary schools within the same locality. Educatistakeholders
should therefore come up with modalities of stgrtgirls’ and boys’

boarding schools. The new schools should addresslegeparity.
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Establishing of more boarding schools will enalile government
achieve it's target of student-teacher ratio.

. The stakeholders in education should ensure thanwd school
changes status, children from poor backgroundsidhmat be locked
out. Incentives should be given to students to len#tiem access,

retained and complete the school cycle.

5.5. Suggestions for further study
Other issues emanated from the study that reqdindser investigation. The
following are the areas that need further research;
i. A study on influence of changing day school int@aitaling on boys’/qgirls’
participation in education.
ii. A study on influence of changing day school intoafgding on
performance.

iii. A replica of the study should be carried out inentareas.
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APPENDICES
APPENDIX I: LETTER OF INTRODUCTORY
Peter Omondi Ouma
Universitf Nairobi,
P.O BOXB#7-00100,

Nairobi.

The Principal

Dear Sir/ Madam

RE: PARTICIPATION IN RESEARCH

| am a Masters’ Student at the University of Nainahdertaking a research titled:
“Influence of changing day secondary into boardingschools on students’
participation in public secondary schools in TransNzoia West” | seek your
permission to conduct a research in your institutio

The information provided by the respondents willused only for this research
and their identity will be treated with strict catentiality.

Thank you.

Yours faithfully

Peter Omondi Ouma
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APPENDIX II: QUESTIONNAIRE FOR THE PRINCIPALS
This questionnaire is intended to collect data pflueénce of changing day

secondary into boarding schools on students’ pgaiion in public secondary
schools in Trans Nzoia West.

Introductions

a. Please do not write your name on the questiomnai

b. The information you will give will be treated twiconfidentiality

c. Indicate your choice by a tickl)(

d. Kindly answer all the questions

A. Background Information

1. What is your age bracket in Years?

25-30[] 31-35[] 36-40[] 41-Hp  Above45]]

2. State your gender: Male [ ] Female [ ]

3. What is your highest academic qualification?

Diploma [ ] Bachelors [ ] Masters [] PhD []

4. What is your teaching experience: 1 -5 yeals | 6 - 10years [ ]
11-15 years [ ] 16 — 20 years [] oR@ryears []

5. How long have you worked at your current st&tion

1-5years[] 6-10years|[] -115 years [ ] over 16 years [ |
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B. Influence of changing day secondary into boardig schools on students’
participation in education

6. When was the school changed from Day to Boarsiangol?

Lessthan 1yearago[] 1lyearago|[] &gyeago [] 3 years ago []over three
years ago [ ]

7. What is the category of school after change?

Mixed boarding [ ] Boys’ boarding [ ] Girls boarding [ ]

8a. Did the enrollment of students from the surdbog area affected after the
change? Yes [] No []

8b. Explain your answer in 8a. above

9. What was the enrolment trend in the last foarye

Form/Year 2012 2013 2014 2015

Form one

Form two

Form three

Form four

Total
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10. Please, indicate your perception on the infteeof changing day secondary
into boarding school on students’ enrolment in mukkcondary schools. Rate
using the scale:

Strongly Disagree (SD) Disagree (D) ecided (U) Agree (A)

Strongly Agree (SA)

Statement Perception

Enrolment has decreased SD D U A SA

Enrolment has not changed

Enrolment has increased slightly

Enrolment has increased moderately

Enrolment has more than doubled

11. What is the total number of teachers in the@sith[—]

12. What is the ratio of students-teachers?

a)60:1 [] b)55:1[] c)45:1 []d)35:1 []

13. a) Do you support the change of the school i@y to Boarding school?
Yes|[] No []

b) Give reasons to your answer
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14. Rank the following from 1-5 based on the sitrain your school after the

change
Very poor oBr Satisfactory Good Very
good
Class size and population 1 2 3 4 5
Teacher-student ratio 1 2 3 4 5
Retention 1 2 3 4 5
Completion 1 2 3 4 5

15. How many students have dropped out of schecdhise of lack of boarding

fees since 20117

Form/Year 2011 2012 2013 2014

Form one

Form two

Form three

Form four

Total

16. How many students were admitted in your schofdrm one in 2011 |
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17. Of the students admitted in Form one in 20%lir{dabove), what percentage
was retained up to Form Four until completion i1£®

Number of students

Form one (2011) riedwo (2012)

Form three (2013) riedour (2014)

18. In your own option what measures can be tak@mhance students’

participation in education?

19. What factors should be taken into account leefoday school is changed into

a boarding school?

Thank you.
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APPENDIX Ill: QUESTIONNAIRE FOR TEACHERS
This questionnaire is intended to collect data pflueénce of changing day

secondary into boarding schools on students’ pgaiion in public secondary
schools in Trans Nzoia West.

Introductions

a. Please do not write your name on the questiomnai

b. The information you will give will be treated twiconfidentiality

c. Indicate your choice by a tickl)(

d. Kindly answer all the questions

SECTION A: Background Information

1. What is your gender? Male [] Female []
2. What is your age bracket in Years?

25-30[] 31-35[] 36-40[] 41-¢4b  Above45[]

3. What is your teaching experience?

a)l-5][] b)6—-10[] c)11- 15[ ) 16 and above []

4. What is your highest academic qualification?

Diploma [ ] Bachelors [ ] Masters [] PhD []

5. For how long have you taught in this schaal?__ years)

6. For how long have you performed the duties cfas teacher?

78



Section B Influence of changing day secondary intboarding schools on
students’ participation in education

7. How many students were admitted in your clagerim one in 2012 ]

8. How many of the original number of students athdiin form one in 2012 are
currently in form four? [ ]

9. How many students are currently in form fousses] |

10. If the number of students is less, what catisedlifference? (Tick\)
appropriate reason)

a) Transfer due to change of school status froma&parding [ ]

b) Repetition [ ]

c) Drop out []

d) Others specify

11. What is the class size?

12. What is the student- teacher ratio?

a)60:1 [] b)55:1 [] c)45:1 []d)35:1 []

13. Did the change of school status from day tordiog influence the ratio of
students-teachers? Yes [] No | |

14. Do you support change of school status fromtddparding?

Yes|[] No [ ]

15. Give reason to your answer in (14) above

Thank you
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APPENDIX IV: QUESTIONNAIRE FOR THE STUDENTS
This questionnaire is intended to collect data pflueénce of changing day

secondary into boarding schools on students’ ppdiion in public secondary
schools in Trans Nzoia West.

Introductions

a. Please do not write your name on the questiomnai

b. The information you will give will be treated twiconfidentiality

c. Indicate your choice by a tickl)(

d. Kindly answer all the questions

SECTION A: Background Information
1. What is your age bracket?

14 —-16years []17—19 years [] Over 19geq[ ]

2. What is your gender? Male [ ] female [ ]
3. What is the occupation of your parents?

a) Farmer [] b) employed [] c) self emydd [] d) others

4. How many of your brother/sisters are in:

a) Dayschod ] b) Boarding school [ ]
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B. Influence of changing day secondary into boardip schools on
students’ participation in education
5. Were you enrolled as a day scholar of a boandierm one?
a) Day scholar [] b) boarder []
6. If a day scholar in (5) above, why did you beeaboarder?
a) Change of school status from day school to bogrd [ ]
b) Parents’ decision [ ]

c) Others (specify)

7. Who is paying your fee?

a) Parents[] b) government[] c) othere(siy)

8. Have you had problems of being send home beaafusearding fee after the
school changed its status? Yes [] N]

9. How would you rate the adequacy of boardinglitees after the school
changed from day to boarding?

1) Very inadequate [] 2) Inadequate [] ASkrage [] 4) Adequate []

5) Very adequate []

10. What do you do at school during weekends?

Reading/revising [] Playing [] Cleaning [Relaxing [ ]
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11. Rank the following from 1-5 based on the sitrain your school after the

change

Very poor Poor Satisfactory Good Very good
Class size 1 2 3 4 5
Student-teacher ratio 1 2 3 4 5
Retention 1 2 3 4 5
Completion 1 2 3 4 5

12. Do you support the change of school status ftaynto boarding?
Yes|[] No []

11. Give reason to your answer

Thank you
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APPENDIX V: RESEARCH CLEARANCE PERMIT

CONDITIONS

You must report to the County Commissioner and
the County Education Officer of the area before
embnrking on your research. Failure to do that
may lead to the cancellation of your permit
Government Officers will not be interviewed

withont prior appointment.

No questionnaire will be used uniess it has been
approved. — i~ ooy
Excavation, filming and co!lecﬂon of biological
spegimens are subject to further permission from
the relevant Government Ministries.

You are required to submitatleast two(2) hard
copies and one(1) $0ft copy 6f your final réport.
The Government of Kenya reserves the right to
modify the conditions of this permitincluding
its cancellation without noticeg@zge”

THIS IS TO CERTIFY THAT:

MR. PETER OMONDI OUMA

of UNIVERSITY OF NAIROBI, 0-30200
Kitale has been permitted to conduct
research in Transnzola County

on the topic: INFLUENCE OF CHANGING
DAY SECONDARY INTO BOARDING ON
STUDENTS PARTICIPATION IN PUBLIC
SECONDARY SCHOOLS IN TRANS NZOIA
WEST, KENYA

for the period ending:
6th November,2015

Applicant's
Signature

Natlonal Commissxon for Science,
Technology and Innevation

RESEARCH CLEARANCE
PERMIT

‘lSerial No. A 5 7 g 1

CONDITIONS: see back page

Permit No : NACOSTIP/15/0979/6705
Date Of Issue : 14th july,2015
Fee Recieved :Ksh 1,000

MOr General

National Commission for Science,
Technology & ’pova tion
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APPENDIX VI: RESEARCH AUTHORIZATION

NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephone: +254.20-2213471, 9* Floor, Ualis House

2241349,310571,2219420 Ubwiru Highway

Fax: 4254-20-318245,318249 P.O. Box 3062300100

Emall: secretary®nacosti.go ke NAIROBLKENYA

Website: www.nacosth.go ke

When replying please quote

Ref: No. Date

14™ July, 2015

NACOSTVP/15/0979/6705

Peter Omondi Ouma
University of Nairobi
P.O Box 30197-00100
NAIROBIL.

: H AUTHOR N

Following your application for authority to carry out rescarch on “Influence
of changing day secondary into boarding on students’ participation in
public secondary schools in Trans-Nzoia West, Kenya,” 1 am pleased to
inform you that you have been authorized to undertake rescarch in Trans-
Nzoia County for a period ending 6™ November, 2015.

You are advised to report to the County Commissioner and the County
Director of Education, Trans-Nzoia County before embarking on the
rescarch project.

On completion of the research, you are expected to submit two hard copies
and one soft copy in pdf of the research report/thesis to our office.

SA’B ﬂUSSElN
FOR: DIRECTOR-GENERAL/CEO
Copy to: g -

The County Commissioner
Trans-Nzoia County.

V &

The County Director of Education
Trans-Nzoia County.

National Commission for Science, Technology and Innovation is ISO 9001: 2008 Certified
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